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WAYZATA PUBLIC SCHOOLS
Independent School District 284
Wayzata, Minnesota

VISION

A model of excellence among learning communities

MISSION

The mission of the Wayzata School District is to prepare all students for the future by
providing a challenging education which builds academic competence, develops
responsible citizenship, encourages creativity, promotes lifelong learning, advances
critical thinking skills, instills a commitment to personal wellness, and fosters respect

for self and others.

District Directions for 2008-2010

To ensure high achievement on the part of each student and to realize our vision, the district’s directions for 2008-2010 are:

Provide a more personalized education for each student.

Eliminate the predictability of student achievement based on race.

Provide opportunities for students to engage in global connections.

Prepare students in skills that they will need to function effectively in the future including creative thinking, diplomacy,
problem solving and teamwork.

e Enhance the sense of ownership and engagement in the district by all segments of the community.



Agenda Item

WAYZATA PUBLIC SCHOOLS
Independent School District 284
Wayzata, Minnesota

BOARD OF EDUCATION

Work Session — November 24, 2008

AGENDA ITEM: 1. CALL TO ORDER/ROLL CALL

COMMENTS BY: Board Chair Moroz

PRESENT ABSENT
Ms. Linda A. Cohen
Ms. Susan J. Droegemueller
Ms. Patricia L. Gleason
Mr. Jay A. Hesby
Mr. John A. Moroz
Ms. Carter G. Peterson
Mr. Greg D. Rye

Dr. Chace B. Anderson, Ex Officio
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EQUITY PLAN TO ELIMINATE OUR
ACHIEVEMENT GAP
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| suppose it was naive of me to think

...that if one only searched one’s heart

one would know

that none of us responsible

for the complexion of his skin,

and that we could not change it if we wished to,
and many of us don’t wish to,

and that this fact of nature

offers no clue to the character or quality

of the person underneath.

MARIAN ANDERSON, 1956



Rationale for District Equity Plan
(September 26, 2006)
The mission of Wayzata Public Schools requires the establishment of high academic
expectations for all students. Therefore, we must work to help each student meet or
exceed these expectations. While many of our students are achieving at a high level,
some are not. There is a disturbing pattern that must be addressed in order to achieve

the district’'s mission.

The district has increased its scrutiny of our student achievement data and has
discovered that the district is not educating all students to the expectations that we have
established. For example, the following results from the 2005 Minnesota
Comprehensive Assessment (MCA) grade seven, demonstrate a wide variation among
racial groups:
o White students:

B 96 percent of students were proficient in math

B 94 percent of students were proficient in reading
e Asian students:

B 96 percent of students were proficient in math

B 94 percent of students were proficient in reading
e Black students:

B 42 percent of students were proficient in math

B 44 percent of students were proficient in reading
e Hispanic students:

B 69 percent of students were proficient in math

B 56 percents of students were proficient in reading
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Examination of data from other grade levels and previous years provides similar
evidence of a gap in achievement among racial groups. It is clear from these test results
and other data that action is necessary to eliminate the gap in achievement that currently
exists in our schools. For the purpose of this work, we have defined the achievement
gap as the difference between the academic performance of White and Asian students
compared to the performance of Black and Hispanic students. Closing the achievement
gap is a challenge that many districts are facing throughout the nation and one that we

must take seriously.

The goal of the equity plan is to eliminate the predictability and disproportionate numbers
of students in racial groups that occupy the lowest achievement categories. While there
may not always be agreement on the causes for this gap in achievement, we cannot
ignore that the gap exists. It is our responsibility to take action to improve our
educational system to prevent anything that might serve to limit the achievement of

Black or Hispanic students, and to ensure all students are achieving at a high level.

It is our intention to bring all cultural groups of students up to a high level. This will not
be easy work. Each staff member must utilize different techniques and models for
delivering instruction in a culturally competent manner. We are strongly committed to
making sure race is not a predictor of student success and that all students achieve to
their greatest potential.
VISION

“A Model of Excellence Among Learning Communities” is the vision for the

Wayzata Public Schools. In creating a plan that will be a guiding document for the

Equity Team and all members of the Wayzata school and family community, it is
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important to recognize that the goal is for all student groups to excel. This will require
that we eliminate institutional - barriers and close our achievement gap.
As part of that vision, it is important that we:
e demonstrate leadership by supporting initiatives that will close the achievement gap
e create opportunities and conditions so all students may learn and participate in
the school community, whether during the school day or in after school activities
e understand how a system of advantage based on race affects teaching and
learning in order to eliminate institutional barriers
e create a learning community that achieves cultural proficiency

e engage our greater community in this effort

PROBLEM STATEMENT AND DEFINITION
When we examine our achievement data, it is evident that achievement gaps
exist. According to Glenn Singleton and Curtis Linton in their book Courageous

Conversations about Race, “Racial/cultural elements are primary factors in the
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persistence of the racial achievement gap.” To close our achievement gap, we must
enter into meaningful, and sometimes difficult, discussions. As a learning community,
we must delve deeply and honestly into attitudes, practices, policies, and personal
beliefs.

There are several layers to this work. It is important to recognize that individuals
and groups have different needs, levels of expertise, and knowledge. Therefore, we
have divided the issues and possible remedies into five larger areas: ensuring
achievement for all students, progressing toward individual cultural proficiency,
combating institutional racism, engaging families and community, and communicating
about the work.

For students, it is important that each learner is provided with challenging,
engaging curriculum that is presented with effective instructional strategies. Teachers
and school staff are key to the accomplishment of our goals.

As individuals, we recognize that each person is at a different place on this
journey toward cultural proficiency. The task will be to meet people at their respective
stages and move them forward.

As a district, our task is to close the achievement gap which is difficult because of
the complex nature of the issue. We must plan leadership development for central office
staff, school staff, principals, and equity teams to understand the institutional barriers to
learning.

As a community, it is important to create awareness of the issues and to engage
in problem-solving dialogues.

Communication crosses all categories as a vital component of all the efforts.
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STRATEGIES

1. Challenge all Students to Learn and Excel

Initiatives Responsible Leaders [Evidence of Success
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1.1 Continue involvement with
National Urban Alliance to
incorporate teaching strategies that
address differing student needs

1.2 Continue involvement with
Thinking Maps training as provided
through WMEP and building level
trainers

1.3 Utilize the development of site
plans to look at student
achievement data with building
level staff and families

1.4 Systematically examine student
disaggregated student achievement
data to look for racial and gender
patterns.

1.5 Identify professional
development needs based on
disaggregated data and teacher
input.

1.6 Implement an academic
support plan that prepares all
students for post-secondary
education

1.7 We need to explore the
“opportunity gap” as defined by
Glenn Singleton and Curtis Linton
in Courageous Conversations aboult
Race, which is a statistic to
compare rates of progress toward
proficiency among racial
subgroups.

1.8 Examine racial make-up and
barriers to participation in student
activities e.g. transportation, types
of activities, cost, time offered, pre-
requisites like knowing how to read
music

1.9 Examine data in G/T and
special education programs for
racial bias.

1.9.1 Examine the feasibility of
drop-In centers, online, and
telephone help before and after
school for homework help.

1.9.2 Celebrate holidays and

traditions of many cultures
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1.9.3 Examine data regarding
academic achievement, particularly
in relation to gender and race

2. Move Toward Individual Cultural Proficiency

Initiatives

Responsible Leaders

Evidence of Success

2.1 Continue involvement West
Metro Education Program Cultural
Collaborative

Principals and teachers
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2.2 Continue training with Urban
Learning Framework with Hamline
for teachers and district volunteers

2.3 Create awareness and
understanding of institutional racism
among all staff.

2.4 Continue study groups around
topics of cultural proficiency

Book study groups

2.5 Continue study of Critical Race

Theory

3. Erase Barriers

Initiatives

Responsible

Leaders

Evidence of
Success
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3.1 Examine District and site policies, practices, and
structures for potential bias

3.2 Examine district data about the racial make-up of our
district

3.3 Examine racial make-up of schools

3.4 Establish practices and procedures to review for
racial bias in the selection of curriculum materials

3.5 Establish meaningful and clear selection criteria for
hiring to help achieve the organizational goals for
diversifying our institution.

3.6 Develop and support strong equity leadership at the
district and school levels.

3.7 Discuss and allocate District resources e. g. staffing,
based on needs of students at individual sites

3.8 Develop and use a common language to address
racism and the achievement gap

3.9 Provide in-depth training and time for conversations
with district leaders

3.9.1 Provide district leaders with the knowledge and
opportunity to discuss Critical Race Theory and then to

plan strategies to overcome racism.

4. Engage Families and Communities

Initiatives Leaders Responsible

Evidence of Success

4.1 Establish advisory groups by
building and district for parents of
children of color
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4.2 Continue Urban Learner
Framework training for district
Volunteers

4.3 Support parent teacher
associations that are representative
of the student population with the
building

4.4 Engage family and community
groups in developing courageous
conversations and in developing
community actions to create and
sustain conditions for equity and
learning achievement for all
students

4.5 Expect and provide
opportunities for parent involvement
in their child’s education

4.6 Collaborate with community
organizations to support families
and students to bridge the cultural
gap between schools and parents/
communities

4.7 Create and support a district-
wide culture that engages parents
of color as essential partners in
District and school planning, site
councils, and decision-making
processes.

4.8 Strengthen communication
systems and tools with our families
so they are informed about the
happenings of the District and the
schools

COMMUNICATIONS
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One of the keys to successful implementation of any plan is to have multiple
opportunities for communication among the participants. Following are key
communication strategies that will facilitate ongoing, successful implementation:

5. Communicate

Initiative Leaders Responsible

5.1 Involve principals and staffs in designing and |All principals and staff
implementing the Equity Plan

5.2 Prepare and discuss a Board report on the Equity Team
plan

5.3 Provide periodic updates as to progress Principals,
Equity team,
Director of C & |

5.4 Have ongoing discussions about topics with  |Goal 2
the Goal 2 committee

5.5 Develop key messages to share with PTA Director of Communications
groups, families, and the community at large Equity Team

Principals

Director of C & |

EVALUATION
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The ultimate goal is to erase our achievement gap. We will use many types of
data to monitor our progress toward achieving the District vision of success for all
students.

Evaluation will take place at the individual, building, district, and regional levels.
The difficulty in establishing a clear line of progress on any one of the strategies is that
they are all interwoven, and they are interwoven at the individual, building, district, and

regional levels.
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DISTRICT EQUITY TEAM MEMBERS

Carol Bergenstal, Coordinator, Communities in Collaboration Council
Linda Cohen, School Board Chair

Rhonda Dean, Associate Principal, Wayzata High School

Annie Doughty, Executive Director of Human Resources

Bob Ostlund, Superintendent

Carter Peterson, School Board Member

Rob Rimington, Teacher, Central Middle School

Lois Robbins, Director of Assessment and Evaluation

Jane Sigford, Executive Director of Curriculum and Instruction
Shannon Starvel, Teacher, Birchview Elementary

Karla Thompson, Principal, Plymouth Creek Elementary
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APPENDIX A
Glossary of Terms

It is important to have a common vocabulary and understanding of key terms.
Some of those are as follows: (definitions are taken as a composite from several
sources, including Singleton & Linton’s Courageous Conversations about Race and
Beverly Tatum’s Why Are all the Black Kids Sitting Together in the Cafeteria )

1. Equity--Striving for equity means recognizing that the playing field is unequal
and there is an attempt to address the inequality. Equity is different from equality, in that
equality assumes that everyone has the same opportunity and experience.

2. Racism—A system of advantage based on race, (Tatum, p. 7); “socially
constructed beliefs... and an enactment of beliefs that one set of characteristics is
superior to another set (e.g. white skin)...” (Singleton, p.39)

3. Institutional Racism—"When organizations remain unconscious of issues
related to race or more actively perpetuate and enforce a dominant racial perspective or
belief, for example, that racism is not a problem worthy of attention or redress.
(Singleton, p. 41)

4. White Privilege—"The myriad of social advantages, benefits, and courtesies
that come with being a member of the dominant race.” Critical Race Theory by Richard
Delgado and Jean Stefancic (p. 79)

5. Cultural Proficiency—"Honoring the differences among cultures, viewing
diversity as a benefit, and interacting knowledgeably and respectfully among a variety of
cultural groups.” (The Culturally Proficient School, p. xviii, Lindsey, et. al.)

6. Equity Team—‘Emerging leaders who wish to develop their will, skill,
knowledge, and capacity necessary to support their colleagues in understanding race

and deinstitutionalizing racism.” (Singleton, p. 231)
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7. Learning community—A group who learns together, as individuals and as a
whole.

8. Community--consists of all levels of students, including pre-school; teachers
and staff; our families; and the community at large.
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APPENDIX B

2003 MCA Results

# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (2) 2 100% 2 100%
Asian (49) 43 88% 45 92%
Hispanic (13) 10 77% 12 92%
Black (24) 14 58% 14 58%
White (617) 565 92% 557 90%
Total (705) 634 90% 630 89%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (4) 4 100% 4 100%
Asian (45) 44 98% 44 100%
Hispanic (14) 10 71% 10 71%
Black (25) 14 56% 18 72%
White (616) 593 96% 594 96%
Total (704) 665 94% 672 95%
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian N/A N/A N/A N/A
Asian N/A N/A N/A N/A
Hispanic N/A N/A N/A N/A
Black N/A N/A N/A N/A
White N/A N/A N/A N/A
Total N/A N/A N/A N/A
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 1 100%
Asian (44) N/A N/A 44 100%
Hispanic (12) N/A N/A 8 67%
Black (12) N/A N/A 13 54%
White (641) N/A N/A 604 94%
Total (722) N/A N/A 670 93%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 1 100% N/A N/A
Asian (37) 35 95% N/A N/A
Hispanic (9) 8 89% N/A N/A
Black (20) 10 50% N/A N/A
White (595) 541 91% N/A N/A
Total (662) 595 90% N/A N/A
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2004 Test Results

# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (1) 1 100% 1 100%
Asian (52) 45 87% 43 83%
Hispanic (10) 8 80% 8 80%
Black (35) 14 40% 16 46%
White (637) 566 90% 567 90%
Total (729) 634 87% 635 87%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (2) 1 50% 2 100%
Asian (44) 44 94% 43 91%
Hispanic (16) 11 69% 11 69%
Black (43) 20 47% 26 62%
White (655) 619 95% 613 94%
Total (763) 695 91% 695 91%
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian (4) 2 50% 2 50%
Asian (31) 29 94% 28 90%
Hispanic (9) 7 78% 6 67%
Black (35) 21 60% 21 60%
White (672) 618 92% 621 92%
Total (751) 677 90% 678 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 1 100%
Asian (41) N/A N/A 37 90%
Hispanic (12) N/A N/A 9 75%
Black (36) N/A N/A 16 44%
White (671) N/A N/A 618 92%
Total (761) N/A N/A 681 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 0 0% N/A N/A
Asian (42) 39 93% N/A N/A
Hispanic (9) 5 56% N/A N/A
Black (29) 6 21% N/A N/A
White (629) 541 86% N/A N/A
Total (711) 591 83% N/A N/A
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2005 Test Results

# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (1) 1 100% 1 100%
Asian (55) 52 96% 52 96%
Hispanic (14) 9 69% 8 62%
Black (42) 23 56% 22 54%
White (571) 536 95% 527 93%
Total (683) 621 92% 610 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (2) 2 100% 2 100%
Asian (59) 56 95% 57 97%
Hispanic (18) 15 83% 15 83%
Black (36) 24 73% 19 59%
White (594) 553 95% 550 95%
Total (709) 650 94% 643 93%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian (5) 3 75% 4 100%
Asian (51) 48 96% 47 94%
Hispanic (16) 11 69% 9 56%
Black (53) 22 42% 23 44%
White (647) 607 96% 599 94%
Total (772) 691 91% 682 90%
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 0 0%
Asian (45) N/A N/A 41 91%
Hispanic (13) N/A N/A 13 100%
Black (37) N/A N/A 26 70%
White (700) N/A N/A 637 91%
Total (795) N/A N/A 717 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 1 100% N/A N/A
Asian (41) 37 90% N/A N/A
Hispanic (9) 6 67% N/A N/A
Black (31) 13 42% N/A N/A
White (628) 563 90% N/A N/A
Total (710) 620 87% N/A N/A
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| suppose it was naive of me to think

...that if one only searched one’s heart

one would know

that none of us responsible

for the complexion of his skin,

and that we could not change it if we wished to,
and many of us don’t wish to,

and that this fact of nature

offers no clue to the character or quality

of the person underneath.

MARIAN ANDERSON, 1956



RATIONALE FOR DISTRICT EQUITY PLAN

It is the mission of Wayzata Public Schools to educate all students to high standards. For
the last few years, Wayzata has looked at the achievement of all student groups with increasing
scrutiny. As we look at our data, we are disturbed by patterns that suggest we are not educating
all students to the standards of excellence that we desire. We have fallen short of educating our
Black and Hispanic populations, for example, as well as we should. For instance, on the
Minnesota Comprehensive Assessment (MCA) in grade seven, 96% of white and Asian students
were proficient in math and 94% were proficient in reading. For our black students, only 42%
were proficient in math, and 44% demonstrated proficiency in reading. For our Hispanic students
69% were proficient in math and 56% in reading. (Please see Appendix B for additional testing
data.)

As a district, we feel compelled to investigate the reasons behind these scores and to
establish conditions for all students to achieve. Most school districts across the United States
have a gap similar to ours which is commonly referred to as the Achievement Gap. At this time,
we do not know of any districts that have eradicated the gap. However, there are individual
schools that have successfully closed it. We know it can be done. It is up to us to find out how to
do it in our own context. We know that all of our students have potential for achievement. One
major reason for the difference in scores is how we educate students in these populations. We
believe that Wayzata Schools can find a way to close our gap.

In our investigation of discrepancies in achievement, we struggle with difficult concepts,
such as institutional racism and white privilege. Many people think of racism as overt acts of
hatred, oppression or prejudice. However, there are aspects of racism that operate at the
unconscious level for many of us, individually or institutionally. We have provided a glossary of
the terms we use throughout the doc8ument so that we can build common meaning and
understanding. These terms can be found in Appendix A. We know that if we fail to address

these sensitive issues, we will fail to close the achievement gap in the Wayzata School District.
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VISION
“A Model of Excellence Among Learning Communities” is the vision for the Wayzata
Public Schools. In creating a plan that will be a guiding document for the Equity Team and all
members of the Wayzata school and family community, it is important to recognize that the goal
is for all student groups to excel. This will require that we eliminate institutional barriers and
close our achievement gap.
As part of that vision, it is important that we:
e demonstrate leadership by supporting initiatives that will close the achievement gap
e create opportunities and conditions so all students may learn and participate in the
school community, whether during the school day or in after school activities
e understand how a system of advantage based on race affects teaching and learning in
order to eliminate institutional barriers
e create a learning community that achieves cultural proficiency

e engage our greater community in this effort

11/19/2008
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PROBLEM STATEMENT AND DEFINITION
When we examine our achievement data, it is evident that achievement gaps exist.
According to Glenn Singleton and Curtis Linton in their book Courageous Conversations about
Race, “Racial/cultural elements are primary factors in the persistence of the racial achievement

gap.” To close our achievement gap, we must enter into meaningful, and sometimes difficult,
discussions. As a learning community, we must delve deeply and honestly into attitudes,
practices, policies, and personal beliefs.

There are several layers to this work. It is important to recognize that individuals and
groups have different needs, levels of expertise, and knowledge. Therefore, we have divided the
issues and possible remedies into five larger areas: ensuring achievement for all students,
progressing toward individual cultural proficiency, combating institutional racism, engaging
families and community, and communicating about the work.

For students, it is important that each learner is provided with challenging, engaging
curriculum that is presented with effective instructional strategies. Teachers and school staff are
key to the accomplishment of our goals.

As individuals, we recognize that each person is at a different place on this journey
toward cultural proficiency. The task will be to meet people at their respective stages and move
them forward.

As a district, our task is to close the achievement gap which is difficult because of the
complex nature of the issue. We must plan leadership development for central office staff, school
staff, principals, and equity teams to understand the institutional barriers to learning.

As a community, it is important to create awareness of the issues and to engage in
problem-solving dialogues.

Communication crosses all categories as a vital component of all the efforts.
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BUILDING GOALS

Each building has an academic goal for our alternative compensation program. The goal
is based on disaggregated data that identifies academic needs by student population. Race is
one of the indicators that we examine as we process this data.

After the goal is established, we design professional development and activities to
accelerate the learning of our students. Part of this discussion is training in teaching diverse
populations. Therefore, each building will establish an academic goal and design professional
development that is specific to the building’s population with the intention of achieving academic
success for all students and to close the achievement gap.

Elementary Goals

In 2008-2009 the elementary schools will increase the reading mean growth target of
black students from 8.76 to 10.76 as measured by the MAP reading test. We will do this through
the following strategies:

e Continue NUA strategies—Eight strategies have been identified at the district level and
will be taught building wide at staff meetings or common time to infuse them into all
classrooms.

e Continue to provide focused services to our black students who need academic support
through intervention specialists and/or afterschool support programs.

e Provide professional development opportunities for staff to promote culturally responsive
classrooms.

e Analyze the six reading unit assessments in light of the progress being made by our
black students. From this information we will design specific interventions for students
who are not successful.

Middle School Goals
In 2008-2009 the goal of the three middle schools is that 50% of black students will

exceed their target RIT score on the 2009 NWEA MAP reading test.
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This goal was chosen based on the following information. Of the 166 black students at
Wayzata last year, there were 85 who had spring to spring data. Therefore, of that total, 43
students did not meet their growth target; 42 did. Therefore, 49.41% met the goal.

Only 37 exceeded the goal. Therefore, the percentage of black Wayzata middle school
students who exceeded their RIT reading growth goal was 43.5%.

Wayzata High School

Each department is working on creating an equity goal. They are still in process of doing
S0.
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EVALUATION
The ultimate goal is to erase our achievement gap. We will use many types of data to
monitor our progress toward achieving the District vision of success for all students.
Evaluation will take place at the individual, building, district, and regional levels. The
difficulty in establishing a clear line of progress on any one of the strategies is that they are all

interwoven, and they are interwoven at the individual, building, district, and regional levels.
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DISTRICT EQUITY TEAM MEMBERS

Carol Bergenstal, Coordinator, Communities in Collaboration Council
Linda Cohen, School Board Chair

Rhonda Dean, Associate Principal, Wayzata High School

Annie Doughty, Executive Director of Human Resources

Bob Ostlund, Superintendent

Carter Peterson, School Board Member

Rob Rimington, Teacher, Central Middle School

Lois Robbins, Director of Assessment and Evaluation

Jane Sigford, Executive Director of Curriculum and Instruction
Shannon Starvel, Teacher, Birchview Elementary

Karla Thompson, Principal, Plymouth Creek Elementary

11/19/2008
35



APPENDIX A

Glossary of Terms
It is important to have a common vocabulary and understanding of key terms. Some of

those are as follows: (definitions are taken as a composite from several sources, including
Singleton & Linton’s Courageous Conversations about Race and Beverly Tatum’s Why Are all the
Black Kids Sitting Together in the Cafeteria )

1. Equity--Striving for equity means recognizing that the playing field is unequal and
there is an attempt to address the inequality. Equity is different from equality, in that equality
assumes that everyone has the same opportunity and experience.

2. Racism—A system of advantage based on race, (Tatum, p. 7); “socially constructed
beliefs... and an enactment of beliefs that one set of characteristics is superior to another set
(e.g. white skin)...” (Singleton, p.39)

3. Institutional Racism—"When organizations remain unconscious of issues related to
race or more actively perpetuate and enforce a dominant racial perspective or belief, for example,
that racism is not a problem worthy of attention or redress. (Singleton, p. 41)

4. White Privilege—"The myriad of social advantages, benefits, and courtesies that come
with being a member of the dominant race.” Critical Race Theory by Richard Delgado and Jean
Stefancic (p. 79)

5. Cultural Proficiency—"Honoring the differences among cultures, viewing diversity as a
benefit, and interacting knowledgeably and respectfully among a variety of cultural groups.” (The
Culturally Proficient School, p. xviii, Lindsey, et. al.)

6. Equity Team—‘Emerging leaders who wish to develop their will, skill, knowledge, and
capacity necessary to support their colleagues in understanding race and deinstitutionalizing
racism.” (Singleton, p. 231)

7. Learning community—A group who learns together, as individuals and as a whole.

8. Community--consists of all levels of students, including pre-school; teachers and
staff; our families; and the community at large.
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APPENDIX B

2003 MCA Results

# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (2) 2 100% 2 100%
Asian (49) 43 88% 45 92%
Hispanic (13) 10 77% 12 92%
Black (24) 14 58% 14 58%
White (617) 565 92% 557 90%
Total (705) 634 90% 630 89%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (4) 4 100% 4 100%
Asian (45) 44 98% 44 100%
Hispanic (14) 10 71% 10 71%
Black (25) 14 56% 18 72%
White (616) 593 96% 594 96%
Total (704) 665 94% 672 95%
11/19/2008
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian N/A N/A N/A N/A
Asian N/A N/A N/A N/A
Hispanic N/A N/A N/A N/A
Black N/A N/A N/A N/A
White N/A N/A N/A N/A
Total N/A N/A N/A N/A
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 1 100%
Asian (44) N/A N/A 44 100%
Hispanic (12) N/A N/A 8 67%
Black (12) N/A N/A 13 54%
White (641) N/A N/A 604 94%
Total (722) N/A N/A 670 93%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 1 100% N/A N/A
Asian (37) 35 95% N/A N/A
Hispanic (9) 8 89% N/A N/A
Black (20) 10 50% N/A N/A
White (595) 541 91% N/A N/A
Total (662) 595 90% N/A N/A
11/19/2008

38

12



2004 Test Results
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (1) 1 100% 1 100%
Asian (52) 45 87% 43 83%
Hispanic (10) 8 80% 8 80%
Black (35) 14 40% 16 46%
White (637) 566 90% 567 90%
Total (729) 634 87% 635 87%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (2) 1 50% 2 100%
Asian (44) 44 94% 43 91%
Hispanic (16) 11 69% 11 69%
Black (43) 20 47% 26 62%
White (655) 619 95% 613 94%
Total (763) 695 91% 695 91%
11/19/2008
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian (4) 2 50% 2 50%
Asian (31) 29 94% 28 90%
Hispanic (9) 7 78% 6 67%
Black (35) 21 60% 21 60%
White (672) 618 92% 621 92%
Total (751) 677 90% 678 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 1 100%
Asian (41) N/A N/A 37 90%
Hispanic (12) N/A N/A 9 75%
Black (36) N/A N/A 16 44%
White (671) N/A N/A 618 92%
Total (761) N/A N/A 681 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 0 0% N/A N/A
Asian (42) 39 93% N/A N/A
Hispanic (9) 5 56% N/A N/A
Black (29) 6 21% N/A N/A
White (629) 541 86% N/A N/A
Total (711) 591 83% N/A N/A
11/19/2008
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2005 Test Results
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 3 Math Math Reading Reading
Am Indian (1) 1 100% 1 100%
Asian (55) 52 96% 52 96%
Hispanic (14) 9 69% 8 62%
Black (42) 23 56% 22 54%
White (571) 536 95% 527 93%
Total (683) 621 92% 610 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 5 Math Math Reading Reading
Am Indian (2) 2 100% 2 100%
Asian (59) 56 95% 57 97%
Hispanic (18) 15 83% 15 83%
Black (36) 24 73% 19 59%
White (594) 553 95% 550 95%
Total (709) 650 94% 643 93%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 7 Math Math Reading Reading
Am Indian (5) 3 75% 4 100%
Asian (51) 48 96% 47 94%
Hispanic (16) 11 69% 9 56%
Black (53) 22 42% 23 44%
White (647) 607 96% 599 94%
Total (772) 691 91% 682 90%
11/19/2008
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# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 10 Math Math Reading Reading
Am Indian (1) N/A N/A 0 0%
Asian (45) N/A N/A 41 91%
Hispanic (13) N/A N/A 13 100%
Black (37) N/A N/A 26 70%
White (700) N/A N/A 637 91%
Total (795) N/A N/A 717 90%
# % # %
Proficient in Proficient in Proficient in Proficient in
Grade 11 Math Math Reading Reading
Am Indian (1) 1 100% N/A N/A
Asian (41) 37 90% N/A N/A
Hispanic (9) 6 67% N/A N/A
Black (31) 13 42% N/A N/A
White (628) 563 90% N/A N/A
Total (710) 620 87% N/A N/A
11/19/2008
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Math Proficiency Rate (All Students)

Males Males Females Females Stuggnts Stuggnts
Wayzata Minnesota Wayzata Minnesota | Wayzata | Minnesota
Grade 3 93.6 80.3 87.2 78.3 90.4 79.3
Grade 4 86.4 70.6 86.9 711 86.7 70.9
Grade 5 87.3 63.0 81.7 63.3 84.6 63.2
Grade 6 85.7 62.7 86.1 63.4 85.9 63.0
Grade 7 84.2 62.3 78.8 60.6 81.4 61.5
Grade 8 80.1 57.0 83.5 60.5 81.8 58.7
Grade 11 60.8 33.4 52.9 31.0 56.9 32.2
éltludents 82.4 60.7 79.5 60.5 80.9 60.6
Reading Proficiency Rates (All Students)
All All
Males Males Females Females | Students | Students
Wayzata Minnesota Wayzata Minnesota | Wayzata | Minnesota
Grade 3 92.5 76.6 91.2 82.6 91.8 79.6
Grade 4 83.9 68.4 86.7 74.7 85.3 71.4
Grade 5 88.6 70.3 91.8 76.2 90.1 73.2
Grade 6 85.6 62.9 87.6 70.6 86.6 66.6
Grade 7 79.8 59.6 85.2 66.9 82.5 63.2
Grade 8 82.9 59.0 89.9 67.9 86.3 63.3
Grade 10 78.9 57.9 84.1 66.0 81.5 61.9
gltludents 84.3 64.7 88.0 72.0 86.2 68.2
11/19/2008
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Wayzata Board Members: This plan needs to be submitted
every three years. The budget is done every year. For the

fiscal year 2010, we will need to submit a new plan.
Thank you, Lois Robbins

WAYZATA PUBLIC SCHOOLS

Independent School District 284
Wayzata, Minnesota

Integration and Diversity Plan and Budget
Fiscal Years 2006 and 2007
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Wayzata School District #284 Integration and Diversity Plan

Vision Statement for Wayzata Public Schools:
A model of excellence among learning communities.

The purpose of the Wayzata Public Schools’ Integration and Diversity Plan is to establish and
maintain a program designed to improve educational opportunities for diverse learners and their
Sfamilies.

Cultural Proficiency is defined as seeing the differences and responding positively and affirmingly. It
is Wayzata Public Schools’ aspiration that through our journey our staff, students and parents will
esteem culture, know how to learn about individual and organizational culture, and interact effectively
in a variety of cultural environments.

1. Background:

The Wayzata School District is committed to providing equal educational opportunities for all children.
As a member of the West Metro Education Program (WMEP) we believe that children are best educated
in an integrated environment that appreciates diversity and reflects the world within which they work and

play.

The Wayzata School District #284 supports integration efforts that take on the challenge to address the
need to foster a more integrated educational system. We need to foster an environment that enhances the
broad understanding and rich heritage of all communities in the metropolitan area. This commitment has
been translated into specific goals and programs to improve opportunities for all families and children.
Our goal is to build on the success of the WMEP initiative and the strengths of the Wayzata District
academic program.

2. Wayzata District Goals:

Goal 1:
To improve academic achievement by utilizing data to differentiate instruction.

Goal 2:
To prepare learners to participate in a diverse world by defining, measuring, and enhancing learners’
cultural understanding and competencies.

Goal 3:
To build meaningful relationships with students, families, staff and community by establishing consistent
and effective communication processes.
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Wayzata School District #284 Integration and Diversity Plan

3. Commitment:
The following WMEP goals reflect the commitment to continuous improvement with respect to diversity
and helping children reach their maximum potential:

I.  Create integrated learning settings where all students can attain high academic
achievement.

II. Enhance professional development to address the needs of a diverse student
population and promote an integrated education for students.

II. Prepare children for learning in an integrated setting.

IV. Enhance community involvement and prepare communities for increased
economic diversity.

V. Provide necessary support and services for students and families to participate in
integrated learning.

VI. Utilize Wayzata Schools programs as a regional resource to foster collaboration
that translates into greater community involvement in our schools.

These WMEP goals further delineate the Wayzata District goals, which translates into the
Integration and Diversity Plan for the Wayzata Public Schools.

4. Wayzata’s Integration and Diversity Plan Strategies:

The following plan strategies are designed to address the purpose of the Integration and Diversity Plan.
Combined these strategies can build understanding and acceptance of diversity. They are intended to
increase integration within the lives of our students and the activities of our schools and communities.

Adult Learning: Adult learners consist of all District staff, District volunteers, parents involved
with District committees and leaders of community-based organizations working collaboratively with
District programs. Strategies in this area will focus on building individual and organizational capacity to
work effectively with diverse learners and families by providing:

e Staff development, focused on cultural awareness

e Shared experiences and authentic dialogue among stakeholders

e Staff training in effective instructional strategies

Adult Learning Initiative I:
Current Activities:
v National Urban Alliance (NUA) Training - The NUA training focused on providing
classroom teachers and building administrators with research-proven instructional strategies

3
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Wayzata School District #284 Integration and Diversity Plan

to address the needs of diverse learners.
o Birchview Elementary School
o Central Middle School
o Wayzata High School
Future Activities:

v Continue National Urban Alliance (NUA) Training
o Birchview Elementary School
o Central Middle School
o Wayzata High School

v Add an additional Wayzata School to the NUA Training
o Oakwood Elementary School

Adult Learning Initiative II:

Current Activities:

v" West Metro Education Program Cultural Collaborative - The Cultural Collaborative
workshops/classes are focused on providing diversity training and instructional strategies
through a variety of topics open to all District staff. This year Wayzata staff has registered for
280+ offerings. Some staff has registered for more than on workshop/class.

Future Activities:

v Continue Cultural Collaborative Workshop/Classes

Adult Learning Initiative I1I:

Current Activities:

v" Hamline University Training — In collaboration with Hamline Universtiy, Wayzata Schools
provided the following training:

o Belinda Williams trained Administrative Council in June, 2004

o Hamline provided a train the trainer model for Wayzata volunteers

o Hamline also provided 12 hours of training for all new certified staff

Future Activities:
v Continue Hamline University Training —

o Hamline will provide 12 hours of training for all new certified staff

o Hamline will provide a 24 hour follow-up training for Wayzata tutors on ‘how to train
others’

o Hamline will provide a 60-hour train the trainer model for two staff per area/building
on the Urban Learner Framework. The goal of this training is to develop educators’
cultural proficiency and teach specific teaching strategies to work with all learners.

o Hamline will also offer two workshops during the District Staff Development Day

v Family strategies for educators
v Discipline strategies for educators.

Adult Learning Initiative I'V:

Current Activities:

v" District Level Training — Leaders have been encouraged to use the book, Cultural