Southington Board of Education Meeting

Thursday, September 26, 2024 7:00 PM

John Weichsel Municipal Center Public Assembly Room
200 North Main Street

Southington, CT 06489

COMMITTEE OF THE WHOLE - INSTRUCTION

b=

CALL TO ORDER

Regular Session 7:00 p.m.

Pledge of Allegiance - Moment of Silence

Celebration of Excellence

a. Teacher of the Year - Patricia Pettit

Approval of Minutes - September 12, 2024

Public Communications

a. Communications from Student Board Representatives

b. Communications from Board of Education

c. Communications from Administration

d. Communications from Public - Agenda Items Only

Committee Reports

a. Curriculum & Instruction Committee Meeting - September 13, 2024

Old Business

a. Town Government Communications

b. Policy 5117.1 Homeless Children and Youth - New - Second Reading

New Business

a. SHS - Criminal Justice Course - New Curriculum - First Reading

b. SHS - Color Guard Course - New Curriculum - First Reading

c. SHS World Language Year 1, Unit 1: Science & Technology - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

d. SHS World Language Year 2, Unit 1: Personal and Public Identities - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

e. SHS World Language Year 3, Unit 1: Beauty and Aesthetics - Revised - First
Reading
(French, Italian, Latin, Mandarin, Spanish)

f.  SHS World Language Year 4, Unit 1: Contemporary Life - Revised - First Reading
(French, Italian, Latin, Mandarin, Spanish)

g. SHS World Language Year 5, Unit 1: Personal and Public Identities - Revised - First
Reading
(French, Latin American Studies, Spanish)

10. Public Communications



a. Public
11. Adjournment



The minutes presented within the document provide a summary of the discussion the took place at the
Board of Education meeting. For the complete discussion of the agenda items, please view the video of
the Board meeting on our website at https://www.southingtonschools.org. These minutes are
considered a draft until approved at the following regular Board of Education Meeting.

SOUTHINGTON BOARD OF EDUCATION, SOUTHINGTON, CT
Regular Meeting
Committee of the Whole — Operations
September 12, 2024, at 7:00 p.m.
John Weichsel Municipal Center Public Assembly Room
200 North Main Street Southington, CT 06489

1. CALL TO ORDER
Mrs. Clark, Board Chairperson, called the meeting to order at 7:01 p.m.
Board Members Present: Mr. Robert Brown, Mr. Sean Carson, Mrs. Colleen Clark, Mr.
Cecil Whitehead, Mr. Jasper Williams.
Board Members Absent: Mr. Joseph Baczewski, Mrs. Terri Carmody, Mr. Dave
Derynoski, Mr. Zaya Oshana.
Cabinet Members Present: Steve Madancy, Superintendent of Schools; Frank Pepe,
Assistant Superintendent; Mrs. Jennifer Mellitt, Director of Business &Finance; Rebecca
Cavallaro, Director of Pupil Personnel Services.
Student Board Representatives Present: Mr. Ethan Hoffman, Ms. Lauren Mellitt, Ms.
Kary Win

2. Regular Session 7:00 p.m.

3. Pledge of Allegiance - Moment of Silence
Mrs. Clark asked for a Moment of Silence for:

e Cheryl Kalamajka who passed away on September 7". Mrs. Kalamajka worked
for Southington Public Schools starting February 2016 through July 1, 2024,

e Barbara Konopka who passed away on September 4. Mrs. Konopka worked for
Southington Public Schools from September 1977 until June 2003.

e Gerald Dandrow who passed away on August 7%". Mr. Dandrow worked for
Southington Public Schools from October 2010 until August 2022.



https://www.southingtonschools.org/

4. Celebration of Excellence

a.

Invention Convention Awards and Recognitions:

Mr. Madancy spoke about how he loves to recognize our students for their
innovation and is excited for future inventions. He invited Mrs. Alicia Naleway,
District Math and Science Coordinator, along with Mrs. Amy Zappone, Director of
Teaching and Learning, to assist in the celebration of the students. These students
are being recognized for their invitation to compete in the 2024 Connecticut
Invention Convention State Final as well as the Connecticut Science and
Engineering Fair this past spring. Some of the students went on to receive additional
recognition. Mrs. Naleway introduced each student as they walked up to receive
their award, handed to them by Mrs. Zappone. Once all the awards were given, Mrs.
Clark expressed how proud she is and has great faith in the future because of these
students.

Attachments: (1)

At 7:10 PM Mrs. Clark called for a brief recess for parents to take pictures of the
students.

At 7:21 PM the Board of Education Meeting resumed.

MOTION: Made by Mr. Williams and seconded by Mr. Carson ""Move agenda
item 10e. to 6e. and agenda item 10f. to 6f."" Motion carried unanimously by
vote 5-0.

5. Approval of Minutes - August 8, 2024
MOTION: Made by Mr. Williams, seconded by Mr. Brown ""Move to approve the
regular BOE Meeting Minutes of August 8, 2024, with the recommended
correction.”

“Move to approve the regular BOE Meeting minutes of August 8, 2024."
corrected to "Move to approve the regular BOE Meeting minutes of June 27,
2024,

Motion carried 5-0.
Attachments: (1)

6. Public Communications:

a.

Communications from Student Board Representatives:
Mr. Hoffman presented the School Report.

e The overall atmosphere has been positive and focused with a seamless
transition into the new year. Freshman orientation, extra-curricular activities,
athletics, and the Senior Sunrise have all been successful for the start of the
year.




The High School has begun to install TV Announcement Boards to help
unify the student body.

The High School and Middle Schools have introduced the “Smart Pass
System” for restroom visits. Feedback is actively being considered to
improve the system.

The track and entrance construction are ongoing; students are looking
forward to an enhanced campus facilities once completed.

There will be an upcoming College Fair on September 24, 2024.

Ms. Win presented the District Report.

Kennedy Middle School had an Open House. It was a huge success with a
fantastic turnout for families to meet teachers and learn what the school year
will bring.

Special congratulations to Dominik Milewski who received State Honors
from the American Legion for writing an exceptional essay; “What Does
Freedom Mean To Me.”

Students at Kennedy Middle School are demonstrating respectful,
responsible and safe behavior. They can earn “Kennedy Cash” by showing
qualities like engagement, ambition, great leadership and empathy.

DePaolo Middle School’s Blue and Silver Teams had a team building
fieldtrip to YMCA Camp Sloper. This trip allowed the 6™ Grade students to
get to know their peers and teachers as well as to provide cooperation and
teambuilding skills.

Applications are currently being accepted for the DePaolo Leadership
Program. Training this year will be Saturday, September 21, 2024, at YMCA
Camp Sloper.

DePaolo Middle School also had a successful Open House. They are
additionally getting ready for “Alex’s Lemonade Stand” at the Apple Harvest
Festival.

Excited to announce the return of the Drama Club at Kelly Elementary
school. This year’s show will be Susical Jr. The Audition Workshop lead by,
Directors Ms. Lauren Mellitt and Ms. Maron Tarfano, will take place
September 16, 2024, at Kelly Elementary School. The continued support for
the Arts in the schools are appreciated.

Ms. Mellitt presented Sports and Activities.

The Southington High School Robotics Team 195, The CyberKnights, have
been honored as the Connecticut Robotics Team of the year by the CHSCA
for the second year in a row. The team also won two off season competitions.
New members have joined the team and new sub team leads have been
appointed; they are preparing for the upcoming season. Team 195 will be
holding a community event called “STEM For All” on Saturday,



September 21, 2024, from 10:00 a.m. to 2:00 p.m. at the Drive In.

e The Football team has their first game on Friday September 13, 2024, in
Fairfield. The first home game will take place on September 27, 2024,
against Newtown.

e Asall fall sports kick off, the student body is very excited to see their teams
excel this year. Congratulations to all the athletes; wishing them a safe and
successful season.

b. Communications from Board of Education:
Mr. Brown announced the Southington High School, Wall of Honor Induction
Cermony will take place on Thursday, September 19, 2024, at 6:00pm in the High
School Auditorium. The five inductees are: Kenneth DiMauro, Valerie DePaolo,
Norman Vancor, Dr. Marc Palmieri, and TFC Aaron Pelletier.

Mr. Williams spoke about how smooth the school year has started and all the
excitement to be back to school. He wanted to thank everyone for being prepared
and ready for the upcoming year.

Mrs. Clark echoed what a great start to the school year we have had. She relayed a
message from STEPS:

e The beginning of the school year is about charting the course and setting the
tone for what is to come. Along with the excitement of a new school year, it
can be time for new challenges that come from peer pressure, joining new
friend groups and trying new activities. Use this time to set boundaries and
expectations especially around substance abuse and other risky behaviors.
That’s the message for the parents. The STEPS Youth Counsel, a group of
High School Student Leaders, created and online tool to remind parents that
it’s not really “cheesy” to talk to your kids. Their short quiz included tips for
open communication and scenarios that teenagers really face at school.

You can find it at southingtonsteps.org/family.

Mrs. Clark also talked about a few CABE Webinars
e Cell phone usage and technology
e Governmental accounting standards — Recognition to Mrs. Mellitt and her
department for making it look easy.
e Running effective Meetings

c. Communications from Administration:
Mr. Madancy spoke on the following:
¢ the Education Foundation Trivia Bee. The Trivia Bee will be held on
October 23, 2024.




e The Margret Griffin Ribbon Cutting Ceremony that will be held on Friday
September 27, 2024, at 5:00 p.m.

e Mr. Madancy had the pleasure of joining Bread For Life’s 40™ anniversary
Breakfast, sponsored by Southington Chamber of Commerce and the 911
ceremony held in the center of Plantsville.

e Mr. Madancy was able to attend the Hartford Area Superintendents Meeting
along with the Commissioner Russel Tucker as their guest. He shared the
concerns for this legislative session: 1) The lack of excess cost
reimbursement, continually falling short. 2) The unfunded mandates that
continue to be an outcome of every legislative session. 3) The teacher
shortage crisis.

e Ms. Lauren Mellitt and Mr. Josh Polverari are the Student Engagement Team
Members who will be responsible for the district’s social media presence
with the help of Mrs. Rebecca Savelkoul. This will be a place to celebrate
and recognize the good things happening in our district.

Attachments: (1)

d. Communications from Public - Agenda Items Only: None

€.

Field Trip Update:

Mr. Madancy introduced Mrs. Tina Riccio, District World Language Department
Lead. She introduced some students who gave us an update on their field trips to
China, France, Italy and Spain. The trips included cultural events and site seeing.
Students experienced daily language classes, living abroad with families, and a
community service opportunity. Mrs. Riccio thanked the Board for always
supporting the trips.

Mr. Madancy acknowledged and thanked the World Lanaguage Teachers for being
the reason students get to travel abroad.
Attachments: (1)

Summer School Update 2024:

Mr. Madancy introduced Mr. Thomas Hinman, Assistant Principal at Southington
High School, to speak about Summer School and commended the great job Mr.
Hinman has done with the program. Mr. Hinman recognized all the faculty they
were able to recruit for the program and all the administrative staff who were so
helpful. Special acknowledgement of Mr. Daniel Murdzek who oversaw the K-5
program at Kennedy Middle school along with Mr. Tony Loomis, Health/PE
Department Leader and Mrs. Nicole Raccio, Science Department Lead, for their
help with the content of those courses. The presentation talked about enrichment
classes, course recovery, intervention classes, grant funded expenses, difficulties of
the program, and the positive improvements like culinary classes and block
scheduling at the High School.




Mr. Williams commented on the fantastic results and the impressive program. He
also recognized that the block schedule could be a benefit for credit recovery.

Mrs. Clark hopes excitement continues to generate about Summer School, especially
the enrichment portion but is also aware the program is competing with other
program options within the town.

Attachments: (1)

7. Committee Reports

a.

Finance Committee Meeting - September 9, 2024:
Mr. Carson reported on the Finance Committee meeting.
Attachments: (1)

1. Approval of Bid 2025-04 Snow Removal Award
MOTION: Made by Mr. Carson and seconded by Mr. Williams "*Move to
approve the Board of Education Award Bid 2025-04 Snow Removal and
Sanding Services as recommended by the administration for a 3-year term
at each of the locations.™ Motion carried unanimously by vote 5-0.
Attachments: (1)

2. Approval of FY24 Non-lapsing Account:
MOTION: Made by Mr. Carson and seconded by Mr. Williams ""Move the
Board of Education approve the FY24 Non-Lapsing Account in the amount
of $251, 097.00 and the use of funds as presented by the administration."
Motion carried unanimously by vote 5-0.
Attachments (1)

3. Approval of Consulting Services for Transportation RFP:
MOTION: Made by Mr. Carson and seconded by Mr. Williams **Move the
Board of Education approve the transportation advisory services for their
consulting services for a transportation bid in the amount of $17,000.00."
Motion carried unanimously by vote 5-0.
Attachments: (1)

8. Superintendent's Report

a.

Personnel Report:

Made by Mr. Williams and seconded by Mr. Carson ""Move that Board of
Education approve the Superintendent’s Personnel Report as presented.”
Motion carried unanimously by vote 5-0.

Attachments: (1)




9. Old Business

a.

b.

Town Government Communications:

Class Size Report:

Mr. Madancy indicated, as of the opening of school, the current class sizes fall
within the guideline of the Board. Shout out to the Central office Team: Mr. Seltzer,
Ms. Lisa Rizzo and Mrs. Joanna Karcz.

Attachments: (1)

10. New Business

a.

Approval of Out of State/Overnight Field Trips:

1. SHS - Southington FFA - Washington, DC
MOTION: Made by Mr. Whitehead and seconded by Mr. Williams "*Move
that the Board of Education approve the field trip request as presented by
the administration." Motion carried unanimously by vote 5-0.
Attachments: (1)

b. Policy 5117.1 Homeless Children and Youth - New - First Reading:

Attachments: (1)

Job Description - Assistant Network Manager — New:

MOTION: Made by Mr. Williams and seconded by Mr. Carson ""Move that the
Board of Education approve the job description presented by the
administration.” Motion carried unanimously by vote 5-0.

Attachments: (1)

Approval of AFSCME Nurses Contract:

MOTION: Made by Mr. Williams and seconded by Mr. Whitehead "*"Move to
approve the agreement between the Southington Board of Education and
AFSCME for 3 years, agreement beginning July 1, 2024, through June 30,
2027." Motion carried unanimously by vote 5-0.

Attachments: (1)

Mr. Madancy thanked Mrs. Clark and Mr. Brown for serving on the committee to
help ratify the nurse’s contract.



11. Public Communications
a. Public: None

12. Adjournment
MOTION: Made at 8 p.m. by Mr. Brown and seconded by Mr. Williams, "*Move to

Adjourn."” Motion carried unanimously by vote 5-0.

Respectfully submitted,
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Recording Secretary



Board of Education
Administrative Report

September 26, 2024

1. Tval/Adval State Approval
2. Convocation
3. Pacific Life Grant

4. CFGNB Grant



Steven G. Madancy
Superintendent of Schools

Frank M. Pepe
Assistant Superintendent
of Schools

Jennifer S. Mellitt
Director of Business &
Finance

Peter J. Romano, Jr.
Director of Operations

Rebecca J. Cavallaro, EdD
Director of Pupil Services

Michelle Passamano
Human Resource Manager

Kyle R. Fickel
Accounting Manager

200 North Main St.
Southington, CT 06489

www.southingtonschools.org

OFFICE TELEPHONE
(860) 628-3200

HUMAN RESOURCE FAX
(860) 628-3211

GENERAL FAX
(860) 628-8056

SOUTHINGTON

September 18, 2024

Tere Segarra

Pacific Life Foundation

700 Newport Center Drive
Newport Beach, CA 92660-639

Dear Tere Segarra:

On behalf of Southington High School, | would like to acknowledge the 2024 Pacific
Life Foundation 3Ts of Education grant in the amount of $1,000 received to support
Southington High School.

We appreciate your support and interest in our students in the Southington Public
Schools.

Sincerely,

b e

Jennifer Mellitt
Director of Business and Finance
Southington Public Schools
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www.southingtonschools.org

OFFICE TELEPHONE
(860) 628-3200

HUMAN RESOURCE FAX
(860) 628-3211

GENERAL FAX
(860) 628-8056

SOUTHINGTON

September 18, 2024

Ms. Jolene Wruck

Director of Community Initiatives and Program Services
Community Foundation of Greater New Britain

74A Vine Street

New Britain, CT 06052

Dear Ms. Wruck:

On behalf of Southington Public Schools, |1 would like to thank you for the donation
for the Pre-KS5 tuition subsidy for 4 students in the amount of $11,056.00.

We appreciate your support and interest in our students in the Southington Public
Schools.

Sincerely,

it 2

Jennifer Mellitt
Director of Business and Finance
Southington Public Schools
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Steven G. Madancy
S o U T H I N GTO N Superintendent of Schools

Q Public Schools Frank M. Pepe

Assistant Superintendent of Schools

200 North Main Street, Southington, CT 06489 <* www.southingtonschools.org < Phone: 860-628-3202 +* Fax: 860-628-3205

Board of Education Southington, Connecticut
Curriculum & Instruction Committee Meeting
Technology Training Lab (Public Assembly Room)
Municipal Center, 200 North Main Street
Friday, September 13, 2024 - 9:30 a.m.

Members Present: Committee Chair Jasper Williams, Bob Brown

Member Absent: Terri Carmody

Administration Present: Director of Teaching and Learning Amy Zappone

School Staff Present: SHS Social Studies Assistant Department Leader Candace Patton, SHS Art and
Music Department Leader Sara Ossias, SHS World Language Leader Tina Riccio, STEPS Youth Prevention
Coordinator Megan Albanese, STEPS ABC District Champion Christina McKirryher, and STEPS Board
President Steve Nyerick

Meeting called to order at 9:30 a.m. by Committee Chair Mr. Williams.

Candace Patton presented a new curriculum titled, SHS Criminal Justice Course, which consists of four
comprehensive units. The first unit, “Crime and Law,” focuses on the purpose of the criminal justice
system with exploration of types of laws, categories of crime, and associated constitutional
amendments. Unit 2, “Law Enforcement”, examines the role of police officers, ethical standards of
policing, and police training throughout the country. In Unit 3, “Court System”, the curriculum dives
deeper into the different structures and branches within the United States justice system. The last unit,
“Corrections,” explores the prison systems in the United States including roles and responsibilities
within the system as well as rehabilitation programs.

Sara Ossias presented the SHS Color Guard Course - New Curriculum, including three units titled: Unit
1, “Performance”, Unit 2, “Dance and Body”, and Unit 3, “Mastering Visual Performance”. The
curriculum studies the art of performance at the individual and group level, while providing
opportunities for students to practice and apply the skills learned in real time. The curriculum includes
instruction on the techniques and application of dance and body movements, along with the use of
flags, sabres and rifles.

Board of Education

Colleen W. Clark, Board Chairperson - Jasper P. Williams, Vice Chairperson - Joseph Baczewski, Secretary
Robert S. Brown - Terri C. Carmody - Sean M. Carson - David J. Derynoski - Zaya G. Oshana - Cecil Whitehead
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Steven G. Madancy
S o U T H I N GTO N Superintendent of Schools

Q Public Schools Frank M. Pepe

Assistant Superintendent of Schools

200 North Main Street, Southington, CT 06489 <* www.southingtonschools.org < Phone: 860-628-3202 +* Fax: 860-628-3205

Tina Riccio presented the SHS World Language Units - Revised Curriculum, which included a revised
Unit 1 for French, Italian, Latin, Mandarin and Spanish courses for years 1-5. Within the curriculum, six
overarching themes repeat each year for all levels of language: Personal and Public Identities, Beauty
and Aesthetics, Global Challenges, Science and Technology, Families and Communities, and
Contemporary life. All units within the curriculum are culture focused, with grammar and vocabulary
serving as necessary tools to complete real world tasks in the target language.

Megan Albanese, Christina McKirryher, and Steve Nyerick presented an information session on STEPS-
ABC Launch, K-5. STEPS Asset Building Classrooms is a one-of-a-kind program tailored to the needs of
Southington students. It marries the best of the existing developmental asset building approach with
the key emotional intelligence concepts of acknowledging, recognizing, labeling, and communicating
emotions in yourself and others, as well as peaceful conflict resolution. The program is broken up into
10 monthly themes with 4 lessons per week. STEPS Asset Building Classrooms has been developed by
Southington educators, for Southington students and is meant to continue to "grow great kids.” STEPS
leadership shared that feedback from educators has been positive and with the support of teachers,
administration and the Board of Education, they hope to continue their work in creating inclusive,
caring school environments that help make buildings feel like home for students.

Committee members unanimously agreed to forward the above items to the full Board for review.
The committee approved the meeting dates for the 2024-2025 school year.
Meeting adjourned at 11:00 a.m.

Respectfully Submitted,

(i o

Amy Zappone
Director Of Teaching and Learning

Board of Education

Colleen W. Clark, Board Chairperson - Jasper P. Williams, Vice Chairperson - Joseph Baczewski, Secretary
Robert S. Brown - Terri C. Carmody - Sean M. Carson - David J. Derynoski - Zaya G. Oshana - Cecil Whitehead
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BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only Board Meeting Date _September 26, 2024

Decision Requested X Agenda Code 8D.

AGENDA REPORTING FORM

Agenda Topic: Policy 5117.1 — Homeless Children and Youth - New — Second Reading.

Summary of Issue: The Policy & Personnel Committee has reviewed Policy 5117.1 — Homeless
Children and Youth.

Background: The Policy and Personnel Committee reviews policies with the

administration to ensure they are current and appropriate.

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: Move that the Board of Education approve Policy 5117.1 as

presented by the Policy & Personnel Committee.

Titles of Attachments: j f é 2‘

1. DRAFT Policy 5117.1 Signature of Staff Member Submitting Report

e 77744&_,,4,7
Signature of Superintendeﬁt’éf Schools




Policy 5117.1
Draft



5117.1

Series 5000: Students
HOMELESS CHILDREN AND YOUTH

In accordance with federal law, it is the policy of the Southington Board of
Education (the “Board”) to prohibit discrimination against, segregation of,
or stigmatization of, homeless children and youth. The Board authorizes
the Administration to establish regulations setting forth procedures
necessary to implement the requirements of law with respect to homeless
children and youth. In the event of conflict between federal and/or state
law and these administrative regulations, the provisions of law shall
control.

Legal References:
State Law:
Connecticut General Statutes § 10-186 Duties of
local and regional boards of education re school
attendance. Hearings. Appeals to state board.
Establishment of hearing board. Readmission.
Transfers

Connecticut General Statutes § 10-253 School
privileges for children in certain placements, non-
resident children and children in temporary
shelters

Federal Law:
The McKinney-Vento Homeless Education
Assistance Act, 42 U.S.C. 8§ 11431 et seq., as
amended by Every Student Succeeds Act, Pub. L.
114-95.

Policy Adopted: September 2024
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BOARD OF EDUCATION
SOUTHINGTON, CONNECTICUT

Informational Only X Board Meeting Date _September 26, 2024

Decision Requested Agenda Code 9 a.

AGENDA REPORTING FORM

Agenda Topic: SHS — Criminal Justice Course— New Curriculum - First Reading.

Summary of Issue: The Curriculum & Instruction Committee has reviewed the SHS — Criminal
Justice Course— New Curriculum - First Reading.

Background:

Alternative Strategies: N/A

Cost (if applicable): N/A Funding Source: N/A

Beginning Date of Program or Project: N/A

Ending Date of Program or Project: N/A

Recommendation or Comment: The Board of Education Curriculum & Instruction Committee

is bringing the SHS — Criminal Justice Course — New Curriculum to the full Board for a First

Reading.

Titles of Attachments: @7/ /%7‘7/4\—

1. Course Proposal Signature of Staff Member Submitting Report

e 7?74//&447
Signature of Superintende%t/of Schools




Unit Overview
Unit Title: Unit 1: Crime and Law

Teacher: Candace Patten

Grade 10-12
Level/Course:

7-8 Blocks

Length/Dates:

Students will be able to understand the purpose of the United States criminal
justice system. Understand the concept of a crime along with the purpose of
laws. They will be able to analyze the different Constitutional amendments that
impact policing. Students will be able to analyze different case studies and
determine what type of crime was committed, outline the rights of the accused,
and determine if the accused was provided due process under the law.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills

STt Ul Students will also develop interview skills by questioning a law enforcement

official to compare public opinion v. reality of the criminal justice system.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to

address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

MW.Inq.4.b. Construct explanations using sound reasoning, correct sequence, relevant examples,
and pertinent details to contextualize evidence and arguments (e.g., chronology, causation,
procedure).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

1. Students identify the most credible and relevant evidence from a variety of sources to generate and
refine effective claims and counterclaims. (INQ 8, 9, 10, 11)

Transfer Goals (Vision of the Graduate)

May, 2024



List the long-term and/or school-wide independent student behaviors that this unit will address.
Delete the transfer goals that do not apply to your unit:

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

SNINLGEVLGEEI S ELGLILG ) Understand the makeup and purpose of the criminal justice
What are the big picture system.

understandings that are Understand the source and purpose of laws.

HERNEIE ] CEETO (oSN pI CY(HIl Understanding the purpose of the different constitutional
places, and times? amendments that apply to policing.

Essential Question(s): What is a crime?

These questions are related

to the enduring Does the media provide a balanced picture of crime in the United
understandings and provide States or does it primarily provide sensational news coverage?
relevance for the learning in

the unit. What is the purpose of laws? Where do laws come from?

What protections does the United States constitution guarantee to
all people suspected and/or accused of a crime?

How have the protections of each amendment changed over time?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

- What makes up the criminal justice
system.

- The sources of law in the United
States (constitutions, statues, and
regulations)

- Difference between a misdemeanor
and felony.

- The purpose of the 4th, 5th, 6th, 8th
and 14th amendment

- Identify the different systems within the
criminal justice system.

- Explain the purpose of the United States
Criminal justice system

- Explain the different sources of law and the
purpose of each source.

- Identify a misdemeanor versus a felony

- Explain the purpose of due process.

- Apply the different amendments to case
studies.

May, 2024



Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Role- You are one of the District Attorneys for Hartford county.

Audience- The accused and the people of Connecticut

Situation- A variety of cases have been sent to your office to review. Each attorney will have to
review a case and determine the following:

1. Was a crime committed? If so, what crime? (define it by CT statutes) If not, why not?

2. What charges will be given to the accused?

3. What rights does the accused have for each case?

4. Were any of the accused person’s rights violated? If so, how? If not, explain how due

process was fulfilled.

Product- In a class slideshow you will present your findings to the class. As a team of attorneys
we will discuss each person’s summary and if we should bring the accused person to trial.

Standards and Criteria for Success:
- Well written summary of your findings (your case to the class)
- Presentation of findings to class
- Discussion and evaluation of classmates findings
- Well written rationale answering the following question- Should the case be brought to trial?
Why or why not?

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

y
2

. Summary of findings (accuracy, clarity, and analysis of case)

. Presentation to class (clarity, discussion, questions posed to classmates, and feedback to
each other)

3. Rationale determining if cases should be brought to tr

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.
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Stage 3: Instructional Design

Learning Target: Success Criteria:

Students will understand the purpose of the - Will be able to create a well worded

criminal justice system in the United States. explanation about the purpose of the
criminal justice system in the United
States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

Ask students:

What is criminal justice?

What makes up the criminal justice system in the United States?

What is a crime?

Pick a picture they think best represents their own image of a law- share it on the class
JamBoard.

When students are done have them pair-share (in groups of two or their PODs)
Have each group write down on the first colored paper their response.

Direct Instruction

Go over the definition of the criminal justice system with the class.
Difference between a criminal case v. civil case

Difference between felony or misdemeanor

Look over what they wrote on their paper- do they need to change anything, add anything? Write
in a different color pen or marker.

Activity- Individually
What is the purpose of the criminal justice system?
Have students read through- Did they commit a crime?
While they are reading they will have to determine whether criminal conduct took place.
Have students pair up and discuss what they think.
As a group they will have to come to a consensus if a crime was committed and provide a
rationale?
- Share out to the whole class.

In the United States who would decide if each person committed a crime?
Why do we have a criminal justice system?

Discussion and Direct Instruction
Go over the institution of social control and purpose.
Go over the two models of criminal justice system- Crime Control Model and Due Process Model

While going over the models - Have students write pros and cons for each model.
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Review the images everyone posted on the JamBoard about their perception of the criminal
justice system.

- Compare this to the poll taken by NCSC about the public opinion and criminal justice
system.

Why do you think public opinion has declined about the criminal justice system in the
United States?

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Questions for students to answer at the end to assess understanding

1. Given what you know about crime in the United States, do you think the criminal justice
system is a strong institution for social control? Why or why not?

2. What are ways we can improve public opinion about the criminal justice system? Either
individually or with a partner create an idea to help improve public opinion.

Learning Target: Success Criteria:

| will be able to understand the different types of - Effective research about crime

crimes in the United States and the state of - Summarize their research citing sources
Connecticut. - Creating a tip sheet to protect people from

becoming a victim of a crime.
| will be able to create a tips sheet for people to
protect themselves from becoming a victim of a
crime.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticopry set:

What is a crime?

What are the different types of crimes?

What are the most common crimes in Southington? Connecticut? United States?

Lesson- Direct instruction and discussion
Go over the definition of crime and discuss the different types of crimes in the United States and
Connecticut

Stations:

Each station has a story that the students need to read.

As a group they will have to decide what type of crime is being committed.
Create a list of tips to help people not become victims to this type of crime.

Discussion
Discuss groups answers as a whole class.
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Direct Instruction-

Go over the causes of crime and victimization

Who is a victim? Who reports crime? What is the most common crime in the United States?
Connecticut?

Student Research:

Students will research the different types of crimes in Connecticut (selecting four different towns
and cities).

Students will also research the latest information about victimization
https://bjs.ojp.gov/data-collection/ncvs

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Students will create a summary of their research to present to the class or small groups.
They will then pick one of the crimes they researched and create a tip sheet for people not to
become a victim to that crime.

Learning Target: Success Criteria:

| will be able to understand the United States - Write a well-written response that explains
Constitution and the impact on the criminal the impact the United States Constitution
justice system. has on law enforcement.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

- What is the purpose of laws?

- How does the United States Constitution protect the people?

- What impact do you think the United States Constitution has on policing?
Provide a story about a police officer searching a house and have students discuss if this search
was legal or not?

Discussion:
- Discuss the above questions and scenario
- This will lead into the 4th Amendment- what is the purpose of this amendment? What are
the limitations to this amendment? When is a search legal?

Station 1: 4th Amendment
(what is a search warrant? When is one needed? When is one not needed? How does a police
officer obtain a search warrant? What are the different standards of proof?)

Court Cases for this amendment
- Florida v. J.L. (2000)
- lllinois v. Wardlow (2000)
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- Terry v. Ohio (1968)

- Sandoval V. California (1994)

- Map v. Ohio (exclusionary rule)

- Hudson v. Michigan (2006)
Should government drones be allowed for police surveillance or is this violation of people’s
privacy?

Station 2: 5th Amendment

(What is a grand jury? What is the purpose of a grand jury? What is double jeopardy? What is the
purpose of double jeopardy? What is self-incrimination? What protections does the accused have
under this amendment?

Court cases for this amendment
- Benton v. Maryland (1969)
- Brown v Mississippi (1936) (coerced confession)
- Mallory v. Hogan (1964) (self-incrimination)
- Miranda v. Arizona (1966)
- Rhode Island . Innis (1980) (extension of Miranda)
- Dickerson v. United States (2000) (extension of Miranda)

Should the accused be mandated to take the stand? Why or why not?

Station 3: 6th Amendment

(What does speedy and public trial mean? What is an impartial jury? Why is it important to have an
impartial jury? What is ineffective assistance of counsel? What does a defendant need to show for
there to be ineffective assistance of counsel?)

Court Cases for this amendment:
- Klopfer V. North Carolina
- United States v. Marion (1971)
- Twining v. New Jersey (notice of charges)
- Pointer v. Texas (1965) (right to question opposing witnesses)
- Williams v. lllinois (2012)
- Gideon V. Wainwright (1963) (right to counsel)
- Alabama v. Shelton (2002)
- Gilbert v. California (police line ups)

Should the 6th amendment be revised? Why or why not?

Station 4: 8th Amendment
(what is bail? What is excessive bail? What is cruel and unusual punishment?)

Court cases for this amendment:
- Timbs v. Indiana (2019)
- Robinson V. California (1962)
- Wilkerson v. Utah (1878- Supreme court defines what is cruel and unusual?)
- Weems V. United States (1910- Supreme court changed definition of cruel and unusual)
- Trop v. Dulles (1958)
Question
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- Is Capital Punishment cruel and unusual? Why or why not?
Station 5: 14th Amendment

In each station students will have to read the amendment and complete the following:
1. Write down in their own words the definitions.
What impact does this have on law enforcement?
- What can law enforcement do?
What are some restrictions on law enforcement?
What is the purpose of this amendment?
How has the interpretation of this amendment changed over time?
Predict what can be some potential challenges to this amendment in the future

B wh

Extension: Create their own scenario for the classmates to read and determine if there was a
violation of due process.
Class discussion:

- Discuss findings, questions, and the amendments as a whole class.

- Which amendment do you think is the most protective of the rights of the accused? Explain

Individual Work/Assessment
Have students read different scenarios- which amendment applies? Did law enforcement violate
the accused rights? If so, how? If not, why not?

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative checks on the amendments after stations

Learning Target: Success Criteria:
| will be able to pose questions to our guest speaker - Creating both supporting and compelling
to better understand the criminal justice system. questions
- Well written response to the essential
| will be able to compare and contrast the public question
perception of the criminal justice system to the actual
day to day life of a person in the field.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Invited guests to demonstrate the daily life of a police officer.
Students will create questions for the guest speaker to discuss their day-to-day activities, the
criminal justice system (amendments/due process, and other questions they might have)

Note: Before the guest speaker comes in- teacher needs to go over interview skills (how to ask
questions, how to take notes, and how to ask follow up questions)
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After the interview students will have to answer the following questions

1. How has your perception changed with regard to the daily activities of law
enforcement?
2. Do you think the news media are obligated to present a balanced picture of the

overall crime problem and reduce their presentation of sensational crimes? Why or
why not?

Note: Have students write a thank you letter to the Guest Speaker.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Rubric
Developing Questions
Short answer response to wrap up questions

Resources
Any materials and resources related to Stage 3 learning activities.

Past and present crime
https://www.thoughtco.com/crime-and-punishment-4132972

Confidence in the institutions graph
https://news.gallup.com/poll/394283/confidence-institutions-down-average-new-low.aspx

Book:
https://www.crf-usa.org/images/pdf/cja_teachers_sample.pdf

Curriculum

https://resources.finalsite.net/images/v1586886211/bectonhsorg/km1xwoz5lvupg9fkgmgs/CriminalJustice.pd
f

Newman case
https://www.govinfo.gov/content/pka/USCOURTS-ctd-3 _19-cv-00980/pdf/lUSCOURTS-ctd-3_19-cv-00980-2.

pdf

B Critical Thinking Questions
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Unit Overview

Unit Title: Unit 2: Law Enforcement

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 10-11 Blocks

WLNETIL G ET)Al Students will be able to understand the different roles of police officers and how
2-4 sentences some of these can be conflicting. They also will be able to understand the
describing the ethical standards of policing along with requirements, training, and standards in
main ideas, the field of law enforcement. By the end of the Unit they will have to create their

e aI IR own solution of universal standards, training, and requirements for all police
of the unit. officers in the United States.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.
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Describe the different functions of federal, state, and local law
enforcement agencies.

Describe the different roles police officers take based on geographic area,
crimes, and public perception.

Analyze the different police structures and determine if there should be
universal standards in the United States.

Describe and defend the main characteristics every police officer should

possess.

Describe the public attitude towards law enforcement and create a solution
to improve this attitude.

Each EQ listed should correspond to at least 1 or more EU above.
What are the different functions of law enforcement in the United
States?

Why do you think the United States has so many different law
enforcement agencies?

What is the role of a police officer? What is the most important role?

Should there be universal standards for police officers in the United
States?

What are the most important characteristics a police officer possesses?

How has public perception of law enforcement impact the safety of police
officers?




What will students know...

Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

concepts related to each indicator

- There are different functions of law
enforcement (local, state, federal)

- Police officers take on different roles
based on geographic area and crime.

- The structure and standards of police
officers are different across the United
States.

- Certain characteristics are needed in
order to be an effective police officer.

- Public perception has impact law
enforcement across the United States

- The ethical code of conduct for law
enforcement.

use in new contexts/with new material

- Analyze why the United States has so many
different law enforcement agencies.

- Analyze the different roles police officers
have across the United States

- Develop standards, requirements, and
training for all police officers in the United
States.

- Explain the most important characteristics
police officers need to possess to be
effective at their job.

- Analyze public perception of law
enforcement and develop a solution to
improve this perception.

- Identify the ethical codes of conduct for law
enforcement.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Law Enforcement.

Purpose: | will be able to create the standards, requirements, and training that all police officers
should have in the United States.

Role: You are part of the Police officer Training and Standards Council
Audience: Law Enforcement around the United States and the American Public

Situation: You have been tasked with developing Universal training, standards, and requirements
for law enforcement around the United States. You will have to present this to the Commissioner of
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Product: You will have to determine and create the standards, requirements, training that you think
law enforcements should possess in the United States. You will need to provide a rationale of why
your plan would be the most effective. You will have to present this to the Commissioner of Law
Enforcement.

Standards and Criteria for Success

- Creating a plan for universal training (have all required elements standards, requirements,
and training)

- Strong support for your claims (used from class discussion, research from the unit, or further
research you conducted)

- Providing a rationale of why your plan would be the most effective

- Presenting your information to the Commissioner

- Answering questions from the Commissioner

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

https://portal.ct.gov/POST

https://www.certifyfit.com/chip-test/

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

For homework and during one of the lessons have students write up a confidence in law
enforcement survey

- This survey would then be given out to the public to understand the current perception of
law enforcement.
- This can be created by the class

This is a public website of all facebook post about Policing in America

https://www.plainviewproject.org/

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.
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Stage 3: Instructional Design

Learning Target: Success Criteria:

| will be able to understand the different - Research and summarize the function and
functions of law enforcement in the United requirements for the assigned agency
States.

| will be able to draw their own conclusions
about the effectiveness of our law enforcement

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
What do you think are the functions of law enforcement at the following levels: (provide
examples)

A. State

B. Federal

C. Local

Direct Instruction and Discussion
- Using a Peardeck or Google Slide go over the different levels of law enforcement.
- Explain the functions of each level
- Go over the generalizations about law enforcement in the United States
- Demographics of law enforcement

Assess Students Knowledge with different scenarios (LT 1)
Students who need to reach and go into a group with the teacher.

Group work (or pairs)

Each group will be given one of the following organizations and they will have to write up
the responsibilities for that specific employment. Along with requirements to be an agent
within that system.

Airports

Highway Patrol

Park Rangers

Animal Control

Watercraft officers

Colleges and Universities (can pick a few different colleges)
FBI

U.S. Secret Service

DEA

US Marshals Service

Bureau of Alcohol and Tobacco, Firearms (ATF)
U.S Immigration and Customs enforcement

FRX--"IOMmMUOW)
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M. US Custom and Border Protection

They will have to put either a slide or diagram together to share with the class what they
found.
- This can be a gallery walk or presentation (based on classroom)

Gallery Walk or Presentation
When students are walking around they will fill out a graphic organizer
- Function
- Responsibilities
- Questions
- Other important information

At the end of the Gallery Walk or Presentation

Students will be given scenarios and they will have to explain the following:
- Which agency would take the lead? Why?
- Who should the intelligence gathered be shared with? Why?
- Who would receive credit for success and blamed for failures?

They will also have to answer the following question
Why do you think the United States has so many different law enforcement agencies?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Wrap up after the Gallery Walk
- Scenarios and questions
- Last question answered

Learning Target: Success Criteria:

| will be able to write a clear argument on - Write a strong claim

whether or not there should be universal - Use strong evidence to support your claim
standards for police officers. - Answer in complete sentences and

elaborate using critical thinking skills.
- Display effective inquiry skills (review
inquiry rubric)

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:

Have students read the oath that police officers need to take and answer the following:
- What is the role of a local police officer? What are their responsibilities?
- What requirements do you think police officers need in order to apply?
- What training do you think police officers receive?
- Are there national standards for training?
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Direct Instruction:
- Go over the role of local police officers
- Discuss some standards and structure of police
- Go over PEPPAS
- Have officer Valentine come in and discuss his training, requirements, and structure
of Southington
Have students take an example of a written test
Provide examples of the oral exam
Provide examples of physical exam

Independent Research

- Students will pick a local police department and research the requirements and
standards

- They can call the police department and interview

- Students will then pick a police department in another state and research the
requirements and standards

- They will share what they found on a google document or slides

- Students will review what the class found.

Discussion about what they found about standards
Wrap up question for students to answer (assessment)

- Using what they found, discussed answer the following prompt:
- Should there be universal standards for police officers?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Argumentative response

Learning Target: Success Criteria:
I will be able to understand and identify certain - Explain the most important characteristics
characteris police officers need to possess to be police officers should possess.

effective at their job.

| will be able to understand the challenges police
officers encounter trying to conduct their job. - Create a solution for community policing
to be most effective in the city.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
What characteristics do you think police officers should possess?
Discussion of Do now

Direct Instruction
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- About characteristics and the situations police officers will encounter on the job.
- Go over the different roles and conflicting roles they will encounter

Have students answer the following question
- Which characteristics do you think are most important for police officers to possess?
Why?

Reading about the challenges police officer encounter

Discussion in groups about what they read and how do we solve this problem?
- Each group comes up with a solution and shares out to the class.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Scenario
- Students will be given a community police officer and they will have to develop a
solution to the problem.

Learning Target: Success Criteria:

I will be able to understand and identify the - ldentify the ethical codes of conduct
ethical guidelines of policing.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
- What are ethical guidelines?
- What do you think are the ethical guidelines for law enforcement?

Reading about ethical codes in law enforcement
- Have them create a list on chart paper
- Each group walks around the room and reads other groups (add or take anything off
that group might have missed)

Discussion about ethical codes
- Should there be any other ethical codes added? Why or why not?
- Should any of the codes be clarified?
- Why is it important to have ethical codes of conduct?

Assessment
- Students will be given a series of scenarios
- They will have to identify if any of the codes of ethics was violated by law
enforcement.
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- Explain why it was violated

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Learning Target: Success Criteria:

- Develop a creative solution to improve
| will be able to create a solution to change public perception

public perception of law enforcement in the
United States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Anticipatory Set:
- What is the public perception of law enforcement?

Discuss what they think

Independent Work:
Have them review the charts and polls on confidence in policing
Have them visit the following site: https://www.plainviewproject.org/

Have students write up their own summary about public perception

Discussion of public perception-
What do you think has impacted this perception? (what recent or past events)

Class develop their own survey to determine public perception of policing
- Create a list of questions
- Determine who to share it with, where to post, who is the audience
- Create their own hypothesis (predict if the perception has improved?)

Either independent or pairs (their choice)
- Create a solution to improve public perception of law enforcement
- Can be a commercial, poster, TV show, book, Social Media site, your choice

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

- Creativity strand of rubric (4’c’s)
- Reasoning Stand of rubric (4’c’s)
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Unit Overview

Unit 3: Court System

Unit Title:

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 8-9 Blocks

WO ETA Students will examine and explore the criminal justice system in the United
2-4 sentences States. They will be able to distinguish between federal and state crimes, the
describing the different roles of people in the court system, and the juvenile justice system.

main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.10 Analyze the impact and the appropriate roles of personal interests and perspectives
on the application of civic virtues, democratic principles, constitutional rights, and human rights.

INQ 9-12.10 Construct arguments using precise and knowledgeable claims, with evidence from
multiple sources, while acknowledging counterclaims and evidentiary weaknesses

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
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Enduring | will be able to understand the different types of courts in the United
Understanding(s): States.

What are the big

picture | will be able to understand the effective components of an argumentative
understandings that essay.

are transferable

across contexts, | will be able to examine the juvenile system process

places, and times?

| will be able to identify risk factors leading to juvenile crime.

| will be able to distinguish between the federal and state court systems

| will be able to evaluate case scenarios to send citizens to correct courts.

Essential

Question(s): - What is the purpose of the American judicial system?

These questions are - What are the benefits of the dual court system?

related to the - What are the components of an effective argumentative essay?
enduring - Should we change the juvenile system of justice in the United
understandings and States?

provide relevance for - What is the difference between the federal and state court systems?
the learning in the

unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

- The functions of each court in the
United States

- The key players in the American court
system

- The difference between federal and
state court systems.

- The juvenile process of justice

- The risk factors of juvenile crime

- The components of an effective
argumentative essay

- Analyze if our court system is meeting its
purpose of “do justice”

- Evaluate case scenarios to send citizens to
the correct court systems.

- Analyze the juvenile process of justice in the
United States and determine if we need to
change it.

- Write a well-written argumentative essay
addressing one of the issues in the
American judicial system.

Stage 2: Evidence of Student Learning

Performance Tasks
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Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal- | will be able to research a topic and present an effective argument using strong
evidence.
e Role- Active American Citizen trying to make a difference
e Audience- The government
e Situation
As an American citizen you want to present your argument to Congress explaining what needs to
be accomplished when it comes to our justice system.
You can pick from the following topics (but not limited to these topics)
You will have to research your topic, find strong evidence, and write an argumentative piece
explaining your claim.
Topics
- Should there be mandatory minimum sentences?
- How can we reform our incarceration system?
- Should juveniles be charged as adults?
- What are the best methods for rehabilitating juvenile offenders?
- Should we have professional juries?
- Should jury duty be a requirement?
- Should all juries be allowed to ask witnesses questions?

e Product/Performance/Purpose- Argumentative piece that can be a speech, slides,
canva, video, Podcast
e Standards and Criteria for Success

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Critical thinking rubric (reasoning and argument)

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.

Staie 3: Instructional Desiin

Learning Target: Success Criteria:

| will be able to understand the different roles - Research court system

and functions of each court system. - Create a product to display your court
system to the class

| will be able to explain if the American court - Effectively present your court system to

system is fulfilling its purpose of “justice” members of the class

- Thoroughly answer the essential

questions using evidence from what you
learned.
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Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Hook

- What is justice?

- What does it mean justice should be blind?

- Do you think our system of justice is fair in the United States? Why or Why not?
Discuss hook

Direct instruction
- Go over the purpose of the court system
- Alittle of vocab

Group work
- Have each group research one of the courts systems
What is the job of that court system?
Essential vocab for each court system
Important information
Current information about this court system
Have each group share out what they found to the whole class (can be gallery walk,
presentations)
- Members of the class should have a graphic organizer to fill out for each court system

Assessment

Students will answer the following questions
1. What are the benefits of having a dual court system?
2. The first purpose of our court system is to “do justice.” Given what you know about
the American Court System do you think justice is done, why or why not?

Learning Target: Success Criteria:
| will be able to understand the key people in the - Identify the different positions in the court
American court system. system

- Analyze the job of a prosecutor
(challenging parts of the job and
rewarding)

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do now:
Provide a list of job titles in the court system (have students in pairs try to match up jobs and
descriptions)

Discuss what they matched up.

Activity
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- Have each pair of students research the different jobs in the court system.

- They will have to put together a poster, pamphlet, or slide explaining the job, job
qualifications, salary, challenges, and rewards of each job.

- Have students go around the room and read through the different jobs

Assessment

What do you think is the most challenging part of a prosecutor job?

Learning Target: Success Criteria:
I will be able to distinguish between the federal - Evaluate case scenarios to send citizens
and state court systems. to correct courts.

- Create CT court system map

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do Now:

Give each group a couple of scenarios and ask if this would be seen in a state court or federal.
Discuss:

Why are there different court systems?

Go over the difference between state and federal court system
- Provide handout from Icivics - CQ map

Activity
- Students will play the court quest game on Icivics and evaluate case scenarios

After activity discussion:
- What did all the cases that made it to the Supreme Court have in common?
- What happened when someone lost a case but they wanted to keep fighting?
- Why are certain cases harder to match?

Assessment

Create their own system map of the state of CT

Learning Target: Success Criteria:
I will be able to examine the juvenile system - Conduct authentic research
process. - Identify risk factors of juvenile crime
- In a well written response, Evaluate the
I will be able to identify risk factors leading to juvenile justice system
juvenile crime

Learning Activities
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What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Do now
- Write juvenile justice on the board
- Explain that juvenile means a “young person” and when combined with justice,
means “of or belonging to youth.
- So juvenile justice is a system for young people accused of breaking the law.

Have students read the following and they write yes, no, unsure about each question. They
need to have reasons to support their answers

1. Should a juvenile who breaks the law receive the same penalty as another juvenile
who did the same thing?

2. Should a juvenile who committed an offense in the past receive a greater penalty for
a new offense?

3. Should judges be free to decide the sentence that is best suited for each juvenile?

4. Should a juvenile who breaks the law be treated the same as an adult who breaks
the law?

Students share out responses

Ask the following to groups
- How do you think juveniles should be treated in the justice system?

Direct instruction
- History of juvenile justice system
- Have students take notes (cause and effect)
- Questions to ask during instruction:
¢ What effect did some tough-on-crime policies have for our youth offenders?

Group work or individual work

- Have students review charts on “risk factors sometimes related to juvenile crime”

- They should explain the meaning of each factor and why it might be a risk
Question for group to answer- What are some other factors that might serve to lessen the
effect of risk factors?

Assessment

From what we have discussed, researched, and read do you think our system for juveniles is
fair? Why or why not?

Have students conduct a mini-debate
- Teaching point to go over strong evidence and claims

Resources

Any materials and resources related to Stage 3 learning activities.
-icivics
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Unit Overview

Unit Title: Unit 4: Corrections

Teacher: Candace Patten

Grade 10-12

Level/Course:

Length/Dates: 12-13 Blocks

LN ETA Students will be able to understand the makeup of the prison system in the
2-4 sentences United States. Along with evaluating the effectiveness of rehabilitation
describing the programs. Students will also be able to understand the requirements for
main ideas, correction officers and issues they face.

content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
CIV 9-12.12 Analyze how people use and challenge local, state, national, and international laws to
address a variety of public issues.

CIV 9-12.13 Evaluate public policies in terms of intended and unintended outcomes, and related
consequences.

CIV 9-12.14 Analyze historical, contemporary, and emerging means of changing societies,
promoting the common good, and protecting rights.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards,
Science and Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.

Collaboration Transdisciplinary Goal:
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Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives
so that they can contribute to local and global communities.

Enduring | will be able to analyze the effectiveness of the United States Federal
Understanding(s): Bureau of Prison system.

What are the big

picture | will be able to understand the different types of incarceration facilities in
understandings that the United States.

are transferable

across contexts, | will be able to evaluate the criteria to become a correction officer.
places, and times?

| will be able to understand the rights of inmates.

Essential Is the United States fulfilling the mission statement of the Federal Bureau
Question(s): of Prisons?

These questions are

related to the What are the functions of the different types of incarceration facilities in the
enduring United States?

understandings and

[f)CRCIC\EToI=R eI \Vhat criteria should every correction officer have in order to be successful
the learning in the at their job?

unit.

Should convicted felons have constitutional rights?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Types of prisons Analyze and investigate various types of prisons
Criteria to become a correction officer
Constitutional rights related to prison rights

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Apply constitutional rights to situations and
scenarios

Explain and define the role and responsibilities of a
correction officer including how it differs from
system to system
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

e Goal- To research the prison system in the United States and determine if we are
reaching the mission statement of the Federal Bureau of Prisons. To explain the
strengths and develop suggestions to improve our system.

e Role- You are hired by the Federal Government to audit the Prison system in the United
States. You need to report back to the President how effective our Prison system in
meeting the mission statement of the Federal Bureau of Prisons.

e Audience- President of the United States

e Situation- Within 5 years of prisoners release 70% of the individuals will reoffend.
Norway has one of the lowest rates of 20% within 5 years. As a country our mission is
to “improve opportunities to assist offenders in becoming law-abiding citizens.” As a
community you need to research the prison system in the United States. Identify the
strengths, what is wrong, and develop solutions to improve our system in the United
States.

e Product/Performance/Purpose - This can be your choice (should be creative, provide
critical thinking skills, and address the issue)

e Standards and Criteria for Success

- Conducts authentic research using valid and reliable sources
- lIdentifies concerns and develops unique solutions
- Provides own conclusions

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

https://www.prisonstudies.org/highest-to-lowest/prison population rate?field region taxonomy ti
d=All

Staie 3: Instructional Desiin

Learning Target: Success Criteria:
I will be able to understand the purpose of the - Understand the mission statement of the
Federal Bureau of Prisons. Federal Bureau of Prisons.
- TIwill be able to research a type of
I will be able to explain and understand the incarceration facility in the United States
different types of incarceration facilities in the - Iwill be able to explain the different type
United States. of incineration facilities to my
classmates.
- Twill be able to understand the different
types of incarceration facilities in the
United States.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

May, 2024


https://www.prisonstudies.org/highest-to-lowest/prison_population_rate?field_region_taxonomy_tid=All
https://www.prisonstudies.org/highest-to-lowest/prison_population_rate?field_region_taxonomy_tid=All

Do Now:
What do you think is the purpose of prisons in the United States?
Have students write down - then have class discussion

Learning Target 1

On board- have the Federal Bureaus of Prisons (BOP) mission statement (established in
1930 under President Hoover)

“To protect society by confiding offenders in a controlled environment of prisons and
community based facilities that are safe, humane, cost-efficient, and appropriately
secure, and that provide work and other self-improvement opportunities to assist
offenders becoming law-abiding citizens.”

Unpack this statement and discuss what does this mean. What is the purpose of our
prisons?

Have the class write up the goals of the BOP and explain to them at the end of this unit
they will be determining if the BOP is meeting this goal and will have to develop
solutions. (goals can be on a classroom document, around the room- but it definitely
needs to be something the class can refer back to)

To assess knowledge of this part of the lesson- have students write their thoughts about
this goal- What is the goal? Do you think it’s attainable? Why or why not? What needs to
be in place in order for this goal to be met?

Learning Target 2

Explain that incarceration facilities have 3 distinct jurisdictions (federal, state, and
local)

Have the class either divide up in groups or you can do a jigsaw. Have students pick a
different type of incarceration system in the United States. They will have to research the
system. Explain what the system is, functions, what facilities are like, what is it like for
inmates in this facility, how many we have in the United States, programs avaiable for
inmates, what type of security is used, majority of offenders (demographics, what they
are charged with, age, reading level, etc.)

1. Federal Prisons
- Ulramaximum
- Minimum security
2. State Prisons
- Maximum Security or Supermax
- Minimum security
- Women’s prisons
- Juvenile Detentions
3. Local
- Jails and/or lockups

Resources:

https://bjs.ojp.gov/
https://www.bop.gov/

Students will have to research and then explain their facility to classmates. Classmates
will have to take notes on a graphic organizer.
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Assessment
List any formative or summative assessments that should be administered within this learning sequence.

After reviewing the different systems
1. List some of the characteristics of the incarceration population
2. ldentify some of the procedures that institutions employ to maintain security and order
3. What are some of the common services and programs available to inmates?

Do you think the programs we are using are effective? Why or why not?

Optional: Read the following quote and do you agree or disagree with Angela Davis, why or why
not?

“Prisons do not disappear social problems, they disappear human beings. Homelessness,
unemployment, drug addiction, mental illness, and illiteracy are only a few of the problems that
disappear from public view when the human beings contending with them are relegated to cages.”
— Angela Davis, June 19, 2020

Learning Target: Success Criteria:

| will be able to understand and explain the profile of - Able to develop criteria for a an effective

a correctional officer and some of the issues they correction officer

face. - Able to research and explain one issue
correction officers face and a solution to

| will be able to effectively interview a former help this issue.

correction officer. - Develop questions for the interview

- Take effective notes of the interview and

develop follow up questions while
interviewing

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Notes: There are appropriately 339,000 correction officers in the United States.

- 57% in state prisons
- 39% local jails
- 4% federal prisons

70% male, 30% female

67% white, 29% black, 1% Asian, 14% Hispanic or Latino

Texas has the highest number of correction officers(48,000) and Vermant has the lowest (550)
Do Now: What do you think are the requirements to become a correctional officer?

Have students come up with answers

Most common Requirements:

At least 18 years old

Drivers license

Passing physical and psychological test
Good Communication skills

High School diploma or GED

oL~

Will go through training. Some states have training academies. This can last from a few weeks to 6
weeks (depending on the state).

Along with on-the job training with a mentor
BOP requires officers to complete 200 hours of formal training during the 1st year.

B. Students will develop questions to interview a former correction officer to understand what the
job of a correction officer is like, issues they face, requirements, and day-to-day jobs.

- Have them research correction officers' jobs and issues they face to help develop questions
and have knowledge before the interview.

C. Have a correction officer or former correction officer (security) come into the classroom to be
interviewed. (I would have both male and female come in)

Notes: Go over interview skills (listening, taking notes, follow up questions, etc.)

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

What are suggestions to recruit highly qualified individuals to become correctional officers?
What characteristics should they possess? Skills? Abilities?
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Learning Target: Success Criteria:

| will be able to understand the different rights of - Explain the different rights of inmates
inmates. - Analyze the rights and draw own
conclusion if inmates have to many rights
or if there should be other constitutional
rights that should be extended

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Do Now:
What do you think are the inmate rights? What constitutional rights do inmates have in
prison? Explain

Discuss Do now with class and then do a mini lecture about inmate rights (1st, 8th and 14th
amendment)

What prison conditions are 8th amendment violations?

Students will research a court case where an inmate is suing the government over a
violation of their rights. They will write a brief summary and share it with the class.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Students will write their own conclusion about inmates rights.
- Should there be more extensions of constitutional rights? Why or why not?
- Do inmates have too many rights? Why or why not?

Or you can ask this question
- Should convicted felons lose civil rights? If yes, which ones? If no, why not?

Learning Target: Success Criteria:

- Explain the two most common ways

| will be able to explain the two most common inmates are released
ways that inmates are released from prison and - Draw my own conclusions about the
compare these ways in frequency used. effectiveness of rehabilitation in prisons

| will be able to determine the effectiveness of
the success of prison in achieving deterrence
and rehabilitation.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Resource: https://crimesolutions.ojp.gov/topics/corrections-reentry?ID=2

Do Now: Cause of deaths of inmates in State Prisons

[ Accident 1.1%
[ Execution 0.5%
1 Homicide 2.5%
[ Suicide 6.8%
[ Missing 0.6%
[ Drug/alcohol  2.8%
intoxication
[ lliness 85.6%

Have students analyze and discuss the above chart

Or
You can give a case about a person that is up for parole and have class discuss if this
person should be released, Why or why not?

After discussion:
What are the different ways inmates are released?

Go over terms
Commutation
Parole

Good Time
Mandatory release
Clemency

Pardon

oarON=

Go over release and what inmates are given when released and statistics on getting
arrested in the 9 years of being released.
Mini-lecture

Questions for students to answer

1. Do you think anything can be done to lower recidivism rates among offenders? Why
or why not?

2. In your opinion, should prisoners be allowed to reduce their time in prison through
parole or good time? Why or why not?

3. What do you think is the biggest impediment for reentry, and what can be done about
it?

4. Should convicted felons lose civil rights? Why or why not?

Assessment
List any formative or summative assessments that should be administered within this learning sequence.

Questions to answer
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*Optional prior to performance task if time permits.

Learning Target:

Success Criteria:

| will be able to evaluate a local rehabilitation
program.

Learning Activities

- Effectively research a local rehabilitation
program

- Evaluate its effectiveness

- Develop suggestions to improve program

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

rehabilitation programs.
- Get written or online material

Consider these specific issues
- What are the goals of the program?

- Is instruction adequate?

useful are the skills being taught?

Have students contact a local prison or jail and arrange an investigation on one or more

- Access how successful the program is at achieving its goals.

- Are the goals of the program clearly defined in some document?
- Is the program administered in an effective way?

- Is there adequate equipment (if applicable)?
- Will the skills learned during the program help inmates when they are released? How

- How likely are inmates to successfully complete the program?

- Does the program have an evaluation component that would allow officials to
determine the program's success and failures?

- What are some suggestions to improve the program?
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Southington High School

Criminal Justice
Course




UNIT 1 CRIME AND LAW

Students will understand:
- Purpose of the criminal
justice system
- Purpose of law

- Concept of crime
- Analyze constitutional
amendments
4 4

- Develop interview skills



PERFORMANCE TASK

Students will act as a district attorney for the State of

CT. They will have to review cases that are sent to their
office and decide the ¥ollowing:

o Was a crime committed, if¥ so what
crime?

accused?

e e What charges will be given to the
= a——e e Were all constitutional rights upheld?

Lastly, students will present their
findings to the class.




UNIT 2: LAW ENFORCEMENT

Students will understand: .

o Different roles of police
officers

o Ethical standards of policing

o Police training

e Standards in law J
enforcement throughout our
country

g
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Unit 2 Performance Task

Students will create the standards, requirements, and training

that all police officers should have in the United States.

Students will provide a rationale of

why their plan would be most

e effective. They will present their plan
to their class.




UNIT 3: COURT SYSTEM

Students will: .
e Examine the criminal

justice system in the
United States, including
the diifferent structures
and branches

e Distinguish between
diiferent roles of people
in the court and the
juvenile justice system.




Unit 3 Performance Task

Students will research a topic (of their choice- which is
connected to unit themes) and present an effective
argument on how they would improve the criminal
justice system in the United States.

Example of topics:

Should there be mandatory minimum sentences?

How can we reform our incarceration system?

Should juveniles be charged as adults?

What are the best methods for rehabilitating juvenile
offenders?

Should we have professional juries?

- Should jury duty be a requirement?

- Should all juries be allowed to ask witnesses questions?

EE——————
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UNIT 4: CORRECTIONS

Students will under tand
e The makeup of the prison
system in the United States.

e The requirements for

orrection officers and issues
they Eace.
Students will:
o Evaluate the effectivenes J /

rehabilitation programs



Unit 4 Performance Task

Role: Students will be hired by the Federal

Government to audit the Prison system in the
United States.

Taslk:

Students will report backs to the President on
how effective our Prison system is in meeting
the mission statement of the Federal Bureau

of Prisons. Their report can bhe in a format of
choice, such as:

- Slides
- Canva
- Video

Ll
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Unit Overview

Unit Title: Color Guard Unit 1: Performance

Teacher: Sara Ossias/Harrison Stuppler

Grade 9-12/Color Guard
Level/Course:

Length/Dates: Approximately 4 weeks or 10 blocks

LTI ETWll This unit examines:

2-4 sentences The art of performance as an individual, and as a member of a larger group.
describing the Performance quality and preparation will be areas of focus.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Music Performance Standards

MU:Pr6.1.E.llb Demonstrate an understanding of intent as a means for connecting with an
audience through prepared and improvised performances.

Dance Performance Standards

DA:Pr5.1.1-Anchor Standard 5: Develop and refine artistic techniques and work for
presentation.

c. Collaborate with peers to establish and implement a rehearsal plan to meet performance goals.
Use a variety of strategies to analyze and evaluate performances of self and others (for example,
use video recordings of practice to analyze the difference between the way movements look and
how they feel to match performance with visual affect). Articulate performance goals and justify
reasons for selecting particular practice strategies.

DA:Pr6.1.1- Anchor Standard 6: Convey meaning through the presentation of artistic work.
a. Demonstrate leadership qualities (for example commitment, dependability, responsibility, and
cooperation) when preparing for performances. Demonstrate performance etiquette and
performance practices during class, rehearsal and performance. Post performance, accept notes
from the choreographer and apply corrections to future performances. Document the rehearsal and
performance process and evaluate methods and strategies using dance terminology and
production terminology.

b. Evaluate possible designs for the production elements of a performance and select and execute
the ideas that would intensify and heighten the artistic intent of the dances.
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Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
NAFME National Music Standards
National Core Arts Standards (Music and Dance focus)

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

exploring possibilities.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.
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MU:Pr6.1.E.llb Musicians judge performance based on criteria that vary
across time, place, and cultures. The context and how a work is presented
influence the audience response.

DA:Pr5.1.1 Enduring Understanding: Dancers use the mind-body
connection and develop the body as an instrument for artistry and artistic
expression.

DA:Pr6.1.1-Enduring Understanding: Dance performance is an interaction
between performer, production elements, and audience that heightens and
amplifies artistic expression.

MU:Pr6.1.E.llb-When is a performance judged ready to present? How do
context and the manner in which musical work is presented influence
audience response?

DA:Pr5.1.1 -Essential Question(s): What must a dancer do to prepare the
mind and body for artistic expression?

DA:Pr6.1.1-Essential Question(s): How does a dancer heighten artistry in a
public performance?




What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

K1 What defines a good performance
-Accuracy of movement

-Timing with music

-Synchronicity with other performers
-Engagement with audience

K2 Choreography and its’ correlation with
music

K3 Spacial awareness

K4 Practice routines to improve performance
quality

use in new contexts/with new material

S1 Students will be able to define what makes a
good performance, and how that reflects on their
actions

S2 Students will be able to follow instructional
choreography and implement these moves to the
music provided

S3 Students will be aware of their distance from
performer to performer, and how the choreography
impacts this distance.

S4 Students will be able to follow their
choreographed routines and implement this
knowledge base into their performance to make
improvements.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Task: Performance at the USBANDS National Championships
e Goal-Students will present a high level performance at this event.
e Role- Your role is a member of a larger ensemble performing on a National Stage.
e Audience-Your audience is a panel of highly trained judges.

e Situation- You are performing a well rehearsed production where you are responsible for
choreography, dance, weapon, and flag work.

e Product/Performance/Purpose- A 10 minute production set to music. A live performance.

e Standards and Criteria for Success- B Color Guard USBANDS Rubric.pdf

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Color Guard USBANDS Rubric.pdf
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https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing
https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will critique a variety of performances using the provided rubrics. This will include video
and live performances and will also include self-critique. Feedback will be given throughout this
process from student to student and teacher to student.

B Color Guard Exam Rubric 2023

Staie 3: Instructional Desiin

Learning Target: Success Criteria:

Lesson 1- You be the judge
Achievement caption.

1. Analyze the USBands scoring rubric to 1. Students can accurately identify and
identify key criteria and performance explain each category and subcategory
expectations for color guard within the USBands scoring rubric.
performances. 2. Students can identify strengths and

2. Understand the elements and qualities of weaknesses of a strong performance, and
a strong performance and analyze the evaluate and self-reflect on their own
achievement of a group or of an performance quality.
individual.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Watch standard color guard performance and evaluate its strengths and weaknesses.

Sample Performances

https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJgC72|leHE&t=149s

Review and understand the USBANDs scoring Rubric. Achievement
B Color Guard USBANDS Rubric.pdf

Activity Concepts | Topics Skills Blocks of
instruction
Responding Critique Elements of Ability to identify and |2
Choreography describe technical
and skills,
performance production elements,
choreographic intent,
&
aesthetic qualities
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing
https://drive.google.com/file/d/1x9sso4CT-77uA_VCQ2ZNlM2iPn62jfpy/view?usp=sharing
https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJqC72IeHE&t=149s

within
choreographed
works.

Responding and
Connecting

Relate

Observational & | Communicate 2
Emotional observational
Responses and emotional
responses to dance
works

through oral

and written
assignments

1. Introduction to USBands Scoring Rubric:
e Analysis of the USBands scoring rubric to understand criteria for visual, movement,
equipment, and ensemble performance categories.
e Discussion on the importance of each criterion in achieving high scores and
competitive success in USBands competitions.
2. Technical Skill Development: (Found in Units 2 and 3)
e Skill-building exercises focusing on flag, rifle, and dance techniques, with an
emphasis on precision, control, and consistency.
e Individual and small group practice sessions to refine technical skills and address
specific areas of weakness identified in the rubric.
3. Artistic Expression and Interpretation:
e Exploration of movement quality, gesture, and facial expression to convey emotion
and storytelling in color guard routines.
e Creative exercises to develop individual and ensemble interpretations of music and
thematic concepts, aligning with USBands performance expectations.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

-Students will accurately judge and score a series of color guard performances (videos). They will
identify strengths and weaknesses and provide a score using the USBANDS Color Guard Rubric
Achievement ratings.

B Color Guard Achievement Rubric

Learning Target:

Success Criteria:

Lesson 2- You be the judge
Content Caption

performances.

1. Analyze the USBands scoring rubric to 1. Students can accurately identify and
identify key criteria and performance explain each category and subcategory
expectations for color guard within the USBands scoring rubric.

2. Students can identify strengths and
weaknesses of a strong performance, and
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https://docs.google.com/document/d/1TCuwq6FSh4WxB0wQo6Aqf_JKbCrh5Ah9U3bJX2GKxBI/edit?usp=sharing

2. Understand the elements and qualities of evaluate and self-reflect on their own
a strong performance and analyze the performance quality.
achievement of a group or of an
individual.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Watch standard color guard performance and evaluate its strengths and weaknesses.
Sample Performances

https://www.youtube.com/watch?v=2xybkmg4BPI
https://www.youtube.com/watch?v=7FJgC72leHE&t=149s

Review and understand the USBANDs scoring Rubric. Achievement
B Color Guard USBANDS Rubric.pdf

Activity Concepts Topics Skills Blocks of
instruction

Responding Critique Elements of Ability to 2
Choreography identify and
and describe
performance technical skills,
production
elements,
choreographic
intent, &
aesthetic
qualities within
choreographed
works.

Responding and | Relate Observational & | Communicate 2
Connecting Emotional observational
Responses and emotional
responses to
dance works
through oral
and written
assignments

1. Introduction to USBands Scoring Rubric:
e Analysis of the USBands scoring rubric to understand criteria for visual, movement,
equipment, and ensemble performance categories.
e Discussion on the importance of each criterion in achieving high scores and
competitive success in USBands competitions.
2. Technical Skill Development: (Found in Units 2 and 3)
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e Skill-building exercises focusing on flag, rifle, and dance techniques, with an
emphasis on precision, control, and consistency.

e Individual and small group practice sessions to refine technical skills and address
specific areas of weakness identified in the rubric.

3. Artistic Expression and Interpretation:

e Exploration of movement quality, gesture, and facial expression to convey emotion
and storytelling in color guard routines.

e Creative exercises to develop individual and ensemble interpretations of music and
thematic concepts, aligning with USBands performance expectations.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

-Students will accurately judge and score a series of color guard performances (videos).
They will identify strengths and weaknesses and provide a score using the USBANDS Color
Guard Rubric Achievement ratings.

B Color Guard Content Rubric

Learning Target: Success Criteria:

Lesson 3- Self-Analysis/Group Analysis

1. Several times over the course of the 1. Students will be able to critique their
semester, students will complete an performance accurately. They can identify
individual and group critique of their specific moments in the performance that
performance. were both positive critiques and critical

critiques.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Critiques will be completed following all judged performances throughout the season. They will
watch the provided video a number of times as a class and individually to identify strengths and
weaknesses within this performance. They will set goals for future rehearsals that are specific to
the individual as well as the group.

Activity Concepts Topics Skills Blocks of
instruction
Responding Critique Elements of Ability to 1 Activity per
Choreography identify and show week
and describe
performance technical skills,
production
elements,
choreographic
intent, &
aesthetic
qualities within
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https://docs.google.com/document/d/1gmKYtJNB_xffH18UlPwh2uiTH2kggWMofZNcVArIl04/edit?usp=sharing

choreographed
works.

Responding and
Connecting

Relate

Observational &
Emotional
Responses

Communicate
observational
and emotional

1 Activity per
show week

responses to
dance works
through oral
and written
assignments

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

This is a sample critique from the 2023 season. Critiques are specific to the show the band
attends each week.
B Sample Critique-Maloney Critique

Learning Target: Success Criteria:

Final Exam- Choreo and Performance

1. Students will successfully create and perform a
choreographed routine set to music. They will
include all expected criteria as well as
demonstrate proficiency of performance quality
as discussed in the rubrics.

1. Create and perform a choreographed
sequence set to music.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will select music based on their personal preference. They will choreograph a routine
that will include elements of dance, flag, and weapon work. This can be done individually or in a
small group.

Activity Concepts Topics Skills Blocks of
instruction

Creating, Choreography | Dance phrases | Creating 4
Performing and original
and flag/weapon dance/choreog
Responding work raphy and

flag/weapon

work following

specified

guidelines.
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https://docs.google.com/document/d/1WSw43kXNYEvkH9OgImZogLbt7ZLxglr9rbPXHQRu_kw/edit?usp=sharing

Responding Relate Observational | Communicate |1

and & observational
Connecting Emotional and emotional
Responses responses to

dance works
through oral
and written

assignments

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

The final exam will consist of a variety of elements learned over the course of the semester.
B Color Guard Exam Rubric 2023

Resources
Any materials and resources related to Stage 3 learning activities.

B Color Guard Achievement Rubric

B Color Guard Content Rubric
B Sample Critique-Maloney Critique

B Color Guard Exam Rubric 2023
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing
https://docs.google.com/document/d/1TCuwq6FSh4WxB0wQo6Aqf_JKbCrh5Ah9U3bJX2GKxBI/edit?usp=sharing
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https://docs.google.com/document/d/1TmCy07yx6Yk-2eKPqAWGVpYUuZkNxB72fsVQyytyrr8/edit?usp=sharing

Unit Overview

Unit Title: Color Guard Unit 2: Dance and Body

Teacher: Ossias/Stuppler

Grade 9-12 Color Guard
Level/Course:

4 weeks or 12 blocks

Length/Dates:

In this unit, performers will explore the techniques and applications of dance and
body movement as it relates to Color Guard. Students will learn foundational
elements of dance and techniques used on the field for performance during
written choreography.

To be literate in the arts, students need specific knowledge and skills in a
particular arts discipline to a degree that allows for fluency and deep
understanding. In dance, this means discovering the expressive elements of
dance; knowing the terminology that is used to comprehend dance; having a
clear sense of embodying dance; and being able to reflect, critique, and connect
personal experience to dance.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Anchor Standard 1: Generate and conceptualize artistic ideas and work.

DA:Cr1.1.1- Explore

a. Explore a variety of stimuli for sourcing movement to develop an improvisational or choreographed
dance study. Analyze the process and the relationship between the stimuli and the movement.

b. Experiment with the elements of dance to explore personal movement preferences and strengths,
and select movements that challenge skills and build on strengths in an original dance study or
dance.

Anchor Standard 2: Organize and develop artistic ideas and work.

DA:Cr2.1.1-Plan
a. Collaborate to design a dance using choreographic devices and dance structures to support an
artistic intent. Explain how the dance structures clarify the artistic intent.

Anchor Standard 3: Refine and complete artistic work.

DA:Cr3.1.1 - Revise

a. Clarify the artistic intent of a dance by manipulating choreographic devices and dance structures
based on established artistic criteria and feedback from others. Analyze and evaluate impact of
choices made in the revision process.
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Understanding(s): Enduring Understanding: Choreographers use a variety of sources as
What are the big inspiration and transform concepts and ideas into movement for artistic
picture expression.

understandings that

are transferable Anchor Standard 2: Organize and develop artistic ideas and work.

across contexts, Enduring Understanding: The elements of dance, dance structures, and
places, and times? choreographic devices serve as both a foundation and a departure point for
choreographers.

Anchor Standard 3: Refine and complete artistic work.
Enduring Understanding: Choreographers analyze, evaluate, refine, and
document their work to communicate meaning

Essential Anchor Standard 1: Generate and conceptualize artistic ideas and work.
Question(s): Essential Question(s): Where do choreographers get ideas for dances?
These questions are

related to the Anchor Standard 2: Organize and develop artistic ideas and work.
enduring Essential Question(s): What influences choice-making in creating
understandings and choreography?

provide relevance for

the learning in the Anchor Standard 3: Refine and complete artistic work.

unit. Essential Question(s): How do choreographers use self-reflection,
feedback from others, and documentation to improve the quality of their
work?
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What will students know...
Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related

to each indicator and which students will be able to

concepts related to each indicator

K1- Basic Dance Terminology
B Unit 2 Dance Terminology

K2- Basic routines and exercises-Jazz Walks
and Across the Floors

K3- Choreograph a routine set to music
following specified guidelines and
incorporating dance elements that match the
selected music.

use in new contexts/with new material

S1-Students will be able to identify, explain, and be
able to demonstrate basic elements of dance.

S2- Students will be able to use proper technique
while demonstrating Jazz Walks and Across the
Floor exercises.

S3-Students will be able to incorporate a variety of
different dance elements into a student directed
routine set to music.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Role- Your role is a choreographer and director.

Task: Choreograph a routine (individually and in groups) set to specified music.

Goal-Students will present a high level performance that is self directed.

Audience-Your audience is a panel of teachers and peer adjudicators.

Situation- You are performing a well rehearsed performance where you are responsible for writing
choreography, directing other students, and performing a routine.

Product/Performance/Purpose- A 1-2 minute production set to music. A live performance.

Standards and Criteria for Success- B Unit 2 Dance Choreography Rubric

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Unit 2 Dance Terminology
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https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing
https://docs.google.com/document/d/1y-N3iYY8s2YtgFRvulBk4Y03GAAHeHTp28J7oUFeX1U/edit?usp=sharing
https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

& Unit 2 Dance Choreography Rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Teachers and students can collaborate to evaluate performances. Peer to peer feedback is a
valuable tool to allow students to work together to perfect a choreographed routine.

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

These will also be embedded below in the daily learning plan.

B Elements Of Dance Organizer.pdf

B NCCAS GLOSSARY for Dance Standards 1 column final.pdf

Stage 3: Instructional Design

Learning Target:

Success Criteria:

Lesson 1- Understanding Dance Terminology

color guard members to integrate dance
terminology into marching band
performances with precision and
cohesion.

Learning Activities

1. Students can accurately define and

1. Students will demonstrate identify key dance terminology relevant to
comprehension of basic dance color guard choreography.
terminology commonly used in color 2. Students effectively apply dance
guard choreography. terminology to describe, analyze, and

2. Students will apply dance terminology perform choreographed movements and
effectively to communicate and execute sequences.
choreographed movements and 3. Students demonstrate collaboration and
sequences. synchronization with fellow color guard

3. Students will collaborate with fellow members, utilizing dance terminology to

communicate and execute choreography
with precision.

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1y-N3iYY8s2YtgFRvulBk4Y03GAAHeHTp28J7oUFeX1U/edit?usp=sharing
https://drive.google.com/file/d/1GCOJtu_XQMFJQ4kolDMW3E5NTGW-glNZ/view?usp=drive_link
https://drive.google.com/file/d/1sjDsSRvgvijKPYA4Nb1vioa5uxzUHz0E/view?usp=drive_link

What are the elements of dance and how to define what to do with your body in any dance
move.

Supporting video guides;

Dance Dictionary - Learn New Dance Terms - YouTube

© Jazz Dance Basics for Absolute Beginners | Follow Along Terminology Tutorial
O 30 Minute Basic Dance Technique Class (Jazz/Lyrical Fundamentals)

Basic Terminology Guide- & Unit 2 Dance Terminology

Activity Concepts Topics Skills Blocks of

instruction
Creating and Analyze and Dance Developing 2 Blocks
Performing Critique Terminology | written and

verbal skills to
describe their
observation of

the art work
Connecting and | Interpret Genres of Forming 2 blocks
Responding dance, personal
culture, meanings or
elements of | stories when
dance observing a
dance

1. Introduction to Dance Terminology:
e Presentation or handouts introducing students to basic dance terminology
commonly used in color guard choreography (e.g., plié, tendu, passé).
e Group discussions and activities to reinforce understanding and application of each
term.
2. Technique Development:
e Technique-focused exercises and drills to improve students' execution of specific
dance movements (e.g., turns, leaps, extensions).
e Individual and group practice sessions to develop strength, flexibility, and control
necessary for executing choreography with confidence.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

e Formative - Visual assessments, discussion questions, oral and written quizzes
e Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far
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https://www.youtube.com/watch?v=pMhw5NXfAdM
https://www.youtube.com/watch?v=mEK7rGTpcZg
https://docs.google.com/document/d/1leja__KGXY0D3hDI35xd2hIjgqJWC_TygR3quLCKlRE/edit?usp=sharing
https://www.youtube.com/playlist?list=PLOT99LmkLIklvNSztLjDS3eSxXQZsNo21

e Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance

B Vocabulary Assessment
& Dance Basics Performance Rubric Unit 2 Lesson 1

& Unit 2 Self-Reflection Guide for Journal Entries

Learning Target: Success Criteria:

Lesson 2- Mastering Body Movement

1. ldentify the role of body movement in 1. Students recognize how specific body

enhancing the visual presentation of a movements contribute to the overall
color guard routine visual impact of a routine.

2. Demonstrate mastery of fundamental 2. St'udents exhibit proper posture and
) _ _ alignment throughout body movement
body movement techniques, including

exercises and students execute

posture, alignment, and transitions. transitions between movements smoothly
3. Collaborate effectively with peers to and with control.

synchronize body movement within the 3. Students demonstrate the ability to adjust

context of a color guard routine. their timing and movements to

synchronize with their peers.
4. Students set realistic goals for
_ improvement and implement strategies to
execution. address identified weaknesses.

4. Reflect on personal progress and areas
for improvement in body movement

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

The Basic Body Actions- How do we move?
The Basic Body Actions-Unit 2 Lesson 2
Activity Concepts Topics Skills Blocks of
instruction
Creating Improvisation Body Actions Understanding 1
and and creating
choreography using levels,
shapes, and
other elements
of dance.
Creating and Improvisation Abstract and Moving through |.5
Performing and Technical abstract
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https://docs.google.com/document/d/117G1SmM5WF9ihv4J74wNChZ60XEOnCJYS1GhIPLF7Sk/edit?usp=sharing
https://docs.google.com/document/d/1djH3vierLne1S5Et4pzRPUU2qhTth7jgedbsPECyBv8/edit?usp=sharing
https://docs.google.com/document/d/1UGSHoTSwHR8Fzs1CxB6mKPmlRvOxJi_a7TMjw4ASbTs/edit?usp=sharing
https://docs.google.com/presentation/d/1dhciWyoDLbOWXzkuusnOX49fV0dJfHe8v-uua8J8muE/edit?usp=sharing

choreography movements/ movements

Dynamics and utilizing
technique
to create.
Assess Dance Elements | Body, Energy, Students will .5
Action, perform level
Shape, Time appropriate

dance phrases
utilizing all body
actions.

. Introduction to Body Movement:

e Discussion on the importance of body movement in color guard performances.
e Watch and analyze professional color guard routines, focusing on body movement
techniques.
Fundamentals of Body Movement:
e Warm-up exercises focusing on posture, alignment, flexibility, and strength.
e Guided practice sessions to master basic body movements such as spins, leaps, and
transitions.
Synchronization and Expression:
e Group exercises to practice synchronizing body movements with music.
e Creative exercises to explore the expressive potential of body movement in
storytelling.
Choreography and Performance:
e Small group collaboration to choreograph a routine incorporating learned body
movement techniques.
e Rehearsal sessions with feedback and refinement of movements.
e Final performances with peer and instructor feedback.
Reflection and Feedback:
e Peer feedback sessions to provide constructive criticism and support to fellow
students.
e Individual reflection journals to track personal progress and set goals for
improvement.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative - Visual assessments, discussion questions, oral and written quizzes
Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far

Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance

B Assessment Task Unit 2 Lesson 2
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& Unit 2 Self-Reflection Guide for Journal Entries

Learning Target: Success Criteria:

Lesson 3- Choreography in Color Guard
1. Students demonstrate an understanding

1. Analyze the components of effective of how choreographic choices contribute
choreography and their impact on the to the overall visual impact and
visual presentation of a color guard storytelling of a routine.

2. Students apply choreographic techniques
in a manner that complements the
musicality of the accompanying music

routine.
2. Demonstrate proficiency in

choreographic techniques, including and enhances the overall performance.
formations, transitions, and movement 3. Students effectively communicate and
vocabulary. collaborate with peers to generate

3. Collaborate with peers to create creative ideas, refine choreographic

concepts, and resolve differences in
artistic vision.
4. Students engage in reflective practices to

synchronized and cohesive choreography
that complements music and enhances

storytelling. evaluate their own choreographic work,
4. Reflect on personal growth as a identifying strengths, weaknesses, and
choreographer and identify strategies for areas for improvement.

improving choreographic skills.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Creating-Writing movements set to music

E Lesson 3 Unit 2 Dance Choreography Rubric

Activity Concepts Topics Skills Blocks of
instruction

Creating Explore Elements of dance, | Using variety of sources |2

and various movement |to

Connecting genres inspire and generate

creativity, improvisation
technical skills

Creating Plan AB, ABA, Theme & | Understand, perform, 2

and Variations, and

Performing Narrative, choreograph using a
Canon, Call & variety of choreographic
Response forms

Creating, Revise Self reflection, Listen to peers, applying | 2
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Connecting, feedback, corrections, using
Responding document journals,

work technology/media to
document and reflect
creative work

. Introduction to Choreography:

e Discussion on the role of choreography in color guard performances and its impact
on audience engagement.

e Analysis of exemplary color guard routines to identify choreographic elements and
their effectiveness.

. Choreographic Techniques:

e Exploration of choreographic elements such as formations, levels, pathways, and
dynamics through guided exercises.

e Practice sessions focusing on creating movement phrases and sequences using a
variety of movement vocabulary.

. Musicality and Timing:

e Exercises to develop an understanding of musical structure, phrasing, and timing in
relation to choreography.

e Application of musicality principles to choreographic sequences, ensuring
synchronization with music accents and cues.

. Theme and Narrative Development:

e Brainstorming sessions to generate ideas for thematic concepts and narratives to be
conveyed through choreography.

e Group discussions and feedback sessions to refine thematic concepts and develop
cohesive storytelling strategies.

. Collaboration and Rehearsal:

e Small group collaboration to choreograph synchronized routines based on chosen
themes or narratives.

e Rehearsal sessions with feedback and refinement of choreographic sequences,
focusing on synchronization, clarity, and storytelling.

. Presentation and Feedback:

e Final performances of choreographed routines with peer and instructor feedback.

e Peer feedback sessions to provide constructive criticism and support to fellow
choreographers.

e Individual reflection sessions to assess personal growth and set goals for future
choreographic endeavors.

Assessment

Formative - Visual assessments, discussion questions, oral and written quizzes
Authentic/Benchmark - Mid-cycle choreography performance on standards taught
thus far

Summative - Students will demonstrate proficiency in multiple standards assessed
using a rubric through a dance performance
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e Journal entries

Resources
Any materials and resources related to Stage 3 learning activities.

TED talk- Dance Choreography
B A Choreographer's Creative Process in Real Time | Wayne McGregor | TED Talks

Thinking with the Body- @ Thinking with the Body: Choreographic Thinking Tools | Wayne Mc...
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Unit Overview

Color Guard Unit 3: Mastering Visual Performance: Flags, Sabres, and Rifles

Unit Title:
Teacher- Ossias/Stuppler
Grade 9-12/Color Guard

Level/Course:
Length/Dates:

Unit Summary: In this curriculum unit, color guard members will delve deep into mastering the
2-4 sentences art of visual performance through the use of flags, sabres, and rifles. They will
R RUEANEIRM develop technical skills, coordination, and artistry while learning various
[CEEMeIChi-li{ M techniques and routines.

skills of the unit.

6 Weeks or 15 blocks

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
B Color Guard USBANDS Rubric.pdf

1. Technical Proficiency:
e Students will demonstrate proficiency in fundamental techniques for handling flags,
sabres, and rifles, including spins, tosses, catches, and body movement.
e Students will develop mastery in executing choreographed sequences with precision,
control, and fluidity.
2. Performance Skills:
e Students will acquire stage presence, confidence, and professionalism in performing in
various venues, including football halftime shows, parades, and competitions.
e Students will learn to adapt to different performance environments and conditions while
maintaining focus and composure.
3. Safety and Equipment Management:
e Students will demonstrate knowledge of safety protocols and procedures for handling
equipment to prevent injuries to themselves and others.
e Students will learn proper equipment care and maintenance routines to ensure the
longevity and functionality of flags, sabres, and rifles.
4. Critical Thinking and Problem-Solving:
e Students will analyze and evaluate their own performances and those of their peers to
identify areas for improvement and growth.
e Students will develop problem-solving skills to overcome challenges and obstacles
encountered during rehearsals and performances.
5. Cultural and Historical Context:
e Students will explore the cultural and historical significance of color guard as a
performance art form, including its origins, evolution, and contributions to the marching
arts community.
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e Students will engage with diverse styles and genres of music and movement to broaden
their understanding and appreciation of the art form.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

These will be the “practices” that guide your discipline (ie: Mathematical Practice Standards, Science and
Engineering Practices, etc).

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and exploring
possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume shared
responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that they
can contribute to local and global communities.

Enduring 1. Technical Proficiency:

Understanding(s e Students will understand the importance of mastering fundamental

): techniques for each piece of equipment to execute movements with

What are the big precision and control.

picture e They will recognize that consistent practice and attention to detail are

understandings essential for developing and maintaining technical proficiency.

that are 2. Safety and Responsibility:

transferable e Students will understand the significance of safety protocols and

across contexts, proper equipment handling to prevent injuries and ensure a safe

places, and rehearsal and performance environment.

times? e They will recognize the importance of personal accountability and
teamwork in maintaining a safe and supportive atmosphere for
themselves and their peers.

3. Connection to Music and Artistic Vision:

e Students will understand how their performance enhances and
complements the musical elements of a marching band production.

e They will recognize the collaborative relationship between color guard
and musicians, working together to convey a unified artistic vision and
enhance the overall aesthetic experience.

4. Personal Growth and Reflection:

e Students will understand the value of self-reflection and continuous

improvement in their journey as performers.

May, 2024



development.

e They will recognize the importance of setting goals, seeking feedback,
and embracing challenges as opportunities for growth and

Essential 1. Technical Proficiency:

Question(s): °
These questions
are related to the
enduring
understandings
and provide

over time?

relevance for the
learning in the °
unit.

How do fundamental techniques contribute to mastery and control of
color guard equipment?
e What strategies can be employed to refine and improve technical skills

2. Safety and Responsibility:
e Why is it essential to adhere to safety protocols and guidelines when
handling color guard equipment?
How does personal responsibility contribute to creating a safe and
supportive environment for rehearsals and performances?
3. Connection to Music and Artistic Vision:
e How does color guard performance enhance and complement the
musical elements of a marching band production?
e What collaborative processes are involved in creating a unified artistic
vision between color guard and musicians?
4. Personal Growth and Reflection:
e How do we grow as performers?
e What are goals and how do we set them appropriately for color guard?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...

Skills, processes and/or knowledge that are related to
each indicator and which students will be able to use
in new contexts/with new material

K1. Equipment Types and Characteristics:

e Flags: Different types (swing flag,
silk flag, tarp flag), sizes, shapes,
and materials.

e Sabres: Variations in weight,
length, blade shape, and guard
design.

e Rifles: Various lengths, materials
(wooden, metal), and sling
configurations.

K2. Proper Handling and Care:

e Correct gripping techniques for
each type of equipment to ensure
control and safety.

e Maintenance routines such as
cleaning, inspection for damage,
and storage protocols.

K3. Performance Skills:

e Developing precision, timing, and
synchronization with fellow color
guard members and the marching
band.

Students will;

S1 Demonstrate Proficiency in Handling and
Manipulating Equipment:

e Execute basic and advanced techniques
with flags, sabres, and rifles with control
and precision.

e Perform tosses, spins, and catches
confidently and securely.

S2. Apply Safety Protocols:

e Identify and mitigate potential risks
associated with equipment
manipulation.

e Follow safety guidelines to prevent
injuries to oneself and others during
rehearsals and performances.

S3. Receive and Apply Feedback:
e Actively listen to feedback from
instructors and peers to identify areas
for improvement.
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e Rehearsing and refining e Implement constructive criticism to
performances to achieve refine technique, timing, and
consistency and excellence. performance quality.

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.

Goal: Create a visually stunning and emotionally impactful color guard performance that enhances the
overall presentation of the marching band show.

Role:You are a member of the color guard unit, responsible for executing choreographed routines with
precision and artistry while manipulating flags, sabres, and rifles.

Audience:The audience includes fellow students, parents, school staff, and community members
attending marching band events, as well as judges at competitions.

Situation:You have been selected to represent your school in various performances, including football
halftime shows, parades, and competitive marching band competitions. The success of the color guard
unit contributes significantly to the overall success and reputation of the marching band program.

Product/Performance: Your product is a polished and engaging color guard performance that integrates
seamlessly with the music and marching band formations. This includes synchronized flag work,
dynamic sabre and rifle maneuvers, and expressive choreography that captivates the audience.

Standards for Success:

1. Demonstrating mastery of fundamental techniques for handling flags, sabres, and rifles with
control and precision.

2. Achieving synchronization and uniformity with fellow color guard members throughout the
performance.

3. Communicating emotion and storytelling through expressive movement and choreography.

4. Receiving positive feedback from instructors, peers, and audience members on the creativity,
execution, and impact of the performance.

5. Ensuring safety at all times by following proper equipment handling procedures and maintaining
awareness of surroundings.

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Sample Videos
Flag Basics- @ Colorguard Flag Basics

Sabre Basics- @ WGI Technique Class: Sabre - NOW AVAILABLE!

Rifle-advanced- @ FloMarching Technique: Rifle Tricks
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Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Students will be evaluated throughout each piece of equipment they work with utilizing this rubric.

B Unit 3 Equipment Use Rubric

Students will keep a Progress Journal throughout the semester and will add comments based off the
questions in the Reflection-Guide.

B Unit 3 Self-Reflection Guide for Journal Entries

Stage 3: Instructional Design

Learning Target: Success Criteria:
Lesson 1: Exploring Flag Work in Color Guard
1. Students will demonstrate proficiency in 1. Students can perform basic and advanced flag
fundamental flag techniques, including spins, techniques with control, precision, and fluidity.
tosses, catches, and body movement. 2. Students create choreographed flag sequences
2. Students will create and execute that align with the musical elements and
choreographed flag sequences that enhance thematic content of a selected piece of music.
the thematic elements of a marching band 3. Students demonstrate synchronization and
performance. spatial awareness while performing in ensemble
3. Students will collaborate effectively with fellow settings, maintaining formation integrity and
color guard members to synchronize alignment.
movements and transitions during
performances.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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Students will create and perform a choreographed flag routine set to a selected piece of music. The routine

should demonstrate proficiency in fundamental flag techniques and alignment with the musical elements and

thematic content of the music.

Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals of | Warm up Drop spins, 1
flag technique routines, basic cones, tosses
exercises hand positions.
posture
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic flag
practicing and techniques
performing
Creating, Revise Self reflection, Listen to peers, 2
Connecting, feedback, applying
Responding document corrections,
work using
journals,
technology/medi
ato
document and
reflect
creative work

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination.

e Guided practice sessions focusing on mastering spins, tosses, catches, and body movement with
flags.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed flag sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate flag
work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
o Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.
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Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:
e Teacher observations during flag technique practice sessions.
e Peer feedback on choreographed flag sequences.
e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
e Performance of the choreographed flag routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.

B Unit 3 Equipment Use Rubric

Learning Target: Success Criteria:

Lesson 2: Exploring Sabre Technique in Marching
Band Color Guard

1. Students will demonstrate proficiency in basic 1. Students can perform basic and advanced sabre
and advanced sabre technique, including technique with control, precision, and fluidity.
carriages, singles, and doubles. 2. Students create choreographed sabre

2. Students will create and execute
choreographed sabre sequences that enhance
the thematic elements of a marching band
performance. 3.

3. Students will collaborate effectively with fellow
color guard members and the band to
synchronize sabre movements and transitions
during performances.

sequences that align with the musical elements
and thematic content of a selected piece of
music.

Students demonstrate synchronization and
spatial awareness while performing in ensemble
settings, maintaining formation integrity and
alignment.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will create and perform a choreographed sabre routine set to a selected piece of music. The routine

should demonstrate proficiency in fundamental sabre techniques and alignment with the musical elements and

thematic content of the music

Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals Warm up Carriage, spins, 1
of sabre routines, basic | tosses
technique exercises
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic sabre
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practicing and [ techniques

performing
Creating, Revise Self reflection, Listen to peers, 2
Connecting, feedback, applying
Responding document corrections, using
work journals,
technology/media
to
document and
reflect

creative work

Learning Activities:

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination specific to sabre
manipulation.
e Guided practice sessions focusing on mastering carriages, singles, and doubles with sabres.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed sabre sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate
sabre work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
e Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.

B Unit 3 Equipment Use Rubric

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:

e Teacher observations during sabre technique practice sessions.

e Peer feedback on choreographed sabre sequences.

e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
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e Performance of the choreographed sabre routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.

Learning Target: Success Criteria:

Lesson 3: Mastering Rifle Technique in Marching
Band Color Guard

1. Students will demonstrate proficiency in basic 1. Students can perform basic and advanced rifle
and advanced rifle technique, including spins, maneuvers with control, precision, and fluidity.
tosses, and catches. 2. Students create choreographed rifle sequences

that align with the musical elements and
thematic content of a selected piece of music.
Students demonstrate synchronization and
spatial awareness while performing in ensemble
settings, maintaining formation integrity and
alignment.

2. Students will create and execute
choreographed rifle sequences that enhance
the thematic elements of a marching band 3.
performance.

3. Students will collaborate effectively with fellow
color guard members and the marching band to
synchronize rifle movements and transitions
during performances.

Learning Activities

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students will create and perform a choreographed rifle routine set to a selected piece of music. The routine
should demonstrate proficiency in fundamental rifle techniques and alignment with the musical elements and
thematic content of the music.
Activity Concepts Topics Skills Blocks of
instruction
Perform Fundamentals of | Warm up Carriage, spins, |1
rifle technique routines, basic tosses
exercises
Creating and Analyze and Creating Incorporate all 2
Performing Critique routines, basic rifle
practicing and techniques
performing
Creating, Revise Self reflection, Listen to peers, |2
Connecting, feedback, applying
Responding document corrections,
work using
journals,
technology/medi
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ato
document and
reflect
creative work

1. Technique Practice Sessions:
e Warm-up exercises to develop wrist and arm strength, flexibility, and coordination specific to rifle
manipulation.
e Guided practice sessions focusing on mastering spins, tosses, and catches with rifles.
2. Choreography Workshops:
e Analyzing and interpreting selected pieces of music to identify musical phrasing, dynamics, and
thematic content.
e Collaborative brainstorming sessions to generate ideas for choreographed rifle sequences that
align with the music.
3. Ensemble Rehearsals:
e Collaborative rehearsals with fellow color guard members and the marching band to integrate rifle
work into marching formations and transitions.
e Fine-tuning choreographed sequences and ensuring synchronization and spatial awareness
among performers.
4. Feedback and Reflection:
e Peer feedback sessions where students provide constructive criticism and support to one another.
e Self-reflection activities where students assess their progress, set goals for improvement, and
identify areas of strength and weakness.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

1. Formative Assessments:
e Teacher observations during rifle technique practice sessions.
e Peer feedback on choreographed rifle sequences.
e Self-assessment reflections on individual progress and areas for improvement.
2. Summative Assessment:
e Performance of the choreographed rifle routine in front of peers, instructors, and/or judges.
e Written reflections on the creative process, performance experience, and areas of growth.
B Unit 3 Equipment Use Rubric
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Unit 1;: Performance

Unit Overview:

e This unit examines the art of performance both as an individual and
within a group.
e Performance quality and preparation will be areas of focus.

Essential Question Highlights:

e When is a performance judged ready to present?

e How do context and the manner in which musical work is presented
influence audience response?

e What must a dancer do to prepare the mind and body for artistic
expression?

e How does a dancer heighten artistry in a public performance?




Unit 1: Performance Task -

e Goal-Students will present a high level performance at all events.
e Role- Your role is a member of a larger ensemble performing on a pubic stage.
e Audience-Your audience is a panel of highly trained judges.

e Situation- You are performing a well rehearsed production where you are
responsible for choreography, dance, weapon, and flag work.

e Product/Performance/Purpose- A 10 minute production set to music. A live
performance.
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Unit Overview:

e |n this unit, performers will explore the techniques and applications of dance and
body movement as it relates to Color Guard.

® Students will learn foundational elements of dance and techniques used on the
field for performance during written choreography.

Essential Question Highlights:

® \Where do choreographers get ideas for dances?
® \What influences choice-making in creating choreography?

® How do choreographers use self-reflection, feedback from others, and
documentation to improve the quality of their work?



DIRECTOR

Unit 2: Performance Task

Goal-Students will present a high level performance that is self
directed.

Role- Your role is a choreographer and director.

Audience-Your audience is a panel of teachers and peer adjudicators.

Situation- You are performing a well rehearsed performance where
you are responsible for writing choreography, directing other students,
and performing a routine.

Product/Performance/Purpose- A 1-2 minute production set to
music. A live performance.



Unit 3: Mastering Visual Performance:
Flags, Sabres, and Rifles

Unit Overview:

e Color guard members will delve deep into mastering the art of visual
performance through the use of flags, sabres, and rifles.

e Students will develop technical skills, coordination, and artistry while learning
various techniques and routines.

Essential Question Highlights:

e How do fundamental techniques contribute to mastery and control of color
guard equipment?

e Why is it essential to adhere to safety protocols and guidelines when
handling color guard equipment?

e How does color guard performance enhance and complement the musical
elements of a marching band production?

e How do we grow as performers?




Unit 3: Performance Task

Goal: Create a visually stunning and emotionally impactful color guard performar =
that enhances the overall presentation of the marching band show.

Role:You are a member of the color guard unit, responsible for executing
chgre_%graphed routines with precision and artistry while manipulating flags, sabres,
and rifles.

Audience:The audience includes fellow students, parents, school staff, and
community members attending marching band events, as well as judges at
competitions.

Situation:You have been selected to represent your school in various performances,
including football halftime shows, parades, angcompetitive marching band
competitions. The success of the color guard unit contributes significantly to the
overall success and reputation of the marching band program.

Product/Performance: Your product is a polished and engaging color guard
performance that integrates seamless(I}/ with the music and marching band
formations. This includes synchronize ﬂac};1 work, dynamic sabre and rifle
maneuvers, and expressive choreography that captivates the audience.
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Unit 1: French 1 Novice mid ACA / Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Grade Novice Mid/Novice High French
Level/Course:

8 weeks

Length/Dates:

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
French alphabet, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a variety
of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e [earners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding
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Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture

picture e there are similarities and differences in school materials, classes, and
understandings that schedules across cultures

are transferable

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the
enduring

How do I describe myself?

How do I introduce myself appropriately to someone from another culture?
How do I spend my school day?

What materials do I need for school ?

How does education differ in the target culture?

understandings and
provide relevance for
the learning in the
unit.
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What will students know...
Factual information, vocabulary and basic

What will students be able to do...
Skills, processes and/or knowledge that are related

to each indicator and which students will be able to

concepts related to each indicator

. Greetings and goodbyes

. The alphabet

. What is your name/basic introduction
. Numbers 1-100

. Calendar and dates

. Birthday and Age

. Nationalities/ Where are you from?

‘I am” and initial describing words
There is/there are

. | have
. To have to, | need
. | like/ | don’t like

Interrogatives (partial control)
Classroom expressions (go to bathroom,
homework,etc)

. School supplies & classroom objects
. Time and schedule
. Class subjects

Similarities and differences between US
and target culture schools.

use in new contexts/with new material

Greet someone and initiate a conversation
Introduce themselves with their name

Ask questions for basic information: Name,
birthday, age, nationality, phone number

ask and give a basic self description (physical
appearance or personality)

Describe their school schedule

Tell time and ask the time

Describe their classes

Tell the materials and subjects they have
Describe their likes and dislikes of a school
material and subject.

Interpret authentic texts about schools in the
target culture (ie schedules)

Compare their school to schools studied in the
target culture (types of classes, lockers,
schedule, etc)

maintain communication in the target language
at the Novice Mid Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:

studied in the target culture.

Standards and Criteria for success:

the future exchange student.

script)

e There is a conclusion to the video. (Ex. Au revoir!)

Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language culture. You are sending
them a video tour of your school. You must demonstrate ways your school compares to schools you have

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to provide at least 4
comparisons in order to prepare the new student for what school is like here.

Product: A video tour including 4 sentences describing the students’ school

e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in French.
e Include 4 sentences comparing the student's school with school in the target culture and questions for

o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
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Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

PBA: E Copy of 22 Year 1 H Science & Technology PBA

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

& Novice Mid rubric

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

Interpretive task B Interpretive Task- Practice for IPA (A I'école)
B L'emploi du temps IPA Version A

B Copy of L'emploi du temps IPA Version B

IPA: Integrated performance assessment

Interpretive task: Interpret an authentic school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask
questions and compare your school schedules.

Presentational writing: write a note back to your former teacher describing how your new school
is in the target language.

Stage 3: Instructional Design
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
spelling new words with the French alphabet.
Learning Target: Relevance: Success Criteria:
Students can: Real world connected: students Students can:
e Say the alphabet in French | will be able to introduce e Say the letters of the
e Interpret letters in French themselves to speakers of the alphabet
e Greet someone in the target language. Students are e Spell their name using
target language invested as they are sharing letters in French
e Ask and answer “What is information about themselves. e Spell a word correctly
your name?” given French letters
e Ask and answer “How are e Greet their teacher in the
you?” target language
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https://docs.google.com/document/d/1dRWYi30weEqdI3kJ72pG1UkB0f0z3uV70CeaSaLZbQ8/edit
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1hDfhKflBdSS9V8sx2oS7Rs0HP5Nc-wwpQtDIGOVvG0s/edit
https://docs.google.com/document/d/1bK-zbBvXtOntbPROYb2N77zOGVXTkEb4LEW6zWXn-b8/edit
https://docs.google.com/document/d/14_dSL_JHqI3o2kLHY52Gl8iT4wSacv_xVq0wJfr_Utk/edit

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

e Create a dialog using
introductions based on the
time of day and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Les salutations
Vocab list

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “l am...” (Je suis) and practice with answers to various questions such as “What
are you like?” and “Where are you from?”. Students learn the difference between words for
country names and nationality. They learn very basic/introductory describing words for personality
and physical characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participated in an
interpersonal conversation
to introduce themselves in
French.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:
e Ask and share their
nationality with “je suis

live with “je vis ...” and Ou
est tu habites?

e Ask and share a physical
and personality description
of themselves with
Comment tu es ?

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Language lab

& Nationalities, Countries, & Names

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1b22vqYHZRwOqyuY8VSNbSFMJcOQSs5IXBlExA63cJnc/edit
https://docs.google.com/presentation/d/1XbWX_dYsWaEjm-JqED98xrBpmrs-DZfF/edit#slide=id.p7
https://docs.google.com/document/d/1TK142XGSz7QAdenienVu7Ymcab_W5IwgoEN-ww2igRg/edit

information.

Students learn vocabulary for numbers 1-30 and to describe the calendar. Students ask each
other and respond to questions: How old are you? When is your birthday? What is the date? What
is your phone number? Students can interpret a passport in the target language for basic

Learning Target:

Relevance:

Success Criteria:

Students can:
e Ask about and give their
birthday
Ask and give their age
Count to 100 in French
Say their phone number
Give the current date
Give the date for a holiday
they know
e Respond to questions
about the calendar
e Students can identify
personal information on a

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask about and share their
birthday in French.

e Ask about and share their
age in French using “have”

e Countto 100 in French.

e Give their phone number in
French.

e Say the date in French with
correct format

e Interpret a calendar in
French.

e Identify dates while

(They can be listed/linked below)

passport. Interpreting authentic texts
(i.e. a passport)
e Present information in
French about the calendar
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Interrogation: Les numero

B F1 -Passport activity

& Copy of Numbers and school supplies listening

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:

Students can:
e identify what they have in
their backpack
e Communicate what they
need in the classroom

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.

Students can communicate about
their own experiences before they

Students can
e Use “ I have” to say what
school materials they have.
e Use “Jai besoin” to say
what they need.
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https://docs.google.com/document/d/1YrtYUihXPkgi8yMZ6MSrZo5dVjb986XKvK_lTHRQO3c/edit
https://docs.google.com/document/d/1jX5o55CmDZ0kQxKOyVA6aKrnLMg3FJ4JwLQP66p9pQk/edit
https://docs.google.com/document/d/1eqSd5f5a8O3vo6H4JBYKZHY7sOFrY_18Zj9OPOKdtw8/edit

e |dentify school supplies in
authentic resources

can communicate about the target
culture.

e List school materials they
need for a specific class.

e Identify similarities and
differences between school
materials needed across
cultures.

e Interpret authentic texts
about school supplies.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

language lab activities, exit tickets, Edpuzzle tasks
El Copy of Qu'est ce qu'il ya dans ton sac a dos ?

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “l like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules
and classes

e introduce themselves and
ask questions to gain
information about another
student’s school schedule
and classes

e communicate the classes
in their schedule and how
they compare to the target
language schedule.

Students use school
vocabulary to talk about their
own daily activities and
immediate surroundings.
Students can communicate
about their own experiences,
and they can communicate
about the target culture.

Students can

e ask/tell the time

e Describe their school
schedule, including school
subjects and time of each class

e describe the classes they like
and dislike

e Compare their classes with
plus facile/ plus difficile.

e Identify similarities and
differences between school
schedules and classes across
cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/1UQxbnsefp3HSoQnMowBvPn5KHlTa61Dpz_eKLqCXjKI/edit

Formative:

language lab activity, exit tickets, peardeck

& Mon horaire scolaire

E Top hat - comparaison des emplois du temps-
https://edpuzzie.com/media/62331f547ca2ef430c7ebd45
Summative:

B Interogation # L'heure

Integrative performance assessment: comparing school schedules

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as hallways, lockers, school bus, etc. Students
make comparisons based on authentic texts between SHS and schools in different French
speaking countries. For example (topics may change based on availability of materials and
authentic texts/videos), transportation, school layout, vacations and holidays, grading scales and
school levels, virtual class/access to school, uniforms, recess/breaks in the day, characteristics of
private versus public school.

E Copy of vocabulaire partie 2: Al 'école

El Top hat - comparaison des emplois du temps-

Learning Target: Relevance: Success Criteria:
Students can: Real world examples of Students will
e Describe their own school, | School norms in the target e Use “there is/there are” or “I
school schedule, types of | culture through the use of have” to describe their school:
classes, etc. authentic texts and videos. i.e. there are lockers, there are
e identify similarities and hallways, there is a cafeteria,
differences seen in the etc.
texts/videos and compare e Use “there is/ there are” to
them to their own identify similarities and
experiences. differences between schools

(i.e. there is recess, there is
no recess during the day)

e Compare when school
vacations happen.

e |Interpret authentic texts about
schools.

e Use vocabulary from class to
describe their own school.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/12PWZEwYGdESq6CkgefVckct_P7G1rzjqufXgNkEU2eo/edit
https://docs.google.com/document/d/15wLFppLXGyUQ4AcfsnKfaahLALJArPo4pxaVt57F2dE/edit
https://docs.google.com/document/d/1yw-tbAaPUo4TME8Hl0HI8oYNg0NvPEGPALtel8ADB5A/edit
https://docs.google.com/document/d/19bujcatbBG7yHxyzjsaA9hwR6E_6tJzJQP2UcWar-0I/edit
https://docs.google.com/document/d/15wLFppLXGyUQ4AcfsnKfaahLALJArPo4pxaVt57F2dE/edit
https://edpuzzle.com/media/62331f547ca2ef430c7ebd45

(They can be listed/linked below)

Formative:

Language lab activities
Edpuzzle activities
Peardeck

Exit tickets

Summative:
Interpretive quiz
PBA (outlined above in Stage 2)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources

Any materials and resources related to Stage 3 learning activities.

French 1 unit 1 SADJI 23-24
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https://docs.google.com/presentation/d/16QodgBpOwLegKnnJrFJMfW3WG0lq9YIthy4sevc0cc4/edit#slide=id.g1497df98f74_0_556

Unit 1: Italian 1 Novice mid/ Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Grade Novice Mid/Novice High Italian
Level/Course:

Length/Dates:

8 weeks

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
Italian alphabet, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a variety
of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e [earners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture.

picture e There are similarities and differences in school materials, classes, and
understandings that schedules across cultures

are transferable

across contexts,

places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

How do I describe myself?

How do I introduce myself appropriately to someone from another culture?
How do I spend my school day?

What materials do I need for school?

How does education differ in the target culture?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator
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. Greetings and goodbyes . Greet someone and initiate conversation

. The alphabet . Introduce themselves with name

. What is your name/basic introduction Ask questions for basic information: Name,

. Numbers 1-100 birthday, age, nationality, phone number

. Calendar and dates Ask and give a basic self description (physical

. Birthday and Age appearance or personality)

. Nationalities/ Where are you from? . Describe their school schedule

. ‘I am” and initial describing words . Tell time and ask the time

. There is/there are . Describe their classes

. | have . Tell the materials and subjects they have

. | need Describe their likes and dislikes of a school

. | like/ | don’t like material and subject.

. Interrogatives (partial control) Interpret authentic texts about schools in the
Classroom expressions (go to bathroom, target culture (ie schedules)
homework,etc) Compare their school to schools studied in the

. School supplies & classroom objects target culture (types of classes, lockers,

. Time and schedule schedule, etc)

. Class subjects Maintain communication in the target language
Similarities and differences between US at the Novice Mid proficiency level
and target culture schools.

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational aking Mode:
Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language. You are sending them a
video tour of your school. You must demonstrate ways your school compares to schools you have studied in
the target culture.
Audience: A future exchange student from the target culture.
Situation: The students will create an informational video. Students will be required to provide at least 4
comparisons in order to prepare the new student for what school is like here.
Product: A video tour including 4 sentences describing the students’ school
Standards and Criteria for success:
e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in Italian
e Include 4 sentences comparing the student's school with school in the target culture and questions for
the future exchange student.
o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
script)
e There is a conclusion to the video. (Ex. Arrivaderci!)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Bl 22 Year 1 H Science & Technology PBA
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https://docs.google.com/document/d/11PkYPyUNy7q9nnB6CXwNJmxh-YXewUa2PptelwaiKB4/edit?usp=sharing

Bl acaCopy of 22 Year 1 H Science & Technology PBA

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Bl Novice Mid rubric

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Language lab activities and conversations
Presentational quiz: & Year 1 Unit 1 PBA: Introduzioni
B Unit 2 IPA: Interpretive Activity

B Unit 2 IPA: Interpretive Activity CCP

B Unit 2 IPA: Presentational Writing Activity

B Unit 2 IPA: Presentational Writing Activity- ccp
B Unit 2 IPA: Interpersonal Activity

B ACA Copy of Unit 2 IPA: Interpersonal Activity

IPA: Integrated performance assessment
Interpretive task: Interpret an authentic school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask
questions and compare your school schedules.

Presentational writing: write a note back to your former teacher describing how your new school
is in the target language.

Stage 3: Instructional Design
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
spelling new words with the Italian alphabet.

B Completed Copy of Italian 1 Unit 1: P&P | Packet

Learning Target: Relevance: Success Criteria:

Students can: Real world connected: students Students can:
e Say the alphabet in Italian | will be able to introduce e Say the letters of the
e Interpret letters in Italian themselves to speakers of the alphabet
e Greet someone in the target language. Students are e Spell their name using

target language invested as they are sharing letters in Italian
information about themselves. e Spell a word correctly
given ltalian letters
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https://docs.google.com/document/d/11j-tVLooIMzn0ni8EU9R1tTEszSldQmRtJ3Uvvd43Z8/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1D2f3NwdnqXlQdWqaMY-mTrh93de6MMfMhRDc3AEF9cA/edit?usp=sharing
https://docs.google.com/document/d/1BzB-LeLXKYtl7dcj4CeXgsNQ_uDxX7XWlzfTWYqaNQU/edit?usp=sharing
https://docs.google.com/document/d/1qaqqTyix4jCaQ11VvI1vc5Gv4U84KDKhRLn3TMirTjU/edit?usp=sharing
https://docs.google.com/document/d/1SlsLAK9MZ1P5Aw-b0W71cFD2bL0DZXQvZQNjgWvpDtQ/edit?usp=sharing
https://docs.google.com/document/d/1C73ODZ_AzjwAWKtAoZGMTeHbytQ8LFQXZTqRECRSUmY/edit?usp=sharing
https://docs.google.com/document/d/1DWu-Bu5pIr4ckfB5XqotX1BEMOrIrNdv5eGzcRFFODo/edit?usp=sharing
https://docs.google.com/document/d/1wLWWE1ckRJ64tBG15GBTlmrbB5nUCenDkiYQg9_bZzo/edit?usp=sharing
https://docs.google.com/document/d/1Pr5v7HsfoXxpcoLIdLXKAn2ILiQmU-nM3hdoXAy6-Ck/edit?usp=sharing

e Ask and answer “What is
your name?”

e Ask and answer “How are
you?”

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

e Greet their teacher in the
target language

e Create a dialog using
introductions based on the
time of day and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

& Prova: Saluti/Addi/Introduzioni ACC
B Prova: Saluti/Addi/Introduzioni ACA

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “l am...” (lo sono) and practice with answers to various questions such as “What
are you like?” and “Where are you from?”. Students learn the difference between words for
country names and nationality. They learn very basic/introductory describing words for personality
and physical characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participated in an
interpersonal conversation
to introduce themselves in
Italian.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask and share their
nationality with “Sono/
Sono di...”.

e Ask and share where they
live with “Abito a...” and
Dove abiti?

e Ask and share a physical
and personality description
of themselves with Come
sei? And “lo sono...”

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Language lab

Paese e Nazionalitd .. Le Nazionalita

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
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https://docs.google.com/document/d/1eUnsB4cBEgFGPKzLRdgs5rUhp1bmPtv_jQhwXEFkgbk/edit?usp=sharing
https://docs.google.com/document/d/1vDa1-s9O67acfubu_D8YdWER606U3VHvRJDvxjaXi6s/edit?usp=share_link
https://docs.google.com/presentation/d/1m2GCvFYDNnflfOfAo9wvTU-d1XHaPcpCZZLI9Bjg91A/edit?usp=sharing
https://docs.google.com/presentation/d/16loIIClpRmBDXXF_SNxndpQXrC0shdgBe3S4ucGBZ6Y/edit?usp=sharing

Tasks can be linked in here. Include technology integration as applicable to support learning.

information.

Students learn vocabulary for numbers 1-30 and to describe the calendar. Students ask each
other and respond to questions: How old are you? When is your birthday? What is the date? What
is your phone number? Students can interpret a passport in the target language for basic

Learning Target:

Relevance:

Success Criteria:

Students can:

e Ask about and give their
birthday
Ask and give their age
Count to 100 in Italian
Say their phone number
Give the current date

they know

the calendar

Give the date for a holiday
e Respond to questions about

e Students can identify personal
information on a passport.

Real world connected:

students will be able to °
introduce themselves to

speakers of the target °
language. Students are

invested as they are °
sharing information °
about themselves. °

Students can:

Ask about and share their birthday
in ltalian.

Ask about and share their age in
Italian using “io ho”

Count to 30 in Italian.

Give their phone number in Italian.
Say the date in Italian with correct
format

Interpret a calendar in Italian
Identify dates while Interpreting
authentic texts (i.e. a passport)
Present information in Italian about
the calendar

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

E Prova Copy of Numeri/Mesi/Giorni- CCP
& Prova Copy of Numeri/Mesi/Giorni- H
Bl passaporti/ ' Passport Photos

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:

Students can:
e identify what they have in
their backpack
e Communicate what they
need in the classroom
e |dentify school supplies in
authentic resources

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences before they
can communicate about the target
culture.

Students can

e Use “avere” to say what
school materials they have.

e Use “hai bisogno di” to say
what they need.

e List school materials they
need for class.

e Identify similarities and
differences between school
materials needed across
cultures.

e Interpret authentic texts
about school supplies.

May, 2024



https://docs.google.com/document/d/1LrRpQ4dV9ED-csMqHX2TrGu9kESX1fe1TKo7uzAEvgo/edit?usp=sharing
https://docs.google.com/document/d/1CFt9hcsbdX8vwxxwJdzFsZM-KADzChEGGETzfmXgkXM/edit?usp=sharing
https://docs.google.com/document/d/1V_xwXv6ll30TBz8Eaw3FPOVKiTeRqqCg3HN2yyFB3d8/edit?usp=sharing
https://docs.google.com/presentation/d/1a3edmsg3KIXdfOMXyuyF50a-Km97PxGLv-sdNfjUeUQ/edit?usp=sharing

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

& Vocab Quiz- ACA
& Vocab Quiz- ACC

language lab activities, exit tickets, Edpuzzle tasks

&l Descrizione di un'Aula -Blog Post CCP
&l Descrizione di un'Aula -Blog Post H

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “| like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules
and classes

e introduce themselves and
ask questions to gain
information about another
student’s school schedule
and classes

e communicate the classes
in their schedule and how
they compare to the target
language schedule.

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences, and they
can communicate about the target
culture.

Students can

e ask/tell the time

e Describe their school
schedule, including school
subjects and time of each
class

e describe the classes they
like and dislike

e Compare their classes with
piu di/meno di

e Identify similarities and
differences between school
schedules and classes
across cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Summative:
B telling time quiz

language lab activity, exit tickets, peardeck

Integrative performance assessment: comparing school schedules

Activity/Taskc6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1ayG6jvAzplVwQNcfrDuAwxyVPjQLweMUXSWpxB5Qxy8/edit?usp=sharing
https://docs.google.com/document/d/1gIboKG0qF2AWB6QTBYfMMjys7pAO_A0NZA1FcD8M7AY/edit?usp=sharing
https://docs.google.com/document/d/1rn_aj1iVI4EjRf3pnsIv5XxhMQMCKtnJS5b2w9SjRuw/edit?usp=sharing
https://docs.google.com/document/d/1fSy-9egTzPDKvvQ0okVtivLWvh-zWm4qx3vD5AUue58/edit?usp=sharing
https://docs.google.com/document/d/14HMuBSxJadz1QnX_ioHXPy2l5JadriAL7jhrkXQOWx8/edit?usp=sharing

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as hallways, lockers, school bus, etc. Students
make comparisons based on authentic texts between SHS and schools in Italy. For example
(topics may change based on availability of materials and authentic texts/videos), transportation,
school layout, vacations and holidays, grading scales and school levels, virtual class/access to
school, uniforms, recess/breaks in the day, characteristics of private versus public school.

El Completed Copy of Year 1 Unita 2: Science and Technology Resource Packet 2022

Learning Target: Relevance: Success Criteria:
Students can: Real world examples of school Students can
e Describe their own school, |norms in the target culture through e Use “there is/there are” to
school schedule, types of | the use of authentic texts and describe their school: i.e.
classes, etc. videos. there are lockers, there are
e identify similarities and hallways, there is a
differences seen in the cafeteria, eftc.
texts/videos and compare e Use “there is/ there are” to
them to their own identify similarities and
experiences. differences between

schools (i.e. there is
recess, there is no recess
during the day)

e Compare when school
vacations happen.

e Interpret authentic texts
about schools.

e Use vocabulary from class
to describe their own
school.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Language lab activities
Edpuzzle activities
Peardeck

Exit tickets

Summative:
Interpretive quiz
PBA (outlined above in Stage 2)

Resources

Any materials and resources related to Stage 3 learning activities.
© Unita 1: Public & Personal Identities
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https://docs.google.com/document/d/1KPvclYiBc2OWthGMzlEr88Oqmpsr9msX-sj2siBZUhM/edit?usp=sharing
https://drive.google.com/drive/folders/1FwUQVC_92Q8oSd1DNao86u2DqALuhUV-?usp=sharing

Unit Overview

Families & Communities: Family in the Country

N GO OHHOSOD

Grade
Level/Course:

Novice Mid Latin 1ACA / Novice High Latin 1ACC

Length/Dates: 8 weeks

VLTSI IO ETR7HI Students will learn about rural Roman life and the basic roles of the Roman
2-4 sentences household. They will also explore the Greco-Roman Creation myths (and how
describing the “‘mythology” was to the Romans both science and religion). Lastly, they will
main ideas, begin learning to read and translate basic Latin narrative texts.

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.
CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address
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Students will use their learning from this unit as a basis for the skills learned in the next unit.
Students will use their learning from their Latin 1 course as a background for the skills learned in
Latin 2.

Students will use their learning from this unit to recognize the lasting cultural images from Ancient
Rome on modern cultures

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:
Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Enduring Students will understand...
Understanding(s): e that “mythology” was, to the Ancient Greeks and Romans, both
What are the big science and religion; it explained how the world worked and why it
picture worked the way it did.
understandings that e that the Ancient Greeks and Romans believed the universe began
are transferable from Chaos and was created through the interplay of the gods and
across contexts, goddess who came from her
places, and times? e that the Romans divided the history of the world into five ages

o that Praemordia was the age of the very first deities of the

universe

o that the Golden Age was was the age of the Titans
o that the Silver Age was the age of the Olympians

e that every Greco-Roman god had a specific power/influence in and
on the “real world”

e that the Olympian Gods/Goddesses were made in the image of the
Ancient Greek and Roman people, with both character strengths
and faults.

e Latin word order is different from English word order and cannot be

translated word for word.

o The endings of the Latin words determine their function in the
sentence

o English uses articles (a/an/the) while Latin does not, so these
words must be supplied by the translator

how Romans named their children and the socio/gender meaning

behind the name

Essential According to the Romans...
Question(s): e How did the universe begin?
e How did our world come to be?
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These questions are e How did the infighting between the gods shape the history of the
related to the world?

enduring e Why were the gods not perfect?

understandings and e What were the powers of the Olympian gods?

provide relevance for
the learning in the
unit.

How do you translate a basic latin sentence?
How do noun and verb endings affect their translation?
Why is Latin word order not like English word order?

Why do | have to add articles before many English nouns in my
translation?

Why do girls take a feminized version of their father’s name?

Why do boys have three names and girls have two?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students will be able to:

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know:

Roman numerals
Roman naming practices
Basic Latin sentence structure

Latin nouns
e Nominative subjects
e Nominative subject complements
e Accusative direct objects
Latin verbs
e 3rd person singular present active
indicative verbs
e 3rd person plural present active
indicative verbs
e Present active infinitive verbs
Greco-Roman Mythology
e The 5 ages of mythology
o Praemordia
o Golden Age
o Silver Age
Latin Vocabulary
e Bi-Weekly Latin 1 Vocabulary Lists
o Most Common Latin words (list
compiled by the Dickinson Latin
Library, organized by Ecce
Romani context)

Identify corresponding arabic numeral to
their roman numeral counterpart

Write and explain their Roman name
Identify the parts of a basic sentence
(subject verb direct object/subject
complement)

Translate short and simple Latin present
sentences into English.

Identify the major gods and goddesses and
their traits.

Identify the mythological Ages of Man and
their characteristics

Recognize and translate unit vocabulary in a
Latin text with or without resources
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
PBA: Formal Translation

e Goal: Students can compose a grammatically accurate English translation of a Latin story

e Role: Student

e Audience: Teacher

e Situation: Students will create a rough draft of a Latin story, then revise their rough draft into a

final draft based on teacher feedback on their rough drafts.

Product/Performance/Purpose:A rough draft and a final draft of a story translation.

e Standards and Criteria for Success: Students will accurately translate nouns (subject,
complement, direct object) and present tense verbs (3rd person singular/plural, infinitives)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
A Mischief Maker Translation PBA [Created from Ecce Romani | textbook]

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

Translation Grading Rubric [Based on Creativity: Openness and Willingness to Explore rubric]

Comments
Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here

Other Evidence

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Mythology Study Guides/Quizizz/Peardecks/PPTs

Vocab Study Guides/Quizizz/Quizlets/Assessments

Proficiency Activities
Integrated Performance Assessment/SKill Quest 1

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Roman Numerals

[[J Roman Numerals PPT
[ Roman Numerals Practice Worksheet 1
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https://docs.google.com/document/d/1F_XIyfxTF0n9eLiJ2YYBwE3OvpBdeHArx0qnKZOFpA8/edit?usp=drive_link
https://docs.google.com/document/d/1VaQ226jVnpj9G18x97cFhWwDCMFRMJY0jMxNr6C-gzo/edit?usp=drive_link
https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://docs.google.com/document/d/1sUKgQZxxGMz9Rlv09Vqtef9UIpEPpANqbzijHzyrYbE/edit?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1LxRFBqehFKVYhpYtEUOnJr6XjqRNaNLF?usp=drive_link
https://drive.google.com/drive/folders/1U_vyGnFTZPb5Q9h53Zldtw-lKN2VZLfe?usp=drive_link

Roman Names/Families
[J Roman Names PPT
[ “Nomen mihi est

” activitas

[J Roman Numerals online game practice
[ Roman Numerals Practice Worksheet 2

Learning Target:

Relevance:

Success Criteria:

e Students can identify all
numbers in roman
numerals and translate to
English

e Students can identify and
translate Roman names

Necessary for large scale
processes, plans or concepts:
Identifying numbers and Roman
names is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

Students will identify all
numbers in roman
numerals and translate to
English

Students will identify and
translate Roman names

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Summative:

“Nomen mihi est ” activitas

Collected worksheet-based activities based translating on numerals and names

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Basic Rules for Translating Latin

Basic Translation Skills: Subjects -a/-ae & verbs -t/-nt

[J “Two Roman Girls” story for translation
[J “A Summer Day” story for translation
[] Sentence Practice 1 (Subjects & Subject Complements)

Learning Target:

Relevance:

Success Criteria:

e Students can identify
singular and plural subjects
in a text.

e Students can translate the
text maintaining accurate
English word order.

e Students can identify
singular and plural verbs

e Students can translate
identify singular and plural
verbs

e Students can identify
subject complements

e Students can translate

subject complements

Necessary for large scale
processes, plans or concepts:
Identifying and translating
subjects, subject complements
and 3rd person present tense
verbs is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

Students will identify
singular and plural first
declension subjects in a
text.

Students will translate the
text while maintaining
accurate English word
order.

Students will identify
singular and plural verbs
Students will translate
singular and plural verbs
Students will identify first
declension subject
complements
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https://drive.google.com/drive/folders/1U_vyGnFTZPb5Q9h53Zldtw-lKN2VZLfe?usp=drive_link
https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

e Students will translate first
declension subject
complements

e Students will compose a
general translation of a
Latin story

Assessment (linked above)
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative assessments:

“Two Roman Girls” (linked above)

“A Summer Afternoon” (linked above)
Sentence Practice 1 (linked above)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Basic Translation Skills: Subjects -us/-r/-1 & verbs -t/-nt
Basic Rules for Translating Latin

[J “In the Garden” story for translation

[J Noun Reading Practice 1

Learning Target: Relevance: Success Criteria:
e Students can identify Necessary for large scale e Students will differentiate
singular and plural subjects | processes, plans or concepts: between 1st and 2nd
in a text. Identifying and translating declension nouns.
e Students can translate the | subjects, subject complements e Students will identify
text maintaining accurate and 3rd person present tense singular and plural second
English word order. verbs is necessary for translation declension subjects in a
e Students can identify of basic sentences and text.
singular and plural verbs paragraphs from Latin texts into e Students will translate the
e Students can translate English text maintaining accurate
identify singular and plural English word order.
verbs e Students will identify
e Students can identify singular and plural verbs
subject complements e Students will translate
e Students can translate singular and plural verbs
subject complements e Students will identify
second declension subject
complements
e Students will translate
second declension subject
complements
e Students will compose a
general translation of a
Latin story

Assessment (linked above)
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)
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https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

Formative Assessments:
“In the Garden”

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

[J Noun Reading Practice 2

[ Sentence Practice 2 (Direct Objects)
[J A Mischief Maker for translation with Reading Comprehension

Basic Translation Skills: Subjects -??7?/-€s & Direct Objects (1-3 declensions)
Latin Nouns: Accusative Case and Direct Objects

Learning Target:

Relevance:

Success Criteria:

e Students can identify and
translate singular and
plural subjects

e Students can identify and
translate singular and
plural direct objects

e Students can rearrange
Latin words into English
word order

e Students can identify and
translate subject
complements

Necessary for large scale
processes, plans or concepts:
Identifying and translating
subjects, subject complements,
and direct objects is necessary for
translation of basic sentences and
paragraphs from Latin texts into
English

e Students will differentiate
between 1st, 2nd, and 3rd
declension nouns.

e Students will identify
singular and plural third
declension subjects in a
text.

e Students will translate the
text maintaining accurate
English word order.

e Students will identify third
declension subject
complements

e Students will translate third
declension subject
complements

e Students will compose a
literal translation of a Latin
story

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative Assessments:
“A Mischief Maker”
Sentence Practice 2

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Present tense active infinitives

Latin Verbs: -T, -NT, and The Infinitive

[0 Various Verbs 1
[J Verb Reading Practice 1

[] Marcus to the Rescue w/ Reading Comp

May, 2024



https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link
https://drive.google.com/drive/folders/1RF0bqDTmbyIaVI6xdcsPVdGVLf2d7Z-Q?usp=drive_link

Learning Target:

Relevance:

Success Criteria:

e Students can rearrange
Latin verbs into English
word order

e Students can identify and
translate present tense
infinitives in context

Necessary for large scale
processes, plans or concepts:
Identifying and translating infinitive
verbs is necessary for translation
of basic sentences and
paragraphs from Latin texts into
English

e Students will rearrange
Latin verbs into English
word order

e Students will identify and
translate present tense
infinitives in context

e Students will compose a
literal translation of a Latin
story

Assessment (linked above)

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

“Marcus to the Rescue” translation

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 1/Quarter 1 Mythology: Creation and the Five Ages (pt 1)

Learning Target:

Relevance:

Success Criteria:

e |dentify Gods/goddesses
and their coordinated
powers

e Understand the
relationship between the
Olympians, Titans and
Primordial deities.

Student Interest: This activity
allows for student choice to
personalize their assessment
criteria and show what mythology
they have learned over the course
of the unit.

e Students will communicate
the biographical and
mythological information of
one major God or Goddess

e Students will present on
the powers/influence of
one major God or Goddess
in the context of the myth

e Students will state the
Greco-Roman names of
the God/Goddess

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative assessments:

Myvthology Peardecks/Reflections/Quizizz

Summative Assessment:
Olympian Social Media Project

Activity/Task
What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Integrated Performance Assessment: Family Life in the Country
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https://drive.google.com/drive/folders/1nEjJafIMlKeDkFqcXVkSF12HUQYxvfnB?usp=drive_link
https://docs.google.com/document/d/1csWHjKBkDFpH4SK5G_fUlYRZi-2u2Gw41nXuYf9CEGM/edit?usp=sharing
https://drive.google.com/drive/folders/1CBsDvpvpVTf-19InsEne8RlNrRtQnsvw?usp=drive_link
https://drive.google.com/drive/folders/1LxRFBqehFKVYhpYtEUOnJr6XjqRNaNLF?usp=drive_link

Learning Target: Relevance: Success Criteria:

e Students can define and Real-world connection: Students e Students will translate a
translate common Latin are translating short unabridged Latin text containing known
Vocabulary within the Latin texts vocabulary and grammar
context of a Latin text (ACC: sight translation,

e Students can identify and Student interest: ACA: prepared translation)
translate subject, Fulfills the objective of the course e Students will answer literal
complement and direct comprehension questions
object nouns in the 1st, about a text/media that
2nd, and 3rd declensions contains familiar and

e Students can identify and unfamiliar elements
translate singular (t) and
plural verbs (nt) and
infinitives (re)

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Unit Skill Quest / IPA “Early In the Day”

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e Various Practices: ACC has a composition component to practices, ACA does not have
composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes: ACC has fill in the blank, ACA has matching
e PBA: ACC rough draft is done individually, ACA start in pairs/trios
o [PA:
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Full Latin 1 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 1 ACA linked here
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https://drive.google.com/drive/folders/1UXDCNaezHCnLvPMxIjHZH-l88BnufHs3?usp=drive_link
https://docs.google.com/document/d/157Ak6o8PpxJ8op0Y3keP_E30-sX4JCsNHQldNuunGtM/edit?usp=sharing

Unit 1: Mandarin 1 Novice mid/ Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Unit Title: 6%éé@

Grade Novice Mid/Novice High
Level/Course:

5 weeks

Length/Dates:

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
Chinese characters, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.

Enduring Students will understand...

Understanding(s): e how to introduce themselves and interact appropriately when meeting
What are the big people from the target culture.

picture understandings e There are similarities and differences in school materials, classes, and

that are transferable schedules across cultures
across contexts,

places, and times?

Essential Question(s):
These questions are
related to the enduring
understandings and
provide relevance for
the learning in the unit.

How do | describe myself?

How do | introduce myself appropriately to someone from another culture?
How do | spend my school day?

What materials do | need for school?

How does education differ in different cultures

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic concepts
related to each indicator

. Greetings and goodbyes .

The alphabet

What is your name/basic introduction
Numbers 1-100

Calendar and dates

Birthday and Age

Nationalities/ Where are you from?

‘I am” and initial describing words
There is/there are

| have
To have to, | need
| like/ | don’t like

Interrogatives (partial control)

Classroom expressions (go to bathroom,
homework,etc)

School supplies & classroom objects

Time and schedule

Class subjects

Similarities and differences between US and
target culture schools

Greet someone

Introduce themselves with name

Ask questions for basic information: Name,
birthday, age, nationality, phone number
Ask and give a basic self description
(physical appearance or personality)
Describe their school schedule

Tell time and ask the time

Describe their classes

Tell the materials and subjects they have
Describe their likes and dislikes of a school
material and subject.

Interpret authentic texts about schools in
the target culture (ie schedules)

Compare their school to schools studied in
the target culture (types of classes, lockers,
schedule, etc)

Maintain communication in the target
language at the Novice Mid proficiency level
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Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational speaking Mode:
Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language. You are sending them a
video tour of your school. You must demonstrate ways your school compares to schools you have studied in
the target culture.
Audience: A future exchange student from the target culture.
Situation: The students will create an informational video or social media post. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like here.
Product: A video tour including 4 sentences describing the students’ school
Standards and Criteria for success:
e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in Chinese
e Include 4 sentences comparing the student's school with school in the target culture and questions for
the future exchange student.
o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the
script)
e There is a conclusion to the video. ((Ex. FJL!)

Resources
Any materials and resources related to the performance task that the teacher or student would need to be successful.

B h3X— unit 1 PBA 22-23

Students use notes from learning tasks listed below to assist in the introductory conversation.

B thX— 22-23 unit 1 vocab #17 packet

B th32— Unit 2 packet: 1% #1753k 22-23

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Novice Mid rubric

Communication Rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Language lab activities and conversations
Presentational quiz: B H13X— unit 1 PBA 22-23
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https://docs.google.com/document/d/17DgUlYiZLgV7FDyeG_cO0nI4AZV59-MAtKaJjbqzswo/edit?usp=share_link
https://docs.google.com/document/d/15Zr7w0JKtIjPAjOhn1k5rWVojzp1I7X-rpZXsRieGdc/edit?usp=drive_link
https://docs.google.com/document/d/1f9ihBuBpLq-u-mrGvlGvNJGGRGXwdce1MeIQYfP3xMY/edit?usp=drive_link
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/17DgUlYiZLgV7FDyeG_cO0nI4AZV59-MAtKaJjbqzswo/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Year 1 unit 1 IPA

in the target language.

IPA: Integrated performance assessment
Interpretive task: Interpret a school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask

questions and compare your school schedules.
Presentational writing: write a note back to your former teacher describing how your new school is

Stage 3: Instructional Design
Living stages - statement - resources may be substituted with current materials
More unique to the language
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.
Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
writing simple characters with strokes

Learning Target:

Relevance:

Success Criteria:

Students can:

e Say the characters based
on pinyin

e |dentify 10 simple
characters

e Greet someone in the
target language

e Ask and answer “What is
your name?”

e Ask and answer “How are
you?”

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Say the pinyin of
characters when given

e Spell their name in
Chinese

e Greet their teacher in the
target language

e Create a comic strip or
dialog using introductions
based on the time of day
and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

B X — Lab 8% F FIBiFE

B Copy of 13— unit 1 personal identity packet

B 1 X — content stations -greetings
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https://docs.google.com/document/d/1PVoX2lQeFVggcPUWmVHqHdth-AWZG0K7CzKtZZ8dlGU/edit?usp=share_link
https://docs.google.com/document/d/1zeB_AoCKsMEiOkg-VEITehbFmKwEyw8UweLmgu3FZ6A/edit?usp=share_link
https://docs.google.com/document/d/1BhennvIBKjTetqeBQEDmccezRubL3j37NfQmT0oVR1o/edit
https://docs.google.com/document/d/1R48IGaurB47FbIznZvC1iyAd8uv0HgsWlII97Xm5I_U/edit?usp=share_link

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “¥Z...“ and practice with answers to various questions such as “What are you
like?” and “Where are you from?”. Students learn the difference between words for country names
and nationality. They learn very basic/introductory describing words for personality and physical
characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participated in an
interpersonal conversation
to introduce themselves in
Chinese.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:
e Ask and share their
nationality with “F 2..F
N
e Ask and share where they
live with {RIETFEHE 2 ?

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

B hX— mHsE

B matching pinyin with characters

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn vocabulary for numbers 1-30 and to describe the calendar, including important
dates to them. Students ask each other and respond to questions: How old are you? When is your
birthday? What is the date? What is your phone number?

Learning Target:

Relevance:

Success Criteria:

Students can:

e Ask about and share their
birthday in Mandarin.

e Ask about and share their
age in Mandarin.

e Count to 100 in Mandarin.

e Give their phone number in
Mandarin.

e Say the date in Mandarin
with correct format

Real world connected:

Students will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask about and share their
birthday in Chinese.

e Ask about and share their
age using . o o %

e Countto 100 in Chinese.

e Give their phone number in
CHinese.

e Say the date in Chinese
with correct format

May, 2024



https://docs.google.com/document/d/1r8spIlcjFhn7vWKcPR9ZdzmB1FuChqcfrYyoHPl3JTs/edit
https://docs.google.com/document/d/1rETUAEwOIzB7Gt9iSCp3lJ3pdM652zHG0gPO8BhDkms/edit

e Respond to questions
about the calendar

e Students can identify
personal information on a

e Interpret a calendar in
Chinese

e |dentify dates while
Interpreting authentic texts

(They can be listed/linked below)

Chinese ID (i.e. a D)
e Present information in
Chinese about the
calendar
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
number map
M f3X— #F quiz .docx
B hx—: MigEERE
price is right 22-23

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:

Students can:
e identify what they have in
their backpack
e Communicate what they
need in the classroom
e |dentify school supplies in
authentic resources

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences before they
can communicate about the target
culture.

Students can

e Use “Fk A" to say what
school materials they have.

o Use “ZFE"to say what
they need.

e List school materials they
need for class.

e Identify similarities and
differences between school
materials needed across
cultures.

e Interpret authentic texts
about school supplies.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Formative :

Unscramble the sentences about subjects and school materials. :
[0 553X — unscramble worksheet.docx B unscramble

B thxx— BBEEMAL ? listening practice
Speaking practice: B &4 ?
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https://docs.google.com/presentation/d/185OHeAYbe1cg_OT1aa1VGxj31xm3SXoBX0nD4wdiWik/edit?usp=share_link
https://docs.google.com/document/d/1sR51d6Zj0qaJUTMREkQTrBDh2dtLLW-y/edit?usp=share_link&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/13TwyZSPwxFyGFaV_ghdFZ5-QfxR4wzFfTCjZwYBs1m0/edit
https://docs.google.com/presentation/d/1eVbmPOBeklbvWsLWs3aNbawWlgs9IpOilaKU1SAFonc/edit?usp=sharing
https://docs.google.com/document/d/1LMgZsoo9r9rzWaDS6nWBoUIWnu71L8Zz/edit
https://docs.google.com/document/d/1e1WsRuykvyBHcmy127EHXkVO5Z6Z0FhO2FcBQ3ryclc/edit
https://docs.google.com/document/d/1KuddzklJUjQwvuGEBH_A9hFMJCoS1qSeepQsaHan9eI/edit?usp=sharing
https://docs.google.com/document/d/16VBOlCVGPXNy98_TKnMtCm7AtU7tnMmZ5P2lJS65_4M/edit?usp=sharing

Kahoot-school materials

Summative:
B ##X vocab quiz sheet
B quiz B8 5 .pdf

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “l like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules
and classes

e introduce themselves and
ask questions to gain
information about another
student’s school schedule
and classes

e communicate the classes
in their schedule and how
they compare to the target
language schedule.

Students use school vocabulary to
talk about their own daily activities
and immediate surroundings.
Students can communicate about
their own experiences, and they
can communicate about the target
culture.

Students can

e ask/tell the time

e Describe their school
schedule, including school
subjects and time of each
class

e describe the classes they
like and dislike

e Compare their classes with
more than/less than

e Identify similarities and
differences between school
schedules and classes
across cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

B speaking %]
exit tickets, Peardeck

Summative :

language lab activity, [ F13—

lab-I £ )L =*.docx

B f3X— UNIT 2 IPA allin one 22-23

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as number of students,, uniforms etc. Students
make comparisons based on authentic texts between SHS and schools in China. For example
(topics may change based on availability of materials and authentic texts/videos), transportation,
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https://docs.google.com/document/d/1mSe5LKrwnhuDuFQDDVhyXEH3ZWSqlPMIGnfiAFgc3OQ/edit?usp=share_link
https://drive.google.com/file/d/16fx1oLdk5uqvnS1xAhIzQHhfBXnwIJ2p/view?usp=share_link
https://docs.google.com/document/d/1nruIBf8pqL8AFYbZy7_DTL9hT_6S6UBN/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1zIrFbtRQHkOUw3_YdwuxAEVTb3ksPsbc_kBUr0ID-Vg/edit?usp=drive_link
https://docs.google.com/document/d/1R48IGaurB47FbIznZvC1iyAd8uv0HgsWlII97Xm5I_U/edit?usp=share_link
https://play.kahoot.it/v2/?quizId=7bdeb7b8-c1a0-41ec-a532-a16d1ddf0227

school layout, vacations and holidays, grading scales and school levels, virtual class/access to
school, uniforms, recess/breaks in the day, characteristics of private versus public school.

Learning Target: Relevance: Success Criteria:
Students can: Real world examples of school Students can
e Describe their own school, | norms in the target culture through e Use “H A" to describe
school schedule, types of | the use of authentic texts and their school: i.e. there are
classes, etc. videos. lockers, there are hallways,
e identify similarities and there is a cafeteria, etc.
differences seen in the o Use HEH, £EHF to
texts/videos and compare identify similarities and
them to their own differences between
experiences. schools (i.e. thereis

recess, there is no recess
during the day)

e Interpret authentic texts
about schools.

e Use vocabulary from class
to describe their own
school.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
e Language lab activities: Matching questions with answers: B speaking %x>J

B X—AZXE infograpnic
Comparing classrooms in 3 countries. https://www.bilibili.com/video/av20862721/
BEWM , SIMERNBEFHFTAL?

e Comparison between Chinese school and US schools:

https://drive.google.com/drive/folders/103vi5blu81RG8QHzolvXNI5030ybiXDv?usp=sharing

Summative:
Interpretive quiz: Ri8%K: B 22-23 i#E X interpretive %
PBA (outlined above in Stage 2) : B 13— unit 1 PBA 22-23

e B di3X— Unit 2 packet: % & iAZk 22-23
e Edpuzzle activities

e Peardeck

e Exit tickets

[ J

[ J

Resources
Any materials and resources related to Stage 3 learning activities.

XX — 9/2523-24 , O 3 — 9/18 23-24 , & thxx— 9/11-9/15 23-24 ,
XX —9/5-9/8 23-24 , B FXX—9 B 1-9/2-23-24 pptx

h3— 11/13 23-24 , O — 11/6 23-24 , O HXX— 10/30 23-24 , D HXX— 10/23 23-24
3 — 10/16 23-24
XX — 10/2-10/6 23-24
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https://docs.google.com/document/d/1zIrFbtRQHkOUw3_YdwuxAEVTb3ksPsbc_kBUr0ID-Vg/edit?usp=sharing
https://docs.google.com/document/d/1f9ihBuBpLq-u-mrGvlGvNJGGRGXwdce1MeIQYfP3xMY/edit?usp=share_link
https://docs.google.com/document/d/1sS8xHik9BQJoUmUmLHymuNQ2LGYHFxN1a1zRCbBiSFo/edit?usp=sharing
https://docs.google.com/document/d/1w3yqaKEWT-8iuh_u4C6ZaViZrFc52PZnEbcljLVa5Ss/edit?usp=sharing
https://docs.google.com/document/d/1tbQZhOcmaLm8U_2dpmRlFS3SXKTzL7np8njONcuC18g/edit?usp=sharing
https://docs.google.com/document/d/17DgUlYiZLgV7FDyeG_cO0nI4AZV59-MAtKaJjbqzswo/edit?usp=share_link
https://docs.google.com/presentation/d/1acOWlYcdhX8M5500htUy2ylsVylf9GHSRyogjkdSQdk/edit?usp=drive_link
https://docs.google.com/presentation/d/1xT7W9t2c0oLFEVZC_4_-EtBBs0yIb58ttirrHRCwvXU/edit?usp=drive_link
https://docs.google.com/presentation/d/1h3gDniV5EDmagy10qa46ElSbhJHaCuF_eloFc-BrduY/edit?usp=drive_link
https://docs.google.com/presentation/d/1nYX3bBZPucqLTVM7hsD0uRQmmVBEBhOsSYOfKXBY4Ck/edit?usp=drive_link
https://docs.google.com/presentation/d/1pkwauzmCVnIfzCXLdcCMYUztCjOFu261/edit?usp=drive_link&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/presentation/d/1oilIZdVKEtWKe93Gy33CDtC91eMNyL-g--RMWVsGVdQ/edit?usp=drive_link
https://docs.google.com/presentation/d/1vVyP7E3pa8BnxPEnwKdc6_uc-dAaGnKKa7AjxuW5u8E/edit?usp=drive_link
https://docs.google.com/presentation/d/1CIgejpU0-MSW9a4bXJqbvhdtUx9QffXsV-pyU0n-6pw/edit?usp=drive_link
https://docs.google.com/presentation/d/1yihiKgBPTT2u3jAkq_-z63MmqXoLAJXPYms-2MpVGPg/edit?usp=drive_link
https://docs.google.com/presentation/d/13oKf2j_stS43pJjzHp8GkhEI5SRfI9W-3IrWdlP-NIY/edit?usp=drive_link
https://docs.google.com/presentation/d/1PSmigFAleKVPTUEHE1T5U1PD783oW5TTLfLUvkCpu2I/edit?usp=drive_link
https://www.bilibili.com/video/av20862721/
https://drive.google.com/drive/folders/103vl5blu81RG8QHzolvXNI5030ybiXDv?usp=sharing
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Unit 1: Spanish 1 Novice mid/ Novice high ACC
Unit 1 Overview

Public Identities, Science and technology: First Days of School

Grade Novice Mid/Novice High Spanish
Level/Course:

8 weeks

Length/Dates:

In this unit, students share basic information about themselves and learn to ask
basic questions in an introductory conversation. Students are introduced to the
Spanish alphabet, greetings, goodbyes, numbers, days and dates, birthday,
nationality, and basic descriptions. Students learn vocabulary and grammar to
describe their immediate school environment and experiences. Students learn
to communicate about their school materials, classes, and schedule. They learn
about target culture school norms through interpreting authentic texts. At the
end of the unit, students can introduce themselves to classmates in the
language and share information about their school.

Unit Summary:
2-4 sentences
describing the
main ideas,
content and skills
of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a variety
of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e [earners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
May, 2024



Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal

contexts.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

Students will understand...

how to introduce themselves and interact appropriately when meeting
people from the target culture.

There are similarities and differences in school materials, classes, and
schedules across cultures.

How do I describe myself?

How do I introduce myself appropriately to someone from another culture?
How do I spend my school day?

What materials do I need for school?

How does education differ in the target culture?

What will students know...

May, 2024
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Factual information, vocabulary and basic

concepts related to each indicator

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

. Greetings and goodbyes
. The alphabet
. What is your name/basic introduction
. Numbers 1-100
Calendar and dates
Birthday and Age

Nationalities/ Where are you from?
‘I am” and initial describing words

. There is/there are
| have
. | need
. I like/ | don't like
. Interrogatives (partial control)

Classroom expressions (go to bathroom,
homework,etc)

. School supplies & classroom objects
. Time and schedule
. Class subjects

Similarities and differences between US
and target culture schools.

use in new contexts/with new material

Greet someone

Introduce themselves

Ask questions for basic information: Name,
birthday, age, nationality, phone number
Describe themselves

Describe their school schedule

Tell time and ask the time

Describe their classes

Tell the materials and subjects they have
Describe their likes and dislikes of a school
material and subject.

Interpret authentic texts about schools in the
target culture (ie schedules)

Compare their school to schools studied in the
target culture (types of classes, lockers,
schedule, etc)

maintain communication in the target language
at the Novice Mid Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Speaking Mode:

studied in the target culture.

Standards and Criteria for success:

the future exchange student.

script)

o There is a conclusion to the video. (Ex. Adios!)

Goal: Students will be able to compare their school to a school in the target culture.
Role: You are planning to receive an exchange student from the target language culture. You are sending
them a video tour of your school. You must demonstrate ways your school compares to schools you have

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to provide at least 4
comparisons in order to prepare the new student for what school is like here.

Product: A video tour including 4 sentences describing the students’ school

e Use Flipgrid, Tik Tok or camera to record a video tour
e Include a greeting, name, date and introduction to the tour in Spanish
e Include 4 sentences comparing the student's school with school in the target culture and questions for

o Example: Here there are no uniforms. Do you have uniforms in your school?
e Include a video clip with the relevant part of the school being described.
Audio and speaking is clearly understandable.
e Sentences are memorized and not read off notes. (differentiation: ACA might have prompts for the

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
May, 2024




B PBA - Unit 2 social media posts about school

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Bl Novice Mid rubric

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quizzes

Exit tickets

Edpuzzle

Language lab activities and conversations

Presentational quiz: B assessment: introducing yourself in the target language

Horario IPA Version B modified
Horario |-CCP IPA Version A

IPA: Integrated performance assessment
Interpretive task: Interpret an authentic school schedule from the target culture.

Interpersonal task: You are meeting a new student at a school in the target culture, you need to
introduce yourself and ask questions to get to know the other new student. You must also ask
questions and compare your school schedules.

Presentational writing: write a note back to your former teacher describing how your new school
is in the target language.

Stage 3: Instructional Desi
Activity/Task 1

n

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn new vocabulary for greetings and goodbyes in the target language and practice
spelling new words with the Spanish alphabet.
vocab list 1
Learning Target: Relevance: Success Criteria:
Students can: Real world connected: students Students can:
e Say the alphabet in will be able to introduce e Say the letters of the
Spanish themselves to speakers of the alphabet
e Interpret letters in Spanish | target language. Students are e Spell their name using
e Greet someone in the invested as they are sharing letters in Spanish
target language information about themselves. e Spell a word correctly
e Ask and answer “What is given Spanish letters
your name?” e Greet their teacher in the
e Ask and answer “How are target language
you?”
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https://docs.google.com/document/d/1KfVqweOeQg-c3w4ZPKrlvw1VScMDCbIi-Zmpdvf3HB8/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1STSaIirwj-7sc_Y7q_04WoIuMrmzrytypMLB3L6E3Pk/edit?usp=sharing
https://docs.google.com/document/d/1iCzo_gHcqtlEpwYp4ulwBMdI8H5PeweZXRCoNgmmOkk/edit
https://docs.google.com/document/d/1hzm2ukMwb6Zv7JRw7shGsc6HAOTZZdL17mz5UpqfrQ8/edit
https://docs.google.com/document/d/1An3Xcn4Krnhcv7yVGh5q7_cEM_4U-YKkn-s2gRPPUkA/edit

e Differentiate a formal
greeting from an informal
greeting

e Identify similarities and
differences of greetings in
different cultures

e Create a dialog using
introductions based on the
time of day and formality

e Interpret an authentic video
and compare the greetings
to their own culture.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
& Saludos en el mundo
Summative:

& PRUEBA vocab de saludos

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students learn “l am...” (yo soy) and practice with answers to various questions such as “What are
you like?” and “Where are you from?”. Students learn the difference between words for country
names and nationality. They learn very basic/introductory describing words for personality and
physical characteristics, but focus on only describing themselves.

Learning Target:

Relevance:

Success Criteria:

Students can:

e Participate in an
interpersonal conversation
to introduce themselves in
Spanish.

e Ask and share their
nationality.

e Ask and share where they
live.

e Ask and share a physical
and personality description
of themselves.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask and share their
nationality with “Soy/ Soy
de...”.

e Ask and share where they
live with “Vivo en...” and
¢, Doénde vives?

e Ask and share a physical
and personality description
of themselves with ; Cémo
eres? And “Soy...”

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

El paises y nacionalidades
B vocab para describir
Language lab

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
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https://docs.google.com/document/d/12ZeI7efrtXwe6JTNagfoS8GiAp1gP6B9bbYVKBnSx8o/edit?usp=sharing
https://docs.google.com/document/d/1MOO9GQSLTlDM4NTfFuA_YYt79F7s5HwnnDFlCUdixVI/edit?usp=sharing
https://docs.google.com/document/d/1riVBMue2vYQFtUEcKhzrHVBRJ0Q4uKbRu4kLFmn_CiA/edit?usp=sharing
https://docs.google.com/document/d/1lOdQ5YEpLCdQikGtAOKuTZoialORdrkgAm_3s6_LXwY/edit?usp=sharing

Tasks can be linked in here. Include technology integration as applicable to support learning.

information.

Students learn vocabulary for numbers 1-30 and to describe the calendar. Students ask each
other and respond to questions: How old are you? When is your birthday? What is the date? What
is your phone number? Students can interpret a passport in the target language for basic

Learning Target:

Relevance:

Success Criteria:

Students can:
e Ask about and give their
birthday
Ask and give their age
Count to 100 in Spanish
Say their phone number
Give the current date
Give the date for a holiday
they know
e Respond to questions
about the calendar
e Students can identify
personal information on a
passport.

Real world connected: students
will be able to introduce
themselves to speakers of the
target language. Students are
invested as they are sharing
information about themselves.

Students can:

e Ask about and share their
birthday in Spanish.

e Ask about and share their
age in Spanish using
“tengo”

e Countto 100 in Spanish.

e Give their phone number in
Spanish.

e Say the date in Spanish
with correct format

e Interpret a calendar in
Spanish

e |dentify dates while
Interpreting authentic texts
(i.e. a passport)

e Present information in
Spanish about the
calendar

Assessment List any formative or summative assessments that should be administered within this learning
sequence. (They can be listed/linked below)

Formative:

E PRUEBA: los numeros

Summative:

B actividad de pasaportes

& Prueba las fechas del calendario

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for school supplies and classes; using “there is/there are” and “i need” or “i have”.
Identifying materials students need for class and interpreting authentic texts and videos.

Learning Target:

Relevance:

Success Criteria:
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https://docs.google.com/document/d/1bxuRjC-GLSHiIqrj96Viw7CovrlkvrIZ08BduqWWnig/edit?usp=sharing
https://docs.google.com/document/d/1SwyJpg6xsF9uV9zFgZBTZEvPUnwl4qjInld-6-poy30/edit?usp=sharing
https://docs.google.com/document/d/1jyxGY8YscgnvZTPXv88zzWl-rM1HfUAdzrk7bbI_nPs/edit?usp=sharing

Students can:

e identify what they
have in their
backpack

e Communicate what
they need in the
classroom

e Identify school
supplies in
authentic resources

Students use school
vocabulary to talk about their
own daily activities and
immediate surroundings.
Students can communicate
about their own experiences
before they can communicate
about the target culture.

Students can

Use “tengo” to say what school
materials they have.

Use “necesito” to say what they need
for a specific class.

List school materials they need for
class.

Identify similarities and differences
between school materials needed
across cultures.

Interpret authentic texts about school
supplies.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Formative:

language lab activities, exit tickets, Edpuzzle tasks

Summative:

E PRUEBA vocab school supplies

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Vocabulary for class subjects, time, and schedule. Students will be able to describe their school
schedule and what time they have their classes. Introduction of “l like/ | don’t like” and “I have to”
for talking about classes. They will be able to interpret cultural texts including schedules.

Learning Target:

Relevance:

Success Criteria:

Students can:

e interpret an authentic text
about school schedules and
classes

e introduce themselves and ask
questions to gain information
about another student’s
school schedule and classes

e communicate the classes in
their schedule and how they
compare to the target
language schedule.

Students use school
vocabulary to talk about
their own daily activities
and immediate
surroundings. Students
can communicate about
their own experiences,
and they can
communicate about the
target culture.

Students can

e ask/tell the time

e Describe their school schedule,
including school subjects and
time of each class

e describe the classes they like and
dislike

e Compare their classes with mas
que/menos que

e Identify similarities and
differences between school
schedules and classes across
cultures

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
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https://docs.google.com/document/d/1RbTsPJDSyGNFqb-x1NbGu0UWDaZHxuWGe4cCv_nWECs/edit

language lab activity, exit tickets, Peardeck

El comparaciones del calendario y horario

Summative:

& PRUEBA: la hora

Integrated performance assessment: comparing school schedules

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use authentic texts and videos to study norms of schools in the target culture. Students
learn vocabulary to describe the school, such as hallways, lockers, school bus, etc. Students
make comparisons based on authentic texts between SHS and schools in Mexico. For example
(topics may change based on availability of materials and authentic texts/videos), transportation,
school layout, vacations and holidays, grading scales and school levels, virtual class/access to
school, uniforms, recess/breaks in the day, characteristics of private versus public school.

B vocabulario parte 2: la escuela

Learning Target: Relevance: Success Criteria:
Students can: Real world examples | Students can
e Describe their own school, of school norms in the e Use “there is/there are” or ‘|
school schedule, types of target culture through have” to describe their school:
classes, etc. the use of authentic i.e. there are lockers, there are
e identify similarities and texts and videos. hallways, there is a cafeteria,
differences seen in the etc.
texts/videos and compare them e Use “there is/ there are” to
to their own experiences. identify similarities and

differences between schools
(i.e. there is recess, there is no
recess during the day)

e Compare when school
vacations happen.

e |Interpret authentic texts about
schools.

e Use vocabulary from class to
describe their own school.

Assessment-List any formative or summative assessments that should be administered within this learning
sequence. (They can be listed/linked below)

Formative:

Bl calendario escolar mexico

& Uniformes sinaloa

Edpuzzle activities

Language Lab: observations activity
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https://docs.google.com/document/d/1oSJybg6RyTp7mrMEOmMFqLwwLYao0cBS2eorXo-Jd6k/edit?usp=sharing
https://docs.google.com/document/d/1VFxqzbD29kmaZldhACv35VOgqNTeQJFp6UtzySf1hNs/edit
https://docs.google.com/document/d/12aH9KzuzCQ4Bv_ue_oU3_3kqHKOL6Aikhn-z-iR7Jl0/edit
https://docs.google.com/document/d/1s7Ol8gWWySno8fZHAfs3A7RI6Z6Kl9d-V9XL7yA3zBQ/edit?usp=sharing
https://docs.google.com/document/d/1gnVsxZW5nNhQGy56IweccpJ5r1nx4MzF3_fKVv_Hotg/edit?usp=sharing

Summative:
PBA (outlined above in Stage 2)
& PBA - Unit 2 social media posts about school

Resources

Any materials and resources related to Stage 3 learning activities.
SPAN 1 unit 1 STEVENS

SPAN 1 Unit 1 science/tech STEVENS
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https://docs.google.com/document/d/1KfVqweOeQg-c3w4ZPKrlvw1VScMDCbIi-Zmpdvf3HB8/edit?usp=sharing
https://docs.google.com/presentation/d/1E873H4lgTf89CZqTuYRS3AK3LaKO7lv9C0-v3b1fzjI/edit?usp=sharing
https://docs.google.com/presentation/d/1O0LmSQcr1UkXV9FecU9K2cee7KaHhFko3ZWwnz1b94E/edit?usp=sharing

Curriculum

Unit: 1 Years
1-5 All

l.anguages

Southingtoun High School

Chinese, French, Italian, Latin, Spanish

World Language ’
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World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.
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6 Cultural Themes for all years, all levels

Persounal & Public Beauty & Aesthetics Global Challenges
Identities =
Science & Techuology Families & Communities Contemporary 'Life

% W =S
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ACTFL Proficiency Levels

Novice Mid = Intermediate lLow= T termediate High =
year 1 ACA year 2 ACC year 4 ACC
Year 3 ACA year 5 ACA

Novice High = Intermediate Mid = Advauced Low =
year 1 ACC year 3 ACC year 5 ECE
year 2 ACA year 4 ACA
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ACTFL Proficiency Levels & the workplace

Examples of Who Is Likely

ACTFL Level

Language Functions

Ability to tailor language fo specific
audience, persuade, negotiate. Deal
with nuance and subtlety.

Discuss topics extensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively

with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding fo simple questions.

Communicate minimally with
formulaic and rote utterances, lists,

Corresponding Professions/Positions*

Foreign Service: Diplomat, Coniract Negotiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representative,
Fraud Specialist, Account Executive, Medical Inferpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Adminisirator, Billing Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Refail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

to Function at This Level
* Highly arficulate, professionally specialized nafive speakers
* language learners with extended (17 years) and current
professional and/or educational experience in the target culture
* Welleducated native speakers

® Educated language learners with extended professional and/or
educational experience in the farget language environment

* language learners with graduate degrees in language or a
related area and extended educational experience in target

environment

® Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong siudy in
the target language culture

® Undergraduate language majors

* language learners following 6-8 year sequences of study
(e.g-, AP) or 4-6 semester college sequences

* Language learners following 4-year high school sequence or
2-semester college sequence

® Language learners following an immersion language program
in Grades K-6

* language learners following contentbased language program
in Grades K-6

. mngalammfolowm2msofhduchoollmnguoga
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Year 1-Unit 1:
Personal & Public Ideuntities &
Science & Techuology

Novice Mid/High Proficiency Level

Students can introduce themselves and
describe their school and classes. Students
compare and contrast their school experiences
with that of their target culture peers.
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Presentational Speaking Mode:

Goal: Students will be able to compare their school to a school in the target culture.

Role: You are planning to receive an exchange student from the target language. You are
sending them a video tour of your school. You must demonstrate ways your school compares
to schools you have studied in the target culture.

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like
here.

Product: A video tour including 4 sentences describing the students’ school
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Year 2-Unit 1:
Persounal & Public Identities

Novice High or Intermediate Low Proficiency
Level

Students can describe themselves and their
daily routines. They compare their daily
routines with others in the class and with
target culture routines.
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Presentational Speaking Mode:

Goal: Students will create a video about their daily routine (i.e., “A Day in My
LIfe”).

Role: Content creator

Audience: Your followers

Situation: You are a content creator looking for more international followers.

Product Performance and Purpose: You will create a “day in my life” video
portraying your daily routine.of a typical school day.
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Year 3-Unit 1:
Beauty & Aesthetics

Intermediate Low/Mid Proficiency Level s

Students can describe and compare works of
art and discuss the themes and styles of II

diverse artists.

----------A
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Presentational Writing and Speaking
Mode:

Goal: To create a selfie that represents your
unique identity and personality, present it to
the class, and compare your selfie with one
of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist,
you will create a self portrait that represents
your life and your unique identity and
personality

Product Performance and Purpose: You
will share the selfie with your classmates and =~ —
explain it to them. You will also compare your
self portrait to one done by the artist by
\nswering some questions in written format.

—
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Year 4-Unit 1:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can identify different jobs and
characteristics that one might have when deciding
to go into a specific field. Students discuss, II

compare and contrast jobs and the job process 1in
the target culture vs their own. Students
understand how to apply for a job, create a II

resume and perform in an interview.

----------A




WOD DIUDWISSPIS

Presentational Writing

Goal: To create a job announcement for a job in the target culture using the workplace
norms / practices for the job fair.

Role: A representative of a company

Audience: Applicant (a classmate)

Situation: You are a representative of a company looking for a candidate in the target
culture and you will create a job announcement.

Product Performance and Purpose: You create this job announcement based on the
field you are interested in, using the style of the target culture announcements, then use
it when you participate in the interpersonal part of the IPA
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Year 5-Unit 1:
Persounal & Public Identities

Intermediate high/Advanced low Proficiency Level

Students can discuss each other’s interests,
likes/dislikes, & diverse perspectives. Students
can talk about their identities & the groups they

‘ belong to. They can discuss the factors that

impact one’s identity & how identity changes over
time based on experiences.

----------A




WOD DIUDWISSPIS

Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived
based on the stereotypes that accompany a group to which you belong.

Situation: You want your classmates to get to know you and you want to get to know
them. You want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are
associated with your group, how those stereotypes make you feel, and how we can
eliminate stereotypes. You will then present a summary of your essay to your

classmates.
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Unit Overview

Unit Title: Personal and Public Identities year 2 é % @ é @

Teacher: Mackala Fall

Grade Novice High & Intermediate Low FRENCH 2
Level/Course:

Length/Dates: 8 weeks

WO ETA Students will describe themselves and their daily routines. They compare their
2-4 sentences routines with others in the class and with target culture routines.

describing the

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand...

Understanding(s): e all people are different - there are various ways to describe
What are the big picture different people’s appearance and personality
understandings that are e daily routines vary depending on culture

transferable across °
contexts, places, and °
times?

Essential Question(s):

These questions are

related to the enduring
understandings and °
provide relevance for the °

peoples’ environment and climate affect their routines
peoples’ schedule represent the values of the culture

culture?

learning in the unit.

How do | describe myself and the people around me?
How do daily routines vary depending on environment and

How are schedules different depending on where one lives?
How do people’s schedules represent their values?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know...

vocabulary related to descriptions and
daily routines

how to construct simple sentences
how to ask and answer questions
about how other people look

how to ask and answer questions
about daily routines

how to narrate my day and the day of
someone else

daily routines of target culture
different countries have different
methods of telling time

different countries value different parts
of their routine/day

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students can...

interpret descriptions about appearance and
personality

describe daily routines

describe themselves and other people

ask and answer simple questions about
descriptions and their daily lives

interpret authentic sources about daily
routines

narrate my day and someone else’s day
use and interpret military time

identify and compare the values of different
countries

speak in the present tense, including
reflexive verbs

maintain communication in the target
language at the Novice High or Intermediate
Low Proficiency level
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Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:
Goal: Students will create a video about their daily routine (i.e “A Day in my Life”).
Role: Content creator
Audience: Your followers
Situation: You are a content creator looking for more international followers.
Product Performance and Purpose: You will create a “day in my life” video portraying your daily
routine.of a typical school day.
Standards and Criteria for Success:
e At least 9 different verbs in the present tense (and what time they are done at)
Regular and reflexive verbs
Act out the complete routine
Use of transition/sequential words
Use of adverbs

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
VOCABULAIRE-La Routine Quotienne

La Routine Quotidienne de Mon Pere
L'Utilisation de L'auxliaire Avoir

L'Utilisation de L'auxiliaire
Etude Detaillee sur La Routine Quotienne

Expression Ecrite sur la routine Quotidienne
https://quizlet.com/join/Er\VVx496 XY ?i=33w46n&x=1bqt

https://edpuzzle.com/assignments/633eb5210af06340f6a4039f/watch

PBA Instructions

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

& Novice Mid
E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Instructional Strategies
Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
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https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1qCG9PXEmCNzq3JBeU9HgONJdDB1fawiqIR3cP0GKAIU/edit?usp=sharing
https://docs.google.com/document/d/1CrTGIoItpZ9UTZCNw8Df3hN5z3Lou-8SsgTXELtKcJ0/edit?usp=sharing
https://www.gommeetgribouillages.fr/CE1/conjpresentverbeavoirpstexo.pdf
https://www.professeurphifix.net/conjugaison_impression/conj_etre_present2.pdf
https://fr106.wordpress.com/wp-content/uploads/2011/11/deux-mondes-chapitre-2.pdf
https://www.professeurphifix.net/conjugaison_impression/conj_etre_present2.pdf
https://quizlet.com/join/ErVx496XY?i=33w46n&x=1bqt
https://quizlet.com/join/ErVx496XY?i=33w46n&x=1bqt
https://edpuzzle.com/assignments/633eb5210af06340f6a4039f/watch
https://docs.google.com/document/d/1B8xIQbUgQAOc-NoUu-DHA1zoebklL7spZYBSy26q9vQ/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

1- Interpret descriptions about personality and appearance
See comments section in Stage 2 for the list of instructional strategies.

Learning Target: Relevance: Success Criteria:

e Describes what the students e Gives students a reason for e Describes what students
will learn in the lesson. the learning. (“The WHY”) need to do to be successful in

e Comes from STAGE 1 e Should support one of the the lesson (meet the target).
stands, and EU’s following: e Provides students the

e Targets map out the o Global relevance answers to, “How will | know
progression of learning over o Real-world connected when | have met the learning
the course of the unit. o  Student interest target.”

o Necessary for large e Connects to the

assessment(s) for the
lesson/unit.

scale processes,
plans or concepts

Learning Target: Relevance: Success Criteria:
Students can e Student Interest: students Students can
e interpret descriptions present on themselves and e correctly interpret and draw
about appearance and someone important to them the descriptions in the
lit Real world connected: presentation
persopa ity students will need to describe e create their own description
e describe themselves themselves/people they know based on the examples
using vocabulary and to others and ask them e use vocabulary
simple sentences questions e use the verbs “etre” and
“avoir”
e make simple sentences
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)
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La routine quotidienne- Vocabulaire.pdf

Devoir sur le présent simple de l'indicatif

LAB QUIZ

DEVOIR SUR LES ADJECTIFS

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

2- Communicate by asking and answering questions about descriptions
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e describe themselves and
other important people in
their lives
e ask and answer simple
questions about
descriptions

e Student Interest: students
present on themselves and
someone important to them

o Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e ask and answer questions
about descriptions

e use present tense in the | and
you form with accuracy

e use vocabulary to describe
themselves and others

e guess who their partner’s
person is

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

La routine quotidienne- Vocabulaire.pdf

DEVOIR SUR LES ADJECTIFS

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

3- Performance Based Assessment- Presentation of myself & a member of my family
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can

e describe different
people’s appearance
and personality

e interpret a classmate’s
presentation

e find similarities and
differences between
themselves and others

e Student Interest:
students present on
themselves and someone
important to them

e \Real world connected:
students will need to
describe themselves/people
they know to others and ask
them questions

Students can

e describe themselves and a
member of their family using
a variety of vocabulary words

e list their most important
characteristics

e present in the present tense

e understand other students’
descriptions of themselves

Assessment

-DESCRIPTION OF SELF AND OTHER
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https://southingtonschools.instructure.com/courses/10615/files/2185680?wrap=1
https://docs.google.com/document/d/1d9FSxdl8DgJGRoA3ZJbueLpeIHm-AQ7QaE49XqHLmPM/edit?usp=sharing
https://docs.google.com/document/d/1O0ERg016D2BRr3zdZSgDirZLRdJYtYPF8ghwTIl6GWM/edit?usp=sharing
https://docs.google.com/document/d/1HMmVGQekpC0-y58FXngrK1xpj2Mg4Y8S9Nzk-g4J-yM/edit?usp=sharing
https://southingtonschools.instructure.com/courses/10615/files/2185680?wrap=1
https://docs.google.com/document/d/1HMmVGQekpC0-y58FXngrK1xpj2Mg4Y8S9Nzk-g4J-yM/edit?usp=sharing
https://docs.google.com/document/d/1-eE5tF34EAlrkJzonJlLf_H-zF2IPsTxpE99hnVcn-Y/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

4- |dentify and interpret routine vocabulary in context

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret authentic sources
about daily routines
e narrate my day and
someone else’s day

Real world connected:
students will need to
describe their schedules /
other people’s schedules

Students can

e put someone’s routine in
chronological order

e use reflexive and regular
verbs in the “Je”form

e use vocabulary regarding
routines

e use sequential vocabulary

e differentiate between
regular and reflexive verbs

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Video sur La routine guotidienne

Organisateur Graphigue

Questions sur la routine guotidienne

Interprétation de La vidéo

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

5- Describe and act out our daily routine

Learning Target:

Relevance:

Success Criteria:

Students can
e speak in the present tense,
including reflexive verbs
e narrate my day
e describe daily routines

Student Interest: students
present on themselves and
will compare their routine
to a classmates

Real world connected:
students will need to
describe
themselves/people they
know to others and ask
them questions

Students can

e narrate their routines in the
“Je” form

e use vocabulary regarding
routines

e use sequential vocabulary

e differentiate between
regular and reflexive verbs

e use time to describe their
daily life.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Elise et sa routine quotidienne en France

Organisateur Graphigue
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https://www.youtube.com/watch?v=UT0vtgslU8s
https://docs.google.com/document/d/1NmlBHdE4QJ1iMcqYLZihzaKb5IHbww64Rq0Dj_4QnVo/edit?usp=sharing
https://www.youtube.com/watch?v=tVIY_RirGTE
https://docs.google.com/document/d/1RefnAkhutQ_unk2GaDm5-Pgquub-4jdioF4HtY6XLRo/edit?usp=sharing
https://www.youtube.com/watch?v=qDHUcuEeSMg
https://docs.google.com/document/d/1NmlBHdE4QJ1iMcqYLZihzaKb5IHbww64Rq0Dj_4QnVo/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

6- Compare daily routine in different francophone countries

Learning Target:

Relevance:

Success Criteria:

Students can
e ask and answer
simple questions
about their daily lives
e identify and compare
the values of different

e Real world connected:

students will need to °
describe their schedules

| other people’s °
schedules

e Student Interest:
students describe the

Students can

Ask and answer questions about
their own and other’s routine
Identify the routine of French high
school students.

Compare the contrast between the
similarities and differences

(They can be listed/linked below)

countries routine of themselves : . .
and someone of similar between their school life with that
age in another country. of target culture students.
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Videos:
Elise et sa routine quotidienne
Elise- Organisateur Graphique

Les activités quotidiennes du petit Eric

Eric-Organisateur Graphique
Infographies:

La routine journaliere illustree
Interpretation de L'Infographie

La Routine Quotidienne parisienne

Interprétation de L'Infographie
La routine du matin
Interprétation de L'Infographie

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

7. IPA - students read an authentic text regarding routine in FRANCE

Learning Target:

Relevance:

Success Criteria:

Students can

e ask and answer simple
questions about descriptions
and their daily lives

e interpret authentic sources
about daily routines

e narrate my day and someone
else’s day

e use and interpret military time

e identify and compare the
values of different countries

e speak in the present tense,
including reflexive verbs

Real-world connected

e Global relevance: Students
develop an awareness of
other lifestyles around the
world.

e Real world connected:
Students will have the
opportunity to travel abroad at
some point in their high school
career.

Students can

e use reflexive verbs with
accuracy to describe
someone else’s routine in
France and their own

e ask and answer simple
questions about
descriptions and their
daily lives using reflexive
and non-reflexive verbs
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https://youtu.be/qDHUcuEeSMg?si=Sk8FE4ENRA2D_Cgn
https://docs.google.com/document/d/1NmlBHdE4QJ1iMcqYLZihzaKb5IHbww64Rq0Dj_4QnVo/edit?usp=sharing
https://youtu.be/TCJHo56nC6E?si=Y-I799zUwOSkpcB6
https://docs.google.com/document/d/1NmlBHdE4QJ1iMcqYLZihzaKb5IHbww64Rq0Dj_4QnVo/edit?usp=sharing
https://www.scoop.it/topic/pourquoi-pas-en-francais/?&tag=routine+quotidienne
https://docs.google.com/document/d/1RefnAkhutQ_unk2GaDm5-Pgquub-4jdioF4HtY6XLRo/edit?usp=sharing
https://www.pinterest.fr/laumirbrun/vive-la-routine-grrrrr/
https://docs.google.com/document/d/1RefnAkhutQ_unk2GaDm5-Pgquub-4jdioF4HtY6XLRo/edit?usp=sharing
https://majolieprof.wordpress.com/2020/03/06/la-routine-mes-activites-quotidiennes/
https://docs.google.com/document/d/1RefnAkhutQ_unk2GaDm5-Pgquub-4jdioF4HtY6XLRo/edit?usp=sharing

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

IPA INTERPRETIVE, INTERPERSONAL SPEAKING AND PRESENTATIONAL WRITING
IPA interpretive (read article about routine in Spain)

IPA presentational (write postcard to your teacher to describe your routine in Spain)
IPA interpersonal (have a conversation about their daily routine)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources
Any materials and resources related to Stage 3 learning activities.

Instructional Slides
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https://docs.google.com/document/d/1NIUBGrCQdIbov-G2cHNE0_Flfet7JYqfINDLQlVhXxs/edit?usp=sharing
https://docs.google.com/presentation/d/1wPIw0xSNcffLXiyKefZ-jAx70o28fwMC/edit?usp=sharing&ouid=109929267765894753982&rtpof=true&sd=true

Unit Overview

Personal and Public Identities year 2

M O HHSHS

Grade Novice High & Intermediate Low
Level/Course:

Length/Dates: 8 weeks

VLN EWAl Students will describe themselves and their daily routines. They compare their
routines with others in the class and with target culture routines.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed,
or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using language
within the classroom. (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Students can:

e communicate effectively in more than one language in order to function in a variety of situations
and for multiple purposes while displaying a sensitivity to culture and context.

e interact with cultural competence and understanding in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will
address.

Critical Thinking Transdisciplinary Goal: Students inquire, identify, and ethically solve real-world
problems through reasoning and a reflection on the challenges and benefits of the process and/or
solution(s).

Communication Transdisciplinary Goal: Students effectively communicate and use interpersonal
skills in a range of formal and informal contexts.
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Students will understand...

there are various ways to describe different peoples’
appearance and personalities

transferable across contexts, e daily routines vary depending on culture

places, and times? e peoples’ environment and climate affect their routines
e peoples’ schedule represent the values of the culture

Enduring Understanding(s):

What are the big picture °
understandings that are

Essential Question(s): °
These questions are related to °
the enduring understandings and
provide relevance for the °
learning in the unit.

How do | describe myself and the people around me?
How do daily routines vary depending on environment
and culture?

How are schedules different depending on where one
lives?

e How do people’s schedules represent their values?

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material
Students will know... Students can...

- vocabulary related to descriptions and - interpret descriptions about appearance

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

daily routines

- how to construct simple sentences

- how to ask and answer questions
about how other people look

- how to ask and answer questions
about daily routines

- how to narrate my day and the day of
someone else

- daily routines of target culture

- different countries have different
methods of telling time

- different countries value different parts
of their routine/day

and personality

describe themselves and other people
ask and answer simple questions about
descriptions and their daily lives

interpret authentic sources about daily
routines

narrate my day and someone else’s day
use and interpret military time

describe daily routines

identify and compare the values of different
countries

speak in the present tense, including
reflexive verbs

maintain communication in the target
language at the Novice High or Intermediate
Low Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:
Goal: Students will create a video about their daily routine.
Role: Content Creator
Audience: Your followers
Situation: You are a content creator looking for more Italian followers.
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Product Performance and Purpose: You will create a “a day in the life” video portraying your daily
routine of a typical school day.

Standards and Criteria for Success:

Include 10-12 different verbs in the present tense (and what time they are done at).

Regular and reflexive verbs.

Act out the complete routine.

Use sequential or frequency verbs

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B Unita 1: Identita Private e Pubbliche- Packet
& Qual e' la tua routine?
B Video- Routine diaria

Esempio: = lo sono io!

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

& Novice Mid

E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

CBAs
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https://docs.google.com/document/d/19klivKOXaXR8EaK_8Q_K5pxe3QE-nTgn8_jzRM2PDAg/edit?usp=sharing
https://docs.google.com/document/d/17mVJWQaxh8vQVDqjNBj0nMpDNBFlXtOwx1rxLBdvmCc/edit?usp=share_link
https://docs.google.com/document/d/1ef0U4qypvAjgRzI_z5umPGkCf1TvC5Vgxg69IdA9J-Y/edit?usp=share_link
https://docs.google.com/presentation/d/1AYypFCK0g7wDBBLU1SjaKBeYT759UAzPrDtMO8ILkfo/edit?usp=sharing
https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Stage 3: Instructional Design

Activity/Task #1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Interpret descriptions about personality and appearance
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret descriptions
about appearance and
personality
e describe themselves
using vocabulary and
simple sentences

e Real world connected:
students will need to
describe
themselves/people they
know to others and ask
them questions

Students can

e correctly interpret and
draw the descriptions in
the presentation

e create their own
description based on the
examples

e use vocabulary

e use the verbs “essere”
and “avere”

e make simple sentences

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Peardeck- Descrizioni

B Unita 1: Identita Private e Pubbliche- Packet

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

| can describe myself and other important people. | can ask and answer simple questions about
description.
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e describe themselves and
other important people in
their lives
e ask and answer simple
questions about
descriptions

e Student Interest:
students present on
themselves and
someone important to
them

e Real world connected:
students will need to
describe
themselves/people they
know to others and ask
them questions

Students can

e ask and answer
questions about
descriptions

e use present tense in the
I and you form with
accuracy

e use vocabulary to
describe themselves and
others

e guess who their
partner’s person is
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https://docs.google.com/document/d/19klivKOXaXR8EaK_8Q_K5pxe3QE-nTgn8_jzRM2PDAg/edit?usp=sharing
https://docs.google.com/presentation/d/1Lph9LgdqtYSl-sdhhMTYCVsQoH1sL9R22s8tt6SWzVw/edit?usp=sharing

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

B Unita 1: Identita Private e Pubbliche- Packet
& Gioco da tavolo- Indovina Chi?
B Lessico- interpersonale

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Presentation of myself & a member of my family

See comments section in Stage 2 for the list of instructional strategies.

Learning Target: Relevance: Success Criteria:
Students can e Student Interest: Students can
e describe themselves students present on e describe themselves and a
and other people themselves and member of their family using
e interpret a classmate’s someone important a variety of vocabulary words
presentation to them e list their most important
e find similarities and characteristics
differences between e present in the present tense
themselves and others e understand other students’
descriptions of themselves

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

B Unita 1- PPI- mini project

B Lista di controllo-

B Durante la presentazione- PPI-- 1/2 class
Esempio: ©lo sono io!

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Identify and interpret routine vocabulary in context

Learning Target: Relevance: Success Criteria:
Students can e Real world connected: Students can
e interpret authentic students will need to e put someone’s routine in
sources about daily describe their schedules / chronological order
routines other people’s schedules
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https://docs.google.com/document/d/19klivKOXaXR8EaK_8Q_K5pxe3QE-nTgn8_jzRM2PDAg/edit?usp=sharing
https://docs.google.com/document/d/1kXJHuOKv-QpAv0FBSUdaMHFDW1GZch3ZMqgh77m2Bl0/edit?usp=sharing
https://docs.google.com/document/d/1C9SK7dsWfYGjIAe8kfGmgivKb3WQIKewT--031v_c0A/edit?usp=sharing
https://docs.google.com/document/d/1wKh3HfWe1rwa6GUvPROnFrPPJcCZUCud6OQgLqy7aiU/edit?usp=sharing
https://docs.google.com/document/d/1S9kOwykX6LWiSCwyHWCS66aZa2CR7pmQek5AHeEFzSk/edit?usp=sharing
https://docs.google.com/document/d/18bTmRf0FYeBpQ_PG7f_isx7M51i_wvCw-f-hMb7rYlg/edit?usp=sharing
https://docs.google.com/presentation/d/1AYypFCK0g7wDBBLU1SjaKBeYT759UAzPrDtMO8ILkfo/edit?usp=sharing

e narrate my day and e use reflexive and regular
someone else’s day verbs in the “io” form

e use vocabulary
regarding routines

e use sequential
vocabulary

e differentiate between
regular and reflexive
verbs

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

No docs?

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Performance Based Assessment: Describe and act out our daily routine

Learning Target: Relevance: Success Criteria:
Students can e Student Interest: Students can
e speak in the present students present on e narrate their routines in
tense, including reflexive themselves and will the “io” form
verbs compare their routine to e use vocabulary
e narrate my day a classmates regarding routines
e describe daily routines e Real world connected: e use sequential
students will need to vocabulary
describe e differentiate between
themselves/people they regular and reflexive
know to others and ask verbs
them questions e use time to describe
their daily life.
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

B Flip- Routine diaria
& Qual €' la tua routine?
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https://docs.google.com/document/d/1ef0U4qypvAjgRzI_z5umPGkCf1TvC5Vgxg69IdA9J-Y/edit?usp=share_link
https://docs.google.com/document/d/17mVJWQaxh8vQVDqjNBj0nMpDNBFlXtOwx1rxLBdvmCc/edit?usp=share_link

Activity/Task #6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Compare daily routine in different countries

Learning Target:

Relevance:

Success Criteria:

Students can
e ask and answer simple
questions about their
daily lives
e identify and compare the
values of different

e Real world connected:
students will need to
describe their schedules
/ other people’s
schedules

e Student Interest:

Students can
e Ask and answer
questions about their
own and other’s routine
e Identify the routine of
Italian high schoolers.

sequence.

(They can be listed/linked below)

countries students describe the e Compare the contrast
routine of themselves between the similarities
and someone of similar and differences between
age in another country. their school life with that
of target culture
students.
Assessment

List any formative or summative assessments that should be administered within this learning

B Routine di Alessandro

El Paragone tra routine quotidiana
B La routine quotidiana perfetta

Activity/Task #7

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA Students read and analyze authentic material about routine in target culture.

Learning Target:

Relevance:

Success Criteria:

Students can

e ask and answer simple
questions about
descriptions and their
daily lives

e interpret authentic
sources about daily
routines

e narrate my day and
someone else’s day

e use and interpret military
time

e identify and compare the
values of different
countries

e Global relevance:
Students develop an
awareness of other
lifestyles around the
world.

e Real world connected:
Students will have the
opportunity to travel
abroad at some point in
their high school career.

Students can

e use reflexive verbs with
accuracy to describe
someone else’s routine
in Spain and their own

e ask and answer simple
questions about
descriptions and their
daily lives using reflexive
and non-reflexive verbs
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https://docs.google.com/document/d/1VskpX7pXb4WwSAhW_ifII33kch3mR17vuakbWTJUt5U/edit?usp=share_link
https://docs.google.com/document/d/1-0C_JnaHbygVEokI8vg7uO1msgyguBxQSn8A3U46Np4/edit?usp=share_link
https://docs.google.com/document/d/1xYh1zjrf6DiogFdmz7Bd8OvGpP2QAbDdJalCpBzxuII/edit?usp=share_link

e speak in the present
tense, including reflexive
verbs

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

E IPA Interpretativa- Articolo
E IPA Interpretativa- Risposte
E IPA Interpersonale

E IPA Presentazione

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
2022-2023- 2 ACC Settembre

2023-2024- 2 ACC- ottobre
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https://docs.google.com/document/d/1I38OWQU-hCyrgOBadHCpTAN-DQCuOAlWbZhCOmIdfAI/edit?usp=share_link
https://docs.google.com/document/d/1wVDkIczU5D9g94XjrmmbQ5Ae-HuvxFweC2q45-i8FBA/edit?usp=share_link
https://docs.google.com/document/d/1VZ62fkSJ1igG72MASM7iq3JEx_SF54egbPrEyKuw8Ik/edit?usp=share_link
https://docs.google.com/document/d/1gHOfaiNHW4lJvrSdpIrTq1S4Tb2cuDTM1RVSKVKe1bA/edit?usp=share_link
https://docs.google.com/presentation/d/1w408_HYBsR4Y7LPClewU2spktH333FpUfoPaP6amO9o/edit?usp=drive_link
https://docs.google.com/presentation/d/1xNhvQynBTxJTOo2KC0NZLl0YVdmNoGw_jaJUQ64--wc/edit?usp=drive_link

Unit Overview

P ... DODDOOD

Grade

. Novice High Latin 2ACA / Intermediate Low Latin 2ACC
Level/Course:

Length/Dates: 8 weeks

WONETIL G ETA Students will learn about the active city life of ancient Rome, with a focus on the
2-4 sentences sights and sounds of the bustling city. They will also explore Greco-Roman hero
UL stories and heroic traits, in particular the myth of Heracles. Lastly, they will

ideas, content and continue to read and translate Latin narrative texts in various tenses.

skills of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.

CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.
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Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in
order to use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with
cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring Students will understand...

Understanding(s): e what life was like in the city of Rome

What are the big e what were the sights and sounds of the city

picture e how did one navigate through the city of Rome

understandings that e how Heracles exemplifies the ancient Greco-Roman values (heroic
are transferable traits)

across contexts, e the differences between ancient Greco-Roman values and modern
places, and times? values

e Latin word order is different from English word order and cannot be
translated word for word:
o The endings of the Latin words determine their function in the
sentence
o The use of different verb tenses determines when the action took
place in a narrative

Essential e What was life like in the city of Rome, for both residents and
Question(s): travelers?

These questions are e What were the sights and sounds experienced in the city?

related to the e How do those sights & sounds compare to what is experienced in a
enduring modern city?

May, 2024



understandings and e How did residents and travelers move through the city of Rome?
provide relevance for e What traits did the ancient Greeks and Romans value?

the learning in the e How do ancient Greco-Roman values compare and contrast to
unit. modern values?

e How do noun and verb endings affect their translation?

e How does the tense of a verb affect the narrative?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know: Students will be able to:
Latin nouns e Identify & translate nouns of the 4th and 5th
e 4th & 5th declension declension (in all cases)
o all cases Identify & translate verbs in imperfect,
Latin verbs pluperfect, & future perfect tenses (in all
e imperfect tense (all persons/numbers) persons/numbers)
e pluperfect tense (all persons/numbers) e Translate Latin sentences (in various time
e future perfect tense (all persons/numbers) frames) into English
Greco-Roman Mythology e |dentify & discuss the heroic traits valued by
e Heroic Traits Greco-Roman mythology.
e Heracles Myth e Identify & discuss the life & myth of Heracles
Latin Vocabulary e Discuss the sights & sounds of Romans and
e Bi-Weekly Latin 2 Vocabulary Lists compare to sights & sounds of modern cities
o Most Common Latin words (list
compiled by the Dickenson Latin
Library, organized by Ecce Romani
context)
Roman Culture
e city life & sightseeing in Rome

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.

Goal: Students will reflect upon how Heracles demonstrates the ancient heroic traits. They will also bring 2
of Heracles’ canonical Labors into a modern context (to demonstrate their understanding of the difficulty of
his labors).
Role: self
Audience: teacher & classmates
Situation: You are being asked to judge Heracles on at least 2 of his heroic traits and then update at least 2
of his Labors for a modern (2023) context.
Product/Performance/Purpose: You will respond to at least 2 reflection questions. You will also create
visual representations for 2 modern/updated Labors of Heracles, with a brief written explanation of how your
update relates to the original myth.
Standards and Criteria for Success:

e 2 reflection questions answered completely, in full sentences

e Specific examples from myth (for both reflection questions & labor update)

e Visual representation of updated labors
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Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Heroic Traits Reflection Questions (Summative)

Heracles’ Labors - 2023 Edition (Summative)
Heracles - Peardecks (in-class interactive slides) (Formative)

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

Grading criteria included with activity instructions (above)

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Vocab Quizzes (Summative)

Skill Quest (Summative)

Proficiency Activities (Formative)

Mythology Notes/Reflections (Heroic Traits; Heracles) (Formative)

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Heroic Traits

Learning Target:

Relevance:

Success Criteria:

e Describes what the students will
learn in the lesson.

e Comes from STAGE 1 stands,
and EU’s

e Targets map out the progression
of learning over the course of the
unit.

e Should support one of the
following:
Global relevance
Real-world connected
Student interest
Necessary for large scale
processes, plans or concepts

O O O O

e Describes what students need to
do to be successful in the lesson
(meet the target).

e Provides students the answers
to, “How will | know when | have
met the learning target.”

e Connects to the assessment(s)
for the lesson/unit.

Learning Target:

Relevance:

Success Criteria:
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https://docs.google.com/document/d/1Wul62fQ86-OItj1a9_5y-XtQ5Hj6fnUtBwloB27bkBQ/edit?usp=sharing
https://docs.google.com/document/d/1_DmjgH44qz0l-FZMpKRNX_3nI64FwDepgyz6OG9j7Ng/edit?usp=sharing
https://drive.google.com/drive/folders/1t3OW2J8Vzcck6bZI_Gol16pyvxQJm9hB?usp=drive_link
https://drive.google.com/drive/folders/17QRd0OjBPxgFGi2i4UrHFtYQE4CQgtW9?usp=drive_link
https://drive.google.com/drive/folders/1S8OOlbLqNpWcgSGGqgx4oW4fpVTNJbgU?usp=drive_link
https://drive.google.com/drive/folders/1ykKtuACqBnbmAX7S1HWIKqVKITY-aDaB?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/17QRd0OjBPxgFGi2i4UrHFtYQE4CQgtW9?usp=drive_link

Students can:
Define, identify, and discuss
modern heroic traits

Define, identify, and discuss
ancient heroic traits

Compare and contrast modern &
ancient heroic traits

Necessary for large scale
concepts:

Students must understand the
ancient perception of heroes &
heroic traits to be able to
comprehend & discuss the ancient
heroes covered in Latin 2

Global relevance:

Reflecting on modern concepts of
heroes and heroic traits allows
students to explore those ideas in
a wider context

Students will:

e Reflect on modern ideas of
heroes & heroic traits

e Brainstorm how modern
concepts of heroes relate to /
differ from ancient concepts

e |dentify 9 Ancient Heroic Traits
that appear in Greco-Roman
hero stories

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Heroic Traits Brainstorming & Reflection (Formative)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Sightseeing in Rome

Learning Target:

Relevance:

Success Criteria:

Students can:
Investigate the sights & sounds of
the Roman city

Define and discuss some of the
different building types in ancient
Rome

Compare & contrast the ancient
Roman city with modern cities

Student interest & real-world
connections:

Students must understand
important aspects of Roman life,
such as activities in the city, in
order to understand background
context for texts and stories

Students will:

e Read about features of the
Roman city, including
passages (in translation) from
Roman authors

e Demonstrate knowledge of
both the positive and negative
aspects of city life

e Reflect on their own city
experiences and how they
compare to the ancient
Roman city

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Roman Sightseeing Reading Questions (Formative)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Heracles Myth
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https://drive.google.com/drive/folders/1S8OOlbLqNpWcgSGGqgx4oW4fpVTNJbgU?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students can:

e identify the stages of
Heracles myth (from birth to
death & deification)

e understand the relationship
between Heracles and other
characters in his myth (both
mortals & gods/goddesses)

e identify heroic traits
throughout Heracles’ myth

Student interest and necessary
for large scale process and
concepts:

Heracles was one of the most
prominent heroes in ancient
Greece & Rome - Understanding
the myth of Heracles is necessary
for students to understand the
culture & values of the ancient
world

Students will:

e explore the myth of Heracles
(from his birth to death &
deification)

e reflect on heroic traits
demonstrated by Heracles

e discuss Heracles’ relevance &
importance in the ancient
world

e present a modernized version
of (at least) 2 of Heracles’
ancient labors

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
Interactive PearDecks
Summative:

Heroic Traits Reflection & Labors 2023 Edition (see Performance Task above)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

4th & 5th Declension

Learning Target:

Relevance:

Success Criteria:

Students can:

e identify a noun’s declension
e identify & translate nouns of
the 4th declension (in all

cases & numbers)

e identify & translate nouns of
the 5th declension (in all
cases & numbers)

Necessary for large scale
concepts:

Identifying and translating nouns
of all declensions is necessary for
translation of basic sentences and
paragraphs from Latin texts into
English

Students will:

e Students will differentiate
between nouns of all 5
declensions

e Students will identify the
case, number, & gender of
nouns all declensions

e Students will accurately
translate nouns in all
declensions (both in isolation
& in the context of sentences
and stories)

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Noun IDs

Noun Composition (ACC)
Sentence Practice

“First Morning in Rome” Translation Prompt and/or Reading Comp
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https://drive.google.com/drive/folders/1t3OW2J8Vzcck6bZI_Gol16pyvxQJm9hB?usp=drive_link
https://drive.google.com/drive/folders/1wGKmDoZ0ICkZE39-2jFNVAXImGiJx-he?usp=drive_link

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Imperfect, Pluperfect, & Future Perfect Tenses

Learning Target: Relevance: Success Criteria:
Students can: Necessary for large scale Students will:
e identify which principal partis | concepts: e Students will differentiate between
being used as the verb stem Identifying and translating verbs of various tenses.
e identify & translate verbs in verbs of various tenses is e Students will identify imperfect,
the imperfect tense necessary for translation of pluperfect, & future perfect verbs in
e identify & translate verbs in basic sentences and a text.
the pluperfect tense paragraphs from Latin texts e Students will translate a text
e identify & translate verbs in into English maintaining accurate English verb
the future perfect tense tense.
e differentiate between verbs of e Students will compose a literal
all tenses (active voice only) translation of a Latin story,
incorporating various verb tenses.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Principal Parts / Stem Practice

Verb IDs

Verb Composition (ACC)

Sentence Practice

“‘Always Tomorrow” Translation Prompt and/or Reading Comp

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e Various Practices (Formative): ACC has a composition component to practices, ACA does
not have composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \ocabulary Quizzes (Summative):
o ACC has fill in the blank (with forms & definitions)
o ACA has definition matching
e Skill Quest (Summative):
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar (no charts, limited provided vocabulary)
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Agenda Slides (ACA)

Agenda Slides (ACC)
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https://drive.google.com/drive/folders/1rp9ENAxzXTBmbvATKKwPsXr0_KVJk3xk?usp=drive_link
https://docs.google.com/presentation/d/1kQ81_DqTTYgccgQfeHl7PRuDqwFBIQwVsFSHfS5wqdE/edit?usp=sharing
https://docs.google.com/presentation/u/0/d/1YUvTLBOFp-FLbVQ2hxJWLAeG3MPq42fD30gWonFXFsE/edit

Unit Overview

Unit Title: Beauty and Aesthetics year 2 6 % @ é @

Grade Novice High & Intermediate Low
Level/Course:

Length/Dates: 8 weeks

Unit Summary: Students will describe themselves and their daily routines. They compare
their routines with others in the class and with target culture routines.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
Students can:
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.
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Students will understand...

there are various ways to describe different peoples’
appearance and personalities

daily routines vary depending on culture

peoples’ environment and climate affect their routines
peoples’ schedule represent the values of the culture

Enduring
Understanding(s): °
What are the big picture

understandings that are °
transferable across contexts, °
places, and times? °

Essential Question(s):

These questions are related

to the enduring

understandings and provide °
relevance for the learning in °
the unit.

How do | describe myself and the people around me?

How do daily routines vary depending on environment and
culture?

How are schedules different depending on where one lives?
How do people’s schedules represent their values?

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

What will students know...

Factual information, vocabulary and basic

concepts related to each indicator

Students will know...

- vocabulary related to descriptions and
daily routines

- how to construct simple sentences

- how to ask and answer questions about
how other people look

- how to ask and answer questions about
daily routines

- how to narrate my day and the day of
someone else

- daily routines of target culture

- different countries have different methods
of telling time

- different countries value different parts of
their routine/day

use in new contexts/with new material

Students can...

interpret descriptions about appearance and
personality

describe themselves and other people

ask and answer simple questions about
descriptions and their daily lives

ask and answer simple questions about their
daily lives

interpret authentic sources about daily routines
narrate my day and someone else’s day

use and interpret military time

identify and compare the values of different
countries

speak in the present tense

maintain communication in the target language
at the Novice High or Intermediate Low
Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:

Role: content creator
Audience: your followers.

Goal: Students will create a short video to describe their daily routine, eg. “A Day in my life video”

Situation: You are a content creator who seeks more followers in China.
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Product Performance and Purpose: You will create a “day in the life” video portraying your daily
routine of a typical school day.

Standards and Criteria for Success:

e Description of appearance and clothing for the day.
Including 9 different activities/routines you have in a day.
The use of routine vocabulary
Act out the complete routine
Use of transition/sequential words (ACC)

Use of adverbs (ACC)

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
132 = unit 1 packet

PBA Unit 1 and Example:

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

E Novice Mid

E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly grammar entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense
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https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1GV-Gg6SAXRNDHF8pUNCllfjRQyAz98LJZDy8CDX5rB0/edit
https://docs.google.com/document/d/1a-lbQL7pq82VW3AdMWblJYgNQEYDdErwsRXs-jPoZjo/edit
https://docs.google.com/presentation/d/1GynezgzoUpfE-VZ4JkpHgOjAp6FM08Abx-YugHWe0_g/edit#slide=id.p
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

1. Interpret descriptions about personality and appearance
See comments section in Stage 2 for the list of instructional strateg

ies.

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret descriptions
about appearance and
personality
e describe themselves
using vocabulary and
simple sentences

Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e correctly interpret and draw
the descriptions in the
presentation

e create their own description
based on the examples

e use vocabulary

e use the terms”{R“ and “&”to
describe appearance

e make simple sentences

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
F 32 = unit 1 packet

Write sentences based on the pictures
translate the scrambled sentences.

Draw sentences
Point and tell (p28 & P45)

Vocab puzzle
M EiE—1N{ERIE + Worksheet
Edpuzzle: finding a date

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

2. Communicate by asking and answering questions about descriptions
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e describe themselves and
other important people in
their lives
e ask and answer simple
questions about
descriptions

Student Interest: students
present on themselves and
someone important to them
Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can
e ask and answer questions
about descriptions
e use vocabulary to describe
themselves and others
e guess who their partner’s
person is

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.
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https://docs.google.com/document/d/1GV-Gg6SAXRNDHF8pUNCllfjRQyAz98LJZDy8CDX5rB0/edit
https://docs.google.com/document/d/1MZvFjzdJV5lTGYpC633koWF_JGcdrwTUsX86Pl24oYU/edit
https://docs.google.com/document/d/1mc2UJBu0V8e-gCkyAu43p1EhdwCSLkbvIJja17VeYcU/edit?usp=sharing
https://docs.google.com/document/d/1eW-sazU6kKUuEmm18AzHyl5MwWT-f1I5E4_p_BItudE/edit
https://docs.google.com/presentation/d/1WCEilUNb5T_2hiI63MU8y1m9ckf2eC9N-5PT_7yS4_M/edit#slide=id.g15b54e53d3c_0_189
https://drive.google.com/file/d/1xqs97BNfsOZvGadPSc36CHJJWE3NuhB0/view?usp=sharing
https://docs.google.com/presentation/d/1fi_hiPNf_CHoOiQbC7LCPTirlmyMpsL_UusERafTTrU/edit#slide=id.gece4738849_0_22
https://docs.google.com/document/d/1PiHlmOANG5s-5t3ugRE2c733WGFYmQYj7EuQjngAk9Q/edit
https://edpuzzle.com/assignments/6143914535f4844195490032

Formative:

Scenario talking 1
Descriptive talking
Sentence making contest

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

3. Performance Based Assessment- Presentation of myself & a member of my family
See comments section in Stage 2 for the list of instructional strategies.

Learning Target: Relevance: Success Criteria:
Students can e Student Students can
e describe themselves and other Interest: * describe themselves and a
people students present member of their family using a
. , on themselves variety of vocabulary words
e interpret a classmate’s e list their most important
presentation .and someone characteristics
e find similarities and differences important to e understand other students’
between themselves and others them descriptions of themselves
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative
Unit 1 self intro practice: Example:

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

4. Identifying and interpreting routine vocabulary in context

Learning Target: Relevance: Success Criteria:
Students can e Real world connected: Students can
e interpret authentic students will need to describe e put someone’s routine in
routines people’s schedules e Use military time to
e narrate my day and describe their routine
someone else’s day

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Hrg— X EEIn
FNF /N 5T
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https://docs.google.com/document/d/1-EGKStjmu-_qy5IP2YxV-HhPR4bpitwBGxn7RBbudBQ/edit
https://docs.google.com/presentation/d/1LK2hPsMiIj4jNb1odeF9nVYC2Y3ggrTVcNa4vw22BKg/edit#slide=id.gf25e539783_0_12
https://docs.google.com/document/d/1wpJjemN4pgNUC8n7tNXWe2IWcU_FgECpmzGYnX7goMM/edit
https://docs.google.com/document/d/1a-lbQL7pq82VW3AdMWblJYgNQEYDdErwsRXs-jPoZjo/edit
https://docs.google.com/presentation/d/1GynezgzoUpfE-VZ4JkpHgOjAp6FM08Abx-YugHWe0_g/edit#slide=id.p
https://docs.google.com/document/d/1RT_M2VDsIFttsN6i3wAktw5SL0cTEY-WqCMBEhtUWQE/edit?usp=sharing
https://docs.google.com/document/d/1BtG2SkNC8Ic2EvJ_eYcKsnnmTXJ9a2NU/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

PBA: Describe and act out our daily routine

Learning Target:

Relevance:

Success Criteria:

Students can
e speak about the present
event
e narrate my day and
someone else’s day
e describe daily routines

e Student Interest: students
present on themselves and
will compare their routine to a
classmates

e Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e Use military time and
routine terms to describe
their daily life.

e use vocabulary regarding
routines

e use military time to
describe their daily life.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Fomative:
B X Lab —XkK 47
Summative:

PBA: B Copy of L4 T4 B_L skit and video

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

6. Comparing the routines of students in the US with Students in China.

Learning Target:

Relevance:

Success Criteria:

Students can
e identify and compare the
values of different
countries
e ask and answer simple
questions about their daily

e Real world connected:
students will need to describe
their schedules / other
people’s schedules

e Student Interest: students
describe the routine of
themselves and someone of

Students can
e Ask and answer questions
about their own and other’s
routine
e Identify the routine of
Chinese high schoolers.

lives similar age in another country. e Compare the contrast
between the similarities
and differences between
their school life with that of
Chinese students.
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

PEFMEEZERLER

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1Gee_QKr4SceW9RWhv0fu42gjdqvE2IKQf-9-2TumZgw/edit?usp=sharing
https://docs.google.com/document/d/1by0uKjAZAVHTLmB1fpTLkiZsZAYyXFLsF8ic3u5vWeo/edit
https://drive.google.com/drive/folders/1lpj4WaK9mBmkR8smXseoKzynXxbZ1N22?usp=sharing

7. IPA Students read authentic material about routine in target culture.

Learning Target: Relevance: Success Criteria:
Students can e Global relevance: Students can
e ask and answer simple Students develop an e Use verb phrases with
questions about awareness of other accuracy to describe
descriptions and their daily lifestyles around the world. someone else’s routine in
lives e Real world connected: target culture and their own
e interpret authentic sources Students will have the e ask and answer simple
about daily routines opportunity to travel questions about
e narrate my day and abroad at some point in descriptions and their daily
someone else’s day their high school career. lives using verb phrases
e use and interpret military
time
e identify and compare the
values of different
countries
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
B 54 M —X interpretive £k

Summative:

M22-23 H13X = Unit 1 IPA X2 —PMHREZF £ —X .docx

Presentational writing: presentation script writing about the similarities and differences
between your routine and Chinese students’ routine.

Interpersonal speaking: have a conversation about their daily routine

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)

Flip grids are possible for presentations instead of live presentations

All activities are differentiated for ACC and ACA students.

Resources

Any materials and resources related to Stage 3 learning activities.

XX 10/16 23-24, A= 10/223-24 , - HAXX = 9/25 23-24
XX 9/11-9/16 23-24, [ X 9/5-9/8(23-24)

May, 2024


https://docs.google.com/document/d/1FTN-xDftLvyA3Q3wkfXvXyMytdkK2viESdsrGPHVtoI/edit?usp=sharing
https://docs.google.com/document/d/1u-10lEitRyLBUCdl7denhlZQLxmPG1uY/edit#heading=h.gjdgxs
https://docs.google.com/presentation/d/1Wq9Y101juo6UImxIYds2D5iRVtFjzyCnspoL6fleUEQ/edit?usp=drive_link
https://docs.google.com/presentation/d/1Zuvwevdp6C_d2LdwUstGTgPBlaF_ejUu6R4EopCTl0U/edit?usp=drive_link
https://docs.google.com/presentation/d/19YjoSy88-ScMuhZmqYcHY-ysn4xliWE1wTwqyoV74SU/edit?usp=drive_link
https://docs.google.com/presentation/d/16RNpiwLO87P4wGZkh3SuZi0PlXH5haGfcC6zR0X9nng/edit?usp=drive_link
https://docs.google.com/presentation/d/1mvQS-HNcJhVrfzoQkTVoF5fvMGwHWkKGZVYz8mIha50/edit?usp=drive_link

Unit Overview

Unit 1 - Personal and Public Identities

Grade Novice High & Intermediate Low
Level/Course:

Length/Dates:

WO ETA Students will describe themselves and their daily routines. They compare their
routines with others in the class and with target culture routines.

8 weeks

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and context.
e interact with cultural competence and understanding in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.
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Enduring Understanding(s): Students will understand...

What are the big picture e all people are different - there are various ways to
understandings that are describe different people’s appearance and personality
transferable across contexts, e daily routines vary depending on culture

places, and times? e peoples’ environment and climate affect their routines

e peoples’ schedule represent the values of the culture

Essential Question(s): e How do | describe myself and the people around me?
These questions are related to e How do daily routines vary depending on environment
the enduring understandings and and culture?

provide relevance for the learning e How are schedules different depending on where one
in the unit. lives?

e How do people’s schedules represent their values?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...
Skills, processes and/or knowledge that are related
to each indicator and which students will be able to

Students will know...

- vocabulary related to descriptions and
daily routines

- how to construct simple sentences

- how to ask and answer questions
about how other people look

- how to ask and answer questions
about daily routines

- how to narrate my day and the day of
someone else

- daily routines of target culture

- different countries have different
methods of telling time

- different countries value different parts
of their routine/day

use in new contexts/with new material
Students can...

interpret descriptions about appearance and
personality

describe daily routines

describe themselves and other important
people in their lives

ask and answer simple questions about
descriptions and their daily lives

interpret authentic sources about daily
routines

narrate my day and someone else’s day
use and interpret military time

identify and compare the values of different
countries

speak in the present tense, including
reflexive verbs

maintain communication in the target
language at the Novice High or Intermediate
Low Proficiency level

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:
Goal: Students will create a video about their daily routine (i.e., “A Day in My LlIfe”).
Role: Content creator

Audience: Your followers
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Situation: You are a content creator looking for more international followers.
Product Performance and Purpose: You will create a “day in my life” video portraying your daily
routine.of a typical school day.
Standards and Criteria for Success:

e At least 9 different verbs in the present tense (and what time they are done at)

e Regular and reflexive verbs
e Act out the complete routine
[ ]
[

Use of transition/sequential words
Use of adverbs

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
PBA Instructions

Unit vocab/grammar packet

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

& Novice Mid

E Novice High

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense
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https://docs.google.com/document/d/1SVF4vcFSl9KByLDSY9c4gD3gpa2DYSjjZ2-9Bwi7k-k/edit?usp=sharing
https://docs.google.com/document/d/1cPJECCS64eTQeuG-Gq2k8Oyf1mNqKzsx5F7IBqyOXss/edit?usp=sharing
https://docs.google.com/document/d/1gd8-NpotDF4Aruq3ChDCoYNyIRZlo6w_LlfRRYjzl0s/edit?usp=sharing
https://docs.google.com/document/d/1vGNPbanGNDYBxTS-bGD_7xu0LVHjvbMH65hf1p6kOzo/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Stage 3: Instructional Design

Activity/Task #1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Interpret descriptions about personalities and appearance.
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret descriptions about
appearance and
personality
e describe themselves and
other people using

e Student Interest: students
present on themselves and
someone important to them

o Real world connected:
students will need to describe
themselves/people they know
to others and ask them

Students can
e correctly interpret the
descriptions in the
presentation
e create their own description
based on the examples
e use vocabulary and the verbs

(They can be listed/linked below)

vocabulary and simple questions ser and tener
sentences e make simple sentences
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Describe a la gente

Dos verdades y una mentira (Unidad 1)
Descriptions - peardeck activity

Activity/Task #2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Communicate by asking and answering questions about descriptions
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can
e describe themselves and
other important people in
their lives
e ask and answer simple
questions about their daily
lives

e Student Interest: students
present on themselves and
someone important to them

o Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e ask and answer questions
about descriptions

e use present tense in the | and
you form with accuracy

e use vocabulary to describe
themselves and others

e guess who their partner’s
person is

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Guess who game

B Actividad interpersonal - descripcion
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https://docs.google.com/presentation/d/1e3r5dDFwnMrlQZMTzwGgFajaicMFdgWlpDRw0HwuC3I/edit?usp=sharing
https://docs.google.com/presentation/d/1O0Y1tWZ6yYQq4Z_Eg7L2Hs0C6-0xeU6edrTx5wylMUA/edit?usp=sharing
https://docs.google.com/presentation/d/1ve2Ekwbe-3sYCB14LDCpFt9NbuNEyyjEkMdXuEY8NkQ/edit?usp=sharing
https://docs.google.com/document/d/11DEhk6kxATqvaKl2Ry-wHNa0uFlhJfZqe-3WH4r97LI/edit?usp=sharing
https://docs.google.com/presentation/d/1pCWdKHSxEdyAUEudsssZPblPxwMvyZEghnC93XBLlxg/edit#slide=id.g156af1a7aac_0_455

Activity/Task #3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Presentation of myself and (a) member(s) of my family
See comments section in Stage 2 for the list of instructional strategies.

Learning Target:

Relevance:

Success Criteria:

Students can

e describe different people’s
appearance and personality

e interpret classmate’s
presentations

e find similarities and
differences between
themselves and others

e Student Interest: students
present on themselves and
someone important to them

o Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e describe themselves and a
member of their family using
a variety of vocabulary words

e list their most important
characteristics

e presentin the present tense

e understand other students’
descriptions of themselves

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

& Mini proyecto- Soy yo

Activity/Task #4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Identify and interpret “routine” vocab in context (a video)

Learning Target:

Relevance:

Success Criteria:

Students can
e interpret authentic sources
about daily routines
e narrate their day and
someone else’s day

e Real world connected:
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

e put someone’s routine in
chronological order

e use reflexive and regular
verbs in the “yo” form

e use vocabulary regarding
routines

e use sequential vocabulary

e differentiate between regular
and reflexive verbs

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

B ¢Cual es tu rutina?

B Copy of Video: Tio Spanish - la rutina

Activity/Task #5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

PBA: Describe and act out their daily routine

Learning Target:

Relevance:

Success Criteria:
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https://docs.google.com/document/d/1NwBRhnY3ULuSU4M1bSU9m5cQ5m7d54Zx7NutJ1jNQOg/edit?usp=sharing
https://docs.google.com/document/d/107rvVSgdFKv5Jh7NsUM1smu0oXv-R6vGGgLK3n3Hnyo/edit?usp=sharing
https://docs.google.com/document/d/1IORxeNsbYV-mqSqDq8EFfhFyAmy8q8G6vsaSQaF7RaM/edit?usp=sharing

Students can e Student Interest: students Students can
e describe daily routines present on themselves and e narrate their routines in the
e narrate their day will compare their routine to a “yo” form
e speak in the present tense, classmate’s e use vocabulary regarding
including reflexive verbs e Real world connected: routines
students will need to describe e use sequential vocabulary
themselves/people they know e differentiate between regular
to others and ask them and reflexive verbs
questions
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

B Organizer - mi rutina diaria (flip)
B Script for Flip ("Mi rutina diaria")

Activity/Task #6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Compare daily routines in different countries by watching various videos

Learning Target:

Relevance:

Success Criteria:

Students can °

interpret authentic sources
about daily routines

narrate my day and someone
else’s day .
use and interpret military time
identify and compare the
values of different countries

Student Interest: students
present on themselves and °
will compare their routine to a
classmate’s

Real world connected: °
students will need to describe
themselves/people they know
to others and ask them
questions

Students can

Compare and contrast the
routine from the videos with
their own routine

Use reflexive and
non-reflexive verbs in the
present tense to narrate
someone’s routine

Assessment-List any formative or summative assessments that should be administered within this learning
sequence.

B La rutina de Eva en Espaina language lab activities

Activity/Task #7

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA - students read an authentic text regarding routine in Spain

Learning Target:

Relevance:

Success Criteria:

Students can

ask and answer simple questions about
descriptions and their daily lives
interpret authentic sources about daily
routines

narrate my day and someone else’s day
use and interpret military time

identify and compare the values of
different countries

speak in the present tense, including
reflexive verbs

e Global relevance:
Students develop an
awareness of other
lifestyles around the
world.

e Real world
connected: Students
will have the
opportunity to travel
abroad at some point
in their high school
career.

Students can

e use reflexive verbs with
accuracy to describe
someone else’s routine in
Spain and their own

e ask and answer simple
questions about
descriptions and their
daily lives using reflexive
and non-reflexive verbs
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https://docs.google.com/document/d/1O8i-h3j2CFAIUKgPig5NwVoUHBgk9JHUmhgITc_HS50/edit?usp=sharing
https://docs.google.com/document/d/1gd8-NpotDF4Aruq3ChDCoYNyIRZlo6w_LlfRRYjzl0s/edit?usp=sharing
https://docs.google.com/document/d/1TPCLOvjdgphQQyqkhkc_f4q4hvgCULEo0r5bWYscxc8/edit?usp=sharing

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

IPA Packet (with all 3 parts) (ACC) / IPA Packet (ACA)

IPA interpretive (read article about routine in Spain)
IPA presentational (write postcard to your teacher to describe your routine in Spain)
IPA interpersonal (have a conversation about their daily routine)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
Slides
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https://docs.google.com/document/d/1B__mTJi5Qi6R2M1J6DHfrmVOrriXDsPKPrv3e9FBhiw/edit?usp=sharing
https://docs.google.com/document/d/1fTKvJkRIJhbyfW17vMpDbOgskq_4rWx8c6kUpC3ntjI/edit?usp=sharing
https://docs.google.com/presentation/d/1eXhE1M5e1vEqB2dvdppo4FQPH2DzC8ylAmAdBGtyn-8/edit?usp=sharing

Curriculum

Unit: 1 Years
1-5 All

l.anguages

Southingtoun High School

Chinese, French, Italian, Latin, Spanish

World Language ’

WOD DIUDWISSPIS




World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

WOD DIUDWISSPIS



6 Cultural Themes for all years, all levels

Persounal & Public Beauty & Aesthetics Global Challenges
Identities =
Science & Techuology Families & Communities Contemporary 'Life

% W =S

WOD DIUDWISSPIS



ACTFL Proficiency Levels

Novice Mid = Intermediate lLow= T termediate High =
year 1 ACA year 2 ACC year 4 ACC
Year 3 ACA year 5 ACA

Novice High = Intermediate Mid = Advauced Low =
year 1 ACC year 3 ACC year 5 ECE
year 2 ACA year 4 ACA

WOD DIUDWISSPIS



@,
o}
o)
(%2]
3
Q
=,
o
0
o
3

ACTFL Proficiency Levels & the workplace

Examples of Who Is Likely

ACTFL Level

Language Functions

Ability to tailor language fo specific
audience, persuade, negotiate. Deal
with nuance and subtlety.

Discuss topics extensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively

with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding fo simple questions.

Communicate minimally with
formulaic and rote utterances, lists,

Corresponding Professions/Positions*

Foreign Service: Diplomat, Coniract Negotiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representative,
Fraud Specialist, Account Executive, Medical Inferpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Adminisirator, Billing Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Refail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

to Function at This Level
* Highly arficulate, professionally specialized nafive speakers
* language learners with extended (17 years) and current
professional and/or educational experience in the target culture
* Welleducated native speakers

® Educated language learners with extended professional and/or
educational experience in the farget language environment

* language learners with graduate degrees in language or a
related area and extended educational experience in target

environment

® Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong siudy in
the target language culture

® Undergraduate language majors

* language learners following 6-8 year sequences of study
(e.g-, AP) or 4-6 semester college sequences

* Language learners following 4-year high school sequence or
2-semester college sequence

® Language learners following an immersion language program
in Grades K-6

* language learners following contentbased language program
in Grades K-6

. mngalammfolowm2msofhduchoollmnguoga
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Year 1-Unit 1:
Personal & Public Ideuntities &
Science & Techuology

Novice Mid/High Proficiency Level

Students can introduce themselves and
describe their school and classes. Students
compare and contrast their school experiences
with that of their target culture peers.
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Presentational Speaking Mode:

Goal: Students will be able to compare their school to a school in the target culture.

Role: You are planning to receive an exchange student from the target language. You are
sending them a video tour of your school. You must demonstrate ways your school compares
to schools you have studied in the target culture.

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like
here.

Product: A video tour including 4 sentences describing the students’ school
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Year 2-Unit 1:
Persounal & Public Identities

Novice High or Intermediate Low Proficiency
Level

Students can describe themselves and their
daily routines. They compare their daily
routines with others in the class and with
target culture routines.
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Presentational Speaking Mode:

Goal: Students will create a video about their daily routine (i.e., “A Day in My
LIfe”).

Role: Content creator

Audience: Your followers

Situation: You are a content creator looking for more international followers.

Product Performance and Purpose: You will create a “day in my life” video
portraying your daily routine.of a typical school day.
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Year 3-Unit 1:
Beauty & Aesthetics

Intermediate Low/Mid Proficiency Level s

Students can describe and compare works of
art and discuss the themes and styles of II

diverse artists.

----------A
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Presentational Writing and Speaking
Mode:

Goal: To create a selfie that represents your
unique identity and personality, present it to
the class, and compare your selfie with one
of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist,
you will create a self portrait that represents
your life and your unique identity and
personality

Product Performance and Purpose: You
will share the selfie with your classmates and =~ —
explain it to them. You will also compare your
self portrait to one done by the artist by
\nswering some questions in written format.

—
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Year 4-Unit 1:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can identify different jobs and
characteristics that one might have when deciding
to go into a specific field. Students discuss, II

compare and contrast jobs and the job process 1in
the target culture vs their own. Students
understand how to apply for a job, create a II

resume and perform in an interview.

----------A
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Presentational Writing

Goal: To create a job announcement for a job in the target culture using the workplace
norms / practices for the job fair.

Role: A representative of a company

Audience: Applicant (a classmate)

Situation: You are a representative of a company looking for a candidate in the target
culture and you will create a job announcement.

Product Performance and Purpose: You create this job announcement based on the
field you are interested in, using the style of the target culture announcements, then use
it when you participate in the interpersonal part of the IPA
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Year 5-Unit 1:
Persounal & Public Identities

Intermediate high/Advanced low Proficiency Level

Students can discuss each other’s interests,
likes/dislikes, & diverse perspectives. Students
can talk about their identities & the groups they

‘ belong to. They can discuss the factors that

impact one’s identity & how identity changes over
time based on experiences.

----------A
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Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived
based on the stereotypes that accompany a group to which you belong.

Situation: You want your classmates to get to know you and you want to get to know
them. You want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are
associated with your group, how those stereotypes make you feel, and how we can
eliminate stereotypes. You will then present a summary of your essay to your

classmates.
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Unit Overview

Unit Title: Beauty and Aesthetics year 3 é % é é @

Sadji Zina & Reginald Brulotte

Teacher:

Grade INTERMEDIATE LOW/MID French 3
Level/Course:

Length/Dates:

LTI IO ETa/HIl Students will learn about a variety of artists from target culture countries. They
will describe works of art and discuss the themes and styles of diverse artists.

8 weeks

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.
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Creativity Transdisciplinary Goal:
Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring
Understanding(s):
What are the big °
picture understandings

that are transferable °
across contexts,

places, and times? °

community.

Students will understand...

that artists use art to communicate visually and elicit a response
from the viewer.
that art reflects and is a response to the artist’s environment (the
time period, culture, identities, geography, values, perspectives).
that the process of sharing and reflecting enables one to better
understand and appreciate art.
e that it is important to study art from a diversity of perspectives
because it provides a window into other cultures and experiences.
e that art can be found in many forms and a variety of elements work
together to create works of art which can be used to transform a

Essential

Question(s): °
These questions are °
related to the enduring

understandings and °
provide relevance for °
the learning in the unit. °

How does art communicate its message?

How does a piece of art reflect the artist’'s environment (time
period, culture, geography, identities, values, perspectives)?
Why is it important to study art from multiple perspectives?
How do | better understand art?

How does art transform a community?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know...

vocabulary associated with art.
various artists from target culture.
characteristics/elements of particular
artistic movements/styles.

the meaning or significance of pieces
of art and how it communicates a
message and reflects the artist’s
environment.

how art can be used to transform a
community.

how to describe and compare art and
artists using subject/verb agreement in
the present tense and present
progressive tense; adjective/noun
agreement; and
comparatives/superlatives.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students can...

communicate about various forms of art and
its meaning and impact on the community.
communicate about art as a representation
of the artist’s culture, values, experiences,
identities, and/or perspectives

give examples of how art transforms a
community.

communicate in present tense, present
progressive tense

use and have control of adjective/noun
agreement, and comparatives/superlatives
maintain communication in the target
language 95% or more of the time.
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Stage 2: Evidence of Student Learning

Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Writing and Speaking Mode:
Goal: To create a selfie that represents your unique identity and personality, present it to the class,

and compare your selfie with one of the artist’s self portraits.
Role: Yourself
Audience: Classmates/teacher
Situation: Taking inspiration from the artist, you will create a self portrait that represents your life
and your unique identity and personality
Product Performance and Purpose: You will share the selfie with your classmates and explain it
to them. You will also compare your self portrait to one done by the artist by answering some
questions in written format.
Standards and Criteria for Success:
Take a selfie on your cell phone, draw a self portrait or use an old selfie to edit. The selfie needs
to be intentionally created in order to show or reveal things about your identity that you
cannot assume just by looking at you. Aspects of the selfie that help you portray your
personality and identity:

[J objects in the background

[J location of selfie

[J clothing

[J if you choose to wear makeup or not

[J your facial expression

[J the filters that help best express who you are as a person.

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

Vocab List- (graffitis)

B Unite 3 Beaute et Esthetique- Vocabulaire

Vocab (vandalism)

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Intermediate low rubric

Intermediate Mid rubric

PBA (Compare two paintings- impressionism artist and not impressionism artist)

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.
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https://docs.google.com/document/d/1VMcT4qEht8SPg2dS4j5CFn5UQDwu6Pxo4Qu57uua08w/edit
https://docs.google.com/document/d/17qQ-XRmJL8airKjAwOibbcoSgpW6J4WkvqY3Wmd1QFk/edit?usp=sharing
https://docs.google.com/document/u/0/d/1INML-3xpHDkn_NUvSislWkJVIc699k8wKgFohvqecbw/edit
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing

Instructional Strategies:
Nonlinguistic representations of language/Provide visuals
Sentence starters

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level / Intermediate Low Level
CBAs

Stage 3: Instructional Design

1. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Get to know you - introduction to course

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance Students Can:

- Exchange information | Students communicate information and - Introduce themselves,
about themselves to get to know each other. exchange information,
get to know each and express
other during ice Necessary for large scale processes, interests/likes/dislikes.
breaker activities. plans or concepts - students need a - Use interrogatives to

- Review and establish | shared understanding of our course learn about others
course expectations expectations, and need to develop a - Identify course

level of comfort with each other in order expectations via a game
to take risks and communicate in the or activity.
target language

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

Baseline Tasks Aligned with C’s

Bl Les peintures impressionnistes - interprétation
Circumlocution activities

Icebreaker conversation activities
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https://docs.google.com/document/d/1ziNLUCzorMAtVVhFFt_bSfU47STezpUMtsN5Mk92-rs/edit

Summative:
activity/game of course rules/expectations

2. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
describe a painting - speaking activity

Learning Target: Relevance: Success Criteria:

Students will: Real-world relevance - interpreting | Students can:

Describe a variety of paintings and using visual information; art e use unit vocabulary and
including details using the provides a visual representation of previously learned
vocabulary and grammar concepts | the target culture. adjectives

from the unit. e use present tense(regular

and irregular verbs) and
noun adjective agreement
e use the present tense
appropriately to interpret
and describe a painting.
e Include their opinions
about a painting

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

Brulotte - French IIl - Unité 1 - la beauté et I'Esthetique (2023-2024)
Summative:
Language lab activity (Powerpoint - Slide #32 -

Brulotte - French Ill - Unité 1 - la beauté et I'Esthetique (2023-2024) )

3. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Investigation of Van Gogh - France

Learning Target: Relevance: Success Criteria:
Students understand Real-world Students
e that artists use art to communicate relevance - e can make comparisons.
visually and elicit a response from the interpreting and e can use vocabulary to
viewer. using visual discuss paintings by Van
e that art reflects and is a response to the | information; art Gogh
artist’s environment (the time period, provides a visual e can describe Van Gogh'’s self
culture, geography, values, identities, representation of portraits.
perspectives). the target culture. e can explain Van Gogh'’s
style/technique.
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https://docs.google.com/presentation/d/1pOxKZjE8tVuJX1T4cf3P0Oi4gpnhKICG3STaGmPT7M4/edit#slide=id.g27f85035a6a_0_20
https://docs.google.com/presentation/d/1pOxKZjE8tVuJX1T4cf3P0Oi4gpnhKICG3STaGmPT7M4/edit#slide=id.g27f85035a6a_0_20

e that the process of sharing and
reflecting enables one to better
understand and appreciate art.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Summative:
PBA

Formative:
Van Gogh article
Formative: see Powerpoint
Brulotte - French Il - Unité 1 - la beauté et I'Esthetique (2023-2024)

Peer assessment of poster
E Francais lll - Au labo Le comparatif/le superlatif
E Francais lll - le comparatif/le superlatif

4. Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Graffiti - art, vandalism, and/or agent for social change Blek le Rat - "Father of stencil graffiti".
France

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance - Students can...

e Give their opinions on street | interpreting and using e can debate graffiti as art or
art and graffiti visual information; art vandalism.

e Students will agree and provides a visual e can discuss how graffiti is
disagree with the opinions of | representation of the used as an agent for social
others target culture; art can act change.

e |Interpret and respond to as an agent for social e can use comparatives and
opinion questions about changes. superlatives.
street art. e can give their opinions in a

variety of ways.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

Autobiography Brek la Rat

Video Brek la Rat

Graffiti - Interpretive reading- Banksy Artist - Banksy
Comparisons - notes and check ins
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https://docs.google.com/presentation/d/1pOxKZjE8tVuJX1T4cf3P0Oi4gpnhKICG3STaGmPT7M4/edit#slide=id.g27f85035a6a_0_20
https://docs.google.com/document/d/17hUeJquQiF5N8RHlI14NpqdBmPD1n58G8RItgG8Dq7E/edit
https://docs.google.com/document/d/1LakYgPxh_1-iqK7zso2-Lo1NyvVMIr41ld0dK7TCUn0/edit
https://docs.google.com/document/u/0/d/1THaYcvATUA44asZTEkl7xmlPyZ-Mwa3JuVXgmygPw7M/edit
https://www.nga.gov/learn/teachers/lessons-activities/self-portraits/van-gogh.html
https://street-art-avenue.com/biographie-de-blek-le-rat
https://www.youtube.com/watch?v=c-GCEg8_0wE
https://docs.google.com/document/u/0/d/1XPFgC9uJ-hY1fO87mST62wYZpRXMp5hHbJZrlX0BuL8/edit

5. Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA

Interpersonal task: (Conversation in pairs) Make plans to either go to a museum or a graffiti tour in
Paris, France.

Presentational task: Southington Talks opinion post on graffiti mural on the library

Interpretive task: Reading or viewing discussing the role of graffiti in a community

Learning Target: Relevance: Success Criteria:
Students understand Real-world relevance- | Students

e that artists use art to interpreting and using e can interpret texts about art
communicate visually and elicita | visual information; art and artists.
response from the viewer. provides a visual e can engage in conversations

e that art reflects and is a response | representation of the and discussions about art and
to the artist’'s environment (the target culture; art can act its meaning and value to
time period, culture, geography, as an agent for social convince their friend to
values, identities, perspectives). changes. participate in an art event/visit.

e that the process of sharing and Global relevance - e can write their opinion
reflecting enables one to better current social issues supporting or against painting
understand and appreciate art. being represented in art. graffiti on a town building.

e thatitis important to study art Student interest - e can use the present tense.
from a diversity of perspectives Students can choose the e can make comparisons and
because it provides a window into | piece of art they like by superlatives.
other cultures and experiences. these artists and express e can use art vocabulary.

e that art can be found in many their opinions.
forms and a variety of elements
work together to create works of
art which can be used to
transform a community.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Summative:

IPA graffiti Brulotte - copy of L'Art ou le Vandalisme
(presentational writing) - L'Art Urbain

Brulotte - French IlI- IPA

Interpersonal Speaking

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)
Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
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https://docs.google.com/document/d/1N87CV35R16kBqeXDKG9P0eoDy2s0jKImsYAGlqQ_wno/edit
https://docs.google.com/document/d/19za1g91EVqegPaYuPtIi_qr1IcesNDfbtJxMdDSEh04/edit
https://docs.google.com/document/d/19za1g91EVqegPaYuPtIi_qr1IcesNDfbtJxMdDSEh04/edit
https://docs.google.com/document/u/0/d/13ricfUcpZEYyt7ZayCfSTLz3qEfjmj_RN3PNaBHdO4E/edit

> Brulotte - French lll - Unité 1 - la beauté et I'Esthetique (2023-2024)
> French 3 - Unit 1 (2023-2024) Sadji’s slides
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https://docs.google.com/presentation/d/1pOxKZjE8tVuJX1T4cf3P0Oi4gpnhKICG3STaGmPT7M4/edit#slide=id.g27b90f85b60_0_230
https://docs.google.com/presentation/d/1BAjAdTeCJhzVBQU9wM5RxypSV3dtDtW5lSMxWQLi5jY/edit#slide=id.g29393a048e9_0_19

Unit Overview

Unit Title: Beauty and Aesthetics year 3 é % é é @

Grade INTERMEDIATE LOW/MID ltalian 3
Level/Course:

Length/Dates: 8 weeks

WO EA Students will learn about a variety of artists from target culture countries. They
will describe works of art and discuss the themes and styles of diverse artists.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Creativity Transdisciplinary Goal:
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Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring
Understanding(s):
What are the big picture
understandings that are
transferable across
contexts, places, and
times?

Essential Question(s):
These questions are
related to the enduring
understandings and
provide relevance for
the learning in the unit.

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

that artists use art to communicate visually and elicit a response
from the viewer.

that art reflects and is a response to the artist’s environment (the
time period, culture, identities, geography, values, perspectives).
that the process of sharing and reflecting enables one to better
understand and appreciate art.

that it is important to study art from a diversity of perspectives
because it provides a window into other cultures and experiences.
that art can be found in many forms and a variety of elements
work together to create works of art which can be used to
transform a community.

How does art communicate its message?

How does a piece of art reflect the artist’'s environment (time
period, culture, geography, identities, values, perspectives)?
Why is it important to study art from multiple perspectives?
How do | better understand art?

How does art transform a community?

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

Students will know...

- vocabulary associated with art. -

Students can...
communicate about various forms of art and

- various artists from target culture.

characteristics/elements of particular
artistic movements/styles.

the meaning or significance of pieces
of art and how it communicates a
message and/or reflects the artist’s
environment.

how art can be used to transform a
community.

how to describe and compare art and
artists using the subject/verb
agreement in the present tense and
present progressive tense;
essere/stare; adjective/noun
agreement; and
comparatives/superlatives.

its meaning and impact on the community.
communicate about art as a representation
of the artist’s culture, values, experiences,
identities, and/or perspectives

give examples of how art transforms a
community.

communicate in present tense, present
progressive tense

use and have control of essere/stare,
adjective/noun agreement, and
comparatives/superlatives.

maintain communication in the target
language 95% or more of the time.
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:

Goal: To create a selfie that represents your unique identity and personality, present it to the class,
and compare your selfie with one of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist, you will create a self portrait that represents your life
and your unique identity and personality

Product Performance and Purpose: You will share the selfie with your classmates and explain it
to them. You will also compare your self portrait to one done by the artist by answering some
questions in written format.

Standards and Criteria for Success:

Take a selfie on your cell phone, draw a self portrait or use an old selfie to edit. The selfie needs

to be intentionally created in order to show or reveal things about your identity that you
cannot assume just by looking at you. Aspects of the selfie that help you portray your
personality and identity:

[J objects in the background

[J location of selfie

[J clothing

[J if you choose to wear makeup or not

[J your facial expression

[J the filters that help best express who you are as a person.

Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Introduce Vocab

Creating the Perfect Sentence

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

Novice High Rubric (ACA)
Intermediate low rubric (ACC)

Intermediate Mid rubric

Selfie PBA
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https://docs.google.com/document/d/1duCjcjS6RzgJVwZw2k_9ngZNorTFtud7LiXcilOH8Sk/edit?usp=sharing
https://docs.google.com/document/d/1wrCMWyrignskzfQ-NhfL-qtyHPUmptV7o97rg2uFS5U/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1bObi8KfGnQA4sPpkxCbS9U81Z-ZtdWoZrpey3acRJk8/edit
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1cduBjQw_dzfmDK_z_x388YfYP5lm-NXy6XmafQNu0nE/edit?usp=sharing

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Nonlinguistic representations of vocabulary - Frayer Model

Graphic organizers (see links in learning target section)

Gaming practice (quizlet, gimkit, blooket, etc)

Conferencing & setting goals - journal entries

Summarizing and notetaking

Identifying similarities & differences; categorizing

Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level / Intermediate Low Level
CBAs

Stage 3: Instructional Design

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Get to know you - introduction to art
Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance Students Can:
Students communicate
e Exchange information and get to know each e Introduce themselves,
information about other. exchange information and
themselves to get express
to know each other | Necessary for large scale interests/likes/dislikes.
during ice breaker | processes, plans or concepts - e Use interrogatives in Italian
activities students need a shared (Who/What/Where, etc.) to
understanding of our course learn about others
e Review and expectations, and need to develop e Identify course
establish course a level of comfort with each other expectations via a game or
expectations in order to take risks and activity.
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communicate in the target e circumlocute a variety of
language words

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

Icebreaker conversation activities

Baseline Tasks Aligned with C’s

Summative activity/game of course rules/expectations
Circumlocution activities

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Describe a painting- speaking activity

Introduction to Art and Vocab - review of essere/stare

Learning Target: Relevance: Success Criteria:
Students will: Real-world Students can:

relevance - e Use unit vocabulary and previously
Describe a variety of interpreting and learned adjectives
paintings including details using visual e Use present tense with ser and estar
using vocabulary and information; art and noun adjective agreement.
grammar concepts from the provides a visual e Use the present progressive tense
unit. representation of appropriately to interpret and describe

the target culture. a painting.

e Include their opinions about a painting.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.

Formative:
B Attivita' delle preposizioni

Summative:
& Unit 3 Prova- ACC
E Copy of Prova ACA w/ preps

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Review Renaissance Style art and artists and have conversation about the artists’ lives and
their work
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https://docs.google.com/document/d/1XZeVVW1o4OmH2-gUQXknp7Pl5cKsiXeXy4a_b44PX0Q/edit?usp=share_link
https://docs.google.com/document/d/16BAePP3Y6vmArYdv5_swvwDeELFcqek1O8FHXSJ-iwk/edit?usp=share_link
https://docs.google.com/document/d/18KDDkQQcdJExi1w4lPxzcJcKu3SE3xleWHy2g37Y2pQ/edit?usp=share_link

Learning Target:

Relevance:

Success Criteria:

Students will:

e interpret and analyze
key details on the
Renaissance style of art

e compare the lives and
art of various
Renaissance artists

e analyze that work
through several
authentic resources to
answer the essential

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture.

Students can:

e |dentify and list key
aspects of the
Renaissance style.

e Use appropriate
vocabulary to describe
the paintings

e Use vocabulary and
expressions to respond
and react to the opinions
of others.

question e Use comparatives and
e express their opinions superlatives to compare
about art the lives of artists
e Compare and contrast
Renaissance artists
Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Formative:

E Gallery Walk Note Sheet
B exit ticket

Gallery Walk Articles- ACA
Gallery Walk Articles- ACC
Language Lab Activities

B CCP- Rinascimentale v Barocco- before appunti

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Review Baroque Style art and artists and have conversation about the artists’ lives and their
work

Learning Target:

Relevance:

Success Criteria:

Students will:

e interpret and analyze
key details on the
Baroque style of art

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture.

Students can:
e |dentify and list key
aspects of the Baroque
style.
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https://docs.google.com/document/d/1B8aW66FzIjVGsyseZ93EVonwW8vEKyoFFmnmLgXkiVA/edit?usp=share_link
https://docs.google.com/document/d/1beFvPsOO6_DKfmlr_3OgXAi6rb96CE_jxikdSmTtrT0/edit?usp=share_link
https://docs.google.com/document/d/1qo05a5-BV7zQUBs1UvBQkB0A4fTnh09EbbrJpyOrwB4/edit?usp=share_link
https://drive.google.com/drive/folders/1KhSfdFc7oMcew-gie888PSoFCwhUOJ2C?usp=share_link
https://drive.google.com/drive/folders/1pGCQAxk8_S6O8ObcvnPy5bXoL_KXCGYc?usp=share_link

e compare the lives and e Use appropriate

art of various vocabulary to describe
Renaissance artists the paintings

e analyze that work e Use vocabulary and
through several expressions to respond
authentic resources to and react to the opinions
answer the essential of others.
question e Compare and contrast

e express their opinions Baroque artists
about art e Use comparatives and

superlatives to compare
the lives of artists

e Compare and contrast
the Renaissance and
Baroque styles

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:

E Gallery Walk Note Sheet

B exit ticket

Gallery Walk Articles- ACA

Gallery Walk Articles- ACC

Language Lab Activities

B CCP- Rinascimentale v Barocco- before appunti

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
PBA: Investigate and discuss Caraviaggio

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance - Students can:
e Interpret and analyze interpreting and using visual e Identify and list key
key details on the life information; art provides a aspects of Caraviaggio’s
and art of Caraviaggio visual representation of the style and life
e Compare the lives and target culture. e Use comparatives and
art of various target superlatives to compare
language artists the lives of artists
e Analyze that work e Use appropriate
through several vocabulary to describe
authentic resources to the paintings
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https://docs.google.com/document/d/1B8aW66FzIjVGsyseZ93EVonwW8vEKyoFFmnmLgXkiVA/edit?usp=share_link
https://docs.google.com/document/d/1beFvPsOO6_DKfmlr_3OgXAi6rb96CE_jxikdSmTtrT0/edit?usp=share_link
https://docs.google.com/document/d/1qo05a5-BV7zQUBs1UvBQkB0A4fTnh09EbbrJpyOrwB4/edit?usp=share_link
https://drive.google.com/drive/folders/1KhSfdFc7oMcew-gie888PSoFCwhUOJ2C?usp=share_link
https://drive.google.com/drive/folders/1pGCQAxk8_S6O8ObcvnPy5bXoL_KXCGYc?usp=share_link

answer the essential
question

e Express their opinions
about art

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
PBA

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Investigation of Italian Street art & artists

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance - Students can
e Give their opinions on interpreting and using visual e Use superlatives to give
street art and graffiti information; art provides a their opinion / express
e Students will agree and | visual representation of the preferences on street art
disagree with the target culture. e Include a variety of
opinions of others opinion expressions in
e Interpret and respond to | Analyzing the impact art can their speaking/writing
opinion questions about | have in a community. (Penso che, secondo
street art. me, etc.)

e debate graffiti as art or
vandalism.

e discuss how graffiti is
used as an agent for
social change.

e use comparatives and
superlatives.

e give their opinions in a
variety of ways.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
E Copy of Prova- lessico dei graffiti e street art
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https://docs.google.com/document/d/1evU7B_ASyoZED7HJddDoeEpR37rinSF0lk6ltA6ZuXg/edit?usp=sharing
https://docs.google.com/document/d/1cduBjQw_dzfmDK_z_x388YfYP5lm-NXy6XmafQNu0nE/edit

Formative

B ACC Copy of "Gita Scolastica"- Murali

Mini debates

Activity/Task 7

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA

Interpersonal task: debate

Presentational task: Southington Talks response

Interpretive task: reading or viewing discussing the role of graffitiin a community

Learning Target:

Relevance:

Success Criteria:

Students will:

Debate graffiti/street art as art
or vandalism

Interpret an authentic resource
discussing the role of
graffiti/street art in a community

Write an opinion about the role
of graffiti/street art in a
community.

Real-world relevance-
interpreting and using visual
information; art provides a
visual representation of the
target culture; art can act as
an agent for social changes.

Global relevance - current
social issues being
represented in art.

Student interest - Students
can choose the piece of art
they like by these artists and
express their opinions.

Students can:

e Debate graffiti as art or
vandalism supported
with several reasons
from authentic resources
for their opinion.

e discuss how graffiti is
used as an agent for
social change with
several reasons from
authentic resources for
their opinion.

e use comparatives and
superlatives with
emerging control to give
an opinion.

e use the present tense
and stem changing
verbs with emerging
control to give an
opinion.

e give their opinions using
a variety of vocabulary
and expressions from
the unit

e Complete IPA at target
proficiency level for
course level

Assessment
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https://docs.google.com/document/d/1nh8p_irk10EeOYEF1k7cyjnj-11_02h6giWYh3ccrRw/edit?usp=sharing

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Summative:
ACA IPA
ACC IPA

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources
Any materials and resources related to Stage 3 learning activities.

Linked in Stage 3 tasks above

© Unit 1: Beauty and Aesthetics

O 1- L'arte -ACA

O 1 Bellezza ed Estetica- L'arte -ACC
O Unita 1: L'arte
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https://drive.google.com/drive/folders/1e00craG1PWi_iKW5h36qh1k_LH9xMZpb?usp=sharing
https://drive.google.com/drive/folders/0ByAD59CVFc7HaVlRSWJWMUdsblE?resourcekey=0-1IK_LqNZm3Xj9dBYqfI86g&usp=sharing
https://drive.google.com/drive/folders/0ByAD59CVFc7HTDZ0TEF0TGp0R28?resourcekey=0-jbLT9HdD397VaIpLq4st-w&usp=sharing
https://drive.google.com/drive/folders/1nLK0EaUIKKzd1pafSzMLLJLFkxVFWknk?usp=drive_link
https://drive.google.com/drive/folders/1tIREzKAaR_VnkJxvP1JKsCcusin7yvg1?usp=sharing
https://drive.google.com/drive/folders/1u2oahxKpfOxfNILI9emdN5YQQ9-50Tkt?usp=sharing

. Unit Overview

Private and Public Leisure

IMCEN 9IS

Grade

Intermediate Low Latin 3ACA / Intermediate Mid Latin 3ACC
Level/Course:

Length/Dates: 8 weeks

LN ETA Students will learn about the leisure activities (both public and private) of

2-4 sentences ancient Romans. They will also explore the importance of the Trojan War saga
describing the (and how mythology/mythological readings were a component of many leisure
main ideas, activities).

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)*

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the practices and perspectives of the cultures studied.
Relating Cultural Products to Perspectives: Learners use the language to investigate, explain,
and reflect on the relationship between the products and perspectives of the cultures studied.
CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives
in order to use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines
while using the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and
diverse perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with
cultural competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the
nature of language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the
concept of culture through comparisons of the cultures studied and their own.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
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Students will use their learning from this unit as a basis for the skills learned in the next unit.
Students will use their learning from their Latin 3 course as a background for the skills learned in
Latin 4.

Students will use their learning from this unit to recognize the lasting cultural images from Ancient
Rome on modern cultures

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Creativity/Innovation Transdisciplinary Goal:
Students work creatively to design and refine implementation of ideas by taking risks, persevering,
and exploring possibilities.
Collaboration Transdisciplinary Goal:
Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Enduring Students will understand...

Understanding(s): e how Romans spent their leisure time, in both public and private.
What are the big e the importance of the Trojan War saga in the ancient Greek &
picture Roman world.

understandings that e the causes of the Trojan War.

are transferable e what a participle is and how patrticiples are used in Latin for:
across contexts, o participial phrases

places, and times? o ablative absolutes

Essential e What leisure activities were common for Romans?
Question(s): e How/Why was the Trojan War saga a significant myth for the
These questions are Romans?

related to the e Why did the Trojan War happen?

enduring e How do you identify participles in Latin?

understandings and e How are participles used in Latin?

provide relevance for e How do you translate participles into English?

the learning in the
unit.

What will students know... What will students be able to do...
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Factual information, vocabulary and basic Skills, processes and/or knowledge that are related

concepts related to each indicator to each indicator and which students will be able to
use in new contexts/with new material
In addition to the language learned Latin 1 Students will be able to...
and 2, students will know...
Grammar
Grammar e dentify participles in Latin texts
e present active participles e translate Latin passages involving
e perfect passive participles participles (all uses)
e participial phrases
e ablative absolutes Mythology
e Discuss and explain the importance of the
Mythology Trojan War saga in the Greek/Roman world
e importance/relevance of Trojan War e Discuss and explain the causes of the
saga to ancient Greek/Roman world Trojan War
e causes of Trojan War e I|dentify who’s who in the Trojan War
e how the Greeks traveled to Troy
Culture
Culture e Discuss and explain Roman bathing
e elements of Roman public bathhouse practices (public & private)
e Roman bathing practices (public & e Discuss and explain other Roman leisure
private) activities
e other Roman leisure activities (theater, e Compare Roman leisure practices to
games, etc.) own/modern leisure practices

Stage 2: Evidence of Student Learning

Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
PBA: Formal Translation

e Goal: Students can compose a grammatically accurate English translation of a Latin story

e Role: Student

e Audience: Teacher

e Situation: Students will create a rough draft of a Latin story, then revise their rough draft into a
final draft based on teacher feedback on their rough drafts.
Product/Performance/Purpose:A rough draft and a final draft of a story translation.
Standards and Criteria for Success: Students will accurately translate participles and participle
phrases/ablative absolutes

Resources
Any materlals and resources related to the performance task that the teacher or student would need to be successful.

ing At Home” Translation PBA [Created from Ecce Romani Il textbook]

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?
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https://drive.google.com/drive/folders/1vCF84lRxHBju1p8cUl6DapybQjOTHmKp?usp=drive_link

Translation Grading Rubric [Based on Creativity: Openness and Willingness to Explore rubric]

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Full Latin 3 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 3 ACA/ACC linked here

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Mythology Study Guides/Quizizz/Peardecks/PPTs

Vocab Study Guides/Quizizz/Quizlets/Assessments (ACA / ACQ)
Proficiency Activities

Integrated Performance Assessment/Skill Quest 1

Stage 3: Instructional Design

Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Participles, Participle Phrases, and Ablative Absolutes

Participles, Participle Phrases, and Ablative Absolutes
[ Participles PPT/Notes (pt 1)

[ Participle ID Practice

[J Participles PPT/Notes (pt 2)

[J Guided Translation 1: Participl-Noun Pairs vs Participle Phrases
[J Participles PPT/Notes (pt 3)

[J Guided Translation 2: Ablative Absolutes

[J Guided Translation 3: All Participles

[J Sentence Practice 1: Participles

[J Composition Practice 1: Participles (ACC only)

[J “Dinner Party & Comissatio” Mini-Translation

Learning Target: Relevance: Success Criteria:
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https://docs.google.com/document/d/1VaQ226jVnpj9G18x97cFhWwDCMFRMJY0jMxNr6C-gzo/edit?usp=drive_link
https://drive.google.com/drive/folders/1byhRw7NpcFWSQprUYcLZLKsNBl114FGO?usp=drive_link
https://docs.google.com/document/d/1aAMGSG6TpIIE5oW8edCYRjhGD9dH2dO4o1YkAWLpiJY/edit?usp=sharing
https://docs.google.com/document/d/10jTXx-33CQuYb3RC1PuX5s8cLkhcqondRExB5rrP40k/edit?usp=drive_link
https://docs.google.com/document/d/1f9zsu1_mp7RbLYCJxQTPra_b20PVhwpll2PHL1TjHZI/edit?usp=drive_link
https://docs.google.com/document/d/115zmianL3GvcC6h8QmL9qp7CcNGELIW0dT9kkm7YifA/edit?usp=drive_link
https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1g5q6heBZ8HQHcIcKjFSDi96bpNs3m_ZZ?usp=drive_link
https://drive.google.com/drive/folders/1-t1cYNMYhYDgshMHLLvPvOa_sqDPBiDo?usp=drive_link

e Students can identify
participle-noun pairs in
Latin sentences

e Students can identify and
translate participle phrases
in Latin sentences

e Students can identify and
translate ablative absolutes
in Latin sentences

Necessary for large scale
processes, plans or concepts:
Identifying and translating
participle-noun pairs, participle
phrases, and ablative absolutes is
necessary for translation of
authentic sentences and
paragraphs from Latin texts into
English

Students will parse Latin
participles

Students will identify
participle-noun pairs in
Latin sentences

Students will identify and
translate participle phrases
in Latin sentences
Students will identify and
translate ablative absolutes
in Latin sentences

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Composition Practice 1: Participles (ACC only)
“Dinner Party & Comissatio” Mini-Translation

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 1/Quarter 1 Mythology: Causes of the Trojan War & The Journey to Troy

Learning Target:

Relevance:

Success Criteria:

e |dentify the major
characters of the Trojan
War

e Understand the interplay of
the causes of the Trojan

Student Interest: This activity
allows for student choice to
personalize their assessment
criteria and show what mythology
they have learned over the course

Students will list the
pertinent characteristic of
their chosen character
Students will reflect/defend
their choice of hollywood

(They can be listed/linked below)

War of the unit. actor for their chosen
character
e Students will create a
Hollywood movie poster for
their chosen cast
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

Formative assessments:

Mythology Peardecks/Reflections/Quizizz

Summative Assessment:

Trojan War Cast of Characters Project (Rubric)

Activity/Task
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https://drive.google.com/drive/folders/1U6r09ylG96YzkH62xVsCRGazQIKMU88d?usp=drive_link
https://docs.google.com/document/d/10jTXx-33CQuYb3RC1PuX5s8cLkhcqondRExB5rrP40k/edit?usp=drive_link
https://docs.google.com/document/d/1L5IYwhdK0t7M3cwzLgCBaM_Yez02TDpbvxVooeVIytg/edit?usp=sharing
https://docs.google.com/document/d/1hydIK3WFjQH81Hxsgenta8XyvBeA1btu73-id4_s4mw/edit?usp=sharing

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Integrated Performance Assessment: At the Baths

Learning Target: Relevance: Success Criteria:

e Students can define and Real-world connection: Students e Students will translate a
translate common Latin are translating short unabridged Latin text containing known
Vocabulary within the Latin texts vocabulary and grammar
context of a Latin text (ACC: sight translation,

e Students can identify and Student interest: ACA: prepared translation)
translate participle-noun Fulfills the objective of the course e Students will answer literal
pairs, participle phrases, comprehension questions
and ablative absolutes about a text/media that

contains familiar and
unfamiliar elements

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
Unit Skill Quest / IPA “At the Baths”

Extension/Modification
Differentiated experiences that provide opportunities for students to engage in active learning around the learning

target(s)

e Various Practices: ACC has a composition component to practices, ACA does not have
composition practice
o Some practices (ex: Reading Practices) have student “challenge level” choice
embedded in the practice scaffolding
e \Vocabulary Quizzes: ACC has fill in the blank, ACA has matching
e PBA: ACC rough draft is done individually, ACA start in pairs/trios
o [PA:
o ACC grammar and translation sections are done without the aid of learned
vocabulary/grammar
o ACA grammar and translation sections are done with some relevant grammar aids

Resources

Any materials and resources related to Stage 3 learning activities.
Full Latin 3 folder of all activities/assessments/materials linked here for archive purposes

Example/Previous Lesson Outline for Block Schedule for Latin 3 ACA/ACC linked here
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https://drive.google.com/drive/folders/1g5q6heBZ8HQHcIcKjFSDi96bpNs3m_ZZ?usp=drive_link
https://drive.google.com/drive/folders/1byhRw7NpcFWSQprUYcLZLKsNBl114FGO?usp=drive_link
https://docs.google.com/document/d/1aAMGSG6TpIIE5oW8edCYRjhGD9dH2dO4o1YkAWLpiJY/edit?usp=sharing

Unit Overview

Unit Title: Beauty and Aesthetics year 3 é % é é @

Grade INTERMEDIATE LOW/MID Mandarin 3
Level/Course:

Length/Dates: 8 weeks

WO EA Students will learn about a variety of artists from target culture countries. They
2-4 sentences will describe works of art and discuss the themes and styles of diverse artists.
describing the

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.

Creativity Transdisciplinary Goal:

Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring

understandings and
provide relevance for
the learning in the
unit.

May, 2024

Students will understand...

that artists use art to communicate visually and elicit a response
from the viewer.

that art reflects and is a response to the artist’s environment (the
time period, culture, identities, geography, values, perspectives).
that the process of sharing and reflecting enables one to better
understand and appreciate art.

that it is important to study art from a diversity of perspectives
because it provides a window into other cultures and experiences.
that art can be found in many forms and a variety of elements work
together to create works of art which can be used to transform a
community.

How does art communicate its message?

How does a piece of art reflect the artist’'s environment (time period,
culture, geography, identities, values, perspectives)?

Why is it important to study art from multiple perspectives?

How do | better understand art?

How does art transform a community?




What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

o to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

Students will know... Students can...

- vocabulary associated with art. - communicate about various forms of art and

- various artists from target culture. its meaning and impact on the community.

- characteristics/elements of particular - communicate about art as a representation
artistic movements/styles. of the artist’s culture, values, experiences,

- the meaning or significance of pieces identities, and/or perspectives
of art and how it communicates a - give examples of how art transforms a
message and/or reflects the artist’s community.
environment. - communicate to describe present events,

- how art can be used to transform a adjective/noun agreement, and
community. comparatives/superlatives.

- how to describe and compare art and - maintain communication in the target
artists using language 95% or more of the time.
comparatives/superlatives.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Writing and Speaking Mode:
Goal: To create a selfie that represents your unique identity and personality, present it to the class,

and compare your selfie with one of the artist’s self portraits.
Role: Yourself
Audience: Classmates/teacher
Situation: Taking inspiration from the artist, you will create a self portrait that represents your life
and your unique identity and personality
Product Performance and Purpose: You will share the selfie with your classmates and explain it
to them. You will also compare your self portrait to one done by the artist by answering some
questions in written format.
Standards and Criteria for Success:
Take a selfie on your cell phone, draw a self portrait or use an old selfie to edit. The selfie needs
to be intentionally created in order to show or reveal things about your identity that you
cannot assume just by looking at you. Aspects of the selfie that help you portray your
personality and identity:

[J objects in the background

[J location of selfie

[J clothing

[J if you choose to wear makeup or not

[J your facial expression

[J the filters that help best express who you are as a person.
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.

B Z R &5t 1L vocab sheet 22-23
BdX= 21

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Intermediate low rubric

Intermediate Mid rubric

M &3 = unit 1 PBA.docx

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level / Intermediate Low Level
CBAs
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https://docs.google.com/document/d/1yVafVRGtvwbD0UAwhkdTMAcZfg555clXn7YIIWILsVk/edit?usp=share_link
https://docs.google.com/document/d/1ai4GEOsBeqhANX8EfoUAKvtWDBcxYYVbgU6dgvMwq9w/edit
https://docs.google.com/document/d/1hWdu5Vt9eNjA90saNImu6k1p8u_KT9sp/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing

Stage 3: Instructional Design
These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Get to know you - introduction to course

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance Students Can:
- exchange information Students communicate
about themselves to get | information and get to know - Introduce themselves,
to know each other each other. exchange information,
during ice breaker and express
activities. Necessary for large scale interests/likes/dislikes.
- review and establish processes, plans or concepts - - Use interrogatives to
course expectations students need a shared learn about others
understanding of our course - ldentify course
expectations, and need to expectations via a game
develop a level of comfort with or activity.
each other in order to take risks - Circumlocute a variety of
and communicate in the target words
language
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative:

Icebreaker conversation activities

Summative activity/game of course rules/expectations
Baseline Tasks Aligned with C’s / F1 Goals
Circumlocution activities

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Describe a Chinese traditional painting in the language lab

Qi Biashi Task - edpuzzle, presentational speaking...

Investigate Qi baishi and his art (vocab review 2, £, 7f)
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Introduction to art and unit vocabulary - review of £ to describe the origin and occupations
| &, £ with positions, emotions and actions

e How does art communicate its message?
e How do | better understand art?

Learning Target: Relevance: Success Criteria:

Students will: Real-world relevance - Students can:

Describe a variety of paintings | interpreting and using visual e use unit vocabulary and
including details using the information; art provides a previously learned
vocabulary and grammar visual representation of the adjectives

concepts from the unit. target culture. e use present tense withg

A&, £ and noun
adjective agreement

e interpret and describe a
Chinese traditional art/
painting.

e Include their opinions
about a painting

e Can communicate in
95%+ Chinese

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:
Copy of Z7RUnit Intro peardeck
WM ZRF&E.docx
B hX = EAF FaF.pdf
BoX= #HBZRm
Measure words B 13X = Measure word=1a % M X = £i7% 3 .docx

speaking activity in the lab:

Bohx= BB

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Learning about the life of artist

PBA: Representing the life and art style of 5YH A
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https://docs.google.com/presentation/d/1S7U0ss6OYArDIjn81mRKYcSjemPZ_GA3PUfZHqx46kc/edit?usp=sharing
https://docs.google.com/document/d/11dh_2vdiXjS2yY0E6iWsO4whDrrpukjg/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://drive.google.com/file/d/1iGudv78lKVraTZDaxvO4dxfw2wgSsdP7/view?usp=share_link
https://docs.google.com/document/d/1wH9PWZsPxG0gebmOBR0JETuoARgM5pgBHPpcGvFKCSc/edit?usp=sharing
https://docs.google.com/document/d/1DzhiRUoW0FY8fn9dlSnXV5reKRKq-iBR6mLSNFPEqSE/edit?usp=sharing
https://docs.google.com/document/d/1aRYLmrx-HksBsBnd1-Pd4_if66eU-YDb/edit
https://docs.google.com/document/d/1n-J8wYJgYRA72ibcxzZqoySwzN-SjIpvJI39g4-zLqA/edit

Learning Target:

Relevance:

Success Criteria:

Students can

e analyze an artist’s work
through several
authentic resources to
answer the essential
question: How does art
reflect the artist’s
environment?

e Creating a mangato
describe in small groups
on the artist and his work

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture.

Students can

1. Interpretive the text
about the artist’s life and
art style.

1. Answer questions about
the life and art style of

BAa.

2. Use sentences and
pictures to describe the
moment in the artist’s
life.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative:

PBA [@ 22-23 A3 = unit 1 art PBA.docx

B Copy of XX = ER5THAXE worksheet B Copy of 1 X = EZXRFF HANXE worksheet

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Comparison between different artists and art forms

Learning Target:

Relevance:

Success Criteria:

e Compare different art
forms and analyze
different emphasis on
arts

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture.

Students can
1. Identify and discuss the
differences and
similarities between art
forms.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Summative:

B hxX= hREhR
M XX = EXtk.docx

Copy of X = &%k ] -direction &35
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https://docs.google.com/document/d/1FYM_nHPOjveNyPy-zs8uyH_sziY70PQJmPS6EvjSGl0/edit?usp=sharing
https://docs.google.com/document/d/1FYM_nHPOjveNyPy-zs8uyH_sziY70PQJmPS6EvjSGl0/edit?usp=sharing
https://docs.google.com/document/d/1Tpxw0KTva1qGTUQHBa3sbEQcLfQX5sHJ/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/presentation/d/1xJZisJECZE2OQs7m3-cOy0Qxovc8yUXWtQvyGWGhwN0/edit?usp=share_link
https://docs.google.com/document/d/17R3rO9JYCHjnMQhKAiNtYhSI48eHDlwhLX2WUiAVUMo/edit?usp=sharing
https://docs.google.com/document/d/1SLHYb_YY-GyaTcuKCgpb0cLD7r6LIJX3/edit

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Tattoo - art and misinterpretation of Chinese characters.

Learning Target:

Relevance:

Success Criteria:

Students will

e Give their opinions on
tattoo

e Students will agree and
disagree with the
opinions of others

e |Interpret and respond to
questions in tattoo

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture; art can act as an
agent for social changes.

Students

e can debate tattoo as art
or not

e can tell how tattoo is
used as a way of
self-expression

e can use comparatives
and superlatives.

e can give their opinions in
a variety of ways.

e I|dentify how Chinese
characters are
interpreted and
misinterpreted through
tattoos.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative:

0 hX= XEINE FKEE L (22-23) .docx

Comparisons - notes and check ins

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA

Interpersonal task: debate

Presentational task: understanding of Chinese art

Interpretive task: reading or viewing article about the relationship between tattoo and art

Learning Target:

Relevance:

Success Criteria:

Students will:
e Discuss why they
choose certain art

Real-world relevance-
interpreting and using visual
information; art provides a
visual representation of the

Students can:
e Debate tattoo as art or
not with several reasons
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https://docs.google.com/document/d/1hqDUeoI1srFSkzGV1Hh3lQUtBKy8YLvH/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true

related activities in city target culture; art can act as an from authentic resources
tours agent for social changes. for their opinion.

e |Interpret a reading or e discuss how tattoo is
viewing discussing the Global relevance - current used as an agent for self
role of tattoo as art social issues being represented expression

e \Write an opinion about in art. e use comparatives and
their understanding of superlatives with
tattoos and Chinese art. | Student interest - Students can emerging control to give

choose the piece of art they like an opinion.

by these artists and express e give their opinions using

their opinions. a variety of vocabulary
and expressions from
the unit

e Complete IPA at target

proficiency level for
course level

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:
M 22-23 H13X = Unit 1 ACC Z 7K IPA interpretive.docx

[ Copy of 13X = ACA interpretive.docx
M22-23 XX = H—# 3 ZK IPA Speaking M writing.docx

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)
Flip grids are possible for presentations instead of live presentations

Resources
Any materials and resources related to Stage 3 learning activities.

B XX = get to know you bingo

2% BEFE ZRENER BELY

ZWRE, HERE B 27 ZRENER HELY

Jigsaw Z R BIRE

BhX= LR ER
3= 10/23 10/27 23-24 F3Z = 10/16--10/20 23-24 , 3= 10/9-13 23-24 ,
XX = 10/2 23-24 A= 9/25 23-24 32 =9/18 23-24 , 3= 9/11-9/15 23-24
X = 9/523-24
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https://docs.google.com/document/d/17YeV_Wi14hUQI2eZ-gH-GQrD4kVADLOx/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1Urs_LBo25SWCBBRA8IY6xe5geF9HSOV1/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1B9jqUpaTfbzpYPb2Jk24nQSPlQe4kXBl/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/14pczPgtcrohheRKvk_rdXDbBJix-a_n4a9vMlKsqRWc/edit?usp=sharing
https://docs.google.com/document/d/1PxFhsrtrYn2cX2y4zAt0RJ2gSFS858H0vDe47a4bcZM/edit?usp=sharing
https://docs.google.com/document/d/1PxFhsrtrYn2cX2y4zAt0RJ2gSFS858H0vDe47a4bcZM/edit?usp=sharing
https://docs.google.com/document/d/12AThkeYFvM-M1ASDimFC0t706UX4K1XAtbn3VU0VGzo/edit?usp=sharing
https://docs.google.com/presentation/d/10q7VHBst8XWVJs5OdzmjaODCwyWfeE_ZyE-GNkmOjGA/edit?usp=drive_link
https://docs.google.com/presentation/d/1HjgBe2F9u8sUhl6MBRTI6GozrBOxoQI1u-oZzeh00pU/edit?usp=drive_link
https://docs.google.com/presentation/d/1_EiZTxQw4A_pdpkzfNYmZy2S0fMhPKEleZZGPqJ7iiI/edit?usp=drive_link
https://docs.google.com/presentation/d/1xg22LNj_ZvFChIRpuP0n7Gvl8katQXaozwRaBbtFvX0/edit?usp=drive_link
https://docs.google.com/presentation/d/1LfDiIeeY-wrLcX1k2OThRHz9-kLPknfJumZBkrWghzs/edit?usp=drive_link
https://docs.google.com/presentation/d/16gVXwstuYBV6ywQvSNZT2kiweemfw7sjxwKxxuUvBt0/edit?usp=drive_link
https://docs.google.com/presentation/d/1agiOYIfCZZHbbRtSGHx3HsmRENESDje5bx9F3blbriQ/edit?usp=drive_link
https://docs.google.com/presentation/d/14H77tCttRYSNphbAhWyM-0sYgGJ8x8IjkUC8DtGO8sc/edit?usp=drive_link
https://drive.google.com/drive/folders/176gf4pfD9xy_pc_syy-1DKYMxiNEvmrH?usp=share_link

Unit Overview

Unit Title: Beauty and Aesthetics year 3 é % é é @

Grade INTERMEDIATE LOW/MID Spanish 3
Level/Course:

8 weeks

Length/Dates:

WO EA Students will learn about a variety of artists from target culture countries. They
2-4 sentences will describe works of art and discuss the themes and styles of diverse artists.
describing the

main ideas,

content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards). (5.1 & 5.2)

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a
variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.

Creativity Transdisciplinary Goal:

Students effectively shape original ideas into a product which include evidence of flexibility,
originality, or elaboration.

Enduring
Understanding(s):
What are the big
picture
understandings that
are transferable
across contexts,
places, and times?

Essential
Question(s):

These questions are
related to the
enduring

understandings and
provide relevance for
the learning in the
unit.

May, 2024

Students will understand...

that artists use art to communicate visually and elicit a response
from the viewer.

that art reflects and is a response to the artist’s environment (the
time period, culture, identities, geography, values, perspectives).
that the process of sharing and reflecting enables one to better
understand and appreciate art.

that it is important to study art from a diversity of perspectives
because it provides a window into other cultures and experiences.
that art can be found in many forms and a variety of elements work
together to create works of art which can be used to transform a
community.

How does art communicate its message?

How does a piece of art reflect the artist’'s environment (time period,
culture, geography, identities, values, perspectives)?

Why is it important to study art from multiple perspectives?

How do | better understand art?

How can art reflect society?

How does art transform a community?




What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
e vocabulary associated with art. e communicate about various forms of art and
e various artists from target culture. its meaning and impact on the community.
e characteristics/elements of particular e communicate about art as a representation
artistic movements/styles. of the artist’s culture, values, experiences,
e the meaning or significance of pieces identities, and/or perspectives
of art and how it communicates a e give examples of how art transforms a
message and/or reflects the artist’s community.
environment. e communicate in present tense, present
e how art can be used to transform a progressive tense
community. e use and have control of ser/estar,
e how to describe and compare art and adjective/noun agreement, and
artists using the subject/verb comparatives/superlatives.
agreement in the present tense and e maintain communication in the target
present progressive tense; ser/estar; language 95% or more of the time.
adjective/noun agreement; and
comparatives/superlatives.

Stage 2: Evidence of Student Learning
Performance Tasks
Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:

Goal: To create a selfie that represents your unique identity and personality, present it in small
groups, and compare your selfie with one of the artist’s self portraits.
Role: Yourself
Audience: Classmates/teacher
Situation: Taking inspiration from the artist, you will create a self portrait that represents your life
and your unique identity and personality
Product Performance and Purpose: You will share the selfie with your classmates and explain it
to them. You will also compare your self portrait to one done by the artist by answering some
questions in written format.
Standards and Criteria for Success:
Take a selfie on your cell phone, draw a self portrait or use an old selfie to edit. The selfie needs
to be intentionally created in order to show or reveal things about your identity that you
cannot assume just by looking at you. Aspects of the selfie that help you portray your
personality and identity:

e objects in the background
location of selfie
clothing
if you choose to wear makeup or not
your facial expression
the filters that help best express who you are as a person.
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
PBA Present Selfie Project

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

Novice High Rubric (ACA
Intermediate low rubric

Intermediate Mid rubric
Selfie PBA

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences; categorizing
Cooperative/collaborative activities

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quizzes

Presentational grammar and vocab quizzes

Practice Interpretive reading assignments

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Proficiency Self Assessments

Can Do Statements at Novice High Level (ACA) / Intermediate Low Level (ACC)

CBAs

Stage 3: Instructional Design
These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
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https://docs.google.com/document/d/1oFtLZejQVwYnQd5SSZpta7e5yvcYB_qrRq6j1GcuKKM/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/1PjDo6i4_CB-4mHpn5LW7JcI8ZGfSxkJrugioHrdzPaI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oFtLZejQVwYnQd5SSZpta7e5yvcYB_qrRq6j1GcuKKM/edit?usp=sharing

1. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Get to know you - introduction to course

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance Students Can:

e exchange information Students communicate information e Introduce themselves,
about themselves to get to | and get to know each other. exchange information, and
know each other during ice express
breaker activities. Necessary for large scale interests/likes/dislikes.

e review and establish processes, plans or concepts - e Use interrogatives to learn
course expectations students need a shared about others

understanding of our course e |dentify course
expectations, and need to develop expectations via a game or
a level of comfort with each other activity.
in order to take risks and e Circumlocute a variety of
communicate in the target words
language

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

Formative:

Icebreaker conversation activities

Summative activity/game of course rules/expectations
Baseline Tasks Aligned with C’s / F1 Goals
Circumlocution activities

2. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Describe a painting - speaking activity

Learning Target: Relevance: Success Criteria:

Students will: Real-world relevance - Students can:

Describe a variety of paintings interpreting and using visual e use unit vocabulary and

including details using the information; art provides a visual previously learned adjectives

vocabulary and grammar concepts | representation of the target e use present tense with ser

from the unit. culture. and estar and noun adjective
agreement

e use the present progressive
tense appropriately to
interpret and describe a
painting.

e express their opinions about
paintings
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Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative

Observando una obra de arte

B Vocab drawing activity semana 1.docx
Summative

Vocab Quiz

3. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Investigate and discuss Frida Kahlo

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance - Students can:

e interpret and analyze interpreting and using visual e Identify and list key
key details on the life information; art provides a aspects of Frida’s style
and art of Frida Kahlo visual representation of the and life

e compare the lives and target culture. e Use comparatives and
art of various target superlatives to compare
language artists the lives of artists

e analyze that work e Use appropriate
through several vocabulary to describe
authentic resources to the paintings
answer the essential
question

e express their opinions
about art

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative
E Martin Biografia de Frida Kahlo

E Compara la foto de Frida con un autorretrato
B Frida Analysis practice

Summative
B Frida Vocab quiz/comparitives quiz
PBA Present Selfie Project
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https://docs.google.com/document/d/10oa85XNC8ZNZn3LTIKqsrjy-LDRDw44KiIZTYHYegJo/edit?usp=drive_link
https://docs.google.com/document/d/1166ayvCgARd-IQbh5sB2eGuU_UbleKVVOHLV2wW7LmE/edit?usp=drive_link
https://docs.google.com/document/d/1XIf-0Vj0bZ63wBa11VcMv30rmCj4ZrBnPW1TlxBjDS0/edit?usp=sharing
https://docs.google.com/document/d/1XMrlau3kRStPHVmEUWUQnN9U8juavbG_lugeSHgNzuI/edit?usp=drive_link
https://docs.google.com/document/d/1LihY54whEbjEKyiZ7ALtJnGQJjm5f7XflNT7rM-kr4o/edit?usp=drive_link
https://docs.google.com/document/d/1BFlppbkrXe2-oMQkF5TUOEKuX4yCndyg5xD08S15wTk/edit?usp=drive_link
https://docs.google.com/document/d/17SSQkdCbqg0NAMG3XULQEem6f-uavuR-d3FnCsMU1Jw/edit?usp=drive_link
https://docs.google.com/document/d/1oFtLZejQVwYnQd5SSZpta7e5yvcYB_qrRq6j1GcuKKM/edit?usp=sharing

4. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Give opinions on art/street art

Learning Target: Relevance: Success Criteria:
Students will: Real-world relevance - Students can:
e Give their opinions on interpreting and using visual e Use superlatives to give
street art and graffiti information; art provides a their opinion / express
e Students will agree and | visual representation of the preferences on street art
disagree with the target culture. e Include a variety of
opinions of others Analyzing the impact art can opinion expressions in
e |Interpret and respond to | have in a community. their speaking/writing
opinion questions about (pienso que, creo que,
street art. para mi, en mi opinién)

e can debate graffiti as art
or vandalism.

e can discuss how graffiti
is used as an agent for
social change.

e can use comparatives
and superlatives.

e can give their opinions in
a variety of ways.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative
B Mini debates-Graffiti
Mural walk

5. Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
IPA

Interpersonal task: (Conversation in pairs) Make plans to either go to a museum or a graffiti tour in
Granada, Spain.

Presentational task: Southington Talks opinion post on graffiti mural on the library

Interpretive task: Reading or viewing discussing the role of graffiti in a community
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https://docs.google.com/document/d/1q8ygfa4KoTuZqYehpLPZpvsXMAi-6ghnvZYvZCacMEg/edit?usp=drive_link
https://docs.google.com/document/d/1IuCfjhxPySTPC-uRqwjPf4PqElCDR0CpF6WATkLgrPg/edit?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students will:

e Debate graffiti/street art
as art or vandalism

e |Interpret an authentic
resource (text or video)
discussing the role of
graffiti/street art in a
community

e \Write an opinion about

Real-world relevance -
interpreting and using visual
information; art provides a
visual representation of the
target culture; art can act as an
agent for social changes.

Student interest - graffiti and
the process of creating graffiti is

Students can:

e express, react, and
respond to others in
conversations in the
target language

e use comparatives and
superlatives with
emerging control to give
an opinion.

the role of graffiti/street
art in a community

relevant to adolescents, the °
age group that most often
creates graffiti in a community

use the present tense
and stem changing
verbs with emerging
control to give an
opinion.

e give their opinions using
a variety of vocabulary
and expressions from
the unit

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative
Beauty and Aesthetics IPA

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Various Tier 1 strategies employed in the teaching of this unit

Flip grids are possible for presentations instead of live presentations

Use of close captions, tiered reading tasks

Resources
Any materials and resources related to Stage 3 learning activities.

Unit vocabulary

© Vocabulario

Slides
Arte en el mundo hispano wks 1&2
Frida Kahlo
Street art

IPA

Linked in stage 3 task

PBA

Linked in stage 3 task
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https://drive.google.com/drive/folders/0B_2qLqpDB9AqZS1nanFKeUhZZnc?resourcekey=0-2o2-XrQvmfZJpFN2bjVbzw&usp=sharing
https://docs.google.com/presentation/d/1zB84aTjgfaYzuPu3c9yCDa_aQ0M4_xoQGay2twRJ7Vs/edit?usp=drive_link
https://docs.google.com/presentation/d/1EYcljV3TfcM-SohTqIgbvtMKTIcdazpO_ssE0WwYyxY/edit?usp=drive_link
https://docs.google.com/presentation/d/1OSlpMI7VQ1sRjIHwgcyDvDagZ75s48tbfQ7xpMNUTUY/edit?usp=drive_link
https://docs.google.com/document/d/1Lim5WYaeAF7ad6SBUo1WahOLPgQ4tB5HAtOcG4uKk6g/edit?usp=sharing

Curriculum

Unit: 1 Years
1-5 All

l.anguages

Southingtoun High School

Chinese, French, Italian, Latin, Spanish

World Language ’

WOD DIUDWISSPIS




World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.
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6 Cultural Themes for all years, all levels

Persounal & Public Beauty & Aesthetics Global Challenges
Identities =
Science & Techuology Families & Communities Contemporary 'Life

% W =S
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ACTFL Proficiency Levels

Novice Mid = Intermediate lLow= T termediate High =
year 1 ACA year 2 ACC year 4 ACC
Year 3 ACA year 5 ACA

Novice High = Intermediate Mid = Advauced Low =
year 1 ACC year 3 ACC year 5 ECE
year 2 ACA year 4 ACA
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ACTFL Proficiency Levels & the workplace

Examples of Who Is Likely

ACTFL Level

Language Functions

Ability to tailor language fo specific
audience, persuade, negotiate. Deal
with nuance and subtlety.

Discuss topics extensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively

with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding fo simple questions.

Communicate minimally with
formulaic and rote utterances, lists,

Corresponding Professions/Positions*

Foreign Service: Diplomat, Coniract Negotiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representative,
Fraud Specialist, Account Executive, Medical Inferpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Adminisirator, Billing Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Refail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

to Function at This Level
* Highly arficulate, professionally specialized nafive speakers
* language learners with extended (17 years) and current
professional and/or educational experience in the target culture
* Welleducated native speakers

® Educated language learners with extended professional and/or
educational experience in the farget language environment

* language learners with graduate degrees in language or a
related area and extended educational experience in target

environment

® Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong siudy in
the target language culture

® Undergraduate language majors

* language learners following 6-8 year sequences of study
(e.g-, AP) or 4-6 semester college sequences

* Language learners following 4-year high school sequence or
2-semester college sequence

® Language learners following an immersion language program
in Grades K-6

* language learners following contentbased language program
in Grades K-6

. mngalammfolowm2msofhduchoollmnguoga
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Year 1-Unit 1:
Personal & Public Ideuntities &
Science & Techuology

Novice Mid/High Proficiency Level

Students can introduce themselves and
describe their school and classes. Students
compare and contrast their school experiences
with that of their target culture peers.
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Presentational Speaking Mode:

Goal: Students will be able to compare their school to a school in the target culture.

Role: You are planning to receive an exchange student from the target language. You are
sending them a video tour of your school. You must demonstrate ways your school compares
to schools you have studied in the target culture.

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like
here.

Product: A video tour including 4 sentences describing the students’ school
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Year 2-Unit 1:
Persounal & Public Identities

Novice High or Intermediate Low Proficiency
Level

Students can describe themselves and their
daily routines. They compare their daily
routines with others in the class and with
target culture routines.
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Presentational Speaking Mode:

Goal: Students will create a video about their daily routine (i.e., “A Day in My
LIfe”).

Role: Content creator

Audience: Your followers

Situation: You are a content creator looking for more international followers.

Product Performance and Purpose: You will create a “day in my life” video
portraying your daily routine.of a typical school day.
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Year 3-Unit 1:
Beauty & Aesthetics

Intermediate Low/Mid Proficiency Level s

Students can describe and compare works of
art and discuss the themes and styles of II

diverse artists.
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Presentational Writing and Speaking
Mode:

Goal: To create a selfie that represents your
unique identity and personality, present it to
the class, and compare your selfie with one
of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist,
you will create a self portrait that represents
your life and your unique identity and
personality

Product Performance and Purpose: You
will share the selfie with your classmates and =~ —
explain it to them. You will also compare your
self portrait to one done by the artist by
\nswering some questions in written format.

—
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Year 4-Unit 1:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can identify different jobs and
characteristics that one might have when deciding
to go into a specific field. Students discuss, II

compare and contrast jobs and the job process 1in
the target culture vs their own. Students
understand how to apply for a job, create a II

resume and perform in an interview.
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Presentational Writing

Goal: To create a job announcement for a job in the target culture using the workplace
norms / practices for the job fair.

Role: A representative of a company

Audience: Applicant (a classmate)

Situation: You are a representative of a company looking for a candidate in the target
culture and you will create a job announcement.

Product Performance and Purpose: You create this job announcement based on the
field you are interested in, using the style of the target culture announcements, then use
it when you participate in the interpersonal part of the IPA
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Year 5-Unit 1:
Persounal & Public Identities

Intermediate high/Advanced low Proficiency Level

Students can discuss each other’s interests,
likes/dislikes, & diverse perspectives. Students
can talk about their identities & the groups they

‘ belong to. They can discuss the factors that

impact one’s identity & how identity changes over
time based on experiences.

----------A
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Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived
based on the stereotypes that accompany a group to which you belong.

Situation: You want your classmates to get to know you and you want to get to know
them. You want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are
associated with your group, how those stereotypes make you feel, and how we can
eliminate stereotypes. You will then present a summary of your essay to your

classmates.
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Unit 1 Overview
Contemporary Life Year 4: Jobs and the workforce

Il & & €59 &

Grade Intermediate High and Intermediate Mid Year 4

Level/Course:

Length/Dates: 7 weeks
IO ElWA Students can identify different jobs and characteristics that one might have

2-4 sentences when deciding to go into a specific field. Students discuss, compare and
describing the contrast jobs and the job process in the target culture vs their own. Students
main ideas, understand how to apply for a job, create a resume and perform in an interview.
content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse
perspectives in order to use the language to function in academic and career-related
situations

Comparisons: Develop insight into the nature of language and culture in order to interact
with cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand that...

Understanding(s): e strengths and weaknesses can help dictate finding what job is right
What are the big for you as well as how you work best

picture e bilingualism improves job marketability

understandings that e the job application process reflects a country’s values about work
are transferable e other countries’ work practices reflect their values about work and
across contexts, leisure; work related customs and organizational climate depend on
places, and times? culture

e different cultures have different norms about formal communication

Essential e Why is it important to know your strengths and weaknesses? How

Question(s): can this help in the workforce?

These questions are e How does knowing a second-language impact your job

related to the marketability?

enduring e How does the job application process differ in target language

understandings and countries?

provide relevance for e How do work practices compare in target language countries?

the learning in the e \What are our own perspectives about what is important when

unit. obtaining and acquiring work? How do they compare to the target
language culture?

e How does formal communication differ among cultures?
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What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
- the strengths and weaknesses that - express who they are and what are their
contribute to a person’s identity strengths and weaknesses
- the similarities and differences - express ideas about what types of jobs
between the workforce in different interest / don’t interest them
countries - interpret authentic articles and videos about
- how to write a resume in the target the workforce and employment in
culture format francophone countries
- how to seek employment in target - discuss the products, practices and
culture perspectives about employment and
- proper forms of etiquette for job applying for a job in francophone countries
interviewing in the target culture and the US
- formal letter writing in the target culture - use formal communication
- vocabulary associated with jobs - speak in present and past tenses.
- speak in simple and complex phrases
- maintain communication in the target
language 95% or more of the time.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode: Writing
Goal: To create a job announcement for a job in the target culture using the workplace norms /
practices for the job fair.
Role: A representative of a company
Audience: Applicant (a classmate)
Situation: You are a representative of a company looking for a candidate in the target culture and
you will create a job announcement.
Product Performance and Purpose: You create this job announcement based on the field you
are interested in, using the style of the target culture announcements, then use it when you
participate in the interpersonal part of the IPA
Standards and Criteria for Success:
Include:
e Job
Description and responsibilities
Why should they work here
Requirements- experience, degree, necessary sKkills
Hours, salary, benefits
At least three aspects of target culture
Contact information
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Resources
Any materials and resources related to the performance task that the teacher or student would need to be successful.

Zina’S
E Y4- Unité 1 ~ Liste de vocabulaire
E Announces d'emploi - ACC Copy
E Copy of FR 4 Annonces de travail
PBA
- ACC version
- ACA version
Reggie’s
B Mon C.V. - Frangais IV - préparation
E Comment trouver un emploi rapidement - vidéo
E Frangais IV - H La Vie Contemporaine (introduction)

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?

B Intermediate Mid
Intermediate Low

Communication Rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations

Weekly journal entries

IPA:

Interpretive task: article related to job interviews
Interpersonal task: job fair (in class gallery walk)
Presentational task: Personal statement to a company
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https://docs.google.com/document/d/1c_K7fklEs4GWBs2gnL3M771OUBOQFLyLFU-RSxXS58Q/edit
https://docs.google.com/document/d/1TrmomMuixET5Du1mqJ-0vcM6neuE8Jx7ZJPFddfw-RM/edit#heading=h.vk9nlufkkfjt
https://docs.google.com/document/d/1GATMBg0MGPnxEL1OnlwLZ7v_WTqQP1ggvCIG6yXqtfQ/edit
https://docs.google.com/document/d/1asGBtfueX1cuaxCjMPgNXI-A4nOxC3oK-QQJkB9g61I/edit
https://docs.google.com/document/d/16lcwYnubhuw_LSnCR5JVuQGmljveEAp7suGLTPSHuA8/edit
https://docs.google.com/document/d/16USjqazm0A140y2-2F5wXrpjZvXczftHdWMSeXwzIYo/edit
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/u/0/d/1psfHOcLZNWkVWAEm6RNPU-6VDTThKyuuXGYXrGmZNeE/edit
https://docs.google.com/document/u/0/d/1i4QV3_GtJzWrQSjLFwz-q4rRYAJ1JiJ-bNkCUe5nxmA/edit
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the

unit.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

workforce

Personality quiz, discussions about strength and weaknesses and defining how it connects to the

Learning Target:

Relevance:

Success Criteria:

Students can
e understand their strengths
and weaknesses can help
dictate finding what job is
right for you as well as how
you best work

Real-world connected: Students
will choose jobs that interest them
based on their personality.
Student interest: Students will be
able to describe why specific jobs
are better suited for them based
on their results.

Students can

e describe their strengths
and weaknesses and
others

e communicate their
personality and how it
connects with a job they
may or may not be
interested in

e |dentify the importance of
knowing this information

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Summative:

Formative:

E Copie des stations Y4

E Copy of 3- Théme d'écriture

E Copy of 1- Emplois et caractéristiques et test de personnalité
Copy of 2- Teste de personalité- Exemples

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigate workplace practices and job announcements

Learning Target:

Relevance:

Success Criteria:

Students can
e understand that
bilingualism improves job
marketability
e interpret job
announcements in the
target language

Real-world relevance

Students will compare and
contrast work practices in their
culture to francophone culture.
Students will engage in
conversations about bilingualism

Students can
e identify the various parts of
an authentic job
announcement in a graphic
organizer
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https://docs.google.com/document/d/15Zl4WZcqQ7_pkfNC2BbVH7G3GNgAxSfCUvK4ipKe3qM/edit
https://docs.google.com/document/d/1mfXQ6aokU-OXFQrI01nXb0C07sUdC3Di7gfnRCxCeZE/edit
https://docs.google.com/presentation/d/1fbKiFWzfVt5VhhyRKFhFQoPJ5F4-CW-fLjjkTKZ8ll0/edit#slide=id.g99760c9bfd_0_0
https://docs.google.com/document/d/1dl-J1lcqEnpPQil1KkvSWy5qi5D5S__9TogP9zxaaKI/edit

e compare work practices and how it improves job e compare and contrast the
and perspectives about marketability. similarities and differences
work, leisure, and customs of workplace practices

e understand the role culture e create a job announcement
plays on work practices that will be used later in the
and perspectives job fair

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
PBA- Job announcement

- ACC version
- ACA version
E FR 4 Les 10 métiers les plus en demande au Québec en 2021
Formative
El Les emplois les plus demandés au Canada
Copie de Etes-vous d'accord ?
B Les travails qui nous interesse
E Y4- Unité 1 ~ Liste de vocabulaire
El Les petites annonces- French IV - mercredi et jeudi
El Les petites annonces research - pour un emploi
E FR4-Graphic organizer Les Metiers
Create a job announcement to be used later in the job fair.

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Create a CV for a job in a French speaking country

Learning Target: Relevance: Success Criteria:
Students can Real-world connected Students can
e Present their related job Students interpret and use e create a CV that
and educational resumes and CVs to understand represents workplace
experiences in complete the country’s workplace values. values / practices.
sentences Students create a CV that e identify what they might
e Communicate in the past represents workplace values and need to do / be able to do
tense about their their own personal strengths. for a specific job
experiences e use vocabulary, present
e Communicate with the and past tenses.
appropriate vocabulary
about job experiences
e Use the culturally
appropriate format to
create a resume
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https://docs.google.com/document/d/1nQIexm2OvjhXUoKlA25umn0P2yLR4AmuShNBXdRONFo/edit?usp=sharing
https://docs.google.com/document/d/1fApoRarNdJcgOsJq1dNiEY2PeWU6hX_zOCFixszDarI/edit
https://docs.google.com/presentation/d/1i8W4y0tqvra6x3ZAkLBcGwOhawqU4FbWklV_94G-_U0/edit#slide=id.p
https://docs.google.com/document/d/1cW8dV7AUVzKv9BPPaJEfvTtzWWoiIiDkI_AJ_jtcG1Y/edit
https://docs.google.com/document/d/1c_K7fklEs4GWBs2gnL3M771OUBOQFLyLFU-RSxXS58Q/edit
https://docs.google.com/document/d/1b7s2Zs9NOsXsWg1t4Shhyywvc82HyC5RRefsLDYVObc/edit?usp=sharing
https://docs.google.com/document/d/1EHJZpz7-HWgs2bZcTBdVRFUrd3g8D4HoHYJa-yzUm2k/edit?usp=sharing
https://docs.google.com/document/d/1t2OAnjrl9fx7NZBKvluw_g183D84QdyJc6ruBrzxnZI/edit?usp=sharing
https://docs.google.com/document/u/0/d/1psfHOcLZNWkVWAEm6RNPU-6VDTThKyuuXGYXrGmZNeE/edit
https://docs.google.com/document/u/0/d/1i4QV3_GtJzWrQSjLFwz-q4rRYAJ1JiJ-bNkCUe5nxmA/edit

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

See PBA above

E Announces d'emploi - ACC Copy

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Identify differences between formal and informal communication in the target language.

Learning Target:

Relevance:

Success Criteria:

Students can:
e Identify when to use the

Real-world connected
When people communicate across
cultures, formal and informal

Students can
e Classify phrases as
informal or formal.

formal “you”

e Conjugate correctly
when communicating
with the formal “you”

e Use related vocabulary
for formal
communication.

e Understand how
different cultures have
different norms about
formal communication

language is used differently in °
different situations.

Identify which interlocutors
require formal language.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative
- ACC version
- ACA version
Formative -
E CV- Interpretive reading ACC
E Copy of Curriculum Vitae Student work

Edpuzzle
B Comment trouver un emploi rapidement - vidéo

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA - Students will participate in a job fair where they will interpret a text about applying for a job,
participate in an interpersonal conversation around job experiences, and write a formal acceptance
or rejection email responding to the interview.
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https://docs.google.com/document/d/1TrmomMuixET5Du1mqJ-0vcM6neuE8Jx7ZJPFddfw-RM/edit#heading=h.vk9nlufkkfjt
https://docs.google.com/document/d/17C6KdAvyqT66vIgmH4yoNICR3vxYiTouLYoSQerWl1Y/edit
https://docs.google.com/document/d/1lxDaicf1rbHgWcbSgmuxYXPCHeu60C59gjznOeHnIZc/edit
https://docs.google.com/document/d/16lcwYnubhuw_LSnCR5JVuQGmljveEAp7suGLTPSHuA8/edit?usp=sharing
https://docs.google.com/document/u/0/d/1psfHOcLZNWkVWAEm6RNPU-6VDTThKyuuXGYXrGmZNeE/edit
https://docs.google.com/document/u/0/d/1i4QV3_GtJzWrQSjLFwz-q4rRYAJ1JiJ-bNkCUe5nxmA/edit
https://edpuzzle.com/media/6464d9baa9b0c842bd209f90

Learning Target: Relevance: Success Criteria:

Students can: Real-world relevance Intermediate Low and

e Interpret an authentic Students will participate in job Intermediate Mid Rubrics
text about applying for a intervievslls.using tips they learned
job in the target culture. from their interpretive tasks.

e |dentify the main idea,
supporting details, and
cultural perspective of
the authentic text

e Recognize vocabulary
from the context of the
text and make
inferences

e Ask and answer
questions for personal
information and related
job experiences

e Engage in conversations
using the present and
past tenses to talk about
their own experiences

e Engage in conversations
using formal and
informal language
correctly, as well as
other related vocabulary
from the unit.

e Present their opinion
about the job opportunity
based on the
conversation.

e \Write an email with
formal language and
vocabulary from the unit.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

IPA

Interpretive task on tips for having a job interview:

B Copy of French 4 - IPA (interpretive) - Unit 1 - un entretien d'embauche

Interpersonal task participating in a job fair

B La foire d'emploi (préparation)

Presentational writing task: Write an email accepting or rejecting the job from the job fair.
- Version ACA

- Version ACC
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https://docs.google.com/document/d/1WQlAvWCj3TXBSiBmf2Kjbwivz8v2SvlSUZI4X2CI5Hs/edit#heading=h.ic7bvs57x3zw
https://docs.google.com/document/d/1xaYeNItIdtE-NIQah-kKIvdUGX-n8yQzUQYmzQ8OmUw/edit
https://docs.google.com/document/d/1mQIhfQ51TDvO2U-nod0L3dlRsntFfhxh4MxExv4HehU/edit
https://docs.google.com/document/d/1akhuq69DS3tMfiOu8NBme1MYjsKXdyDjFLNp62TiB5E/edit

Resources
Any materials and resources related to Stage 3 learning activities.

B CV- Interpretive reading ACC
B Announces d'emploi - ACC Copy
copy d'argent en France- euro
B Copy of Curriculum Vitae Student work
B Copy of FR 4 Annonces de travail
B Announces d'emploi - ACC Copy
B La foire d'emploi (préparation)

French 4- Unit 1 Sadji' 23-24
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https://docs.google.com/document/d/17C6KdAvyqT66vIgmH4yoNICR3vxYiTouLYoSQerWl1Y/edit
https://docs.google.com/document/d/1TrmomMuixET5Du1mqJ-0vcM6neuE8Jx7ZJPFddfw-RM/edit#heading=h.vk9nlufkkfjt
https://docs.google.com/presentation/d/1AgS4vRoU4IbJ9lT_NJSOMqYEcj0MAebQPFE_IyoxwzY/edit#slide=id.g4267cfbf4a_0_1
https://docs.google.com/document/d/1lxDaicf1rbHgWcbSgmuxYXPCHeu60C59gjznOeHnIZc/edit
https://docs.google.com/document/d/1GATMBg0MGPnxEL1OnlwLZ7v_WTqQP1ggvCIG6yXqtfQ/edit
https://docs.google.com/document/d/1TrmomMuixET5Du1mqJ-0vcM6neuE8Jx7ZJPFddfw-RM/edit#heading=h.vk9nlufkkfjt
https://docs.google.com/document/d/1xaYeNItIdtE-NIQah-kKIvdUGX-n8yQzUQYmzQ8OmUw/edit
https://docs.google.com/presentation/d/1CVB6X4rRu2b675RImH7s8ED1bfoT8yDGeCpWDNuL48M/edit#slide=id.g2883d6963d4_0_32

Unit 1
Overview
Contemporary Life Year 4: Jobs and the workforce

HEl 5O HHSS

Grade Intermediate High and Intermediate Mid Year 4

Level/Course:
Length/Dates:

7 weeks

VLTSI T ETaHIl Students can identify different jobs and characteristics that one might have

2-4 sentences when deciding to go into a specific field. Students discuss, compare and
describing the contrast jobs and the job process in the target culture vs their own. Students
main ideas, understand how to apply for a job, create a resume and perform in an interview.
content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

e |Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in
order to use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with
cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.

contexts.

Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal

Enduring
Understanding(s): .
What are the big

picture *
understandings that °
are transferable
across contexts,
places, and times?

Students will understand that...

strengths and weaknesses can help dictate finding what job is right for you

as well as how you work best

bilingualism improves job marketability

the job application process reflects a country’s values about work

e other countries’ work practices reflect their values about work and leisure;
work related customs and organizational climate depend on culture

e different cultures have different norms about formal communication

Essential .
Question(s):

These questions are
related to the
enduring
understandings and
provide relevance for
the learning in the
unit.

Why is it important to know your strengths and weaknesses? How can this
help in the workforce?
How does knowing a second-language impact your job marketability?

How does the job application process differ in target language countries?
How do work practices compare in target language countries?

What are our own perspectives about what is important when obtaining
and acquiring work? How do they compare to the target language culture?
e How does formal communication differ among cultures?

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

What will students be able to do...
Skills, processes and/or knowledge that are related to
each indicator and which students will be able to use in

Students will know...

- the strengths and weaknesses that
contribute to a person’s identity

- the similarities and differences between
the workforce in different countries

- how to address and write a formal letter
seeking employment in target language

- how to seek employment in target culture

- proper forms of etiquette for job
interviewing in the target culture

- formal letter writing in the target culture

- vocabulary associated with jobs

new contexts/with new material
Students can...

express who they are and what are their
strengths and weaknesses

express ideas about what types of jobs interest /
don’t interest them

interpret authentic articles and videos about the
workforce and employment in Italy

discuss the products, practices and
perspectives about employment and applying
for a job in Italy and the US

use formal communication

speak in present and past tenses.

speak simple and complex phrases

maintain communication in the target language
95% or more of the time.
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing
Goal: To create a job announcement for a job in the target culture using the workplace norms /
practices for the job fair.
Role: A representative of a company
Audience: Applicant (a classmate)
Situation: You are a representative of a company looking for a candidate in the target culture and
you will create a job announcement.
Product Performance and Purpose: You create this job announcement based on the field you
are interested in, using the style of the target culture announcements, then use it when you
participate in the interpersonal part of the IPA
Standards and Criteria for Success:
Include:
e Job
Description and responsibilities
Why should they work here
Requirements- experience, degree, necessary skills
Hours, salary, benefits
At least three aspects of target culture
Contact information

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
& Annuncio del lavoro ECE- PBA
& Annuncio di lavoro- MEDICO PER UO OCULISTICA (CHIRURGIA) 2023

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Intermediate Mid
Intermediate Low

B Requisiti del Curriculum Vitae
Communication Rubric

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations
Weekly journal entries
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https://docs.google.com/document/d/1EE_X_5s_3n4evYTLtYV_l3LCRTx0CGUIL8y7Xx5gz38/edit?usp=drive_link
https://docs.google.com/document/d/1-kdf_Pyj4jTJVCXvmZ5PGZkzXVnH9lQlWoIJf013zLE/edit?usp=drive_link
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1IY9EsyYRcfVZSnEGuvjEp8OjT7gPbvDbxxbIzqvT4mw/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

IPA:

Interpretive task: article related to job interviews
Interpersonal task: job fair (in class gallery walk)
Presentational task: Personal statement to a company
Presentational task: job announcement

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.

Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Personality quiz, discussions about strength and weaknesses and defining how it connects to the
workforce

Learning Target: Relevance: Success Criteria:
Students can Real-world connected: Students | Students can
e understand their strengths | will choose jobs that interest them e describe their strengths
and weaknesses can help [ based on their personality. and weaknesses and
dictate finding what job is Student interest: Students will be others
right for you as well as how | able to describe why specific jobs e communicate their
you best work are better suited for them based personality and how it
on their results. connects with a job they
may or may not be
interested in
e Identify the importance of
knowing this information

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

B 3- Tema di scrittura

Formative:

B 1- Lavori e caratteristiche & il test della personalita’
2- Test della personalita- esempi

Bl 4- Stazioni della scrittura

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigate workplace practices and job announcements
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https://docs.google.com/document/d/1cI4YbQzYPl-kMSfFslLYA_L_fjvSbxOfV2u-jCgS5Xk/edit?usp=sharing
https://docs.google.com/document/d/1yTcEWg1FoIzgMq0jxHeLUGVAJy-z88eBSooWbQCWdmg/edit?usp=sharing
https://docs.google.com/presentation/d/1iwTN9P8NIEp2tG7568xbCU4YuI6FMOBRBtODGtd2VFo/edit?usp=sharing
https://docs.google.com/document/d/1ZLv-u4ddiyRNaROqce4fW0LZvV8aSFVkklUgJ0vZdnQ/edit?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students can

e Understand bilingualism
improves job marketability

e interpret job
announcements in the
target language

e compare work practices
and perspectives about
work, leisure, and customs

e understand the role culture
plays on work practices
and perspectives

Real-world relevance

Students will compare and
contrast work practices in their
culture to Italy.

Students will engage in
conversations about bilingualism
and how it improves job
marketability.

Students can

e dentify the various parts of
an authentic job
announcement in a graphic
organizer

e compare and contrast the
similarities and differences
of workplace practices

e create a job announcement
that will be used later in the
job fair

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative-

B Annuncio del lavoro ECE- PBA
& Annuncio di lavoro- MEDICO PER UO OCULISTICA (CHIRURGIA) 2023

Formative-
B Lavori che ci interessano

B Teacher Unita 1 ~ Elenco del lessico

Sei d’accordo?

B 2020: quale sara il lavoro piu richiesto

B Mestieri in Italia
Soldi

& Attivita' - I'annuncio del lavoro

& Annuncio del lavoro

Edpuzzle- 5 enormi differenze sul lavoro

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Create a CV for a job in Italy

Learning Target:

Relevance:

Success Criteria:

Students understand

e Present their related job
and educational
experiences in complete
sentences

e Communicate in the past
tense about their
experiences

Real-world connected
Students interpret and use
resumes and CV to understand
the country’s workplace values.
Students create a CV that
represents workplace values and
their own personal strengths.

Students

e create a CV that
represents workplace
values / practices.

e identify what they might
need to do / be able to do
for a specific job

e use vocabulary, present
and past tenses.

May, 2024



https://docs.google.com/document/d/1EE_X_5s_3n4evYTLtYV_l3LCRTx0CGUIL8y7Xx5gz38/edit?usp=drive_link
https://docs.google.com/document/d/1-kdf_Pyj4jTJVCXvmZ5PGZkzXVnH9lQlWoIJf013zLE/edit?usp=drive_link
https://docs.google.com/document/d/1SreESdtLX4gWX-PUvCrmQ5l-RSqSjsxI4yzAvqhhlXM/edit?usp=sharing
https://docs.google.com/document/d/1xaJFQvT8fp0tc7wE0EkPHA_SD8F0iNrvgoAMv3MYoXA/edit?usp=sharing
https://docs.google.com/presentation/d/1DOwCTdDTQTB_OwSm5bumpoOxe7nFdxN-DTUKvSY6g-g/edit?usp=sharing
https://docs.google.com/document/d/1kCyihQJX-0ynnXxruIy4pHd0y4v3PEyXjHwCuwQsraM/edit?usp=sharing
https://docs.google.com/document/d/1wflJFQ8vvnEIHdb9CKEe4B7-Pa570L6AUXxwgUbkL2M/edit?usp=sharing
https://docs.google.com/presentation/d/1nSDqNzPjhFpHaC6-rKkXwKD3PQ7uWIR9lFb6Ay5AJhY/edit?usp=sharing
https://docs.google.com/document/d/1V5_uNgy773bNTUOgH5xZDfLAnj3J7Utiv9HRa5pGNk4/edit?usp=sharing
https://docs.google.com/document/d/1CF2jpWG36SU99rbkbrONHxtfhPobBo-ddWgSE6IKm3Q/edit?usp=sharing

e Communicate with the
appropriate vocabulary
about job experiences.

e Use the culturally
appropriate format to
create a resume.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

E Requisiti del Curriculum Vitae

Formative:

& Curriculum Vitae Student work

E Esempio: CV Elisa

E Esempio: Resume School Counselor English

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

|dentify differences between formal communication and how to use it correctly

Learning Target: Relevance: Success Criteria:
Students can: Real-world connected Students
e Identify when to use the When people communicate across e Classify phrases as formal
formal “you” and conjugate | cultures, formal and informal or informal
correctly when language is used differently in e |dentify which interlocutors
communicating with it. different situations. require formal language
e Use related vocabulary for and which require informal
formal communication language.
e Understand how different
cultures have different
norms about formal
communication.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative -

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA- Students will participate in a job fair where they will interpret a text about applying for a job,
participate in an interpersonal conversation around job experiences, and write a formal acceptance
or rejection email responding to the interview.
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https://docs.google.com/document/d/1IY9EsyYRcfVZSnEGuvjEp8OjT7gPbvDbxxbIzqvT4mw/edit?usp=sharing
https://docs.google.com/document/d/15RQbc6GPg9tEQ3nDvUZiI3FhdogStYbPovN7tYs0IJA/edit?usp=sharing
https://docs.google.com/document/d/1_6gU0FCl7-dv-k4OjtK3StmUlDKR0dXqz4sbQys3qOQ/edit?usp=sharing
https://docs.google.com/document/d/1jb5QmTxCyAVAei03Xbbu3c_6Qtm_2kJwEsO8zlcH14I/edit?usp=sharing

Learning Target: Relevance: Success Criteria:

e |Interpret an authentic text | Real-world relevance Students
about applying for a job in | Students will participate in job e Intermediate low/mid
the target culture interviews using tips they learned rubrics

e Identify a main idea, from their interpretive tasks.

supporting details, and
cultural perspective of the
authentic text

e Recognize vocabulary from
context from the text and
make inferences.

e Ask and answer questions
for personal information
and related job
experiences

e Engage in conversations
using the present and past
tense to talk about their
experiences

e Engage in conversations
using formal and informal
language correctly as well
as other related vocabulary
from the unit.

e Present their opinion about
the job opportunity based
on the conversations.

o Write an email with formal
language and related
vocabulary from the unit.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

E IPA Interpretativa- Articolo

E IPA Interpretativa- Risposte

E IPA- Interpretativa (ascoltare)

B Pratica nel laboratorio per IPA
Presentazione- Fiera del lavoro

El Fiera del lavoro- foglio per studenti

E IPA Modalita di Presentazione

Resources

Any materials and resources related to Stage 3 learning activities.
B 3- Tema di scrittura

B 1- Lavori e caratteristiche & il test della personalita
2- Test della personalita- esempi
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https://docs.google.com/document/d/17ptI4u9jnOu_OSMQhoxoZe_blathwF8vbDNown4JDy8/edit?usp=sharing
https://docs.google.com/document/d/1QfMVoyYjInCiGLHr-qkyaqkd6B7yLZaEjTIVOOjP-OI/edit?usp=sharing
https://docs.google.com/document/d/1UNuOf7qJx1VEig8uU9K-Q5WqjN7_2lcBfPDLp8_zUtk/edit?usp=sharing
https://docs.google.com/document/d/1STz01uF3sOS8iKNOByHfLBK62gK4VfjlnK7trmhPYLI/edit?usp=sharing
https://docs.google.com/presentation/d/1qFTZ-jSl07XkDy_A5qwWVSMiwaB0NgkukISSQWO-gDc/edit?usp=sharing
https://docs.google.com/document/d/1GVryzMO-9E2kDT0_K_9E1UMjvaktykrNoeOQaNxC9Nc/edit?usp=sharing
https://docs.google.com/document/d/1DilGY-nV0q9q2JnPgdZoHjhcIXNzjOvj7Wr52r4BS-U/edit?usp=sharing
https://docs.google.com/document/d/1cI4YbQzYPl-kMSfFslLYA_L_fjvSbxOfV2u-jCgS5Xk/edit?usp=sharing
https://docs.google.com/document/d/1yTcEWg1FoIzgMq0jxHeLUGVAJy-z88eBSooWbQCWdmg/edit?usp=sharing
https://docs.google.com/presentation/d/1iwTN9P8NIEp2tG7568xbCU4YuI6FMOBRBtODGtd2VFo/edit?usp=sharing

B 4- Stazioni della scrittura

B Lavori che ci interessano

B Teacher Unita 1 ~ Elenco del lessico
Sei d’accordo?

£ 2020: quale sara il lavoro piu richiesto

B Mestieri in Italia
Soldi

B Attivita' - I'annuncio del lavoro

& Annuncio del lavoro

Edpuzzle- 5 enormi differenze sul lavoro

B Requisiti del Curriculum Vitae

& Curriculum Vitae Student work

E Esempio: CV Elisa

E Esempio: Resume School Counselor English

& IPA Interpretativa- Articolo

& IPA Interpretativa- Risposte

E IPA- Interpretativa (ascoltare)

B Pratica nel laboratorio per IPA
Presentazione- Fiera del lavoro

E Fiera del lavoro- foglio per studenti

& IPA Modalita di Presentazione

2023-2024- 4 ECE - Settembre
2023-2024 4ECE- ottobre
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https://docs.google.com/document/d/1ZLv-u4ddiyRNaROqce4fW0LZvV8aSFVkklUgJ0vZdnQ/edit?usp=sharing
https://docs.google.com/document/d/1SreESdtLX4gWX-PUvCrmQ5l-RSqSjsxI4yzAvqhhlXM/edit?usp=sharing
https://docs.google.com/document/d/1xaJFQvT8fp0tc7wE0EkPHA_SD8F0iNrvgoAMv3MYoXA/edit?usp=sharing
https://docs.google.com/presentation/d/1DOwCTdDTQTB_OwSm5bumpoOxe7nFdxN-DTUKvSY6g-g/edit?usp=sharing
https://docs.google.com/document/d/1kCyihQJX-0ynnXxruIy4pHd0y4v3PEyXjHwCuwQsraM/edit?usp=sharing
https://docs.google.com/document/d/1wflJFQ8vvnEIHdb9CKEe4B7-Pa570L6AUXxwgUbkL2M/edit?usp=sharing
https://docs.google.com/presentation/d/1nSDqNzPjhFpHaC6-rKkXwKD3PQ7uWIR9lFb6Ay5AJhY/edit?usp=sharing
https://docs.google.com/document/d/1V5_uNgy773bNTUOgH5xZDfLAnj3J7Utiv9HRa5pGNk4/edit?usp=sharing
https://docs.google.com/document/d/1CF2jpWG36SU99rbkbrONHxtfhPobBo-ddWgSE6IKm3Q/edit?usp=sharing
https://docs.google.com/document/d/1IY9EsyYRcfVZSnEGuvjEp8OjT7gPbvDbxxbIzqvT4mw/edit?usp=sharing
https://docs.google.com/document/d/15RQbc6GPg9tEQ3nDvUZiI3FhdogStYbPovN7tYs0IJA/edit?usp=sharing
https://docs.google.com/document/d/1_6gU0FCl7-dv-k4OjtK3StmUlDKR0dXqz4sbQys3qOQ/edit?usp=sharing
https://docs.google.com/document/d/1jb5QmTxCyAVAei03Xbbu3c_6Qtm_2kJwEsO8zlcH14I/edit?usp=sharing
https://docs.google.com/document/d/17ptI4u9jnOu_OSMQhoxoZe_blathwF8vbDNown4JDy8/edit?usp=sharing
https://docs.google.com/document/d/1QfMVoyYjInCiGLHr-qkyaqkd6B7yLZaEjTIVOOjP-OI/edit?usp=sharing
https://docs.google.com/document/d/1UNuOf7qJx1VEig8uU9K-Q5WqjN7_2lcBfPDLp8_zUtk/edit?usp=sharing
https://docs.google.com/document/d/1STz01uF3sOS8iKNOByHfLBK62gK4VfjlnK7trmhPYLI/edit?usp=sharing
https://docs.google.com/presentation/d/1qFTZ-jSl07XkDy_A5qwWVSMiwaB0NgkukISSQWO-gDc/edit?usp=sharing
https://docs.google.com/document/d/1GVryzMO-9E2kDT0_K_9E1UMjvaktykrNoeOQaNxC9Nc/edit?usp=sharing
https://docs.google.com/document/d/1DilGY-nV0q9q2JnPgdZoHjhcIXNzjOvj7Wr52r4BS-U/edit?usp=sharing
https://docs.google.com/presentation/d/1KOheCzq8MpFNvF4wwexerffTUWVjiV4vhRbhtauf_TQ/edit?usp=drive_link
https://docs.google.com/presentation/d/1Mf8osbLDtfwxjPRzQyWtkYGFMPMhn_KqNtoQYJVMOPA/edit?usp=drive_link

Unit Overview
Prose Semester: View of Others / External View - Global Challenges

I 9IS

Grade

Intermediate Mid Latin 4ACA / Intermediate High Latin 4ECE

Level/Course:

Length/Dates: 8 weeks

WO ElA Students will learn about the role of conquest in the Roman world. They will
2-4 sentences also explore the impact of conquest and expansion on both the Romans
S RUERUEII themselves and on the conquered peoples. Students will examine rhetorical

ideas, content and . . o . .
sKills of the unit. and literary devices used to explain/justify expansion and Romanization.

Stage 1: Desired Results
Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
American Council for the Teaching of Foreign Languages:

COMMUNICATION: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes.

Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed
on a variety of topics.

CULTURES Interact with cultural competence and understanding.

Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect
on the relationship between the practices and perspectives of the cultures studied. Relating Cultural
Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship
between the products and perspectives of the cultures studied.

CONNECTIONS Connect with other disciplines and acquire information and diverse perspectives in order to
use the language to function in academic and career related situations.

Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using
the language to develop critical thinking and to solve problems creatively.

Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse
perspectives that are available through the language and its cultures.

COMPARISONS Develop insight into the nature of language and culture in order to interact with cultural
competence.

Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of
language through comparisons of the language studied and their own.

Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of
culture through comparisons of the cultures studied and their own.

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
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Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in order to use
the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with cultural
competence

Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection on the
challenges and benefits of the process and/or solution(s).

Creativity/Innovation Transdisciplinary Goal:

Students work creatively to design and refine implementation of ideas by taking risks, persevering, and
exploring possibilities.

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal contexts.
Citizenship Transdisciplinary Goal

Students demonstrate an empathetic understanding of social issues and value different perspectives so that
they can contribute to local and global communities.

Enduring - Students will develop an understanding of the historical context and significance
Understanding(s): of the imperator and the Roman army in the ancient world.

What are the big - Students will read and translate Latin passages from authentic Latin texts that
picture focus on Roman conquest and expansion, such as Caesar's Commentaries on
understandings that the Gallic War (De Bello Gallico) or Livy’s From the Found of the City (Ab Urbe
Condita).

- Students will analyze the rhetorical and literary techniques used by the Roman
author.

- Students will evaluate the cultural, political, and military impact of Roman
expansion on the Roman view of the ancient world.

- Students will evaluate the cultural, political, and military impact of Roman
expansion on the conquered peoples.

are transferable
across contexts,
places, and times?

Essential - Why was expansion necessary and justified according to the Romans?
Question(s): - How were other cultures impacted by Roman conquest and expansion?
These questions are - How were Romans impacted by Roman conquest and expansion?
related to the enduring - How do you effectively translate an authentic text to preserve original
understandings and meaning and cultural message?

provide relevance for

the learning in the unit.

What will students know...

Factual information, vocabulary and basic What will students be able to do...
concepts related to each indicator
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Skills, processes and/or knowledge that are related

to each indicator and which students will be able to
use in new contexts/with new material

Students will know: Students will be able to:

e Factual information about the selected e Translate authentic Latin texts with attention
Roman author; to rhetorical and literary techniques;

e Historical information about the ancient e Translate authentic Latin texts accurately
world and Rome; with attention to historical and cultural

e Rhetorical and literary techniques used contexts;
by Roman authors; e Discuss and explain reasons for Roman

e Topic and author specific vocabulary expansion and conquest;

e Appropriate Latin grammar to e Discuss and explain reasons some Romans
accurately translate authentic texts opposed expansion and conquest.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Goal: Compare modern/contemporary political rhetoric with the selected Roman author
Role: modern/contemporary political leader
Audience: class/teacher
Situation: share their case to princeps (teacher) and other leaders (students) supporting their
ideas for expansion/political gain and get feedback from princeps and other leaders
e Product/Performance/Purpose: discussion/debate; comparison of ancient and modern
rhetorical devices
e Standards and Criteria for Success:
o Research political figure
Research the situation/expansion proposal
Provide supporting evidence for your proposal
Offer counterarguments
Use rhetorical devices in your discussion/debate
Ask appropriate questions to other figures and princeps

O O O O O

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.
Link websites for sources (student provided - teacher checked)

Vocabulary list

Rhetorical devices

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
Rubric (WIP)
4C Rubrics (Communication - Engaging in Conversations & Discussions strand)

Comments
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https://docs.google.com/document/d/1Mkv8Kzqo2kwRd0utDTnnwU--tJnoRuBzce1EjbSiBMs/edit?usp=sharing
https://docs.google.com/document/d/1pt8wlMfjnxL-hTO7iutaQ8hrc5LYlNb7ssF7IxivXy4/edit?usp=sharing
https://docs.google.com/document/d/15YL07zYjMcXGuCNqENB84aR0pdK6hISg/edit#heading=h.gjdgxs

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first

time.

Authentic text possibilities - Must be PROSE:

Caesar De Bello Gallico

Livy Ab Urbe Condita

other texts & authors depending on student interest

(must explore Roman identity and views of other - external view)
[as opposed to internal view / view of self]

Other Evidence
Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Formative:

Exit tickets

Assessment of rhetorical devices
Assessment of text translation
Proficiency activities

Summative:
Vocab quizzes

Skill quest
Rubric for author profile (WIP)

Stage 3: Instructional Design
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Grammar Review (star challenges, practice translation)

Learning Target: Relevance: Success Criteria:
Students can: Necessary for large scale Students will:
Identify and translate key process and concepts: e Correctly identify and
elements of Latin grammar Students must review their Latin translate a variety of Latin
grammar knowledge in order to sentences
facilitate translating advanced, e Recognize sentence
authentic Latin texts structures
e Explain their reasoning

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative

Games - blookets, gimkits
Classwork in pairs
Translations
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https://drive.google.com/drive/folders/1hCD2Z4MURBBz9bLlp6PNt8po6zwuoyW6?usp=drive_link
https://drive.google.com/drive/folders/1jrzC_R88wXbtERStqk_m_mhIe2pbVVnf?usp=drive_link
https://drive.google.com/drive/folders/1lHKflV7LCgBsBo_KCyescDDlJlCn6tNg?usp=drive_link
https://drive.google.com/drive/folders/1Sn-52X1P2u22nD3SLrwknJqvRFUsDpD-?usp=drive_link
https://drive.google.com/drive/folders/1Sn-52X1P2u22nD3SLrwknJqvRFUsDpD-?usp=drive_link

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Author biographical study

Learning Target: Relevance: Success Criteria:

Students can: Student interest and necessary | Students will:

Investigate author’s life to orient for large scale process and e Investigate author’s life
him in the larger context of Ancient | concepts: Understanding an e Create a profile for him
Rome and create an infographic author’s background is necessary e Demonstrate knowledge of
for him highlighting his skills and to navigate the context and bias his life, skills, and
accomplishments, ex. a linkedin within that author’s work(s). accomplishments

profile.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Graphic organizers

Summative:

Professional social media profile for ancient author - linkedin (rubric link)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Authentic Latin text - Historical background for the text

Learning Target: Relevance: Success Criteria:

Students can: Student interest and necessary | Students will:

Participate in a jigsaw activity in for large scale process and e Investigate their part of the
which they investigate ancient concepts: Understanding the jigsaw in collaborative groups
land maps, the relation between historical background is necessary | e Share their understandings
Rome and the relevant territory to navigate the context of the with their new group

prior to expansion, and the local ancient Latin text. e Reflect on the historical
people to orient themselves in the background for the text they
larger context of the ancient world. are going to read
Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
Reflection
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Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Paragraph by paragraph translation - authentic Latin text

Learning Target:

Relevance:

Success Criteria:

Students can:

Read the text and translate into
English while offering commentary
and discussion about themes,
rhetorical devices, historical and
cultural contexts, etc.

Real-world connection:
Students are translating authentic
Latin texts; Students are
discussing themes, devices, and
context within authentic Latin texts
Student interest:

Fulfills the objective of the course

Students will:

e Accurately translate Latin
text;

e |dentify and/or analyze
grammatical structures;

e Identify and analyze and
discuss rhetorical devices;

e Explain historical and cultural
contexts.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Checking translations
Exit tickets

Verbal analysis

Summative:

games (vocab blookets, kahoots, etc.)

Skill guests - reading comprehension and translations

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Unit 1/Quarter 1 History: Early Republic through 1st Punic War

Learning Target:

Relevance:

Success Criteria:

Students can:

identify the key players of Roman
history

identify pivotal moments in Roman
history

Necessary for large scale
process and concepts:

Romans viewed Roman history as
contemporary life, so students
translating Latin texts from any
particular period of Roman history
need to understand the events &
major players of that time period.
They also need to understand
where that period of history exists
in the larger narrative of Rome.

Students will:

e state the names of the key
players of Roman history

e organize pivotal moments in
Roman history along a
general timeline

e answer reflection/
comprehension questions
about the interplay/ relation
between pivotal moments

Assessment
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https://drive.google.com/drive/folders/1dIvH4vqptdgzJgupKfx5jfeLJYYF-ZYN?usp=drive_link
https://drive.google.com/drive/folders/1lHKflV7LCgBsBo_KCyescDDlJlCn6tNg?usp=drive_link

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:
History Peardecks (Early Republic - 1st Punic War)

Summative:
Reflection / Comprehension Questions

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning around the learning
target(s)
e Author Specific Vocabulary Quizzes: ACC = fill in the blank; ACA = matching/word bank
e SKkill Quests:
o ACC = no grammar charts, quizzed vocabulary must be memorized
o ACA = use of relevant grammar charts allowed, vocabulary provided

Resources

Any materials and resources related to Stage 3 learning activities.

Agenda Slides
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https://drive.google.com/drive/folders/1NiPYAvK500YveKLRnXEoldn-k3ZN4H3a?usp=drive_link
https://drive.google.com/drive/folders/1NEbE8a_Gj47GIz2MUw_Xs2cqu6sBc4-L?usp=drive_link
https://docs.google.com/presentation/d/15llyPd8nCfAUuiOv5bwsaQNvgXW9_viHKcx9ioH8GPs/edit?usp=sharing

Unit 1 Overview

Contemporary Life Year 4: jobs and the workforce

Unit Title: 6%@é@

Grade Intermediate High and Intermediate Mid Year 4
Level/Course:

Length/Dates: 7 weeks

WO G ETRA Students can identify different jobs and characteristics that one might have

2-4 sentences when deciding to go into a specific field. Students discuss, compare and
describing the contrast jobs and the job process in the target culture vs their own. Students
main ideas, understand how to apply for a job, create a resume and perform in an interview.
content and skills

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (social justice standards & intercultural competency
standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in
a variety of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse
perspectives in order to use the language to function in academic and career-related
situations

Comparisons: Develop insight into the nature of language and culture in order to interact
with cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities







Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand that...

Understanding(s): e strengths and weaknesses can help dictate finding what job is right
What are the big for you as well as how you work best

picture e bilingualism improves job marketability

understandings that e the job application process reflects a country’s values about work
are transferable e other countries’ work practices reflect their values about work and
across contexts, leisure; work related customs and organizational climate depend on
places, and times? culture

e different cultures have different norms about formal communication

Essential e Why is it important to know your strengths and weaknesses? How

Question(s): can this help in the workforce?

These questions are e How does knowing a second-language impact your job

related to the marketability?

enduring e How does the job application process differ in target language

understandings and countries?

provide relevance for e How do work practices compare in target language countries?

the learning in the e \What are our own perspectives about what is important when

unit. obtaining and acquiring work? How do they compare to the target
language culture?

e How does formal communication differ among cultures?




What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

o to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

Students will know... Students can...
- the strengths and weaknesses that - express who they are and what are their
contribute to a person’s identity strengths and weaknesses
- the similarities and differences - express ideas about what types of jobs
between the workforce in different interest / don’t interest them
countries - interpret authentic articles and videos about
- how to write a resume in the target the workforce and employment in Chinese
culture format speaking countries
- how to seek employment in target - discuss the products, practices and
culture perspectives about employment and
- proper forms of etiquette for job applying for a job in a Chinese speaking
interviewing in the target culture country and the US
- formal letter writing in the target culture - use formal communication
- vocabulary associated with jobs - speak in present and past tenses.
- Speak in simple and complex phrases
- maintain communication in the target
language 95% or more of the time.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
PBA: Presentational Writing and Speaking Mode: Writing

Goal: To create a job announcement for a job in the target culture using the workplace norms /
practices for the job fair.
Role: A representative of a company
Audience: Applicant (a classmate)
Situation: You are a representative of a company looking for a candidate in the target culture and
you will create a job announcement.
Product Performance and Purpose: You create this job announcement based on the field you
are interested in, using the style of the target culture announcements, then use it when you
participate in the interpersonal part of the IPA
Standards and Criteria for Success:
Include:
e Job
Description and responsibilities
Why should they work here
Requirements- experience, degree, necessary sKkills
Hours, salary, benefits
At least three aspects of target culture
Contact information




Resources
Any materials and resources related to the performance task that the teacher or student would need to be successful.

T {EH3{i B Copy of F XM job post wrtiting
T EERRLBIF -

https://drive.qooqgle.com/drive/folders/1zoGB848prUC9HMiqHGQtIQJBWHKIHa0z

Evaluative Criteria
How will you evaluate this task? How will you provide feedback to students?

B Intermediate Mid

Intermediate Low

@ Copy of XXM &7 #%ic.docx
Communication Rubric

B X resume f&if B3R
B f3XmM IPAresume
IPA: interpretive(video), speaking (job fair), writing (reflection and letter to the interviewer)

Other Evidence

Assessment Evidence
Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Interpretive vocab quiz

Exit tickets

Edpuzzle

Quizlet practice

Language lab activities and conversations
Weekly journal entries

IPA:

Interpretive task: article related to job interviews
Interpersonal task: job fair (in class gallery walk)
Presentational task: acceptance/rejection email

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.

Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the
unit.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students use Chinese to explain a familiar term using circumlocution.

Learning Target: Relevance: Success Criteria:



https://docs.google.com/document/d/1t4BKwfibvOxs0HXb76oshgdss_NWWzsVAobvpmqXyq0/edit
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1DjsVXtRket5SXcISTt4hMmr6Ntj5zNkt/edit
https://docs.google.com/document/d/1NOse5Ui52oFCSxkt5getDypNcsx-ZzjrUyTPnrpcgg4/edit
https://docs.google.com/document/d/1X8D1IU02AwburRVa-_Ca-wohqPqunqHz19t9dk04VlY/edit
https://drive.google.com/drive/folders/1zoGB848prUC9HMiqHGQtlQJBWHKlHa0z
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Students understand
e Use prior knowledge to
explain a familiar term

Real-world connected: Students
will use any familiar words to
explain another term that they may
need in job interviews.

Student interest: Students will be
able to describe a word in their life

Students can
e Use sentence starters to
explain a familiar term.
e Use sentences to explain
what their jobs are like.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Formative:
circumlocution

B ERE

B person B ( E person A )

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Personality quiz, discussions about strength and weaknesses and defining how it connects to the

workforce

Learning Target:

Relevance:

Success Criteria:

Students understand
e their strengths and
weaknesses can help
dictate finding what job
is right for you as well as
how you best work

Real-world connected: Students
will choose jobs that interest them
based on their personality.
Student interest: Students will be
able to describe why specific jobs
are better suited for them based
on their results.

Students can

e describe their strengths and
weaknesses and others

e communicate their personality
and how it connects with a job
they may or may not be
interested in

e |dentify the importance of
knowing this information

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Summative:
B N X
B BN B

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Investigate workplace practices and job announcements



https://docs.google.com/presentation/d/1VR8iBQU5AgQVtI0UYyw5Mnvfzj6FZ4GjRwlV4TN0FdE/edit?usp=sharing
https://docs.google.com/document/d/1euFLUrvhj0QTG1WcoaYzAm6AGSuNsYnlrOR3NN4x4-Q/edit?usp=sharing
https://docs.google.com/document/d/11_6ktIITkq38ecDihhWIMMjuFDxcbcxn_Lu2PoCqRfY/edit
https://docs.google.com/document/d/10KWuTZVgAylCZVJyn-wdDNFsRhI8SzI1-KeVxce_kOU/edit?usp=sharing
https://docs.google.com/document/d/1R4zQxB_Hhuo2D5rC8q1G2lGp9NscgoaPojcNTEK51Io/edit?usp=sharing
https://docs.google.com/document/d/1J3IGNNJ-ox0l_8KPxnL3xldHEpvfatIESk25Mo1Kh20/edit?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students can

e bilingualism improves
job marketability

e interpret job
announcements in the
target language

e compare work practices
and perspectives about
work, leisure, and
customs

e understand the role
culture plays on work
practices and
perspectives

Real-world relevance

Students will compare and
contrast work practices in their
culture to Chinese speaking
countries.

Students will engage in
conversations about bilingualism
and how it improves job
marketability.

Students can

e dentify the various parts of
an authentic job
announcement in a graphic
organizer

e compare and contrast the
similarities and differences
of workplace practices

e create a job announcement
that will be used later in the
job fair

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Formative-
B hEMNXENSEFHIR
B ZRMNIaSENXS

M =X T#EZ S discussion.docx

W FE T4 FH/M iE$H.docx
B 3 REAW UG 43

Speaking practice: B XM : T{EFE 4 ? speech

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Analyzing CVs for interviews

Learning Target:

Relevance:

Success Criteria:

Students can
e Interpret the CV examples
e Identify key information
about a person’s
experience through their

Real-world connected
Students interpret and use
resumes and CV to understand
the country’s workplace values.

Students can
e Find relevant information
about a person’s interview.
e identify what they might
need to do / be able to do

CVs. for a specific job
e use vocabulary, present
and past tenses.
Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)



https://docs.google.com/document/d/11xpcIFSeUN_2RjcVUn9LAEs0Jie5OcNPo8SFxnrsN6s/edit?usp=sharing
https://docs.google.com/document/d/1Wm1bAegHMeFTqKA5lUx1NQQK22IFXOHv4bOqnSpu2sU/edit?usp=sharing
https://docs.google.com/document/d/1r2Hn_0K71iRGYJsykWJzIPN3nUPhRXyn/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1hXOjLiJiK5lMpXGcQTktgFNhXUtWNVeq/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1vwxvs-O5CfTW5ty9O0r4TnurkkzBPhHYory0UD9BHC4/edit?usp=sharing
https://docs.google.com/document/d/1V3t8hu9cOqzoWfIb8wwfe04U3mJFhGc-3nxoWs6-BCo/edit?usp=sharing

Summative:
CV examples:

https://drive.google.com/drive/folders/15Ze9c7-YeDeusLs4WRESCAQqqEFIj-2cD?usp=sharing

CV take notes: [ $132P0 &7 £ ic.docx

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Create a CV for a job in China

Learning Target:

Relevance:

Success Criteria:

Students can
e Present their related job
and educational
experiences in complete

Real-world connected
Students create a CV that
represents workplace values and
their own personal strengths.

Students can
e create a CV that
represents workplace
values / practices.

identify what they might
need to do / be able to do
for a specific job

use vocabulary, present
and past tenses to discuss
their work experiences.

sentences °
e Communicate in the past
tense about their
experiences °
e Communicate with the
appropriate vocabulary
about job experiences.
e Use the culturally
appropriate format to
create a resume.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
B 3™ PBA resume {87 ER

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA - Students will participate in a job fair where they will interpret a text about applying for a job,
participate in an interpersonal conversation around job experiences, and write a formal acceptance
or rejection email responding to the interview.

Learning Target: Relevance: Success Criteria:

Real-world relevance Students

Students will participate in job e Intermediate low/mid
interviews using tips they learned rubrics

from their interpretive tasks.

Students can
e |Interpret an authentic
text about applying for a
job in the target culture



https://docs.google.com/document/d/10UhA5O5WbjNOfLrlBMUQbivEhSVVmXs2/edit?usp=sharing&ouid=105451226071233457272&rtpof=true&sd=true
https://docs.google.com/document/d/1XLq8p9HE7HWZjodkWRNrTlJU6akBvKSzWVhNlYf19uY/edit?usp=sharing
https://drive.google.com/drive/folders/15Ze9c7-YeDeusLs4WRE5CAqqEFIj-2cD?usp=sharing

e |dentify a main idea,
supporting details, and
cultural perspective of
the authentic text

e Recognize vocabulary
from context from the
text and make
inferences.

e Ask and answer
questions for personal
information and related
job experiences

e Engage in conversations
using the present and
past tense to talk about
their experiences

e Engage in conversations
using formal and
informal language
correctly as well as other
related vocabulary from
the unit.

e Present their opinion
about the job opportunity
based on the
conversations.

e Write an email with
formal language and
related vocabulary from
the unit.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:

IPA interpretive and speaking : 52324 Unit 1 T {E IPA

IPA video link: https://www.youtube.com/watch?v=WpDr8XO05Ag
Writing: B unit 1 IPA job fair writing

Rubrics:

B Intermediate Mid

B Intermediate Low
Communication Rubric



https://docs.google.com/document/d/1LBlxHyxKbZw1Wq7USXke3Xr3NfKCxoC3Es5Gwg9SA7Y/edit
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit
https://drive.google.com/drive/folders/1bTI4twm8LvOct_QkaqCoOZgmmeH2je0G?usp=sharing
https://www.youtube.com/watch?v=WpDr8XOO5Ag
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Resources

Any materials and resources related to Stage 3 learning activities.
XM 9/2523-24, XXM 9/11 23-24 , B 9/18 23-24 , . HaX M 10/2 23-24
F3C™ 10/9 -10/20 23-24



https://docs.google.com/presentation/d/1cE2SIKNrqFtln1vzCkSkn_6aKdPR4bdaMzM944QJezU/edit?usp=drive_link
https://docs.google.com/presentation/d/1Azq_nlrG1hJ23r1XnJitofNGgHRqp8s7e_fDepez9i8/edit?usp=drive_link
https://docs.google.com/presentation/d/1MpF-0lVYZSXdGVeKFCEYyPB2mzGQzGMb8p2Y8w46G3g/edit?usp=drive_link
https://docs.google.com/presentation/d/1w7fYNp2opw-8mnViDFIdMJzR7LczCOXQ9P9ShR-muY0/edit?usp=drive_link
https://docs.google.com/presentation/d/1JbpbUjaqGiKtUezFFqMs86RWta_nGwjm8aEYfi0-XFQ/edit?usp=drive_link

Unit 1 Overview

Contemporary Life Year 4: Jobs and the workforce

Unit Title: 6%@é@

Teacher:

Grade Intermediate High and Intermediate Mid Year 4
Level/Course:

Length/Dates:

7 weeks

LT G El Students can identify different jobs and characteristics that one might have

2-4 sentences when deciding to go into a specific field. Students discuss, compare and
describing the contrast jobs and the job process in the target culture vs their own. Students
main ideas, understand how to apply for a job, create a resume and perform in an interview.
content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)
List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Connections: Connect with other disciplines and acquire information and diverse perspectives in
order to use the language to function in academic and career-related situations

Comparisons: Develop insight into the nature of language and culture in order to interact with
cultural competence

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand that...

Understanding(s): e strengths and weaknesses can help dictate finding what job is right for you

What are the big as well as how you work best

picture e Dbilingualism improves job marketability

understandings that e the job application process reflects a country’s values about work

e other countries’ work practices reflect their values about work and leisure;
work related customs and organizational climate depend on culture

e different cultures have different norms about formal communication

are transferable
across contexts,
places, and times?

Essential e Why is it important to know your strengths and weaknesses? How can this
Question(s): help in the workforce?

These questions are How does knowing a second-language impact your job marketability?
related to the How does the job application process differ in target language countries?
enduring How do work practices compare in target language countries?
understandings and What are our own perspectives about what is important when obtaining
provide relevance for and acquiring work? How do they compare to the target language culture?
the learning in the e How does formal communication differ among cultures?

unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students can...
- the strengths and weaknesses that - express who they are and what are their
contribute to a person’s identity strengths and weaknesses
- the similarities and differences between - express ideas about what types of jobs interest /
the workforce in different countries don’t interest them
- how to write a resume in the target culture - interpret authentic articles and videos about the
format workforce and employment in Spanish speaking
- how to seek employment in target culture countries
- proper forms of etiquette for job - discuss the products, practices and
interviewing in the target culture perspectives about employment and applying
- formal letter writing in the target culture for a job in a Spanish speaking country and the
- vocabulary associated with jobs us
- use formal communication
- speak in present and past tenses.
- Speak in simple and complex phrases
- maintain communication in the target language
95% or more of the time.

May, 2024



Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.

Presentational Writing Mode: Writing
Goal: To create a job announcement for a job in the target culture using the workplace norms /

practices for the job fair.
Role: A representative of a company
Audience: Applicant (a classmate)
Situation: You are a representative of a company looking for a candidate in the target culture and
you will create a job announcement.
Product Performance and Purpose: You create this job announcement based on the field you
are interested in, using the style of the target culture announcements, then use it when you
participate in the interpersonal part of the IPA
Standards and Criteria for Success:
Include:
e Job
Description and responsibilities
Why should they work here
Requirements- experience, degree, necessary sKkills
Hours, salary, benefits
At least three aspects of target culture
Contact information

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

E 4ACC Anuncio de trabajo
E 4ACA Anuncio de trabajo

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
& Intermediate Mid

Intermediate Low

Communication Rubric

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

May, 2024


https://docs.google.com/document/d/13Y58JlmmSCHcT0GisIq_LrgS0gQWNmjpTymQA_WujIg/edit?usp=sharing
https://docs.google.com/document/d/1c4gIJGBRmuhI7Jdk6_ZrFuflzhF_2LVoltUiKOjLuoM/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as

information-recall.
Interpretive vocab quiz
Exit tickets

Edpuzzle

Quizlet practice

Weekly journal entries
IPA:

Language lab activities and conversations

Interpretive task: article related to job interviews
Interpersonal task: job fair (in class gallery walk)
Presentational task: Personal statement to a company

Stage 3: Instructional Design

These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
Design EACH activity for the unit. Copy and paste the tables below to outline all lessons within the

unit.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

workforce

Personality quiz, discussions about strength and weaknesses and defining how it connects to the

Learning Target:

Relevance:

Success Criteria:

Students can
e understand their
strengths and
weaknesses can help
dictate finding what job
is right for you as well as
how you best work

Real-world connected: Students
will choose jobs that interest them
based on their personality.
Student interest: Students will be
able to describe why specific jobs
are better suited for them based
on their results.

Students can

e describe their strengths and
weaknesses and others

e communicate their personality
and how it connects with a job
they may or may not be
interested in

e |dentify the importance of
knowing this information

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

E Prueba de personalidad

E Prueba de personalidad - parte de escribir
B Prueba de personalidad- prep & prueba H
Prueba de personalidad - estaciones de escritura

May, 2024



https://docs.google.com/document/d/1aRiym6g_ET3cgaYCEJjzBTq65ohE3EWeSILAilYH0zw/edit
https://docs.google.com/document/d/10SFUdPBm5t6CuVd8jA_8nBB0sLJUP_5JgJgRwpFckI8/edit?usp=sharing
https://docs.google.com/presentation/d/1-5GFcn3NMmpwvdfIn2ZKJ6AV6G7risI7RWTWrtwWxow/edit#slide=id.p
https://docs.google.com/document/d/19hIf0KGfnmMxfONTjF1EY9YnnhRh_Q7RQO32nWTC_UE/edit

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Investigate workplace practices and job announcements

Learning Target:

Relevance:

Success Criteria:

Students can understand that

e understand that
bilingualism improves job
marketability

e interpret job
announcements in the
target language

e compare work practices
and perspectives about

plays on work practices
and perspectives

work, leisure, and customs
e understand the role culture

Real-world relevance

Students will compare and
contrast work practices in their
culture to Spanish speaking
countries.

Students will engage in
conversations about bilingualism
and how it improves job
marketability.

Students

identify the various parts of
an authentic job
announcement in a graphic
organizer

compare and contrast the
similarities and differences
of workplace practices
create a job announcement
that will be used later in the
job fair

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

E Ejemplos de anuncios

E Busqueda: Puestos de trabajo

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Create a CV for a job in a Spanish speaking country

Learning Target:

Relevance:

Success Criteria:

Students can

e present their related job
and educational
experiences in complete
sentences

e communicate in the past
tense about their
experiences

e communicate with the
appropriate vocabulary
about job experiences

e use the culturally
appropriate format to
create a resume

Real-world connected
Students interpret and use
resumes and CVs to understand
the country’s workplace values.
Students create a CV that
represents workplace values and
their own personal strengths.

Students can

create a CV that
represents workplace
values / practices.
identify what they might
need to do / be able to do
for a specific job

use vocabulary, present
and past tenses.

May, 2024



https://docs.google.com/document/d/1X_Fg2jYwX5T-L3CgCvekMf8Rk-cwQigSGns_FZkm48o/edit
https://docs.google.com/document/d/11Ad4m4Xu5kvN3hhrfHrFAsSAr9ZNXe1TEAtQj4zKfA0/edit

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

E Overview CV comparison

E CV ejemplos hispanos

E 4 review of YO form preterite to describe past experiences

Summative:
B Requerimientos - C.V. 4H
B Requerimientos - C.V. 4CCP

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Identify differences between formal and informal communication in the target language.

Learning Target: Relevance: Success Criteria:
Students can Real-world connected Students
e Identify when to use the | When people communicate e Can classify phrases as
formal ‘you’ and across cultures, formal and formal or informal
conjugate correctly when informal language is used e |dentify which interlocutors
communicating with it. differently in different situations. require formal language
e Use related vocabulary and which require informal
for formal language

communication

e Understand how
different cultures have
different norms about
formal communication

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
B prueba lenguaje formal

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

IPA - Students will participate in a job fair where they will interpret a text about applying for a job,
participate in an interpersonal conversation around job experiences, and write a formal acceptance
or rejection email responding to the interview.

May, 2024


https://docs.google.com/document/d/14q12cgUVL1Md9dEIjm1hj5MhqHHkP2B8VsjsiI0_8Ww/edit?usp=sharing
https://docs.google.com/document/d/1SoJtiiowcuJT_af5gyrfjjaQug0O5Y3QBlVR3wVwYxA/edit#
https://docs.google.com/document/d/1iwH0185zWVht0_QOIQpP-tezxW15ncsEeReblx3lxj0/edit
https://docs.google.com/document/d/1J2Al2xwh_kN6iEvyIjGX9Wuf0igI5ImNH-qCXk3pAvE/edit
https://docs.google.com/document/d/16LsRddLi2_TNmlOtiQmejN7H1HMIVzDeMH5FE-48GU8/edit
https://docs.google.com/document/d/1pgHrXZkJqNGQA_-pe0l3J-0kR6vCrvvgWysk4NZsXV0/edit?usp=sharing

Learning Target: Relevance: Success Criteria:

Students will Real-world relevance Students can
e Interpret an authentic text Students will participate in job e |dentify a main idea,
about applying for a job in the | interviews using tips they learned supporting details, and
target culture from their interpretive tasks. cultural perspective of the
e Engage in conversations authentic text
using formal and informal e Recognize vocabulary from
language correctly as well as context from the text and
other related vocabulary from make inferences.
the unit. e Ask and answer questions for
e Present their opinion about personal information and
the job opportunity based on related job experiences
the conversations. e Engage in conversations

using the present and past
tense to talk about their
experiences

e Write an email with formal
language and related
vocabulary from the unit.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Summative:
B Interpretive task S4 U1 IPA 7 tips
E 4H IPA Unit 1 Feria de empleo
B Article U1 IPA 7 tips
[ la feria - resultados y evaluacion durante.docx
E S4U1 IPA writing
E Feria de empleo Prep + checklist

Rubrics:
B Intermediate Mid

Intermediate Low
Communication Rubric

Resources
Any materials and resources related to Stage 3 learning activities.

Presentacion dinero Updated 2020-21
Unidad 1 - intro - barémetro humano
E Copy of Las 10 mejores prestaciones y beneficios laborales
E 4CCP ¢ Por qué hay tantos jefes mediocres?
& 4H ¢ Por qué hay tantos jefes mediocres?
) Preguntas - para pensr.docx
E Sp4 review of YO form preterite to describe past experiences
B S4 U1 Vocabulario Fill In
B S4 U1 Vocabulario parte 2
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https://docs.google.com/document/d/1BFxLuBwKIHwriWmsxxYw7IprWKayPHAdTQdj8998Q2w/edit?usp=sharing
https://docs.google.com/document/d/1-oY3bxqLBLy6LEaiEKVMKujxfOchdSgvpZnU3QmnWn8/edit?usp=sharing
https://docs.google.com/document/d/1kfRAg7gGdy9Ua1EXf8kpMdgh80TddDPWy04beF3rMic/edit?usp=sharing
https://docs.google.com/document/d/1GhzwMQjsyKUFubcWfPoBXqxPjVBavAiM/edit?usp=sharing&ouid=108016685543582645244&rtpof=true&sd=true
https://docs.google.com/document/d/14HcmHUuAhB9ATmNO6cM-1zd00RwpdYNsKG2yV6blbpM/edit
https://docs.google.com/document/d/1VF8h-tnLVTK0qFiVbID7wtBnvQj9NK5oeJwihEqYDMo/edit?usp=sharing
https://docs.google.com/document/d/1Ftvyss9N0aQs5R7g-NQwaUfqPzc0CvV0_JRZZY-8MtI/edit?usp=sharing
https://docs.google.com/presentation/d/1LgnpNEmX7-gtLX1we5b9hfipoRRGbzHe_NOdvIyhFx4/edit?usp=sharing
https://docs.google.com/presentation/d/1l2_MQaCyOePD9aRfq4_Zq-Ev7w-jiKRlsCc2GO9bf2M/edit?usp=sharing
https://docs.google.com/document/d/1UeTpWKTFJp7VWLpcNnKLwvaWPh-r8J6uzXyR0ZLKJNU/edit?usp=sharing
https://docs.google.com/document/d/1WnHEd2I3UdA6OfwcJQSyFOfK912SD9I_aSZYLhmHcRM/edit?usp=sharing
https://docs.google.com/document/d/1e7_eu1x4TLIqcbFcKBhej-cs4IF1tY0bSvSamJ_tcP0/edit?usp=sharing
https://docs.google.com/document/d/19YqUtaMICyLK1uA0z4PjugmyEVKNwW8x/edit?usp=sharing&ouid=108016685543582645244&rtpof=true&sd=true
https://docs.google.com/document/d/1iwH0185zWVht0_QOIQpP-tezxW15ncsEeReblx3lxj0/edit?usp=sharing
https://docs.google.com/document/d/1XZ6cHeM7u0AEu6HxDzkdcEj-wpvhiBJQ4KYOzLoFk58/edit?usp=sharing
https://docs.google.com/document/d/1dM_5uKLL9YyngkKpiA-MWzCEIOclqbrx8cP2_IgjoiE/edit?usp=sharing
https://docs.google.com/document/d/1oQGqHU3is0cmb8PW3c6jpsR8qjri2M3EgATBARM6GxU/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Curriculum

Unit: 1 Years
1-5 All

l.anguages

Southingtoun High School

Chinese, French, Italian, Latin, Spanish

World Language ’
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World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

WOD DIUDWISSPIS



6 Cultural Themes for all years, all levels

Persounal & Public Beauty & Aesthetics Global Challenges
Identities =
Science & Techuology Families & Communities Contemporary 'Life

% W =S
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ACTFL Proficiency Levels

Novice Mid = Intermediate lLow= T termediate High =
year 1 ACA year 2 ACC year 4 ACC
Year 3 ACA year 5 ACA

Novice High = Intermediate Mid = Advauced Low =
year 1 ACC year 3 ACC year 5 ECE
year 2 ACA year 4 ACA
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ACTFL Proficiency Levels & the workplace

Examples of Who Is Likely

ACTFL Level

Language Functions

Ability to tailor language fo specific
audience, persuade, negotiate. Deal
with nuance and subtlety.

Discuss topics extensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively

with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding fo simple questions.

Communicate minimally with
formulaic and rote utterances, lists,

Corresponding Professions/Positions*

Foreign Service: Diplomat, Coniract Negotiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representative,
Fraud Specialist, Account Executive, Medical Inferpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Adminisirator, Billing Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Refail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

to Function at This Level
* Highly arficulate, professionally specialized nafive speakers
* language learners with extended (17 years) and current
professional and/or educational experience in the target culture
* Welleducated native speakers

® Educated language learners with extended professional and/or
educational experience in the farget language environment

* language learners with graduate degrees in language or a
related area and extended educational experience in target

environment

® Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong siudy in
the target language culture

® Undergraduate language majors

* language learners following 6-8 year sequences of study
(e.g-, AP) or 4-6 semester college sequences

* Language learners following 4-year high school sequence or
2-semester college sequence

® Language learners following an immersion language program
in Grades K-6

* language learners following contentbased language program
in Grades K-6

. mngalammfolowm2msofhduchoollmnguoga
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Year 1-Unit 1:
Personal & Public Ideuntities &
Science & Techuology

Novice Mid/High Proficiency Level

Students can introduce themselves and
describe their school and classes. Students
compare and contrast their school experiences
with that of their target culture peers.
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Presentational Speaking Mode:

Goal: Students will be able to compare their school to a school in the target culture.

Role: You are planning to receive an exchange student from the target language. You are
sending them a video tour of your school. You must demonstrate ways your school compares
to schools you have studied in the target culture.

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like
here.

Product: A video tour including 4 sentences describing the students’ school
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Year 2-Unit 1:
Persounal & Public Identities

Novice High or Intermediate Low Proficiency
Level

Students can describe themselves and their
daily routines. They compare their daily
routines with others in the class and with
target culture routines.
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Presentational Speaking Mode:

Goal: Students will create a video about their daily routine (i.e., “A Day in My
LIfe”).

Role: Content creator

Audience: Your followers

Situation: You are a content creator looking for more international followers.

Product Performance and Purpose: You will create a “day in my life” video
portraying your daily routine.of a typical school day.
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Year 3-Unit 1:
Beauty & Aesthetics

Intermediate Low/Mid Proficiency Level s

Students can describe and compare works of
art and discuss the themes and styles of II

diverse artists.

----------A
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Presentational Writing and Speaking
Mode:

Goal: To create a selfie that represents your
unique identity and personality, present it to
the class, and compare your selfie with one
of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist,
you will create a self portrait that represents
your life and your unique identity and
personality

Product Performance and Purpose: You
will share the selfie with your classmates and =~ —
explain it to them. You will also compare your
self portrait to one done by the artist by
\nswering some questions in written format.

—
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Year 4-Unit 1:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can identify different jobs and
characteristics that one might have when deciding
to go into a specific field. Students discuss, II

compare and contrast jobs and the job process 1in
the target culture vs their own. Students
understand how to apply for a job, create a II

resume and perform in an interview.

----------A
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Presentational Writing

Goal: To create a job announcement for a job in the target culture using the workplace
norms / practices for the job fair.

Role: A representative of a company

Audience: Applicant (a classmate)

Situation: You are a representative of a company looking for a candidate in the target
culture and you will create a job announcement.

Product Performance and Purpose: You create this job announcement based on the
field you are interested in, using the style of the target culture announcements, then use
it when you participate in the interpersonal part of the IPA
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Year 5-Unit 1:
Persounal & Public Identities

Intermediate high/Advanced low Proficiency Level

Students can discuss each other’s interests,
likes/dislikes, & diverse perspectives. Students
can talk about their identities & the groups they

‘ belong to. They can discuss the factors that

impact one’s identity & how identity changes over
time based on experiences.

----------A




WOD DIUDWISSPIS

Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived
based on the stereotypes that accompany a group to which you belong.

Situation: You want your classmates to get to know you and you want to get to know
them. You want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are
associated with your group, how those stereotypes make you feel, and how we can
eliminate stereotypes. You will then present a summary of your essay to your

classmates.
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Unit Overview

Personal & Public Identities My Identity year 5

Unit Title: é%@é@

Grade ADVANCED LOW ECE French 5
Level/Course:

Length/Dates:

VLTSI IO ETR/HI Students will get to know each other and learn about each other’s interests,
2-4 sentences likes/dislikes, and diverse perspectives. Students will talk about their private
describing the and public identities and groups they belong to. They will discuss the factors
main ideas, that impact one’s identity and how identity changes over time based on
eI IR ESICIIEM experiences.

of the unit.

8 weeks

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in multilingual
communities

May, 2024



Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:
Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:
Students effectively communicate and use interpersonal skills in a range of formal and informal

contexts.
Enduring Students will understand...
Understanding(s): e that people have a need to belong.
What are the big e language and culture play an important role in a person’s identity
picture e that one's identity changes and evolves over time.
understandings that e that different aspects of a person’s personality are expressed differently in

are transferable various situations
across contexts e that immigrants struggle with alienation and assimilation because as a

places, and times? person learns the rules of their new environment and assimilates to their
’ i new surroundings they risk losing their original identity
e that stereotypes form from people's need to organize their world but they
can cause divisions and make peaceful, respectful relationships difficult.
e that every group (national/ethnic) has their unique history, memories, and
manner in which they see the world and form their worldview, which
impacts their decisions and actions.

Essential e How do | achieve a feeling of belonging in school, at home, and on social
Question(s): media?

These questions are e What is culture shock and how does it affect people’s ability to assimilate?
related to the e How does my identity change in different situations/cultures? How do |
enduring express my identity?

understandings and e Why do stereotypes exist and how can they be eliminated?

provide relevance for e How does my worldview impact my perspectives, decisions, and actions?
the learning in the

unit.

What will students be able to do...

Skills, processes and/or knowledge that are related to each
indicator and which students will be able to use in new
contexts/with new material

What will students know...

Factual information, vocabulary and basic concepts
related to each indicator

Students will know... Students can...
- vocabulary associated with identity. - express what they like/dislike, interests, and their
- People have public and private identities. experiences.
- the factors that contribute to a person’s - express ideas about the qualities they prefer in their
identity. friends.
- the factors that contribute to national and - understand and give descriptions-physical,
ethnic identity. emotional, personalities, values, etc.
- what stereotypes are and how they form. - discuss stereotypes and how they form.
- the effects of culture shock and the factors that - express their opinions about culture shock and the
contribute to a person’s self-esteem. role self-esteem plays in success.
- present and past tenses. - speak in present and past tenses.
- maintain communication in the target language at the
Intermediate High Proficiency level 95% or more of
the time.
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Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence
What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:
Goal: To create descriptions of yourselves, as you are and as you are perceived based on the stereotypes
that accompany a group to which you belong.
Role: Yourself, in one of the many groups with which you identify
Audience: Classmates/teacher
Situation: You want your classmates to get to know you and you want to get to know them. You want to
eliminate stereotypes people might associate with your group
Product Performance and Purpose: You will write about the stereotypes that are associated with your
group, how those stereotypes make you feel, and how we can eliminate stereotypes. You will then present a
summary of your essay to your classmates.
ndar nd Criteria for
Your presentation should include:
Choose a group to which you belong: adolescents, blondes, athletes, etc.
A paragraph describing yourself based on stereotypes.
A paragraph describing yourself accurately.
2 visuals to accompany the paragraphs.
A paragraph relating your personal experience and how these stereotypes affected you personally,
A solution to eliminate stereotypes and prejudices

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

Unite 1 Vocabulaire

Activité de Vocabulaire
Citations pour presentations

Etudes de I'Oeuvre "L'Amant”

Marquerite Duras

Diapositives de I'année derniére
La Nuit Culturelle

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics

Communication rubric

Intermediate High rubric

Advanced Low rubric

Mon Groupe PBA
Mon groupe-Enonce a faire
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https://docs.google.com/document/d/1aqFvy_MqoBwXW4JOgz5quQscbC25CwSi1G5AngfQToY/edit?usp=sharing
https://docs.google.com/document/d/1vEbY5MNli3Lpvd8ixmu5IHFWGvXRc_nAyBjzUBO8Qx8/edit?usp=sharing
https://docs.google.com/document/d/1jGZYoP_RlJkC4sRAkG9Bu-G7u4rXmwG4_zy_uWrQsI0/edit?usp=sharing
https://docs.google.com/document/d/1_F5OQTrEBbR5PeBg8D9eleBqZoBgfdHemS9K8PZs4lA/edit#heading=h.ayecm7imr2bd
https://docs.google.com/document/d/1hFo7AjEsyCgZug7vJEijzjtYbPLfPDpiQHGBP5SGQgc/edit?usp=sharing
https://docs.google.com/document/d/1Xdg1J5Vrp8rvQyQXFC-j6g96w-6HaT-iA-_S8mRSOnc/edit?usp=sharing
https://docs.google.com/document/d/144iFF18Q3JBNRV5QZpVzAH03UVA6Sw5aPfuzowktH-k/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://docs.google.com/document/d/1nlPiuQ7AtPrce-2fkdZGs8LghBBUanQaqBzC16eDTZY/edit?usp=sharing
https://docs.google.com/document/d/1hr8amiHjCkNr309B5-t3w-Yuf1FV7ObIrjjd0UgwlM8/edit?usp=sharing
https://docs.google.com/document/d/1FdKCZtr19K1chrYBE87qt2ENv7FnoEK6ssbKKMUtf9U/edit?usp=sharing

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first
time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may use as
information-recall.

Quizlet practice

Weekly journal entries

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency

Proficiency checks

Discussion-correction mutuelle basique

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

Mon Sac Identitaire

IPA INTERPRETIVE AND PRESENTATIONAL WRITING

Stage 3: Instructional Design
These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.

Activity/Task 1

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students interpret an authentic text about names.

Les noms de famille et les traditions

Signification des noms francais

Les jeunes et les traditions

Lab Activity-Les Langues et les Noms de Famille
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https://docs.google.com/document/d/1ilunmrHyFKHG0uCjZ4PwEM0mdHjswN_K7UIEsM2zNPU/edit?usp=sharing
https://docs.google.com/document/d/1Y2v29RyCptLz42QPkUN1f20AlvTzychecH2sWxp0J5g/edit?usp=sharing
https://docs.google.com/document/d/1US1EtILD0VUfXcGHx3vcE08mAO6jFsrzQE5iVOQVkWQ/edit?usp=sharing
https://docs.google.com/document/d/14UzoCoXCjzPGD3Rv7Bz87qQcmaQWrod3xYbCPkIAsT0/edit?usp=sharing
https://www.geo.fr/histoire/le-nom-de-famille-une-tradition-presque-millenaire-208032
https://www.geneanet.org/nom-de-famille/
https://www150.statcan.gc.ca/n1/pub/11-627-m/11-627-m2021085-fra.htm
https://docs.google.com/document/d/1ZFmDNaRSUq2rpQNYCp8EvpK4gL5j7grGHrquO31k6ss/edit?usp=sharing

Learning Target:

Relevance:

Success Criteria:

Students can:

e Interpret an authentic text
about names and how they
could be related to
traditions;

e Discuss the origins of
names and their cultural
origins

Real-world connected:

Names structure is important in all
cultures and understanding those
dynamics helps people
understand others’ perspectives.

Students can
e Answer comprehension
questions;
e Share about the history of
their firsts and last names

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:
Edpuzzie

Comment choisir son nom de famille

Histoire des homs de famille en France

Summative

Analyse sémantiqgues des noms de famille

August 30 - September 08

Activity/Task 2

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Discussions to get to know each other and engage in self discovery

Learning Target:

Relevance:

Success Criteria:

Students can
e talk about myself and my
interests;
e listen to my classmates
share about themselves;

e interpret authentic texts
about identity;

e discuss how language
and culture play an
important role in a
person’s identity;

e reflect on how every
group (national/ethnic)
has their unique history,
memories, and a unique
manner in which they

Real-world connected -
Students get to know each
other and develop their own self
knowledge.

Students can
e engage in conversations
and discussions about
identity;

e identify the main idea
and supporting details in
authentic texts;

e discuss their
likes/dislikes in the past
and present;

Always

e use present tense with
accuracy;

e attempt to use the past
tenses;
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https://edpuzzle.com/media/652ec4a70d08cb3fd8c5cf2d
https://edpuzzle.com/media/613e73f69178a8418e088db8
https://docs.google.com/document/d/1WZylwC3D3_NiFioxPSsWQOloxrBbvaTeaz7Oxydy95E/edit?usp=sharing

see the world and forms
their worldview;

e compare different
aspects of a person’s
personality and how
those aspects are
expressed in different
situations;

e present how their
identity has developed
over time;

e present how their
identity has developed
over time.

e attempt to communicate
at the advanced low
proficiency level.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Vocabulaire- mon Identité
Formative

Writing about a brief cultural biography

Mon identité-Qui suis-je?
La Quéte Identitaire

Amel Bent- Ma Philosophie (fierte Individuelle)

Activité Grammaticale
Summative

Explications de leurs experiences passees

Mon Sac Identitaire

September 11 - September 18

Activity/Task 3

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Multicultural self - | belong to many groups and have many identities.

Texte Authentique:

Le Multiculturalisme au Québec

Vocabulaire sur le Multiculturalisme

Learning Target:

Relevance:

Success Criteria:

Students can
Couple of lessons
e explain how there are
many aspects that
contribute to a person’s
identity;

Real-world relevance
Students can talk about
themselves and their personal
and public identities with a
visual representation of their
interests.

Students can
e identify and share the
groups they belong to;
e explain the activities
associated with that
particular group;

May, 2024



https://docs.google.com/document/d/1vEbY5MNli3Lpvd8ixmu5IHFWGvXRc_nAyBjzUBO8Qx8/edit?usp=sharing
https://documentation.ac-besancon.fr/jinfographie-mon-identite-numerique/
https://twitter.com/morsimas/status/1040144936677584896
https://docs.google.com/document/d/1UkwThUP0yf7jEahXosGszKtgyc4TbgP7XjIm82DEyYM/edit?usp=sharing
https://docs.google.com/document/d/1ooaEhfTSd8QVVoFeAITQ1A56J3sAvB8_5a1GrCmPpYY/edit?usp=sharing
https://docs.google.com/document/d/1GBwsdZYD0GRvVlSxc2OSLII6Q66lfA22j1aq16PUL2A/edit?usp=sharing
https://docs.google.com/document/d/1kjOj_Wbvk5yOgXNefHRv4YJxNYmXM2IAdu2o0J-Cg-0/edit?usp=sharing
https://docs.google.com/document/d/1US1EtILD0VUfXcGHx3vcE08mAO6jFsrzQE5iVOQVkWQ/edit?usp=sharing
https://lop.parl.ca/sites/PublicWebsite/default/fr_CA/ResearchPublications/200920E
https://docs.google.com/document/d/1nCPiG4BJ6HIHY17aoQ1uGiUTNNGNE0K2tElQpop45UQ/edit?usp=sharing

e identify the groups that |
belong to based on my
interests, beliefs, and
activities;

Gallery walk day

e present the many groups
they belong to;

e discuss their interests
and activities inside and
outside of school;

e compare their groups
with those of their
classmates;

e reflect on their role in the
school community;

e interpret texts about
stereotypes.

use visuals to represent
those groups;

state the main idea and
supporting details;
give my opinion and
share ideas;

use present tenses and
describe and share
opinions;

use past tenses to
explain past
events/experiences.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative -

La Fleur identitaire
Summative:
DEVOIR 1

Mon Groupe PBA

Mon groupe-Enonce a faire
Intermediate High rubric
September 19- October 2

Socratic Seminars on each other’s identity elements

Activity/Task 4

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

Students read and interpret an authentic text and discuss stereotypes

Learning Target:

Relevance:

Success Criteria:

Students can

e Define a stereotype

e Identify treatment or words
people use when they have
a bias

e Communicate the
consequences of
stereotypes

Real-world connected

Students engage in
conversations about the impact
of making generalizations and
stereotypes and how to
eliminate them.

Students can:

Describe a stereotype that
affects them

reflect on the consequence
of the stereotype in the
target language

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

Formative:

Les stéréotypes (infographie) - Stéréotypes religieux en France
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https://docs.google.com/document/d/1iuk9NGRtiwiuwWZNF1TOthB2WtUAD5dGRC92WY7dXTI/edit?usp=sharing
https://docs.google.com/document/d/12XH4YLA86JYjh2xR6PKTIVOYkfq6PlDcH_goeK1q1-Y/edit?usp=sharing
https://docs.google.com/document/d/1hr8amiHjCkNr309B5-t3w-Yuf1FV7ObIrjjd0UgwlM8/edit?usp=sharing
https://docs.google.com/document/d/1FdKCZtr19K1chrYBE87qt2ENv7FnoEK6ssbKKMUtf9U/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://www.pinterest.com/pin/611715561911066869/

Vidéo sur L'’Amant de Marguerite Duras - Le film au complet
La Phobie de I’Autre (le nerf des stéréotypes) - La crainte de la différence

Summative:
Rédaction sur Les Stéréotypes

October 03-October 09

Discussions about observations and judgements; discussions about belonging; discussions
about stereotypes - why they exist, the harm they can cause

Texte Authentique:

Caractéristiques évolutifs du stéréotype

Le schema de Manon Britel

See comments section in Stage 2 for the list of instructional strate

ies. (10/3 or 10/4)

Learning Target:

Relevance:

Success Criteria:

Students can
Lesson 1 previewing

e use screenshots from
the video to anticipate
the content and message
of the video;

e discuss their opinions
with classmates;

Lesson 2 viewing

e watch and interpret a
video about asking
where someone is from;

e interpret authentic texts
about identity and
belonging;

e share my observations
and opinions with a
classmate;

e discuss the impact
questions of belonging
have;

Lesson 3 post viewing

e share personal
experiences of
belonging;

e share their opinions and
ideas about the authentic
text;

e reflect on the
relationship between the
characters in the video.

Real-world connected
Students share personal
experiences about belonging
and how appearance impacts
membership of a group.

Students can

e make predictions;

e ask and answer
questions about the text
- plot, sequence of
events, etc;

e support their answers
with evidence from the
text - author’s purpose,
message, character
development and
relationship, etc;

e reflect on the message of
the authentic text;

e share personal
experiences and
interpretations;

e use past and present
tenses to discuss the
video and personal
experiences.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.
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https://www.researchgate.net/figure/Moderateurs-et-mediateurs-des-effets-de-menace-du-stereotype-sur-les-performances_fig1_303825054
https://manon-britel.tumblr.com/post/134056123251/compte-tenu-de-lactualit%C3%A9-je-tenais-%C3%A0-vousLinks%20to%20an%20external%20site.
https://www.youtube.com/watch?v=VZXBCU232fo
https://www.cairn.info/revue-pensee-plurielle-2003-1-page-7.htm
https://docs.google.com/document/d/14yAgUbM9FWvExmObwUln3kqc5c-wIRVB5crgSSZnYBQ/edit?usp=sharing

Formative :

Socratic Seminar on Manon Schema all by giving real life examples and personal experiences
Summative Assessment:

Devoir sur le Schéma de Manon

October 10 -October 16

Activity/Task 5

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Define stereotypes and my group

Students read and interpret excerpts from an autobiography by Marguerite Duras

They will discuss the main themes such as Social transgression, Social Interpretation and
Misinterpretation, The Durassian Character and Stereotypes

Etudes de I'Oeuvre "L'Amant”

Learning Target: Relevance: Success Criteria:
Students can Real-world connected Students can
e discuss how Students engage in e choose a group that they belong to
their identity conversations about the and reflect on how that group is
develops over impact of making viewed by others;
time; generalizations and o list 5 stereotypes about the group
e understand that | stereotypes and how to that they have heard or

language and
culture play an
important role in
a person’s
identity;

e discuss the
different aspects
of a person’s
personality and
how those
aspects are
expressed in
different
situations;

e understand that
every group
(national/ethnic)
has their unique
history,
memories, and
manner in which
they see the
world and forms
their worldview;

eliminate them.

experienced;

e share personal experiences about
how those stereotypes impacted
them and/or their families;

e give information that dispel those
stereotypes.

o reflect and discuss why stereotypes
exist and how to eliminate them;

e participate in a Gallery walk - share
information about themselves and
their groups.
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https://docs.google.com/document/d/14yAgUbM9FWvExmObwUln3kqc5c-wIRVB5crgSSZnYBQ/edit?usp=sharing
https://docs.google.com/document/d/1_F5OQTrEBbR5PeBg8D9eleBqZoBgfdHemS9K8PZs4lA/edit#heading=h.ayecm7imr2bd

e understand that
stereotypes form
from people's
need to organize
their world but
they can cause
divisions and
make peaceful,
respectful
relationships
difficult.

Assessment
List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Socratic Seminar on "L'Amant”
Summative:

QUIZ ON DURAS

October 17 - October 23

Activity/Task 6

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Culture shock experiment

Students will work on rotative stations. Each station displays specific and strict cultural rules that
may be “weird’ for the “visitors” and the hosts clans will find “the visitors” “strange” as well

Texte Authentique:

Les gitanes font leurs propres lois

Learning Target: Relevance: Success Criteria:
Students can Real-world connected Students can
e Participate in a cultural This is a simulated experience Day 1
experiment; of culture shock - how people e participate in a cultural
e present their ideas about | make sense of their world when experiment;
culture shock; they don’t understand the rules o follow the rules of
e discuss their reactions to | of the dominant culture. assigned culture;
the game; e Interact with other
e compare different cultural group;
aspects of a person’s Day 2
personality and how e identify the cultural rules
those aspects are of the other group;
expressed in different e discuss their
situations; emotions/feelings being
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https://docs.google.com/document/d/11wXkva-KV79b1DPXRBXnLiM6m2CH2NgCY48Zz2OiDWA/edit?usp=sharing
https://docs.google.com/document/d/1kpSoG_OWV0wtSkEv3HKnraLShRX4ppFJTjnqV3GOqgk/edit?usp=sharing
https://youtu.be/5g014713HBM?si=gljNKF22sJvQ1-5w

e reflect on the difference
between observations
and judgements.

in their home group and
being in the other group;
e reflect on the effects of
culture shock and its
impact on people
entering a new country.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.

(They can be listed/linked below)

Informative:

L'Interprétation de comportements "Bizarres" de certaines "castes”

(October 24 October 27)

Activity/Task 7

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

World view conversation

Texte Authentique:

La vision du monde selon des perspectives différentes

Students discuss about societal norms and how to avoid “transgressing” the norms

Learning Target:

Relevance:

Success Criteria:

Students can

e participate in an activity
that exposes their
worldview;

e discuss how their
worldview impacts their
decision about which
topics to discuss in
certain contexts and with
certain people;

e acknowledge that people
from other cultures have
other topics they are
willing or not willing to
discuss;

e discuss the importance
of being aware of one’s
worldview and the
worldview to maintain
good relations.

Real-world connected

Students discuss how culture
impacts the taboo topics in
diverse cultures. Recognizing
that one can’t assume that an
acceptable topic in one’s home
culture is acceptable in another
culture helps to avoid
miscommunications and
insults.

Students can

e choose 2 of the five
questions they are most
comfortable discussing
with peers;

e then choose 2 of the
remaining 3 questions
that they are most
comfortable discussing
with peers;

e discuss why they left the
remaining question;

e discuss why the
question that was most
uncomfortable for them
to discuss is the least
uncomfortable for people
in other cultures;

e explain how cultural
values and language
impact the interpretation
of questions.
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https://docs.google.com/document/d/1rZtoEyGDpswQC7UAF8tkmToTi15eZHY7076TLArXGdU/edit?usp=sharing
https://trouvetavoix.org/et-vous-quel-serait-votre-monde-ideal/

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

Formative:

Worldview questions

Et vous quel serait votre monde idéal?

Socratic Seminar: Students discuss their ideal world. What should they say or do and what
shouldn’t they say or do for that to happen?

L'imparfait de l'indicatif

Summative:

IPA Interpretive, Presentational Writing And Interpersonal Speaking

(October 24 October 27)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
Instructional Slides
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https://trouvetavoix.org/et-vous-quel-serait-votre-monde-ideal/
https://docs.google.com/document/d/1GBwsdZYD0GRvVlSxc2OSLII6Q66lfA22j1aq16PUL2A/edit?usp=sharing
https://docs.google.com/document/d/1v_1sNPxWMf3YCMmv03gPzOQh7VXWE9JZ1FL8g_H-Z-4/edit?usp=sharing
https://docs.google.com/presentation/d/1A-CbqWhlyAP5KPYuiXy9kAo5DofC8inxFLWj8OdxbBI/edit?usp=sharing

Unit Overview

Personal and Public Identities: indigenous groups of Latin America

Unit Title: 6%@é@

Grade UCONN ECE Latin American Studies Spanish 5
Level/Course:

Length/Dates: 6 weeks

ORI ETRA This unit introduces students to indigenous groups in Latin America and how
2-4 sentences cultural products and practices continue today as part of current national
describing the identity.

main ideas,

content and skills

of the unit.

Stage 1: Desired Results

Grade Level/Subject Standard(s)

List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address
Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or
written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or
viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to inform,
explain, persuade, and narrate on a variety of topics using appropriate media and adapting to a
variety of audiences of listeners, readers, or viewers.

Cultures: Interact with cultural competence and understanding

e Relating Cultural Products and Practices to Perspectives: Learners use the language to investigate,
explain, and reflect on the relationship between products, practices and perspectives of the cultures
studied to develop an empathetic understanding.

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

e Learners set goals and use language to interact and collaborate in their community for enjoyment,
enrichment, and advancement and they reflect on their progress in using language within the
classroom. (social justice standards & intercultural competency standards).

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address

Communication: Communicate effectively in more than one language in order to function in a variety
of situations and for multiple purposes

Cultures: Interact with cultural competence and understanding

Communities: Communicate and interact with cultural competence in order to participate in
multilingual communities

Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
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Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a reflection
on the challenges and benefits of the process and/or solution(s).

Collaboration Transdisciplinary Goal:

Students flexibly and cooperatively work with others in physical and virtual environments and assume
shared responsibility for completing a project or achieving a goal.

Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and informal
contexts.

Enduring Students will understand that today’s culture in Latin America is influenced by the
Understanding(s): indigenous populations that lived there before colonization.

What are the big Students will understand the products and practices of these indigenous groups
picture and they will reflect on the cultural perspectives.

understandings that
are transferable

across contexts,
places, and times?

Essential Who are the indigenous peoples of Latin America?

Question(s): What are the cultural products of these groups?

LR TSR Il /Vhat are the cultural practices of indigenous groups?

related to the How is current Latin American identity influenced by the nation’s indigenous
enduring groups?

understandings and

provide relevance for

the learning in the

unit.

What will students be able to do...

Skills, processes and/or knowledge that are related
to each indicator and which students will be able to
use in new contexts/with new material

What will students know...

Factual information, vocabulary and basic
concepts related to each indicator

Students will know... Students will be able to
- Names of Latin American countries and their .
capitals - ldentify elements of current cultural products and

practices that are descendent of indigenous groups

- Compare cultural products, practices, and
perspectives of indigenous groups to students’ own
cultural perspectives

- interpret authentic texts and videos regarding Latin
American countries and their indigenous groups.

- Engage in conversations around identity and
indigenous groups.

- maintain communication in the target language 95%
or more of the time.

- Communicate in the 3 modes at the intermediate
high level of language.

- Names of indigenous groups in Latin America
- Cultural products of indigenous groups related
to religion, social structure, food, economy,

and daily life

- Cultural practices of indigenous groups related
to religion, social structure, food, economy,
and daily life

- the factors that contribute to national and
ethnic identity.

Stage 2: Evidence of Student Learning
Performance Tasks
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Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Speaking Mode:

Goal: To identify the cultural products and practices of the indigenous groups in students’ host country
specialty and how indigenous groups contribute to current national identity.
Role: Expertin your host country specialty
Audience: Classmates at Culture Knight
Situation: You are investigating the indigenous groups of your host country specialty and the products and
practices of this group. You are presenting on the current elements of national identity that have developed
from the country’s indigenous groups by creating a presentation for Culture Knight that educates on one
specific product or practice that has origins in the indigenous groups of the country.
Product Performance and Purpose: You create an engaging presentation of the product or practice and
include an interactive activity to present at Culture Knight.
Standards and Criteria for Success:
Your presentation should include:
A clear product or practice in your host country specialty that has origins in the indigenous group in your host
country specialty.
For example:
e Food
artisan/craft
Building
Religious symbol or ceremony
Language
Technology
Agricultural technology
e Social hierarchy or status symbol
Your culture knight presentation must explain the history of the product or practice and include a task or
interactive activity that the visitors of your presentation may complete.
Conclusion: what is the influence today of this indigenous group in your host country specialty?

Resources

Any materials and resources related to the performance task that the teacher or student would need to be successful.

B Comunidades indigenas de mi pais

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
B Spanish 5 latin american studies rubric

B Rubrica: seminario

C Rubrics

Communication rubric

Comments
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https://docs.google.com/document/d/1NMfT-GIbmuPtNNaUe-zgHVCLYLsUxc7mEAJTJj1kxbk/edit?usp=sharing
https://docs.google.com/document/d/1HpwUHORyE-0byTP2_KetYW5rxQceqNT6ZhAHN6Esjfg/edit?usp=sharing
https://docs.google.com/document/d/1IQVaLApum5GXwGQmwFgZ5_73gFpBVRuvCBaio0aoGDs/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing

Frame this as any information that would be helpful for a new teacher or a teacher teaching this course for the first

time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies you may
use as information-recall.

interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative & summative)
CBAs - duolingo

IPA: Integrated Performance assessment

Interpretive task: Authentic resource about an indigenous celebration

Interpersonal task: Seminar to compare products, practices, and perspectives of indigenous groups of Latin
America

Presentational task: Essay comparing a product or practice from an indigenous group to the celebration
outlined in the interpretive task.

B U1 IPA national identity/idigenous groups

B REVISED ipa seminar indigenous groups

Stage 3: Instructional Design

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

Students become familiar with the geography of Latin America and share prior knowledge they
have about Latin American cultures in a KWL activity.

Learning Target: Relevance: Success Criteria:
Students can: Global relevance: understanding | Students can:

e |dentify the Spanish national identity requires - Identify the Spanish
speaking countries of Latin | understanding cultural speaking countries of Latin
America on a map. perspectives of ethnic groups. America on a map.

e Identify the capitals of - Identify the capitals of
Spanish speaking Latin Spanish speaking Latin
American countries. American countries.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)
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https://docs.google.com/document/d/1dfhq2jYFJsAnfGtWiiNqv8T0XaUScIUpnmbGfEemkvM/edit?usp=sharing
https://docs.google.com/document/d/1z6NhNOIsCl9rB3Hvy8civpnIuKwHX7C9dMXxEBsitHA/edit?usp=sharing

E prueba los mapas

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

the Mayans.

Students will interpret texts, engage in conversations, and present information in Spanish about

Learning Target:

Relevance:

Success Criteria:

Students can:
Cultural targets:

- Identify the products and
practices of the Mayans
and reflect on the cultural
perspectives.

- Name Mayan gods and
what they represented

- Name important structures
in Mayan ruins and what
they were used for.

Linguistic targets:

- Learn vocabulary to talk
about indigenous groups in
the target language.

- Use the preterite and
imperfect tenses to
interpret a Mayan myth

Global relevance: understanding
national identity requires
understanding cultural
perspectives of ethnic groups.

Students can:

e Interpret a cultural text to
identify cultural products of
the mayans (for example,
they identify “mascara
funeraria” as a product)

e |dentify cultural practices of
the mayans (for example,
bartering in markets)

e Communicate the cultural
perspectives of the
Mayans based on cultural
products and practices
(perspectives of death,
social hierarchy,
organization of the
community)

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

& PRUEBA vocabulario

Edpuzzle video

B preterite/ imperfect review: el mito de la creacion maya

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
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https://docs.google.com/document/d/1i84-iz5Qimr9uZmgbB-rA4N9gAP-AD_zIXLnN_WL04E/edit?usp=sharing
https://docs.google.com/document/d/1cQxNRZri4sSCo-bBaoXzNvxCKQdGQDNotq1lrevxxbg/edit?usp=sharing
https://docs.google.com/document/d/1YyT7-NAef3zJVhaIHW3v_0tlSV34sSn9XGYZlGhkVWE/edit?usp=sharing

the Aztecs.

Students will interpret texts, engage in conversations, and present information in Spanish about

Learning Target:

Relevance:

Success Criteria:

Students can:
Cultural targets:

- identify the products and
practices of the Aztecs and
reflect on the cultural
perspectives.

- Make cultural comparisons
between the Mayans and the
Aztecs

- Identify important symbols to
Aztec culture

Linguistic targets:

- Use vocabulary to talk about
indigenous groups in the
target language.

- Interpret when the preterite
and imperfect tenses are
used in a myth.

Global relevance: understanding
national identity requires
understanding cultural perspectives of
ethnic groups.

e Interpret authentic texts to
identify cultural products of
the Aztecs (for example, they
identify “a sculpture of a
warrior” as a product)

e |dentify cultural practices of
the Aztecs (for example,
dressing as an eagle for war,
offering human sacrifices to
their gods)

e Communicate the cultural
perspectives of the Aztecs
based on cultural products
and practices (perspectives
power and war, protecting the
empire and community,
religion.)

e |dentify preterite and
imperfect verbs in a myth and
justify their grammatical use.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

B La peregrinacion de la cultura Azteca

Quiz preterite/imperfect: B La leyenda azteca del ajolote

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.

the Incas.

Students will interpret texts, engage in conversations, and present information in Spanish about

Learning Target:

Relevance:

Success Criteria:

Students can:
Cultural targets:

- identify the products and
practices of the Incas and
reflect on the cultural
perspectives.

- Identify structures of Machu
Picchu and their importance

- ldentify symbols important to
the incan religion

Global relevance: understanding
national identity requires
understanding cultural perspectives of
ethnic groups.

e Identify cultural products of
the Incas (for example, they
identify “el camino Inka” as a
product)

e Identify cultural practices of
the Incas (Inti Raymi holiday
of the solstice)

e Communicate the cultural
perspectives of the Incas
based on cultural products
and practices (perspectives
around engineering and
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https://docs.google.com/document/d/1nwWX4KVJ-RdBYy8AQw8rSEPubZGsTusWE0y3NAdAh08/edit?usp=sharing
https://docs.google.com/document/d/1KIYEbytvyBxCOXKtEd9cMJY25H-3sr9EasdnNr4LMCo/edit?usp=sharing

- Make cultural comparisons
between the Incas, Mayans,
and the Aztecs

Linguistic targets:

- Use unit vocabulary to talk
about indigenous groups in
the target language.

- Use the imperfect tense to
talk about what life was like
before the arrival of the
Spanish

sustaining an empire, religion
worshiping the sun.)

e Compare the cultural
products, practices, and
perspectives of the Incas to
another indigenous group
studied in the unit.

Assessment

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning sequence.

IPA - see assessment evidence

Reflection of artifacts in the Museo Larco (Lima, Peru)

Virtual tour of important structures of Machu Picchu

& U1 IPA national identity/idigenous groups

E REVISED ipa seminar indigenous groups

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

How does the indigenous culture of Latin American influence cultural identity today? How much of
the current population identifies as indigenous and what products and practices continue
currently? Students will use current news sources to understand the influence of indigenous
groups in current Latin American societies.

Learning Target:

Relevance:

Success Criteria:

Cultural target:

- Students will understand that
today’s culture in Latin
America is influenced by the
indigenous populations that
lived there before
colonization.

- Students can investigate a
current event in Latin America
related to indigenous groups.

Linguistic target:

- Use vocabulary to talk about
indigenous groups in the
target language.

- interpret authentic texts about
indigenous groups in the
student's host country
specialty) .

Global relevance: understanding
national identity requires
understanding cultural perspectives of
ethnic groups.

e Students identify the
elements of national identity
(cultural products and
practices) that are influenced
by the indigenous groups
today.

e Students identify a current
event issue facing an
indigenous group in Latin
America.

e Students communicate
differences in cultural lifestyle
over time (now versus arrival
of the Spanish).
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https://docs.google.com/document/d/1dfhq2jYFJsAnfGtWiiNqv8T0XaUScIUpnmbGfEemkvM/edit?usp=sharing
https://docs.google.com/document/d/1z6NhNOIsCl9rB3Hvy8civpnIuKwHX7C9dMXxEBsitHA/edit?usp=sharing

- Use present, preterite and
imperfect tenses to
communicate how life
changed over time for
indigenous cultures.

Assessment

List any formative or summative assessments that should be administered within this learning sequence.
(They can be listed/linked below)

B current event - grupos indigenas
B Copy of CEPAL

PBA - presentation of a current cultural product that has roots in the indigenous culture.

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)

Flip grids are possible for presentations instead of live presentations

Resources

Any materials and resources related to Stage 3 learning activities.
SPAN 5 unit 1 STEVENS
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https://docs.google.com/document/d/1Dt9tsyGOJeLP4Tbn7ZPVIrsmT8Ope8StTnSr4ghtehs/edit?usp=sharing
https://docs.google.com/document/d/14SOTRPZNnOG5vj_AO-y4AQpfW32aDUUHhg6swY13Xfc/edit?usp=sharing
https://docs.google.com/presentation/d/1UpJQ7a7B1MF6tbgaqR-bNcci9amFc6U-LiambOBFFNQ/edit?usp=sharing

Unit Overview
Personal & Public Identities My Identity year 5

HEl & HHSS

Grade ADVANCED LOW ECE Spanish 5
Level/Course:

Length/Dates: 8 weeks

VLTSI TG ETRHl Students will get to know each other and learn about each other’s interests,
2-4 sentences likes/dislikes, and diverse perspectives. Students will talk about their private
describing the and public identities and groups they belong to. They will discuss the factors
main ideas, that impact one’s identity and how identity changes over time based on
eI T IR=Te BSINIIEM experiences.

of the unit.

Stage 1: Desired Results
Grade Level/Subject Standard(s)
List the Content Standards, Guiding Principles, or Cross-Curricular Skills this unit will address

e 1.1 Interpersonal Communication: Learners interact and negotiate meaning in spoken,
signed, or written conversations to share information, reactions, feelings, and opinions.

e 1.2 Interpretive Communication: Learners understand, interpret, and analyze what is heard,
read, or viewed on a variety of topics.

e 1.3 Presentational Communication: Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of topics using appropriate media and
adapting to a variety of audiences of listeners, readers, or viewers.

e Relating Cultural Products and Practices to Perspectives: Learners use the language to
investigate, explain, and reflect on the relationship between products, practices and
perspectives of the cultures studied to develop an empathetic understanding. (2.1 & 2.2)

e Learners set goals and use language to interact and collaborate in their community for
enjoyment, enrichment, and advancement and they reflect on their progress in using
language within the classroom. (5.1 & 5.2)

Other Goal(s)

List the Disciplinary Transfer Goals that this unit will address
Students can
e communicate effectively in more than one language in order to function in a variety of
situations and for multiple purposes while displaying a sensitivity to culture and
context.

e interact with cultural competence and understanding in order to participate in
multilingual communities
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Transfer Goals (Vision of the Graduate)

List the long-term and/or school-wide independent student behaviors that this unit will address.
Critical Thinking Transdisciplinary Goal:

Students inquire, identify, and ethically solve real-world problems through reasoning and a
reflection on the challenges and benefits of the process and/or solution(s).
Communication Transdisciplinary Goal:

Students effectively communicate and use interpersonal skills in a range of formal and
informal contexts.

Enduring Students will understand...

Understanding(s): e that people have a need to belong.

What are the big e language and culture play an important role in a person’s identity
picture e that one's identity changes and evolves over time.

understandings that e that different aspects of a person’s personality are expressed

are transferable differently in various situations

across contexts, e that immigrants struggle with alienation and assimilation because as
places, and times? a person learns the rules of their new environment and assimilates

to their new surroundings they risk losing their original identity

e that stereotypes form from people's need to organize their world but
they can cause divisions and make peaceful, respectful
relationships difficult.

e that every group (national/ethnic) has their unique history,
memories, and manner in which they see the world and form their
worldview, which impacts their decisions and actions.

Essential e How do | achieve a feeling of belonging in school, at home, and on

Question(s): social media?

These questions are e What is culture shock and how does it affect people’s ability to

related to the P,

enduring assimilate”

understandings and e How does my identity change in different situations/cultures? How

provide relevance for do | express my identity?

the learning in the e Why do stereotypes exist and how can they be eliminated?

unit. e How does my worldview impact my perspectives, decisions, and
actions?
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What will students be able to do...
Skills, processes and/or knowledge that are related

What will students know...
Factual information, vocabulary and basic

o to each indicator and which students will be able to
concepts related to each indicator

use in new contexts/with new material

Students will know... Students can...
e vocabulary associated with identity. e express what they like/dislike, interests, and
e people have public and private their experiences.
identities. e express ideas about the qualities they prefer
e the factors that contribute to a person’s in their friends.
identity. e understand and give descriptions-physical,
e the factors that contribute to national emotional, personalities, values, etc.
and ethnic identity. e discuss stereotypes and how they form.
e what stereotypes are and how they e express their opinions about culture shock
form. and the role self-esteem plays in success.
e the effects of culture shock and the e speak in present and past tenses.
factors that contribute to a person’s e maintain communication in the target
self-esteem. language at the Intermediate High
e present and past tenses. Proficiency level 95% or more of the time.

Stage 2: Evidence of Student Learning
Performance Tasks

Assessment Evidence

What will the student produce? Use the GRASPS model below to design your performance task.
Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived based on the
stereotypes that accompany a group to which you belong.

Role: Yourself, in one of the many groups with which you identify

Audience: Classmates/teacher

Situation: You want your classmates to get to know you and you want to get to know them. You
want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are associated with
your group, how those stereotypes make you feel, and how we can eliminate stereotypes. You will
then present a summary of your essay to your classmates.

Standards and Criteria for Success:

Your presentation should include:

e Choose a group to which you belong: adolescents, blondes, athletes, etc.

A paragraph describing yourself based on stereotypes.

A paragraph describing yourself accurately.

2 visuals to accompany the paragraphs.

A paragraph relating your personal experience and how these stereotypes affected you
personally,

e A solution to eliminate stereotypes and prejudices
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Resources

Any materials and resources related to the performance task that the teacher or student would
need to be successful.
Vocabulario unidad 1

Evaluative Criteria

How will you evaluate this task? How will you provide feedback to students?
C Rubrics
Communication rubric

Intermediate High rubric
Advanced Low rubric

Mi grupo PBA
Mi grupo peer sheet

Comments

Frame this as any information that would be helpful for a new teacher or a teacher teaching this
course for the first time.

Instructional Strategies

Nonlinguistic representations of vocabulary - Frayer Model
Graphic organizers (see links in learning target section)
Gaming practice (quizlet, gimkit, blooket, etc)
Conferencing & setting goals - journal entries
Summarizing and notetaking

Identifying similarities & differences
Cooperative/collaborative activities

Other Evidence

Assessment Evidence

Include other assessment strategies such as tests, quizzes, exit tickets, and any other strategies
you may use as information-recall.

Interpretive vocab quiz

Exit tickets - formative

Edpuzzle - interpretive tasks for authentic texts (formative & summative)

Language lab activities - interpersonal assessments - see Intermediate rubric - formative &
summative)

Daily conversations - proficiency Proficiency checks; charla page

Weekly journal entries - grammatical (& theme) focused - present tense, adj/noun agreement,
subject/verb agreement, preterite tense

CBAs

Mi bolsa mi bolsa hoja de observar
[ IPA para unidad 1 mi identidad

Stage 3: Instructional Design
These are the living stages of the unit. The resources may be substituted with current materials when
the ones listed below become outdated or unavailable.
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https://docs.google.com/document/d/1LMRPBnsYiOe5mbYYVuTbrDECf5NyZzY2y8Kp1GbRfYo/edit?usp=sharing
https://docs.google.com/document/d/1X-o68idinO70nsFan52n7NvWevsCnakIeabkJ2Uv5ck/edit?usp=sharing
https://docs.google.com/document/d/1bH9pMHe8tOBhD0OYLtI7lAmr1Lh8HtBk7AAnpyIOwlE/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://docs.google.com/document/d/1nlPiuQ7AtPrce-2fkdZGs8LghBBUanQaqBzC16eDTZY/edit?usp=sharing
https://docs.google.com/document/d/1dyaQwj6yC81WFv9zpTiPNcyD_x3esif8wJBla3BtSgk/edit?usp=sharing
https://docs.google.com/document/d/1TMXAqSs9A4uWJ5-EubydpOKqZUXRgmTXKCV9ofaX1fo/edit?usp=sharing
https://docs.google.com/document/d/1ilunmrHyFKHG0uCjZ4PwEM0mdHjswN_K7UIEsM2zNPU/edit?usp=sharing
https://docs.google.com/document/d/1nUkSeOrHDJykU-4G47UwCYeCkstLUKhxbpD0ncHww9I/edit?usp=sharing
https://drive.google.com/drive/folders/1MVnQp9mQH0uK6t5J8rYddDWeCuR9N5OY?usp=sharing
https://docs.google.com/document/d/1t6KuGm12CDQYFFw5sFazF9GwHmKfklwFInjz0bZ5d9Q/edit?usp=sharing
https://docs.google.com/document/d/1tM6B6nM0LZ-LCmruX04LqSI0SDAsupBEM7q70d1q2c8/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?
Tasks can be linked in here. Include technology integration as applicable to support learning.
Presentation of “what makes me me” “Who am 1?”

See comments section in Stage 2 for the list of instructional strategies.

Learning Target: Relevance: Success Criteria:
Students can Real-world connected - Students can
e Present their likes and Students get to know each e choose 5 items that
dislikes; other and develop their own represent themselves
e Present items that self knowledge. and explain why they
represent their identities; chose these items;
e compare their interests e narrate in the present
and activities with that of and past tenses;
their classmates; e describe themselves and
e interpret their partners’ others;
presentations; e talk about likes/dislikes
e attempt to narrate and and how they have
describe in the past changed;
tenses. e identify what my
classmates and | have in
common.
Assessment

List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Summative:

Mi bolsa - me bag (9/7 or 9/8)
Formative:

Sery estar y hay

(September)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussions to get to know each other and engage in self discovery.

See comments section in Stage 2 for the list of instructional strategies. (9/9-9/22)

Learning Target: Relevance: Success Criteria:
Students can Real-world connected - Students can
First 7 lessons Students get to know each First 7 lessons
e talk about myself and my | other and develop their own e engage in conversations
interests; self knowledge. and discussions about
e listen to my classmates identity;
share about themselves; Next 8-17 lessons
Next 8-17 lessons
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https://docs.google.com/document/d/11Q8Zm9lh8gL0QwZ3mkAJb-J2lv2p2bChS0KztTtGSmM/edit?usp=sharing

e interpret authentic texts e identify the main idea

about identity; and supporting details in
e discuss how language authentic texts;
and culture play an e discuss their
important role in a likes/dislikes in the past
person’s identity; and present;
e reflect on how every Always
group (national/ethnic) e use present tense with
has their unique history, accuracy;
memories, and a unique e attempt to use the past
manner in which they tenses;
see the world and forms e attempt to communicate
their worldview; at the advanced low
e compare different proficiency level.

aspects of a person’s
personality and how
those aspects are
expressed in different
situations;

e present how their identity
has developed over
time;

e present how their identity
has developed over
time.

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Formative:

Textos - autoconocimiento 9/13
;Quién era? ;Quién soy? 9/19
Con quien ando... 9/21
Vocabulario unidad 1 9/21

Introduccion 9/25
Preterite tense - forms and uses HE El pretérito
(August/September)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Create my multicultural self page - reflections on students’ many interests and the groups
they belong to with visual representation.

See comments section in Stage 2 for the list of instructional strategies.(9/23-9/27)

Learning Target: Relevance: Success Criteria:

Students can Real-world relevance Students can
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https://docs.google.com/document/d/1gzJBsK3UA7hJeBLNah964yqNy5HzHjQ29jy16bmvcGw/edit?usp=sharing
https://docs.google.com/document/d/177pGXA4OZkQmKkvnC-qFF8Wt3EwP--KgrfGc7j_o6_U/edit?usp=sharing
https://docs.google.com/document/d/1G2JXocTpnrGNktqy62I3eFjpk9l8aKpZFZBRXPo-lGk/edit?usp=sharing
https://docs.google.com/document/d/1LMRPBnsYiOe5mbYYVuTbrDECf5NyZzY2y8Kp1GbRfYo/edit?usp=sharing
https://docs.google.com/document/d/1F3P4zNq9mky84R7c9h159tyyiIdPCZlKsHraelqppzM/edit?usp=sharing

Couple of lessons

e explain how there are
many aspects that
contribute to a person’s
identity;

e identify the groups that |
belong to based on my
interests, beliefs, and
activities;

Gallery walk day

e present the many groups
they belong to;

e discuss their interests
and activities inside and
outside of school;

e compare their groups
with those of their
classmates;

e reflect on their role in the
school community;

e interpret texts about
stereotypes.

Students can talk about
themselves and their personal
and public identities with a
visual representation of their
interests.

e identify and share the
groups they belong to;

e explain the activities
associated with that
particular group;

e use visuals to represent
those groups;

e state the main idea and
supporting details;

e give my opinion and
share ideas;

e use present tenses and
describe and share
opinions;

e use pasttenses to
explain past
events/experiences.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

mi ser multicultural

mi ser multicultural para estudiantes (9/29 or 10/2)

(September)

Bl el contenido de los estereotipos

Formative - mi ser multicultural - gallery walk - sharing information about themselves.

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Communication Style activity
See comments section in Stage 2 for the list of instructional strategies. (10/3 or 10/4)

Learning Target:

Relevance:

Success Criteria:

Students can
e attempt to identify the
culture represented by
the drawing that
represents their
communication style;

Real-world connected
Understanding that different
cultures communicate in
different ways helps avoid
miscommunications and brings
to light the limitations of
computer generated translation
programs.

Students can
e guess which drawing
represents the
communication style
from different
countries/cultures;
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https://docs.google.com/document/d/177pGXA4OZkQmKkvnC-qFF8Wt3EwP--KgrfGc7j_o6_U/edit?usp=sharing
https://drive.google.com/file/d/1ie7uXjml0aZYBUhgqpekDfLx5K-XQU-Q/view?usp=sharing
https://kami.app/G83-HNL-ZkH-rjW

e explain how a culture’s
communication style is a
cultural practice;

e understand that there
are many ways to;
communicate and there
is no one right way to
communicate;

e discuss how a culture’s
communication style
develops from their
values;

e understand how their
communication style
represents their cultural
values.

e explain their reasoning
behind the culture they
chose for that drawing;

e explain their own
communication style and
how it is a result of
cultural values;

e explain why different
cultures have different
communication styles
and why they are all
valid.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

(10/5 or 10/6)

Estilos de comunicacion - styles of communication - drawings

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Discussions about observations and judgements; discussions about belonging;
discussions about stereotypes - why they exist, the harm they can cause

See comments section in Stage 2 for the list of instructional strategies. (10/3 or 10/4)

Learning Target:

Relevance:

Success Criteria:

Students can
Lesson 1 previewing
e use screenshots from
the video to anticipate
the content and
message of the video;
e discuss their opinions
with classmates;
Lesson 2 viewing
e watch and interpret a
video about asking
where someone is from;
e interpret authentic texts
about identity and
belonging;

Real-world connected
Students share personal
experiences about belonging
and how appearance impacts
membership of a group.

Students can

e make predictions;

e ask and answer
questions about the text
- plot, sequence of
events, etc;

e support their answers
with evidence from the
text - author’s purpose,
message, character
development and
relationship, etc;

e reflect on the message
of the authentic text;
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e share my observations
and opinions with a
classmate;

e discuss the impact
questions of belonging
have;

Lesson 3 post viewing

e share personal
experiences of
belonging;

e share their opinions and
ideas about the
authentic text;

e reflect on the
relationship between the
characters in the video.

e share personal
experiences and
interpretations;

e use past and present
tenses to discuss the
video and personal
experiences.

Assessment

sequence.

(They can be listed/linked below)

List any formative or summative assessments that should be administered within this learning

Formative
;. De donde eres? Video
(10/5 or 10/6))

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Interpret an ad and reflect on how appearances impact our interactions with people
See comments section in Stage 2 for the list of instructional strategies. (10/11 or 10/12)

Learning Target:

Relevance:

Success Criteria:

Students can
Lesson 1 previewing
e interpret screenshots
from the video to
determine the content,
the purpose, and
message;
e discuss their ideas with
classmates;
Lesson 2 viewing
e watch and interpret a
Coca Cola ad;
e interpret authentic texts
about identity, belonging,

Real-world connected
Students engage in
conversations about the impact
of making generalizations and
stereotypes and how to
eliminate them.

Students can

e make predictions;

e answer questions about
main idea, characters,
emotions, and message;

e state opinions and share
ideas;

e discuss personal
experiences about
judging or being judged;

e discuss how to eliminate
or avoid making
judgements about
others.
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https://docs.google.com/document/d/1rvAQtD3RICjCbFCqsHX7oXqSIePW4lqxfugyGJ40oKk/edit?usp=sharing
https://youtu.be/crAv5ttax2I

and how appearances
impact people’s;

share observations and
opinions with a
classmate

discuss the impact not
belonging have on
people;

answer questions about
the content, purpose,
main idea, and
supporting details;

Lesson 3 post viewing

share personal
experiences of
belonging;

share their opinions and
ideas about the
authentic text;

reflect on the
relationship between the
characters in the video;
explain how our biases
influence our decisions
and judgements about
others;

explain the importance
of getting to know
someone before judging
their character;

explain that stereotypes
form from people's need
to organize their world
but they can cause
divisions and make
peaceful, respectful
relationships difficult.

Assessment
List any formative or summative assessments that should be administered within this learning
sequence.
(They can be listed/linked below)

Formative:
coca cola video

Coca cola actividad

(10/11 or 10/12)
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https://youtu.be/LRs-nd_8oA0
https://docs.google.com/document/d/11j7Z1Ublh_tB_PA5JawKGx2_HQckapdM71qfcPjyCnk/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Define stereotypes and my group (10/11 or 10/12)

Learning Target:

Relevance:

Success Criteria:

Students can

e discuss how their identity
develops over time;

e understand that
language and culture
play an important role in
a person’s identity;

e discuss the different
aspects of a person’s
personality and how
those aspects are
expressed in different
situations;

e understand that every
group (national/ethnic)
has their unique history,
memories, and manner
in which they see the
world and forms their
worldview;

e understand that
stereotypes form from
people's need to
organize their world but
they can cause divisions
and make peaceful,
respectful relationships
difficult.

Real-world connected
Students engage in
conversations about the impact
of making generalizations and
stereotypes and how to
eliminate them.

Students can

choose a group that they
belong to and reflect on
how that group is viewed
by others;

list 5 stereotypes about
the group that they have
heard or experienced;
share personal
experiences about how
those stereotypes
impacted them and/or
their families;

give information that
dispel those stereotypes.
reflect and discuss why
stereotypes exist and
how to eliminate them;
participate in a Gallery
walk - share information
about themselves and
their groups.

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Summative:

Mi grupo PBA
Intermediate High rubric
(10/11 or 10/12)
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https://docs.google.com/document/d/1Hqiw0ApyQqKbMSr52Z0F_Jsnr0AvPl2XduN_QFqeWiY/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
Culture shock experiment (playeros y wizardos)
See comments section in Stage 2 for the list of instructional strateg

ies. (10/13 or 10/14)

Learning Target:

Relevance:

Success Criteria:

Students can

e Participate in a cultural
experiment;

e present their ideas about
culture shock;

e discuss their reactions to
the game;

e compare different
aspects of a person’s
personality and how
those aspects are
expressed in different
situations;

e reflect on the difference
between observations
and judgements.

Real-world connected

This is a simulated experience
of culture shock - how people
make sense of their world when
they don’t understand the rules
of the dominant culture.

Students can
Day 1

e participate in a cultural
experiment;

e follow the rules of
assigned culture;

e |Interact with other
cultural group;

Day 2

e identify the cultural rules
of the other group;

e discuss their
emotions/feelings being
in their home group and
being in the other group;

e reflect on the effects of
culture shock and its
impact on people
entering a new country.

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Playeros y wizardos
(10/13 or 10/14)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.
World view conversation
See comments section in Stage 2 for the list of instructional strategies. (10/16 or 10/17)

Learning Target:

Relevance:

Success Criteria:

Students can
e participate in an activity
that exposes their
worldview;
e discuss how their
worldview impacts their
decision about which

Real-world connected
Students discuss how culture
impacts the taboo topics in
diverse cultures. Recognizing
that one can’'t assume that an
acceptable topic in one’s home
culture is acceptable in another

Students can
e choose 2 of the five
questions they are most
comfortable discussing
with peers;
e then choose 2 of the

remaining 3 questions
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https://docs.google.com/document/d/1_1476CVy87XjiW39OiKy88hftx6FvfN3VEERscyjqP0/edit?usp=sharing
https://youtu.be/crAv5ttax2I

topics to discuss in
certain contexts and with
certain people;

e acknowledge that people
from other cultures have
other topics they are
willing or not willing to
discuss;

e discuss the importance
of being aware of one’s
worldview and the
worldview to maintain
good relations.

culture helps to avoid
miscommunications and insults.

that they are most
comfortable discussing
with peers;

e discuss why the left the
remaining question;

e discuss why the question
that was most
uncomfortable for them
to discuss is the least
uncomfortable for people
in other cultures;

e explain how cultural
values and language
impact the interpretation
of questions.

Assessment

List any formative or summative assessments that should be administered within this learning

sequence.

(They can be listed/linked below)

Formative:
Worldview questions

Students are NOT expected to answer the questions on the page - just to explain which ones

they would choose and why.

Imperfect tense - forms and uses H el imperfecto

(10/16 or 10/17)

Activity/Task

What is the actual instructional task that supports student learning in this lesson?

Tasks can be linked in here. Include technology integration as applicable to support learning.

(10/18 or 10/19)

Discussing stereotypes and identity with reference to authentic texts

Learning Target:

Relevance:

Success Criteria:

Students can interpret texts,
discuss and/or write about the 3
main themes of the unit with
their peers:
e |dentity
e Belonging
e Stereotypes
Students can
Lesson/Assessment 1
e interpret texts about the
3 above mentioned
themes;
Lesson/Assessment 2

Real-world relevance, global
relevance, student interest

Students can choose the theme
they want to write about (except
the one they had in their
seminar).

Students can enter any seminar
via the hot seat.

Students can

e read/watch and interpret
authentic texts about the
3 themes;

e discuss athemein a
socratic seminar - they
share ideas and opinions
supported by evidence
for the IPA texts and the
texts we used in class
throughout the unit;

e write about one of the
themes using evidence
from the IPA texts and
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https://docs.google.com/document/d/1rZQDIhWx9XBh_p-pyMKQ1dRnJuObtV-M2tjyIPYXJh8/edit?usp=drive_link

e engage in a socratic the texts we used
seminar about 1 of the throughout the unit;
above mentioned e use present and past
themes; tenses;

Lesson/Assessment 3 e use appropriate, specific

e write about 1 of the unit vocabulary;
above mentioned e celaborate and provide
themes (not the one details.
from their seminar).

Assessment

List any formative or summative assessments that should be administered within this learning
sequence.

(They can be listed/linked below)

Summative:

IPA

Intermediate High rubric
(10/18 or 10/19)

Extension/Modification

Differentiated experiences that provide opportunities for students to engage in active learning
around the learning target(s)
Flip grids are possible for presentations instead of live presentations

Resources
Any materials and resources related to Stage 3 learning activities.

Introduccion
coca cola video

Coca cola actividad

;. De donde eres? Video
Playeros y wizardos

¢ Quién era? ; Quién soy?
Textos - autoconocimiento
Introduccién

Nuestra vision del mundo

Abriendo Puertas - grammar book - review of grammatical topics they struggle with - focus on
preterite tense - speaking in the past

Start to prepare for Noche de cultura:
Noche de cultura

Organizador para noche de cultura
Investigaciones para la noche de cultura

Riccio slides
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https://docs.google.com/document/d/1tM6B6nM0LZ-LCmruX04LqSI0SDAsupBEM7q70d1q2c8/edit?usp=sharing
https://docs.google.com/document/d/16EZ3-f6QnLf_E8gK51Oby0B8M5rwD2-shoOhrt7Q8aI/edit?usp=sharing
https://docs.google.com/document/d/1F3P4zNq9mky84R7c9h159tyyiIdPCZlKsHraelqppzM/edit?usp=sharing
https://youtu.be/LRs-nd_8oA0
https://docs.google.com/document/d/11j7Z1Ublh_tB_PA5JawKGx2_HQckapdM71qfcPjyCnk/edit?usp=sharing
https://docs.google.com/document/d/1rvAQtD3RICjCbFCqsHX7oXqSIePW4lqxfugyGJ40oKk/edit?usp=sharing
https://youtu.be/crAv5ttax2I
https://docs.google.com/document/d/1_1476CVy87XjiW39OiKy88hftx6FvfN3VEERscyjqP0/edit?usp=sharing
https://youtu.be/crAv5ttax2I
https://docs.google.com/document/d/1G2JXocTpnrGNktqy62I3eFjpk9l8aKpZFZBRXPo-lGk/edit?usp=sharing
https://docs.google.com/document/d/177pGXA4OZkQmKkvnC-qFF8Wt3EwP--KgrfGc7j_o6_U/edit?usp=sharing
https://docs.google.com/document/d/1F3P4zNq9mky84R7c9h159tyyiIdPCZlKsHraelqppzM/edit?usp=sharing
https://docs.google.com/document/d/1IHNoSw98nx7Sl4F7l3ZBL2zzFFgLIL3q6isWDnzcg-Y/edit?usp=sharing
https://docs.google.com/document/d/1H6UjfBXLb6pyh6RRApy9WDIM6wQZxOgdqRpe343dLPo/edit?usp=sharing
https://docs.google.com/document/d/1wbUnHXJ1Z7zen8k-NljdYUtWMn7mHMufP3FygI5-m6s/edit?usp=sharing
https://docs.google.com/document/d/1QIqFzcNXiJ7oEDqzZvW_g0cIHPASue2MRQqeBn8zQQc/edit?usp=sharing
https://docs.google.com/presentation/d/10FvE_jT8F10_hbiob0vw2J_-QPQNyDQmknoOXg4R5Lo/edit?usp=drive_link

Curriculum

Unit: 1 Years
1-5 All

l.anguages

Southingtoun High School

Chinese, French, Italian, Latin, Spanish

World Language ’

WOD DIUDWISSPIS




World
Language Units

6 overarching themes repeat each
year with a different sub theme
focus.

All units are culture focused;
grammar and vocabulary are
necessary tools to complete the
real world tasks with the
appropriate text type for their
proficiency level.

WOD DIUDWISSPIS



6 Cultural Themes for all years, all levels

Persounal & Public Beauty & Aesthetics Global Challenges
Identities =
Science & Techuology Families & Communities Contemporary 'Life

% W =S
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ACTFL Proficiency Levels

Novice Mid = Intermediate lLow= T termediate High =
year 1 ACA year 2 ACC year 4 ACC
Year 3 ACA year 5 ACA

Novice High = Intermediate Mid = Advauced Low =
year 1 ACC year 3 ACC year 5 ECE
year 2 ACA year 4 ACA

WOD DIUDWISSPIS
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ACTFL Proficiency Levels & the workplace

Examples of Who Is Likely

ACTFL Level

Language Functions

Ability to tailor language fo specific
audience, persuade, negotiate. Deal
with nuance and subtlety.

Discuss topics extensively, support
opinions, hypothesize. Deal with
linguistically unfamiliar situations.

Narrate and describe in past,
present, and future. Deal effectively

with an unanticipated complication.

Create with language, initiate,
maintain, and bring fo a close
simple conversations by asking and
responding fo simple questions.

Communicate minimally with
formulaic and rote utterances, lists,

Corresponding Professions/Positions*

Foreign Service: Diplomat, Coniract Negotiator, International
Specialist, Intelligence Specialist

University Language Professor, Financial Services Marketing
Consultant, Foreign Area Officer, Lawyer, Judge, Court
Interpreter

Physician, Human Resources Communications Consultant,
Financial Services Senior Consultant, Quality Assurance
Specialist, Marketing Manager, Financial Advisor, Broker,
Military Linguist, Translation Officer

Banking and Investment Services Customer Service Representative,
Fraud Specialist, Account Executive, Medical Inferpreter, Patient
Advocate, Court Stenographer, Court Interpreter, Human
Resources Benefits Specialist, Technical Service Agent, Collections
Representative, Estimating Coordinator

K-12 Language Teacher, Nurse, Social Worker, Claims Processor,
Police Officer, Maintenance Adminisirator, Billing Clerk, Legal
Secretary, Legal Receptionist, 911 Dispatcher, Consumer Products
Customer Services Representafive, Refail Services Personnel

Fire Fighter, Utilifies Installer, Auto Inspector, Aviation Personnel,
Missionary, Tour Guide

Cashier, Sales Clerk (highly predictable contexts), Receptionist

to Function at This Level
* Highly arficulate, professionally specialized nafive speakers
* language learners with extended (17 years) and current
professional and/or educational experience in the target culture
* Welleducated native speakers

® Educated language learners with extended professional and/or
educational experience in the farget language environment

* language learners with graduate degrees in language or a
related area and extended educational experience in target

environment

® Heritage speakers, informal learners, non-academic learners
who have significant contact with language

* Undergraduate majors with yeardong siudy in
the target language culture

® Undergraduate language majors

* language learners following 6-8 year sequences of study
(e.g-, AP) or 4-6 semester college sequences

* Language learners following 4-year high school sequence or
2-semester college sequence

® Language learners following an immersion language program
in Grades K-6

* language learners following contentbased language program
in Grades K-6

. mngalammfolowm2msofhduchoollmnguoga




WOD DIUDWISSPIS

!
l
d
f

A A A 5 5 A 5 S=S S S

Year 1-Unit 1:
Personal & Public Ideuntities &
Science & Techuology

Novice Mid/High Proficiency Level

Students can introduce themselves and
describe their school and classes. Students
compare and contrast their school experiences
with that of their target culture peers.

f
f
f
f
f
y




WOD DIUDWISSPIS

h

Presentational Speaking Mode:

Goal: Students will be able to compare their school to a school in the target culture.

Role: You are planning to receive an exchange student from the target language. You are
sending them a video tour of your school. You must demonstrate ways your school compares
to schools you have studied in the target culture.

Audience: A future exchange student from the target culture.

Situation: The students will create an informational video. Students will be required to
provide at least 4 comparisons in order to prepare the new student for what school is like
here.

Product: A video tour including 4 sentences describing the students’ school
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Year 2-Unit 1:
Persounal & Public Identities

Novice High or Intermediate Low Proficiency
Level

Students can describe themselves and their
daily routines. They compare their daily
routines with others in the class and with
target culture routines.
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Presentational Speaking Mode:

Goal: Students will create a video about their daily routine (i.e., “A Day in My
LIfe”).

Role: Content creator

Audience: Your followers

Situation: You are a content creator looking for more international followers.

Product Performance and Purpose: You will create a “day in my life” video
portraying your daily routine.of a typical school day.
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Year 3-Unit 1:
Beauty & Aesthetics

Intermediate Low/Mid Proficiency Level s

Students can describe and compare works of
art and discuss the themes and styles of II

diverse artists.

----------A
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Presentational Writing and Speaking
Mode:

Goal: To create a selfie that represents your
unique identity and personality, present it to
the class, and compare your selfie with one
of the artist’s self portraits.

Role: Yourself

Audience: Classmates/teacher

Situation: Taking inspiration from the artist,
you will create a self portrait that represents
your life and your unique identity and
personality

Product Performance and Purpose: You
will share the selfie with your classmates and =~ —
explain it to them. You will also compare your
self portrait to one done by the artist by
\nswering some questions in written format.

—
-y



WOD DIUDWISSPIS

!
l
d
f

Year 4-Unit 1:
Contemporary Life

Intermediate Mid/High Proficiency Level

Students can identify different jobs and
characteristics that one might have when deciding
to go into a specific field. Students discuss, II

compare and contrast jobs and the job process 1in
the target culture vs their own. Students
understand how to apply for a job, create a II

resume and perform in an interview.

----------A
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Presentational Writing

Goal: To create a job announcement for a job in the target culture using the workplace
norms / practices for the job fair.

Role: A representative of a company

Audience: Applicant (a classmate)

Situation: You are a representative of a company looking for a candidate in the target
culture and you will create a job announcement.

Product Performance and Purpose: You create this job announcement based on the
field you are interested in, using the style of the target culture announcements, then use
it when you participate in the interpersonal part of the IPA
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Year 5-Unit 1:
Persounal & Public Identities

Intermediate high/Advanced low Proficiency Level

Students can discuss each other’s interests,
likes/dislikes, & diverse perspectives. Students
can talk about their identities & the groups they

‘ belong to. They can discuss the factors that

impact one’s identity & how identity changes over
time based on experiences.

----------A
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Presentational Writing and Speaking Mode:

Goal: To create descriptions of yourselves, as you are and as you are perceived
based on the stereotypes that accompany a group to which you belong.

Situation: You want your classmates to get to know you and you want to get to know
them. You want to eliminate stereotypes people might associate with your group

Product Performance and Purpose: You will write about the stereotypes that are
associated with your group, how those stereotypes make you feel, and how we can
eliminate stereotypes. You will then present a summary of your essay to your

classmates.
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