
COMMITTEE OF THE WHOLE MEETING OF THE BOARD OF EDUCATION
LYONS TOWNSHIP HIGH SCHOOL DISTRICT 204

Reber Center
100 South Brainard Avenue

La Grange, Illinois 60525
Monday, April 11, 2022 - 6:30 PM

A G E N D A

PLEASE NOTE CLOSED SESSION WILL BEGIN AT 5:30PM and
OPEN SESSION WILL BEGIN AT 6:30PM

 
Pursuant to Board Policy 8:30, individuals attending LTHS District #204 Board of Education meetings are expected to conduct themselves with 
respect and civility. Individuals shall not use vulgar or obscene language, or impede, delay, disrupt, or interfere with a Board meeting. In the event 
individuals do not adhere to the policy, they will receive one warning. If the behavior continues, they will be notified that they are in violation of 
trespassing and will be asked to leave school property.  If the behavior occurs again, they will be notified that they are in violation of trespassing and 
will be asked to leave the property.  Failure to comply immediately and cooperatively with a directive to leave will result in the involvement of law 
enforcement officials.

I. CALL TO ORDER
 
II. CLOSED SESSION
Recommended adjournment into Closed Session to discuss pending or probable litigation against, affecting 
or on behalf of the public body; collective negotiating matters or deliberations concerning salary schedules 
for one or more classes of employees; and the appointment, employment, compensation, discipline, 
performance, or dismissal of a specific employee or legal counsel for the public body.
 
III. OPEN SESSION
 
IV. COMMUNICATIONS - Public Comments
The Board welcomes and encourages public comment at regularly scheduled board meetings. If you have a 
suggestion, question, concern or comment, please submit the blue communication form online by 4:30 p.m. 
the day of the Board meeting and it will be read into the record during the "Communications" portion of the 
meeting. Or you may submit the form in person before the meeting begins and you will be called upon to 
address the Board during public comment. Please limit comments to no more than three (3) minutes. Online 
forms submitted after 4:30 p.m. will be forwarded to the next month's meeting.

While the Board appreciates your participation, please understand that we cannot actively engage in 
dialogue during public comment. We take all matters seriously and if there is a specific question or 
comment that requires follow up, the appropriate Board or Administration contact will provide a response 
to you within two weeks or less.
 
V. HUMAN RESOURCES

A. Stipend Committee Recommendations (E. Piotrowski)
 

VI. CURRICULUM
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A. 2022-2023 Summer Workshops - (Second Reading) (S. Eggerding)
B. 2022-2023 Additional Textbook and Instructional Material Requests (First Reading) (S. 
Eggerding)
C. 2022-2023 Summer Reading List (S. Eggerding)
D. Grading Practices Update (S. Eggerding)
 

VII. FINANCE
A. FY23 Capital Outlay Requests - Grant Funded and District Furniture Recommendations 
(B. Stachacz)
 

VIII. STRATEGIC PLAN
A. BOE Review of Vision Retreat Findings (B. Waterman)
 

IX. PUBLIC COMMENT
 
X. ADJOURNMENT

BY ORDER OF
KARI DILLON

LYONS TOWNSHIP HIGH SCHOOL DISTRICT 204
100 SOUTH BRAINARD AVENUE

LA GRANGE, IL 60525
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Vita Plena 

LYONS TOWNSHIP HIGH SCHOOL 
 
CURRICULUM OFFICE  100 S. Brainard Ave., LaGrange, IL 60525-2101 
Tel: (708) 579-6470    E-mail: seggerding@lths.net     Website: www.lths.net 

 
 
        SCOTT D. EGGERDING 

                               Director of Curriculum and Instruction 
 

TO:  Brian Waterman 
   Board of Education 
 

FROM:  Scott D. Eggerding    

DATE:  April 12, 2022 
 

         RE:   Grading Practices Update   
 

  

Following the Grading Practices Update in February, Dr. Waterman asked that I follow up on 
three questions that the Board raised. Those questions are: 
• What are other high schools doing with changes to grading practices? 
• How do colleges view changes to grading practices? 
• How are we involving and supporting teachers with the implementation of grading practices? 

 
The attached presentation slides and articles are intended to provide the Board with more context for 
our changes to grading practices in relation to other Chicago area high schools, our associate middle 
schools, college admissions officers, and the structure we have in place to support teachers.   
 
What are other high schools doing with changes to grading practices? 
To answer this question, Katie Smith and I developed a survey which we sent to CADCA, the Chicago 
Area Directors of Curriculum and Assessment. This professional organization represents 70 school 
Districts. We received responses from 32. More information about who responded and what they had 
to say are in the presentation slides. We asked questions about where their schools are now and where 
they see themselves in 5 years. We also asked about the struggles they have faced and what kinds of 
questions they are hearing from their students, parents and community. The final slide in this section 
shares a thumbnail sketch of the grading practices at our associate schools.  
 
How do colleges view changes to grading practices? 
The topic of college admissions is well-researched. When it comes to admissions data, NACAC 
(National Association for College Admissions Counseling) conducts surveys every 2 years. Given the 
pandemic, they have not published a survey since 2019, but the impact of the pandemic can be 
extrapolated by the findings. Attached, you will find the section of their 2019 review of admissions 
that pertains to “Factors in Admissions Decisions.”  
 
Two other articles have been included on the perspective of standards-based grading and the 
conditions and impacts that it has on admissions. As a reminder, we do not have a standards-based 
grading system. Our assessments are aligned to course outcomes which are aligned to standards, but 
we do not measure student performance against a specific standard and we do not report grades based 
on standards. That being said, we have eliminated the components of our grade that are related to 
behavior, which is common with standards-based grading.  
 108
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One follow-up question that was asked at the February meeting had to do with the use of plus and 
minus distinctions with grades. I have not been able to find anything where a college or professional 
organization has written anything about disregarding + and – distinctions, although in speaking with 
Lianne Musser and my colleagues at other schools, as well as the admissions officers from University 
of Chicago, University of Illinois at Urbana Champaign and De Paul, plusses and minuses are not 
considered, which may explain why I cannot find anything mentioning them. I will continue to look, 
though. 
 
How are we involving and supporting teachers with the implementation of grading practices? 
Lastly, you will see two slides explaining where we have come since 2017 and showing our Grading 
Implementation Team structure. The Implementation Team includes administrators and a teacher from 
every Division. This group put together the changes to the grading practices for second semester this 
year and has been instrumental in putting together our grading implementation plan prior to the 
pandemic. We have reconstituted this team in November and have been meeting bi-weekly since. 
 
Based on feedback from that group, we have also re-convened our Grading Communication 
Committee which will help to share information about how we arrived at the practices we are 
employing and sharing some of the information that we have learned from other schools, such as the 
results from the CADCA survey. We expect to re-convene other committees as we move into next 
year, since we are making no changes to our grading practices for the fall. Our short-term goal is to 
improve what we already have in place. 
 
The presentation ends with our vision and purpose for grading. Hopefully you can see how our vision 
and purpose align with the survey results, admissions articles and the implementation of our grading 
practices up to this point. We know we can provide additional training and supports and we will have 
the opportunity to better refine our courses and assessments through a curriculum review process that 
will begin next year. The more we can reiterate our purpose and vision for grades and share how those 
grades will be received by colleges, the more we can ensure equitable, accurate, bias-resistant and 
motivational grades that measure what students have learned. Thank you for the opportunity to provide 
detailed and researched answers to your questions.  
 
RECOMMENDATION: 
This item is informational.  
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Answers to 
Questions 
About 
Grading

Tonight’s 
Questions
What are other high schools 
doing with changes to 
grading practices?

How do colleges view 
changes to grading practices?

How are we involving and 
supporting teachers with 
the implementation of 
grading practices?   2
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1. What are other high 
schools doing with changes 
to grading practices?

4

CADCA Survey

CADCA is a group of suburban school 
district Assistant Superintendents and 
Directors that represents 70 school 
districts including 300 high schools 
which serve approximately 400,000 
students
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High Schools Responding to 
Survey

Evanston * York * Morton   
Hinsdale Central & South 

Addison Trail * Willowbrook 
Maine West, South, East 
Glenbard N, S, E and W    

Lake Park * Fenton * Grant 
Oak Lawn * Warren Twp. 

Hampshire * Jacobs 
Dundee-Crown * LTHS 

Libertyville * Vernon Hills 
Antioch * Lakes * Waukegan 

Joliet Central and West        
Niles West and East        

Downers Grove North & South 
Metea Valley * Neuqua Valley 

Waubonsie Valley * Lake Forest 
Lincoln-Way Central, East, West 

Homewood Flossmoor    
Richmond Burton * West Chicago 

Highland Park * Deerfield       
Oak Park River Forest * Leyden

    Note–Some of these high schools are 
part of a unit District, which affects how 
some of the following data points are 

reported.
5

91%
Have a common grading scale

54%
Use some kind of whole grade

A-F, 0-5, 1-4, 50%-100% 40%-100%

46% use 0%-100%

6
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Do High Schools Use 
Standards-Based Grading?

7

How Consistent Are Your High 
School Grading Practices?

8
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Assessments

9

FORMATIVES

14% Count as 0% of grade

29% Count as 10% of grade

21% Count as 20% of grade

29% Count as no more than 30%

SUMMATIVES

29% Count as 100% of the grade 

Remainder range from 60% to 
95% or do not have a set 

percentage for summatives

46% Have eliminated finals

23% Count as another summative

31% Count up to 20% of grade

EXAMS

   Some schools are standards based, 
so they do not count points or 

percentages. Others allow a 
department to determine weights. 
Another replaced final exams with 

mastery exams (no harm finals).

OTHER

Grading in LT Associate Schools

District 101

K-5 standards based. 

6-8 award grades with 
allowances for retakes and 
using 20% formatives and 
80% summatives

District 102

K-8 use proficiency scales 
of 1-4. No grades are 
given. Only summatives 
count.

District 105

Formatives are weighted 
less than summatives. 
Summatives are primary. 
Grades are awarded.  

10

District 106

Grades are based on an 
accumulation of points. 
Tests and projects are 
worth more points, but 
everything “counts” 
towards letter grades.

District 107

Grades are based on an 
accumulation of points. 
Tests and projects are 
worth more points, but 
everything “counts” 
towards letter grades. 114



2. How do colleges view 
changes to grading practices?

2019 NACAC 
State of College Admissions
(pre-pandemic)

12

Biggest Shift
For the past three admission 
cycles (2016, 2017, and 2018), 
the percentage of colleges 
rating grades in all courses as 
considerably important has 
matched or surpassed grades 
in college prep courses.

Major Factors
75 percent of colleges rated 
grades in all high school courses 
as considerably important.

73 percent rated grades in 
college prep courses as 
considerably important. 

Strength of curriculum was rated 
considerably important by more 
than 60 percent of colleges. 

Nearly half gave admission test 
scores (ACT/SAT) considerable 
weight.
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2019 NACAC 
State of College Admissions
(pre-pandemic)

13

Selectivity
Institutions that were more 
selective placed more 
emphasis on grades in college 
prep courses and strength of 
curriculum.

More selective colleges also 
rated more highly the 
essay/writing sample, 
counselor and teacher 
recommendations,  
extracurricular activities, and 
work.

First Generation 
Admittance
31 percent rated first-generation 
status as at least moderately 
important in first-time freshmen 
admission decisions.

About one-quarter of colleges 
considered high school attended, 
race/ethnicity, and state or 
county of residence as either 
moderately or considerably 
important.

How Selective Colleges and Universities 
Evaluate Proficiency-Based High School 
Transcripts: Insights for Students & Schools

14

Key Takeaways:

• Holistic review allows admission professionals to          
carefully consider each applicant in his or her          
individualized learning environment.

• Proficiency-based transcripts and school profiles             
should explain what learning standards mean within             
the context of the particular high school.

• The inclusion of habits of work and cross-curricular knowledge 
and skills on proficiency-based transcripts and school profiles are 
particularly useful to admission leaders.116



“All admissions leaders at the 
meeting overwhelmingly agree 

that students applying from 
proficiency-based educational 
systems will experience no 

disadvantage in the evaluation 
and admissions process.

15

Getting a Fair Shot?

16

● The separation of academic and personal behavior 
grades, a key component of most standards grading, 
was seen as beneficial to the admissions process.

● Transcripts from districts with standards-based grading 
would not be affected in any way. If students’ grades, 
in the form of GPAs, and other required indicators 
met minimum requirements, they would continue to 
be admitted as in traditional systems.

● Non-traditional grading on transcripts is not new in 
college admissions. Admissions personnel at the four 
universities we studied provided multiple examples of 
such cases and described strategies used to ensure 
equity of access. 117



Getting a Fair Shot?

17

“The worst thing we can do is admit them when they don’t    
have the skills to be successful. It’s on our shoulders when 
they’re ... dropping out and walking away with debt.” 

“We suspect grades are inflated and standardized tests are 
biased…I think most of us would be interested in knowing 
that you have removed the variables that inflate grades.” 
Thus, recognizing the importance of providing accurate 
grades that reflect both academic achievement and behavior 
(work ethic, attendance, perseverance), reported separately, 
becomes a critical responsibility of secondary school 
educators.

3.How are we involving and 
supporting teachers with the 
implementation of grading 
practices? 
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Grading Implementation Team

20
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21

VISION: The grading system at 
Lyons Township High School is 
consistent throughout the 
school, equitable and fair to all 
students, and reflective of 
student performance. 

Purpose and Vision for Grading at LTHS

Purpose of Grading:
Accurate
● Easy to Understand
● Descriptive of a student’s level of academic 

performance.
Bias-resistant
● Grades reflect the attainment of content 

knowledge and not evidence that is influenced 
by teacher implicit bias.

Motivational
● Supports a growth mindset
● Provides opportunities for redemption
● Is transparent so students know where they 

stand and how they can affect change
● Connect meaning of practice to rewards of 

learning.
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14 NATIONAL ASSOCIATION FOR COLLEGE ADMISSION COUNSELING

Chapter 3 
Factors in Admission  
Decisions03

There is no definite plan or specific 
combination of factors that will 
guarantee a student admission 
to their preferred institution. 
Colleges and universities review 
many aspects of prospective 
student applications in order 
to determine which students 
will be admitted. In addition to 
considering the merits of each 
applicant, most universities also 
consider the composition of the 
entering class as a whole in order 
to ensure that a diverse group of 
students with a variety of academic 
and extracurricular interests will 
enrich the campus experience. 
Institutional characteristics, such 
as enrollment size and acceptance 
rate, also impact the importance of 
admission factors.

Factors in Admission 
Decisions: First-Time 
Freshmen, Fall 2018 (see 
Table 7)

•	 Academic performance in 
high school has been the most 
important consideration in 

freshman admission decisions for 
decades. Seventy-five percent of 
colleges rated grades in all high 
school courses as considerably 
important, and 73 percent rated 
grades in college prep courses as 
considerably important. Strength of 
curriculum was rated considerably 
important by more than 60 percent 
of colleges and nearly half gave 
admission test scores (ACT/SAT) 
considerable weight. 

•	 A second set of factors were most 
often considered to be moderately 
important. These factors tend 
to provide insight regarding the 
personal qualities and interests 
of students, as well as offer more 
detail on academic performance. 
They include essays or writing 
samples; teacher and counselor 
recommendations; student’s 
demonstrated interest; class rank; 
and extracurricular activities. 

•	 A final group of admission 
decision factors were given 
moderate or considerable 

importance, on average by a small 
percentage of institutions, likely 
because most of the factors are 
relevant only to a small subset of 
colleges. They included subject 
test scores (AP, IB), portfolios, 
SAT II scores, interviews, state 
graduation exams scores, and 
work experience.

Factors in Admission 
Decisions for First-Time 
Freshmen: Change Over 
Time (see Table 8)
The relative importance of many 
admission decision factors have 
remained remarkably stable over 
the long term. Notable exceptions 
include the declining importance of 
class rank and interviews. 

While academic performance 
has remained the most important 
consideration for colleges, in 
recent years, specific changes 
in the top factors have become 
evident. For many years, grades 
in college prep courses had 
been rated as the top factor in 
admission decisions, followed 
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CHAPTER 3

by strength of curriculum, 
admission test scores, and grades 
in all courses (overall GPA). 
However, for the past three 
admission cycles (2016, 2017, 
and 2018), the percentage of 
colleges rating grades in all courses 
as considerably important has 
matched or surpassed grades in 
college prep courses. 

Class rank has become much less 
important over the past decade. 
For each admission cycle from Fall 
2016 to Fall 2018, only 9 percent 
of colleges rated class rank as 
considerably important, compared 
to 23 percent in 2007.

Factors in Admission 
by Institutional 
Characteristics for First-
Time Freshmen, Fall 2018 
The top four admission decision 
factors for first-time freshmen 
are consistent across all types of 
institutions. However, institutional 
characteristics determined the 
relative level of importance assigned 
to some admission factors.

Institutional Control

•	 Private colleges placed relatively 
more importance on the essay/
writing sample, the interview, 

counselor and teacher 
recommendations, demonstrated 
interest, extracurricular activities, 
and work.

•	 Public colleges valued admission 
test scores more highly than 
private institutions.

Enrollment Size

•	 Smaller colleges gave 
comparatively more weight 
to the interview, teacher and 
counselor recommendations, and 
demonstrated interest.

•	 Larger colleges tended to place 
more value on admission test scores.

Factor N
Considerable 
Importance

Moderate 
Importance

Limited 
Importance

No 
Importance

Grades in All Courses 220 74.5 15.0 5.5 5.0
Grades in College Prep Courses 220 73.2 16.8 5.9 4.1
Strength of Curriculum 219 62.1 21.9 8.7 7.3
Admission Test Scores (SAT, ACT) 221 45.7 37.1 12.2 5.0
Essay or Writing Sample 220 23.2 33.2 24.1 19.5
Student’s Demonstrated Interest 218 16.1 23.9 28.0 32.1
Counselor Recommendation 218 15.1 40.4 26.6 17.9
Teacher Recommendation 219 14.2 40.2 26.5 19.2
Class Rank 220 9.1 29.1 34.1 27.7
Extracurricular Activities 219 6.4 42.9 32.0 18.7
Portfolio 219 6.4 11.9 26.9 54.8
Subject Test Scores (AP, IB) 219 5.5 18.3 35.2 41.1
Interview 219 5.5 16.4 28.3 49.8
Work 217 4.1 28.6 36.9 30.4
State Graduation Exam Scores 218 2.3 8.7 18.8 70.2
SAT II Scores 216 1.9 5.6 14.8 77.8

SOURCE: NACAC Admission Trends Survey, 2018–19.

TABLE 7. PERCENTAGE OF COLLEGES ATTRIBUTING DIFFERENT LEVELS OF IMPORTANCE 
TO FACTORS IN ADMISSION DECISIONS: FIRST-TIME FRESHMEN, FALL 2017
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20
07

20
08

20
09

20
10

20
11

20
12

20
13

20
14

20
15

20
16

20
17

20
18

Grades in College 
Prep Courses 80% 75% 87% 83% 84% 82% 82% 79% — 77% 71 73

Grades in All Courses 52 52 46 46 52 50 52 60 — 77 81 75

Strength of 
Curriculum 64 62 71 66 68 65 64 60 — 52 51 62

Admission Test 
Scores 59 54 58 59 59 56 58 56 — 54 52 46

Essay or Writing 
Sample 26 27 26 27 25 20 22 22 — 19 17 23

Class Rank 23 19 16 22 19 13 15 14 — 9 9 9

Counselor 
Recommendation 21 20 17 19 19 16 16 17 — 15 11 15

Demonstrated 
Interest 22 21 21 23 21 18 20 17 — 14 16 16

Teacher 
Recommendation 21 21 17 19 17 15 14 15 — 11 7 14

Interview 11 11 7 9 6 7 8 4 — 5 4 6

Extracurricular 
Activities 7 7 9 7 5 7 10 6 — 8 4 6

Work 2 2 2 2 2 1 3 1 — 3 2 4

Subject Test Scores 
(AP, IB) 7 8 7 10 7 5 8 7 — 7 4 6

State Graduation 
Exams 4 4 3 4 4 2 3 4 — 2 2 2

SAT II Scores 6 7 5 5 5 4 6 5 — 2 7 2

Portfolio — 7 8 6 7 5 6 7 — 6 5 6

—Data are not available. 
SOURCE: NACAC Admission Trends Surveys, 2007-08 through 2018–19.

TABLE 8. PERCENTAGE OF COLLEGES ATTRIBUTING “CONSIDERABLE IMPORTANCE” TO 
FACTORS IN ADMISSION DECISIONS: FIRST-TIME FRESHMEN, FALL 2007 TO FALL 2018
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N Considerable 
Influence

Moderate 
Influence

Limited 
Influence

No 
Influence

FIRST-TIME FRESHMEN

High School Attended 221 4.5 19.0 32.1 44.3

Race/Ethnicity 219 6.8 17.8 16.9 58.4

State or County of Residence 220 4.1 22.3 17.3 56.4

First-generation Status 220 5.5 25.5 20.9 48.2

Ability to Pay 221 1.2 4.2 13.7 81.0

Gender 221 3.2 10.4 18.6 67.9

Alumni Relations 220 0.9 11.8 35.0 52.3

SOURCE: NACAC Admission Trends Survey, 2018–19.

TABLE 9. PERCENTAGE OF COLLEGES ATTRIBUTING DIFFERENT LEVELS OF INFLUENCE 
TO STUDENT CHARACTERISTICS IN ADMISSION DECISIONS: FALL 2018

Selectivity

•	 Institutions that were more 
selective placed more emphasis 
on grades in college prep courses 
and strength of curriculum. 

•	 More selective colleges also rated 
more highly the essay/writing 
sample, counselor and teacher 
recommendations, extracurricular 
activities, and work.

(See Appendix Table B.1. for a 
correlation matrix of statistically 
significant associations.)

Student Characteristics 
as Contextual Factors in 
Admission Decisions for 
First-Time Freshmen, Fall 
2018 (see Table 9)
Colleges were asked to rate the 
influence of certain student 
characteristics—race/ethnicity, 
first-generation status, high school 
attended, state or county of 
residence, gender, alumni relations, 
and ability to pay—in terms of 
how they affect evaluation of the 

main admission factors. Although, 
for the most part, college admission 
officers give little importance to 
these characteristics, there are some 
findings worth noting. 

For example, nearly one-third 
of colleges (31 percent) rated 
first-generation status as at least 
moderately important in first-time 
freshmen admission decisions. 
About one-quarter of colleges 
considered high school attended, 
race/ethnicity, and state or county 
of residence as either moderately 
or considerably important (24 
percent, 25 percent, and 26 
percent, respectively). 

Interesting differences also were 
found in the relative importance 
given to these factors based on 
institution type. Data provided 
on the NACAC 2018–19 
Admission Trends Survey allowed 
for comparison by institutional 
characteristics.

Institutional Control

•	 Private institutions gave greater 
consideration to race/ethnicity, 

gender, high school attended, 
alumni relations, and ability to 
pay when evaluating applications. 

Enrollment

•	 Alumni relations and ability to 
pay were rated as having more 
influence in admission decisions 
for smaller colleges.

•	 Larger colleges gave greater 
consideration to state or 
county of residence and first-
generation status.

Selectivity

•	 When evaluating applications, 
institutions that were more 
selective placed more emphasis 
on each of these student 
characteristics—race/ethnicity, 
gender, first-generation status, 
state or county of residence, high 
school attended, alumni relations, 
and ability to pay.

(See Appendix Table B.2. for a 
correlation matrix of statistically 
significant associations.)
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The movement toward proficiency-based learning is gaining momentum at secondary schools across New 
England and beyond (Figure 1). Proficiency-based learning is the system of instruction, assessment and 
grading based on demonstration of skills that meet performance standards or “proficiencies.” The goal of 
proficiency-based learning is to better prepare students with the knowledge and skills necessary for success 
in higher education and 21st century careers.

As proficiency-based education 
models become more common 
across the country and the 
region, high school students and 
parents have raised questions and 
concerns regarding how profi-
ciency-based transcripts will be 
viewed in the college admissions 
process—especially at highly 
selective US colleges and uni-
versities. Of greatest concern is 
whether proficiency-based learn-
ing and grading will disadvantage 
students in the college applica-
tion and evaluation process. 

To help answer these questions, 
the New England Board of 
Higher Education (NEBHE) 
and the New England Secondary 
School Consortium (NESSC) 
convened a meeting of admis-
sions leaders from highly selec-
tive New England colleges and 
universities and facilitated a robust discussion on the topic. Overwhelmingly, these admissions leaders 
indicate that students with proficiency-based transcripts will not be disadvantaged in the highly selective 
admissions process. Moreover, according to some admissions leaders, features of the proficiency-based 
transcript model shared with the group provide important information for institutions seeking not just 
high-performing academics, but engaged, lifelong learners.

Policy Spotlight on New England

April 2016

New England 
Board of Higher 
Education

www.nebhe.org

How Selective Colleges and Universities Evaluate 
Proficiency-Based High School Transcripts: 
Insights for Students and Schools

1

Erika Blauth
Sarah Hadjian

Notes: Some states use “proficiency-based” while some states use “competen-
cy-based” to describe similar learning systems. Maine, New Hampshire, and Ver-
mont are advancing towards state-wide transitions to proficiency-based education. 
Connecticut and Rhode Island allow individual schools to decide how students 
may accrue graduation credits, and Massachusetts has no formal legislation in 
place regarding proficiency-based education. 
Source: Competency Works

Figure 1: Proficiency-Based K-12 Education State Policies in the 
Northeast as of March 2015
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What is Proficiency-Based Learning?

In a proficiency-based model or system, students progress through courses and grade levels by demonstrating individual mastery of 
specific learning standards. Learning standards may vary by state or school system, but generally represent educational objectives a 
student should achieve by the end of a course or grade level. In a proficiency-based system, a student struggling to demonstrate pro-
ficiency is provided additional support or interventions until the student achieves the required skill or knowledge. Students who 
demonstrate proficiency engage in learning opportunities to extend or accelerate their learning. Proficiency-based learning allows 
educators to identify a student’s strengths and weaknesses, and monitor learning progress over time. 

Proficiency-based transcripts often also capture students’ mastery of habits of work and cross-curricular knowledge and skills. A 
sample transcript shared with admissions leaders, for instance, captured cross-curricular skills described as “clear and effective com-
municator,” “self-directed and lifelong learner,” and “creative and practical problem 
solver”—all skills that are in high and increasing demand from both employers and 
higher education institutions (Figure 2). According to the Georgetown University 
Center on Education and the Workforce, employers ranked critical thinking and 
active listening among the most important skills in today’s economy. A recent report 
from the Harvard Graduate School of Education also called for the consideration of 
“concern for others and the common good” in the admissions process. By capturing 
habits of work on the transcript, the proficiency-based model provides increasingly 
relevant information regarding a student’s ability to succeed in today’s world.

The terminology to define these practices and policies vary, but they each strive for the same goal: to prepare students to succeed in 
the 21st century by being college and career ready. At the federal level, the newest reauthorization of the Elementary and Secondary 
Education Act—the Every Student Succeeds Act—recognizes proficiency-based learning and invites new innovative accountabil-
ity systems based on proficiency-based learning. In Maine, “proficiency-based education” will be required for public high school 
students graduating between 2018 and 2021. In New Hampshire, “competency-based learning” will be required in all public 
elementary and secondary schools by 2017. In Vermont, “proficiency-based learning” will be the sole criteria for graduation by 
2020. Connecticut and Rhode Island give individual schools the option to determine how students accrue graduation credits, with 
no date set to transition all secondary schools to proficiency-based models. While there is no formal legislation in place regarding 
proficiency-based education and graduation in Massachusetts, some schools are currently implementing these practices (Figure 1).

Proficiency-Based Transcripts in the Context of Selective Admissions

As proficiency-based learning models become more widespread in New England states, high school students and families have 
raised concerns about how proficiency-based education will be viewed by highly selective institutions in the admissions process. In 
particular, students and families worry that proficiency-based education’s perceived departure from traditional transcripts and grad-
ing systems will hinder admissions professionals’ ability to fully comprehend and evaluate the caliber of candidates applying from 
these school districts. If this were true, students and parents worry that using a proficiency-based learning transcript would put 
them at a disadvantage in the competitive selective admission process. To address these concerns, NEBHE and NESSC convened a 
special meeting of admissions leaders from selective institutions across New England in January 2016. 

In particular, admissions leaders point to the characteristics of their holistic review processes. Considering applications holistically 
allows for careful consideration of each applicant in his or her individualized context, as thorough attention is given to each part of 
the application and decisions are rendered based on the totality of an applicant’s academic and personal profile, rather than grades 
or test scores alone. This requires a deep, comprehensive understanding of each applicant and the academic context from which he 
or she is applying.

Habits of Work (HOW) Examples

•	 Attendance
•	 Participation
•	 Effort

All admissions leaders at the meeting overwhelmingly agree that students applying from proficiency-
based educational systems will experience no disadvantage in the evaluation and admissions process. 

2
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Selective admission leaders at this meeting stressed how their institutions receive applications from across the country and around 
the world, which represent a diverse range of high school environments and a variety of grading scales, terminology and transcript 
design. Admissions officers work diligently to understand the nuances of each learning environment, which informs the context in 
which applicants are evaluated. Once admission officers thoroughly understand this context, they are able to evaluate the extent to 
which a student has taken advantage of the opportunities available in that particular learning environment. 

In light of these institutions’ use of the holistic review process, it is crucial that the documents which proficiency-based high schools 
provide to colleges and universities in their students’ applications provide a clear and accurate picture of the learning environment 
and its particular characteristics. Transcripts and school profiles are especially important tools that admission officers rely on to 
learn about less familiar grading models. Given the trend toward proficiency-based learning in recent years, admissions leaders 
present at this meeting emphasized how clear, transparent transcripts and school profiles continue to help them understand nec-
essary aspects of the proficiency-based learning model so they can review applications as accurately and efficiently as possible. This 
efficiency is especially important given the high volume of applications these selective institutions receive every year. 

For proficiency-based high schools, admissions lead-
ers emphasize that the transcript and school profile 
should explain what learning standards mean within 
the context of the particular high school. While the 
transcript provides information about an individual 
student’s achievements, the school profile provides 
contextual information about the curriculum, grading 
procedures, standardized testing history and record of 
college attendance, as well as information on school 
and local community demographics. The school pro-
file also provides an opportunity for high schools to 
clearly and directly highlight important characteris-
tics that differentiate one school or learning environ-
ment from others—information that admissions lead-

ers emphasize is especially helpful. While the admissions leaders present unanimously agreed that students from proficiency-based 
systems receive no disadvantage in the admissions process, they also caution that lack of information or transparency in transcripts 
or school profiles can present a hurdle in an admissions officer’s attempt to accurately assess a student’s achievements.

Admissions leaders were particularly enthusiastic about the inclusion of habits of work and cross-curricular knowledge and skills 
on the proficiency-based transcript (Figure 2). Information regarding students’ habits of work and cross-curricular knowledge and 
skills are increasingly of interest to selective admissions offices as they seek to admit students who will contribute fully to campus 
life. In addition to academic achievements, selective colleges and universities report that they are deeply interested in the behav-
iors and attitudes, such as love of learning and intellectual curiosity, that make students great learners and full contributors to the 
vibrancy of a campus community. The incorporation of habits of work and cross-curricular knowledge and skills into the grading 
system, and evaluated in concert with letters of recommendation from teachers and counselors, help to assist admissions officers in 
identifying students best suited to thrive at their institutions.

3

Key Takeaways:

•	 Holistic review allows admission professionals to carefully 
consider each applicant in his or her individualized learning 
environment

•	 Proficiency-based transcripts and school profiles should ex-
plain what learning standards mean within the context of the 
particular high school

•	 The inclusion of habits of work and cross-curricular knowl-
edge and skills on proficiency-based transcripts and school 
profiles are particularly useful to admission leaders

Figure 2: Maine’s Cross-Curricular Skills Featured on Sample Proficiency-Based Learning Transcript

Notes: These cross-curricular skills, coupled with Habits of Work (HOW) related to participation and effort, were of particu-
lar interest to admission professionals present at this meeting. 
Source: Great Schools Partnership
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@nebhe

4

About the New England Board of Higher Education (NEBHE)
Established in 1955 by six visionary New England governors, NEBHE is a regional compact that works across New England to: help leaders assess, 
develop and implement education practices and policies of regional significance; promote regional cooperation that encourages efficient sharing of 
education resources; and strengthen the relationship between higher education and the regional economy.
Learn more at www.nebhe.org.

Final Thoughts & Recommendations

As secondary schools in New England and across the country continue to shift toward using proficiency-based learning models, 
higher education institutions will see increasing numbers of applicants sending proficiency-based transcripts and school profiles. 
The admissions deans and directors of selective colleges and universities convened by NEBHE and NESSC agree that students 
from proficiency-based high schools will not be disadvantaged in their holistic review processes, especially if proficiency-based 
high schools develop clear, cohesive transcripts and school profiles that articulate the nuances of their proficiency-based learning 
standards and show how each student has performed in their learning 
environments. The inclusion of habits of work and cross-curricular 
knowledge and skills are particularly exciting to these selective admis-
sions leaders, as they convey important insights about how students 
will contribute to campus life beyond the grades they earn and the 
extracurricular activities in which they participate. 

In light of the results of this meeting with selective admission leaders, 
proficiency-based high schools should consider whether their current 
transcripts and school profiles are providing admission officers with 
these important insights into their schools. High school leaders may 
visit the Great Schools Partnership website to see examples of profi-
ciency-based transcripts and school profiles. College-bound students 
and their families may also research admission policies and practices 
at individual institutions to which they are interested in applying, as admissions philosophies and practices vary across institutions. 
Most institutions provide detailed information regarding their specific admissions process on their website and are available to field 
phone calls from prospective students and families. Overall, students and families should feel reassured that selective admission 
professionals strive to gain a holistic understanding of every student’s high school context as they review applications for admission.

Erika Blauth and Sarah Hadjian are policy research interns at the New England Board of Higher Education and Master’s students 
studying higher education at the Harvard Graduate School of Education.

For questions or comments, please contact Gretchen Syverud at gsyverud@nebhe.org or 617-533-9522.

Next Steps for Students and Schools:

•	 Students are encouraged to review the admission 
philosophies and practices of individual institu-
tions to which they are applying

•	 High school counselors and administrators can 
utilize resources on the Great Schools Part-
nership website to help improve the proficien-
cy-based transcripts and school profiles they 
provide to colleges and universities
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Tom Buckmiller, associate professor at
Drake University in Des Moines, Iowa,
studied how university admissions
officers were reacting to nontraditional
student grade transcripts.


Getting a Fair Shot?

Three findings from a study of university officials’ views on the use of standards-based grading
in admissions decisions

BY THOMAS M. BUCKMILLER AND RANDAL E. PETERS/School Administrator, February 2018


As more education leaders consider implementing a
standards-based approach to assessment and
grading, they are bumping up against a formidable
barrier — parents worried about how college
admissions officers will size up their sons’ and
daughters’ applications to selective institutions.


Many parents, particularly those of higher-achieving
students, assume the drastic change in grade
reporting will harm their children’s chances of
gaining admission. Students accustomed to
traditional grading formats harbor a similar fear of
being disadvantaged in their candidacies for

postsecondary admissions.


A high school administrator with whom we have worked acknowledged this real concern, but he
pointed out its fallacy. “I don’t fault students for that. But they’re so consumed with a 3.85 [GPA]
as opposed to a 3.75, they don’t care how they get it. I tell them all the time, ‘You will get into
college, but that’s not why we’re here. We’re here to make sure you get through college,’” said
Nathan Wear, principal of 450-student Solon High School in central Iowa.


The purpose of our recent qualitative study was to determine whether students who attended
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high schools using standards-based grading are likely to receive fair and equitable consideration
in the university admissions process. Further, we examined the extent to which university
admissions personnel understood standards-based grading, as well as the nature of any
challenges that high school grades and transcripts based on standards might pose to
admissions decisions.


Based on our in-depth qualitative interviews with admissions officials at two large state
universities, one midsized state university and one midsized private university, all situated in the
Midwest, we found three significant themes relating to standards-based grading and
admissions.


» No. 1: Letter grades and transcripts based on standards are acceptable, if not preferable,
in the eyes of admissions offices, but with some caveats.

When standards-based grading principles were more fully explained, university admissions
directors expressed general approval. They shared their frustrations with rampant grade
inflation, inaccurate portrayals of student performance, the regular need for remediation once
students were enrolled and widely varying grading systems from one school district to the next,
often associated with traditional grading practices.


One admissions director remarked in disbelief, saying, “I’ve seen kids graduate from good high
schools who are illiterate — I mean, they are illiterate — and yet they are high school
graduates.”


Some agreement existed among the admissions officials that information communicated
through grades and transcripts that is more precise and accurate, that separates and addresses
personal traits such as work ethic and attendance, is a truer reflection of students’ performance
relative to an academic standard.


University officials in our study stated almost unequivocally that students from schools awarding
grades that reflect clear learning targets and separate reporting of behavioral and academic
indicators would not receive unfair evaluation for admission.


The separation of academic and personal behavior grades, a key component of most standards
grading, was seen as beneficial to the admissions process. Final transcripts submitted in June, a
couple of months before students matriculate, would be especially helpful to staff responsible
for incoming students. Said one counselor: “It’s just more information — more so for borderline
students probably than the students who are auto admits.”
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K-12 educators should help families understand this form of grading is better preparation for
college than traditional grading. “I think it’s telling parents that this is a better way for students
to become responsible,” said one admissions counselor.


Once they understood standards-based grading more fully, university admissions officials were
receptive. The one caveat was that letter grades brought greater efficiency to admissions
operations work and were still preferable for that reason. This is not an obstacle for most high
schools that have adopted standards-based (or standards-referenced) grading principles, as
most schools ultimately convert the standards-based marks to traditional letter grades on report
cards and transcripts.


Within this context, under the current admissions system at the four universities in the study,
transcripts from districts with standards-based grading would not be affected in any way. If
students’ grades, in the form of GPAs, and other required indicators met minimum
requirements, they would continue to be admitted as in traditional systems.


» No. 2: Universities receive profiles from schools with alternative grading/reporting
systems and use strategies to ensure equitable consideration of applicants.

Nontraditional grading on transcripts is not new in college admissions. Admissions personnel at
the four universities we studied provided multiple examples of such cases and described
strategies used to ensure equity of access. One pointed to applicants who had been home-
schooled — “an example of a student who’s not always going to have a GPA, but they’ve
carefully narrated the content and the progress of the student. … [S]tandardized test scores will
probably get weighed a little more heavily.”


We asked admissions offices about the impact they will experience as more student applications
come from schools using standards-based practices. One respondent admitted, “Unless we
prepare for it and know what we’re getting into, it will tax our current resources” and put
pressure on the existing system. They’re already seeing the trend of schools eliminating class
rank.


“We’re at the point where about 25 percent of students who graduate do not have a class rank.
Clearly, we’ve had to deal with the issue. … If you have one or two schools that launch this, are
we going to change for that? Probably not,” said one university admissions official. “But when ...
20-25 percent of schools are doing [standards-based grading without letter grades] then, yes,
we’ve got to come up with a new formula.”


To help with their decisions, admissions personnel said they would contact high school
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counselors if they had questions about a student’s readiness or a school’s specific grading and
reporting practices. As such, it would be prudent for schools transitioning to standards-based
grades to raise the awareness of their counseling staffs because it’s the latter who will serve as
conduits of information.


» No. 3: The need for efficiency in the admissions process has forced personnel to place an
inordinate trust in grades and standardized test scores.

The issue of admissions personnel advocating for the reporting of letter grades, even in systems
employing standards-based grading principles, is a matter of limited campus re-sources and the
demand for efficiency. Admissions directors said their relatively small staffs are charged with
reviewing and making admissions recommendations from many thousands of applicants each
year.


Noting the heavy weight of doing more with less, one admissions official said, “The worst thing
we can do is admit them when they don’t have the skills to be successful. It’s on our shoulders
when they’re ... dropping out and walking away with debt.” Another official noted, “We suspect
grades are inflated and standardized tests are biased.” When asked about the best way to report
grades, one admissions director responded, “I think most of us would be interested in knowing
that you have removed the variables that inflate grades.” Thus, recognizing the importance of
providing accurate grades that reflect both academic achievement and behavior (work ethic,
attendance, perseverance), reported separately, becomes a critical responsibility of secondary
school educators.


Finally, one admissions official brought up the distinction between the practices of large/mid-
sized universities — which we studied — and those at smaller private liberal arts colleges, who
tend to be more responsive to changes in grading and reporting systems.


A Higher Bar

Ultimately, leaders in both K-12 and higher education have a responsibility for leading their
respective organizations in ways that advance the preparation of college- and career-ready
learners, in spite of entrenched attitudes and other barriers. Improvements in grading systems
that more accurately communicate student achievement are needed, and K-12 leaders should
not wait for those in higher education to change.


University admissions officials are willing to adapt to defensible educational practices that will
yield more precise information. In doing so, they stand ready to set a higher bar of
postsecondary completion instead of just admission.
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Memorandum 

To:         Dr. Brian Waterman, Board of Education 

From:    Brian Stachacz 

Date:     4/6/2022 

Re:        Capital Outlay Requests for FY23 

 
 

Information:  Attached you will find a list of capital outlay requests for the FY23 budget.  The list 
that is presented for Board approval has two separate sections.  The first section is a list (lines 2-6) of 
items that can be paid for with allotted grant money as noted on the spreadsheet.  The total cost for 
that section is estimated to be $56,024.  The second section (lines 9-29) is a list of items that should 
be purchased for the 2022-2023 school year, as they are replacement/additional items for classroom 
instruction, offices and for furniture that is no longer functional.  The total cost for that section is 
estimated to be $147,054. We would ask that these items be approved during the April Board of 
Education meeting so that furniture orders can be placed and the grant applications can be completed 
within the appropriate timelines.    

 
In addition to the requests presented here, there are additional requests that do not fall in to the 
categories listed above.  Those requests will be brought forward for review and potential approval 
after additional administrative review and recommendation, most likely during the May meetings. 
 
Recommendation:  The Board of Education approve the grant-funded and furniture capital outlay 
requests as presented.   
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Grant-Funded Capital and Furniture Requests for FY 23 Budget

Recommendations as of 4-5-2022

1

2

3

4

5

6

7

8

9

10

11

B D E F G H I

Department ItemDescription Quantity UnitPrice ExtendedPrice Priority Justification

Applied Tech Automotive Engineering & Fabrication:  Baileigh Mitering Band Saw BS-250 1 $5,339.00 $5,339.00 2 AEF would like to get another horizontal band saw as there is always an 

extensive line at the saw. It’s probably the number one thing that slows 

down student production in this class.

Applied Tech Mittler Bros. Machine & Tool: Ultimate Variable Speed Notcher w/ Upgrade Vise Double Sided. 1 $7,275.00 $7,275.00 2
Automotive Engineering & Fabrication: 

Currently we are using a manual notcher that has a high probability of 

dislocating a shoulder, braking a wrist or getting injured in general. It’s 

a very important part of the class and using it is extremely time 

consuming as Jordan typically ends up doing it for the students in fear 

of them hurting themselves. This new unit will allow students to do it 

with little to no effort all while keeping them 100% safe behind a 

protective impact resistant glass/shield. 

Education TV Services Apple editing suites for LTTV 8 $4,200.00 $33,600.00 1 Mac Studio Editing Computers and Monitors for the LTTV classes. 

 
FCLS Model KFEG500ESS:  KitchenAid 30" Stainless Steel Electric Convection Range. 4 $1,163.00 $4,652.00 2

Appliances are in a 4-year rotation for replacement for safety and use.  

The ovens/stoves in room 127 are well past their replacement time.

WLTL Portable Video Streaming for Radio-TV Arts & WLTL 1 $5,158.00 $5,158.00 1 This package of equipment will allow students in our radio and 

television courses at both campuses the opportunity to broadcast live 

via streaming. Additionally, it will also allow for students to pre-record 

video programming as well. 

Total for All Grant-Funded Capital Requests $56,024.00

FCLS Child Development: 3 different types of shelving for preschool room 15. 1 $2,889.00 $2,889.00 2
The current storage in room 15 is warped, dirty beyond what is able to 

be remedied, and inefficient.  The shelving proposed is easier to clean, 

easier to move for big cleaning and a more organized and efficient 

solution for the small space inside the kitchen.   

 

(1) Wire shelving kit 24”x36”x74”H with (6) shelves and (16) blue Akro 

mins 

Model MSI AWS24360287B 

Price each:  $939.50 

 

(1) Wire shelving kit 24”x36”x74”H with (6) shelves and (16) yellow 

Akro mins 

Model MSI AWS24360287Y 

Price each:  $939.50 

 

(1) Wire shelving kit 18”x48”x74”H with (6) shelves and (24) red Akro 

mins 

Model MSI AWS184830260R 

Price each:  $1008.90 

Music Wenger music chair racks 2 $979.00 $1,959.00 1 We are losing room G102 at SC to another department and we need to 

move, store and have access to dozens of chairs as we consolidate that 

room and what is stored there into the other music rooms in the G 

wing.

Visual Arts 18 inch stools for pottery wheels 8 $41.00 $335.00 1
We have been slowly adding pottery wheels as our enrollment 

increases in ceramics.  We now need these stools for students while 

they work on the pottery wheels at NC.  We have been borrowing from 

the Metals class each day and it is not sustainable.
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Grant-Funded Capital and Furniture Requests for FY 23 Budget

Recommendations as of 4-5-2022

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

B D E F G H I

General Use North Campus Commons Furniture 1 $4,434.00 $4,434.00 1 3rd and final phase of 3 part purchase to create flexible learning spaces 

that are welcoming to students during the academic day as well as 

lunches and study halls.

General Use Flexible furniture (benches, tables, chairs, etc.) for Library Room B. 1 $28,017.00 $28,017.00 1 The furniture requested for Room B would allow us to regain the 

furniture placed into the room from other areas of the library in order 

to create enough space for classes.  

General Use Accessible student desks  8 $150.00 $1,200.00 1 Increasing number of students being served at North Campus 

General Use Student desks  26 $275.00 $7,150.00 1 To replace normal breakage.

General Use Flexible Seating - 1 math classroom 28 $200.00 $5,600.00 2
Flexible Seating for 1 math classroom.  Includes chairs.

This would allow modernization of classrooms, encourage 

collaboration, cooperation, and student talk within the classroom.

General Use Math Classroom Furniture - Flexible Seating and Whiteboard 1 $7,000.00 $7,000.00 2 Phasing in classroom upgrades in the math department.

General Use Intro to Health Care Room J207 - short lab tables and chairs 1 $7,000.00 $7,000.00 1 New science course/classroom request.

General Use Vivarium - Chemical Storage and Shelving 1 $5,000.00 $5,000.00 1
With the removal of our animals in the Vivarium, we are now using the 

room to properly store chemical supplies, and science products.  

General Use FCS - Fashion Lab Furniture 1 $12,000.00 $12,000.00 1 Our SC FCS Fashion class will need additional student storage, teacher 

storage, and the addition of large fabric cutting spaces in their new 

classroom. This will better help with the number of students and clubs 

that utilize that space.  

General Use Academy Center Furniture 1 $12,000.00 $12,000.00 1 We are interested in purchasing more flexible classroom desks in our 

three Academy classroom spaces. This furniture will reflect the non-

traditional educational experience that students in those classes 

participate in.

General Use South Campus Hallway Furniture 1 $6,500.00 $6,500.00 1 We would like to continue to update our student seating in the main 

entrance and B-Wing open areas. Currently, we have numerous 

students who sit on the floor each morning and after school because 

we only have limited options. Over time, we would like to add seating 

options that are durable, flexible, and student-centered throughout the 

SC common space. 

General Use World Language Staff Office Furniture 1 $10,000.00 $10,000.00 1
We have worked with DCs and our Building Team to identify how we 

can better utilize space to enhance teacher collaboration, climate, and 

training. We have identified an unused classroom space that will serve 

as the World Language Office since they have not had a space here at 

SC. The furniture will not include individual teacher desks, but a variety 

of flexible furniture that will allow teachers to work, eat, and 

collaborate in a variety of manners. 

General Use Library Furniture - Floor 1 $10,000.00 $10,000.00 1
We would like to continue to add new flexible furniture to the SC 

Library floor. This furniture is a continuation of the remodeling efforts 

over the past few years. We are interested in adding flexible 

bookshelves/stacks so that there is flexibility to utilize the extent of the 

space for larger classes, presentations, and district events.

General Use Library Furniture - Classroom A 1 $15,000.00 $15,000.00 1 The Special Education conference room is being moved to a new 

location. We would like to remodel Classroom A in a similar fashion as 

Classroom B. This multipurpose room will be used by teachers/classes, 

student groups, afterschool activities, and district/building level 

meeting space.

General Use Science Wing Lab Stools 12 $60.00 $720.00 1 To replace normal breakage

General Use Accessible student desks 8 $150.00 $1,200.00 1 Increasing number of students being served at South Campus/Co-

Teaching.
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Grant-Funded Capital and Furniture Requests for FY 23 Budget

Recommendations as of 4-5-2022

28

29

30

B D E F G H I

General Use Student desks 30 $275.00 $8,250.00 1 To replace normal breakage

General Use Corrosive Cabinet for Strong Bases 1 $800.00 $800.00 1 Currently strong bases are inappropriately stored in an unsecured 

location. This would allow corrosive storage to be appropriate and 

safe.

Total for All District-Funded Furniture Requests $147,054.00

138



 
 bwaterman@lths.net                                                                        708-579-6451 
  
 North Campus                                                 South Campus 

100 S. Brainard Ave.                     4900 S. Willow Springs Rd. 
LaGrange, IL 60525                        Western Springs, IL 60558 

 
 
 
 
TO:  District #204 Board of Education 
 
FROM:  Dr. Brian Waterman, Superintendent 
 
DATE:   Monday, April 11, 2022 
 
RE:  Vision Retreat Findings (Strategic Planning Process) 
 
On Thursday, March 17, the InspireLT Strategic Plan Team participated in a full day Vision 
Retreat in order to answer the question, “Where do we want to be?”  Specifically, the purpose 
of the vision retreat was to finalize the SWOT analysis (presented at the 3/21 BOE meeting), 
and to begin developing the characteristics of a successful LT graduate, adult, and system as a 
whole.  The team also reviewed research articles, virtually visited innovative high schools 
throughout the country, and developed a “preferred future statement” draft.  All of the 
materials, data, and information that was utilized with the team on March 17 can be accessed 
by visiting the InspireLT website at www.lths.net/strategicplan.  This includes the agenda, slide 
deck, participant handouts, resources, and initial vision retreat findings.   
 
The primary goal for the April 11 Committee of the Whole meeting is for the Board of Education 
to provide consensus feedback to the InspireLT Team regarding the initial findings of the vision 
retreat, which are included within this packet.  The consensus feedback from the Board of 
Education will be shared with the InspireLT Team at the Setting Direction Retreat on Tuesday, 
April 19.   
 
On Monday evening, the Board of Education will be asked to provide feedback on the following 
questions:   
 When reviewing the initial findings of the Vision Retreat, what does the Board of 

Education support? 
 When reviewing the initial findings of the Vision Retreat, what does the Board of 

Education disagree with? 
 When reviewing the initial findings of the Vision Retreat, what does the Board of 

Education feel the InspireLT team missed? 
 What consensus feedback would the Board of Education provide to the board member 

representatives to take back to the InspireLT team? 
 
As we look ahead to the next few months, here are some important dates related to our 
strategic planning process. Please note these dates continue to be updated following each step 
in the strategic planning process: 

L Y O N S  T O W N S H I P  H I G H  S C H O O L  
B R I A N  P .  W A T E R M A N ,  S U P E R I N T E N D E N T  
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 Monday, April 11 – BOE Regular Action Meeting (Report on Vision Retreat Findings) 
 Tuesday, April 19 – InspireLT Setting Direction Retreat  
 April 20-26 – Findings of the Setting Direction Retreat Reviewed by Core Team and Plan 

Team. 
 May 2-6 – Stakeholder Review of Draft Plan  
 Wednesday, May 11 – Final InspireLT Team Session (Review of Draft Plan) 
 Monday, May 16 or Monday, June 13 – Final Strategic Plan Presented to BOE 

Finally, please note that we will be regularly sharing updates and additional work with the 
Board of Education throughout the next 2-3 months.   
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Findings of the Vision Retreat 

Revising the SWOT Analysis Based on Feedback 
Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Add: Increasing 
Diversity 
Remove: Highest State 
Financial Rating 
Remove: Highest Bond 
rating 

No Change Remove “well”: Student 
Achievement above 
state averages 

No Change No Change 

Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Strengths 
Changes 

Combine the two 
financial points into one 
Financial Health and 
Highest State Rating 

Add: Increasing 
diversity throughout 
our community 

Remove: “well” above 
state averages 

Adjust: Remove “Well” 
from Student 
Achievement Results 
above State Average 

No Changes 

Final Strengths: Community Pride and Support; Quality Faculty, Staff, and Leadership; History of Financial 
Health and Stewardship; Student Achievement Results Above State Averages; Numerous Academic, Co-
Curricular, and Elective Offerings; Recognized by Others for a Tradition of Excellence; 82% of Graduating 
Students Admitted to University/Junior Colleges; High Staff Retention; Increase in the number of students 
participating in Dual-Credit, Advance Placement Courses. 

 
Weaknesses 

Changes 
Weaknesses 

Changes 
Weaknesses 

Changes 
Weaknesses 

Changes 
Weaknesses 

Changes 
Add: Stakeholder Voice 
Add Website not User 
Friendly 

Adjust: two equity 
statements: 
Inequity in achievement 

Add: Relationships with 
feed middle schools 

Add: Parents and 
students having more 
input/voice/engagement 

Add: “Voice” to 7th 
bullet 
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Remove: “and staff” 
from social emotional 
needs bullet 
Change: “erosion” to 
“Decline in” 

Inequity in participation 
Adjust: Social emotional 
and mental health 
needs of entire school 
community 

Add: Dual Campus unity 
and relationships 
Remove: Staff 
engagement and leave 
the rest of the 
weakness as stated 

Add: Relationships 
between campuses 
Add: Relationships with 
feeder elementary 
districts 

Add: Social/emotional 
wellness for students 
and staff and its impact 
on learning and 
instruction 

Weaknesses 
Changes 

Weaknesses 
Changes 

Weaknesses 
Changes 

Weaknesses 
Changes 

Weaknesses 
Changes 

Add: Stewardship of 
facilities 

Remove:  N/A 
Add: Relationships with 
feeder elementary 
schools 
Add: Student Voice and 
Engagement 

Add:  Best practices and 
delivery in special 
education. Provide 
inclusive teaching 
practices 
Adjust:  Improve the 
MTSS systems of 
support for both the 
academic and behavior 
needs of identified 
students 

Add: Stewardship of 
facilities 

Adjust: two equity 
statements: 
Inequity in achievement 
Inequity in participation 
Adjust: Social emotional 
and mental health 
needs of entire school 
community 

Final Weaknesses: Inequity in Achievement among student populations; Inequity in Participation among 
student populations; Intervention Systems for Academics and Behaviors including Special Education are not 
Successful; Lack of Staff Diversity; Facilities Need Upgrading to Enhance Teaching and Learning; Grading 
Practices are Inconsistent; Student Engagement, Unity, Collegiality, Collaboration, Communication, Voice, and 
Satisfaction Need Attention; Staff Engagement, Collaboration, Communication, Unity, Voice, and Satisfaction 
Need Attention; Social, Emotional, and Mental Health and Anxiety Needs of Students and Staff Warrant 
Attention. 

 
 

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Remove: Externally- 
Enhance forms of all 
communication 

Add: Increase 
transparency of school 
processes and practices 

Add: Environmentally 
more friendly 

Add: Personalized 
learning, smaller 
cohorts 

Adjust:  Reevaluation of 
dual campus system 
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Add: Consistent 
communication from 
Division leadership to 
all teaching staff 

(encompasses the 
listening issue) 

Combine: Pathways to 
college, career and life 
with career center and 
counseling 
Add:  Promote more 
student independence 
and agency in their 
learning 

Adapt: Change 
“innovational” to 
“Evolutional” 
instructional practices 

Remove:  Feeder 
district and merge with 
communication and 
collaboration as well as 
pathway for college, 
career, and live  

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Opportunities 
Changes 

Adjust: Increase 
feedback opportunities 
for stakeholders and 
enhance forms of 
communication 
externally 

No Changes 
Provided language 
clarity as to what 
opportunities meant 

Add: Increase in co-
curricular participation 
Separate:  Split campus 
and feeder district 
connections into two 
opportunities 
Add: Increase 
stakeholder voice in 
decision-making 

Separate:  Split campus 
and feeder district 
connections into two 
opportunities 
Add: “Varied” to 
Pathway Opportunities 
Add: Build a robust 
system of student 
interventions 
Add: Enhance 
opportunities for 
student engagement 
and voice 

Add: Enhance 
opportunities for 
student engagement 
and voice 

Final Opportunities: Communication, Collaboration, and Connection will enhance relationships with Feeder 
Elementary Districts; Communication, Collaboration, Connection, and Cohesion will enhance relationships and 
support between the two Campuses and among and between Divisions; Varied Student Pathways for College, 
Career, and Life Readiness will enhance goals and direction for the future; Exploring Innovative Instructional 
Practices and Tools will inspire 21st century instruction; Reinventing the Student Day and Year aligned to the 
new Mission and Vision will search for time and space to meet individual needs; Technology Clarity, Training, 
and Expectations will enhance Instruction; Improved Communication with Families will enhance relationships 
and support. 
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Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Move: Slow to Change 
to a Weakness 

Adjust: Erosion of Public 
Education to 
Unhappiness with 
Public Education 
Adjust: Slow to Change 
to Uncomfortable with 
change 
Adjust: School funding 
to local, state, and 
federal school funding 
policies and practices 
including unfunded 
mandates 

No changes Add: “Student and 
staff” safety and 
securing 
Add: Staff Stress and 
Anxiety] 
Add: Structure of BOE 
with elections every 
two year- too much 
turnover, instability, 
etc. 

Add: Current staffing 
shortages 
Add: Student climate 
and behavior issues 

Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Threats 
  Changes 

Add: “Teacher and 
Support” to staff 
shortages 
Add: Student Substance 
abuse, self-harm, and 
school avoidance 

Add: Student 
Substance/ alcohol 
abuse 

No Changes Add: Societal aversion 
to change 

No Changes 

Final Threats: Current Teacher and Support Staffing Shortages; Social Media Challenges; Societal Racism and 
Political Differences; Unhappiness with Public Education; Civic and Social Unrest; State and Federal School 
Funding Issues/Unfunded Mandates; Pandemic Impacts; Difficulties associated with Change; Student and Staff 
Safety and Security. 
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LYONS TOWNSHIP HIGH SCHOOL DISTRICT 204 SWOT ANALYSIS FINAL 
STRENGTHS: What are we most proud of?  What do we consider to be 
our results of our best work?  What advantages do we have? What do others 
say about us in positive ways 

WEAKNESSES:  What do we consider to be our weaknesses?  What are 
we most criticized for or receive the most complaints about?  What do we 
seem to have a hard time doing well? 

● Community Pride and Support 
● Quality Faculty, Staff, and Leadership 
● History of Financial Health and Stewardship 
● Student Achievement Results Above State Averages 
● Numerous Academic, Co-Curricular, and Elective Offerings 
● Recognized by Others for a Tradition of Excellence 
● 82% of Graduating Students Admitted to University/Junior 

Colleges 
● High Staff Retention 
● Increase in the number of students participating in Dual-Credit, 

Advance Placement Courses. 
 

● Inequity in Achievement among student populations 
● Inequity in Participation among student populations 
● Intervention Systems for Academics and Behaviors including 

Special Education are not Successful 
● Lack of Staff Diversity 
● Facilities Need Upgrading to Enhance Teaching and Learning 
● Grading Practices are Inconsistent 
● Student Engagement, Unity, Collegiality, Collaboration, 

Communication, Voice, and Satisfaction Need Attention 
● Staff Engagement, Collaboration, Communication, Unity, Voice, 

and Satisfaction Need Attention 
● Social, Emotional, and Mental Health and Anxiety Needs of 

Students and Staff Warrant Attention. 
OPPORTUNITIES:  What opportunities Do we know about, but have not 
addresses?   Where with a little work could we change a weakness into a 
strength?  What are we not doing currently that might be the opportunity for 
us to improve? 

THREATS: Who or what threatens us the most?  What challenges are 
coming that we must respond to?  What might block our progress?  What do 
we have little control over that might impact our resources? 

● Communication, Collaboration, and Connection will enhance 
relationships with Feeder Elementary Districts 

● Communication, Collaboration, Connection, and Cohesion will 
enhance relationships and support between the two Campuses 
and among and between Divisions 

● Varied Student Pathways for College, Career, and Life Readiness 
will enhance goals and direction for the future 

● Exploring Innovative Instructional Practices and Tools will 
inspire 21st century instruction 

● Reinventing the Student Day and Year aligned to the new 
Mission and Vision will search for time and space to meet 
individual needs 

● Technology Clarity, Training, and Expectations will enhance 
Instruction 

● Improved Communication with Families will enhance 
relationships and support 

● Current Teacher and Support Staffing Shortages 
● Social Media Challenges 
● Societal Racism and Political Differences 
● Unhappiness with Public Education 
● Civic and Social Unrest 
● State and Federal School Funding Issues/Unfunded Mandates 
● Pandemic Impacts 
● Difficulties associated with Change 
● Student and Staff Safety and Security 
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Greatest Hopes, Dreams, & Aspirations 
Table Draft Table Draft Table Draft Table Draft Table Draft 

● Engaging, relevant, 
innovative 21st century 
curriculum 

● Nontraditional 
approach 

● Interdisciplinary 
● Equity in achievement 

gaps 
● All students are 

college, career, and life 
ready 

● Newly structured 
school day and year 

● Mentorships and 
connections between 
campuses 

● Personalized & 
innovative learning 

● Improved facilities to 
advance teaching, 
learning & extra-
curricular/athletics 

● Sense of community & 
unity 

● Family values & 
Support 

 

● Graduates feel 
prepared for their 
future 

● Every student’s needs 
are met 

● All achievement gaps 
are closed 

● Student & Staff Well-
being & Safety 

● Environment that 
accurately & 
appropriately reflects 
the changing world 

● Prepared to meet the 
challenges younger 
generations will face 

● Staff diversity matches 
student diversity 

● 100% participate in our 
extra-curricular 
program 

● All students develop 
socially, emotionally, 
and physically for post-
secondary 

● School feels like a 
second home 

● Recognized as a Top 10 
school in the state 

● All stakeholders 
working toward a 
common goal 

● Restorative Culture 
● Have all voices heard 
● Student-centered 

environment: choice, 
voice, inquiry-based, 
interests-based 

● All students feel 
comfortable and 
confident here 

● Shared accountability 
at all levels 

● Student engagement 
across all 
demographics 

● Equity lens always tied 
to decision-making 

● Closing of Achievement 
Gaps 

● Flexible, inclusive 
learning spaces 

● Critical care and 
empathy 

● Healthy continuous 
improvement relations 
among all stakeholders 

● Inspiring the Future 
● Impactful MTSS 

support system 
fostering growth 

● Life-long learners at all 
levels 

● Be the best high school 
in Illinois 

● Be known for our 
innovation and future 
orientation 

● All students report 
their love their high 
school experience 

● Culture of Support and 
advocacy for all 
students 

● Student reputation for 
being incredible human 
beings 

● Being proactive in 
addressing student 
problems and concerns 

● Prepared for life after 
high schools regardless 
of path 

● Unity, respect, and 
connections at all 
levels 

● Clear communication & 
connections 
throughout each 
campus and the 
community 

● All voices are heard 
● Achievement gaps have 

closed 
● Equity is a way of life 

● Identify and develop 
talent and skill of every 
student and staff 
member 

● Use technology and 
social media for good 
not evil 

● Gear learning more 
toward global issues 
that connect back to 
our community 

● Equal opportunities for 
ALL 

● Every student looks 
back on their time at 
LTHS fondly 

● Community 
partnerships advance 
career exploration, 
learning and service 
opportunities, and 
engagement 

● A personalized learning 
environment that is 
motivating and 
inspiring as well as 
innovative 

● Student voice, choice 
and creativity is valued 

● School facilities 
enhance and 
encourage student 146



● Facilities are a draw for 
prospective students 

● Staff knowledgeable 
and competent 
teaching students from 
all backgrounds 

● High expectations and 
rigor for ALL students 

● Diverse staff 
● Time to support 

students- retakes, 
relearning within the 
day 

● Integrate curriculum 
across content areas 

● Restructure day and 
year gets high marks 

● Educational adaptation 
to an ever-changing job 
market & technological 
advancement 

engagement, 
instructional 
excellence, and 
innovative learning 
opportunities 

● High quality learning 
● Sense of community 

and spirit 
● Independent lifelong 

learning 

Table Draft Table Draft Table Draft Table Draft Table Draft 
● State of the art facilities 
● Tools, facilities, and 

technology to maximize 
quality education 

● Best holistic education 
in the country 

● Social action/service 
projects systemwide 

● Graduates happy and 
well prepared for 
college, career, and life 

● Students able to explore 
beyond the classroom 
with rich learning 
activities 

● Career Exploration 
● Achievement Gap 

Closing 
● Innovative and 

Integrative Curriculum 
matching future needs 

● Enriching our tradition 
through innovation, 
inspiration, creativity, 
and critical thinking 

● Student ownership and 
leadership 

● Empowerment of all 
students to be prepared 
for their future 

● More Middle ground 
policies 

● Intentional partnering 
with community to get 
experts in the 
classrooms and 
opportunities to visit in 
the workplace 

● Students are discovering 
their strengths 

● Lifelong learning 
becomes commonplace 

● Emphasis on addressing 
mental health needs 

● Instruction that is 
innovative, inquiry-
based, performance-
based, and rich in 
engagement 

● Small cohorts within 
larger units 

● True student-centered 
learning environment 

● A place for equal access 
and opportunities for 
ALL students 

● Value team, input, 
voice, engagement, and 
collaboration in our 
work. 

● Value community and 
connections. 

● All students graduate 
prepared for college, 
career, and life 

● Design with students a 
nontraditional school 
day and year to 
differentiate learning 
opportunities 

● All students, staff, and 
families feel welcome, 
valued, and supported 

● Off campus curricular 
opportunities through 
community partners and 
agencies 

● Equity in opportunities, 
support, and 
achievement 

● Building relationships 
between students and 
staff outside the 
classroom 

● Genuine sense of unity 
in our community 
among all members 

● Curriculum interests to 
motivate students to 
engage, innovate, learn, 
and apply 

● Increased school 
morale, climate, and 
spirit 

● Increased participation 
in co-curricular activities 

● Facilities that enhance 
learning and teaching 
needs- space, design, 
equipment, furniture, 
etc. 

● Clear, shaped, lived, 
inspirational vision 

● Student collaboration 
space, time, and access 

● Collaboration across 
curriculum for problem-
based learning 

● Small cohorts of student 
to work on PBL 

● Every student to feel 
great about their school 

● Healthy, productive 
students 

● Create and focus on the 
whole child 

● Individual post-
secondary planning for 
each student 

● Lots of opportunity for 
student voice, choice, 
engagement, and 
agency 

● Not fit into labeled 
boxes 

● Structures and staff that 
support the type of 
learning and teaching 
we want to implement 147



● Inclusion, diversity, and 
equity reflected in 
curriculum, mental 
health supports, 
prevention supports and 
staffing 

● Students being unafraid 
to reach out to the 
school when going 
through a difficult time 

● Sufficient academic/ 
functional performance 
of all students with an 
identified post high 
school goal/plan 

● Understanding of the 
importance of giving 
back to your community 
and being an engaged 
citizen of the future 

● More in school time and 
support for personalized 
learning needs 

● More intentional 
opportunities for 
student voice with 
learning opportunities 
and curriculum 

● Greater variety of 
learning platforms, 
spaces, scheduling 

 

● Agreed upon consistent 
way of determining 
grades 

● Have our own 
transportation company 
to give us more 
flexibility in our delivery 
of programs and 
services 

 
 

● A mindset and model to 
address dignity, 
diversity, equity, and 
inclusion. 

● Time and support for 
teachers to build on 
tradition and innovative 
for a changing world 

● Social and emotional 
wellness and growth 

● Opportunities through 
project or problem-
based learning to 
connect different 
content areas 

● Personalized learning 
and pathways to assist 
all students meet their 
goals and explore their 
interests 

● More green initiatives 
● Innovative, future ready 

curriculum and learning 
opportunities 

● Alignment of our 
system: District Goals, 
HR Practices, 
supervision and 
evaluation, Teaching & 
Learning  

Hopes, Dreams, and Aspirations to Influence Mission, Vision, and Core Values: 
● Graduates happy and well prepared for college, career, and life 
● Every student’s needs are being met, and all achievement gaps are closed 
● Rigorous curriculum interests motivate students to engage, innovate, learn, and apply 
● A learning environment that accurately & appropriately reflects the changing world 
● Instruction that is innovative, inquiry-based, performance-based, and rich in engagement 
● Opportunities through project or problem-based learning to connect different content areas 
● More intentional opportunities for student voice with learning opportunities and curriculum 
● Intentional partnering with community to get experts in the classrooms and opportunities to visit in the workplace 
● Partnerships advance career exploration, learning and service opportunities, and engagement 
● A mindset and model to address dignity, diversity, equity, and inclusion. 
● Time and space to support students - retakes, relearning within the day 
● Personalized learning and pathways to assist all students meet their goals and explore their interests 
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Rethinking High School Ideas 

Article/Site Visited Key Idea 
9 Elephants in the Classroom that 
Should “Unsettle” Us 

● It is not knowledge of content that students need to retain 
● Current content is biased 
● What should be tomorrow’s curriculum we need to teach? 
● Lack of time for deep learning 
● Too much teacher talk and responsibility; transfer to student talk and 

responsibility 
● Schedules need to support teaching and learning not obstruct them 
● Focus on real-life learning, not grades 
● Current focus is on the grade not the learning; Grading practices need revision 

and consistency 
● New assessment system aligned to a 21st century curriculum; current is 

outdated 
● Focus on student interest, motivation, enthusiasm, innovation & independence 
● Students are Internet literate 

Forging the Future of Learning ● Students need personalized learning and individual support 
● Time and space for teachers to check in with learners; conferencing as form of 

feedback 
● Small group, peer projects, problem-based learning 
● Student voice is essential 
● Positive learning environment: flexible, healthy, supportive, space, time, 

technology 
● Learning spaces should fit the learning: Labs, small tables for project and 

teamwork; individual workspaces, etc. 
● Relationships matter 
● Support mental health- advocates, mentors, counselors, social workers 
● Indoor, outdoor, global, networking for learning locations 
● Social and emotional support- whole child approach- holistic approach 

10 Principles of Modern Learning ● Love of learning is essential 
● Do not learn like we did 10 years ago.  Should not be teaching like we did 10 

years ago 
● Rewrite roles of teacher and curriculum 149



● Co-construction of curriculum 
● Shared beliefs about learning 
● Promote real world applications; there is a disconnect between current 

classroom learning and real-world learning 
● Ensure transparency 
● Ensure community and partnerships 
● Value the power of innovation 
● Embrace change and evolution 

Washington Leadership Academy ● Power of independence or agency in learning 
● Technology as a learning tool and teaching tool 
● Students felt trusted and empowered to steer their learning 
● Rigor for all 
● Social justice focus 
● Empowerment to be a leader and take learning risks 
● All stakeholders had voice 
● Innovation- exploring optional ways to inspire learning 
● Power of collaboration and working across content disciplines 
● Exploring careers 

Purdue Polytechnic High School ● Teachers are coaches.  Students identify their own learning goals 
● STEM and experiential learning 
● Project-based 
● Partnerships with community 
● CTEs. Career experiences 
● Leaders in technology vs users of technology 
● Focused on underrepresented populations 
● Student driven 
● Self-directed learning 
● Pathway informed learning 
● School is about working through frustrations 

Iowa BIG ● LT has many clubs that offer opportunities- need to move into classroom 
● Project-based learning; problem -based learning 
● Community partnerships 
● Students add value to their communities 
● Intrinsic motivation to learn 
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● Community sees students as assets and students understand their 
contributions to their hometown 

● Service learning, internships 
● Career visits 
● Interdisciplinary 
● Teacher role as coach, not sage on the stage 

Investigation Findings to Influence Mission, Vision, and Core Values: 
● Build on the past, embrace change, innovate for the future. 
● Student directed learning. Teachers as coaches and facilitators. 
● Co-construction of curriculum 
● New assessment system aligned to a new 21st century curriculum; current is outdated 
● Current focus is on the grade not the learning; Grading practices need revision and consistency 
● Focus on student interest, motivation, enthusiasm, innovation & independence 
● Project-based or problem-based learning 
● Power of independence or agency in learning 
● Community Partnerships and Connections 
● Career Education- service learning, internships, career speakers 
● Students need personalized learning and individual support 
● Time and space for teachers to check in with learners, conferencing as form of feedback 
● Positive learning environment: flexible, healthy, supportive, space, time, technology 
● Small group, peer projects, problem-based learning 
● Student voice is essential 
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Vision Draft:  Graduate, Adult and System Portraits 
Graduate 
Portrait 

Graduate 
Portrait 

Graduate 
Portrait 

Graduate 
Portrait 

Graduate  
Portrait 

College & Career Ready 
Engaged Citizens 

Personally Responsible 
Culturally Aware 

Effective 
Communicators 

Ethical Character 
Problem Solvers 
Critical Thinkers 

Empowered & Self-
Sufficient 

Civic & Global 
Contributor 

Creative Thinkers 
College & Career Ready 
Adaptable & Resilient 

Learners 
Skilled Communicators 

Problem Solvers 
Critical Thinkers 

Perseverant & Patient 
Growth Mindset 
Culturally Aware 

Global Citizen 

College & Career Ready 
Adaptable & Resilient 

Learners 
Passionate & 
Empathetic 

Culturally Aware 
Problem Solvers 
Critical Thinkers 

Empowered & Self-
Sufficient 

Civic & Global 
Contributor 

Resilient & Healthy 
Body 

Creators & Innovators 
Adaptable & Resilient 

Learners 
Engaged Citizens 

Personally Responsible 
Culturally Aware 

Skilled Communicators 
Problem Solvers 
Critical Thinkers 

Empowered & Self-
Sufficient  

Digitally Adaptable 

Creative Thinkers 
College & Career Ready 

Adaptable& Resilient 
Learners 

Culturally Aware 
Skilled Communicators 

Problem Solvers 

Graduate 
Portrait 

Graduate 
Portrait 

Graduate 
Portrait 

Graduate 
Portrait 

Graduate  
Portrait 

Creative Thinker 
Skilled Communicators 

Critical Thinkers 
Empowered and Self-

Sufficient 
Civic and Global 

Contributor 
Problem Solver 

Inclusive Empathizer 
Resilient Mind and Body 

College & Career Ready 
Passionate & 
Empathetic 

Skilled Communicators 
Ethical Character 
Critical Thinkers 

Empowered & Self-
Sufficient 

Confident and Secure 

Adaptable and Resilient 
Learners 

Personally Responsible 
Culturally Aware 

Skilled Communicators 
Ethical Character 

Empowered and Self-
Sufficient 

Engaged Collaborators 
College and Career 

Ready 
Adaptable and Resilient 

Learners 
Personally Responsible 

Culturally Aware 
Skilled Communicators 

Ethical Character 
 

College & Career Ready 
Adaptable and Resilient 

Learners 
Personally Responsible 
Skilled Communicators 

Problem Solvers 
Critical Thinkers 

Environmentally Responsible 
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Civic and Global 
Contributor 

Curious Lifelong Learner 
Innovative Problem 

Solver 

Adult Portrait Adult Portrait Adult Portrait Adult Portrait Adult Portrait 
Engaged Collaborators 

Love Teaching & 
Learning 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Ethical & Trusting 
Character 

Problem Solver 
Respectful of Students 

& Parents 
 

Love Teaching & 
Learning 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Ethical & Trusting 
Character 

Respectful of Students 
& Parents 

Student-Centered 
Humility 

Engaged Collaborator 
Love Teaching & 

Learning 
Creator & Innovator 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Respect of Students and 
Parents 

Empowered & Self-
Sufficient, Perseverant 

& Patient 

Engaged Collaborator 
Creator & Innovator 

Passionate & 
Empathetic 

Personally & 
Collectively Responsible 

Culturally Aware 
Ethical & Trusting 

Character 
Problem Solver 

Respectful of Students 
& Parents 

Digitally Literate 
Student-Centered 

Prepared 
Love Teaching & Learning 
Passionate & Empathetic 

Culturally Aware 
Skilled Communicator 

Respectful of Students & 
Parents 

Perseverant & Patient 
Student-Centered/Invested in 

students 

Adult Portrait Adult Portrait Adult Portrait Adult Portrait Adult Portrait 
Love Teaching and 

Learning 
Creator and Innovator 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Ethical & Trusting 
Character 

Inclusivity Champion 
Collaborative Problem 

Solver 
Promotes Well-Being 

Prepared 
Engaged Collaborator 

Love Teaching and 
Learning 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Ethical & Trusting 
Character 

Problem Solver 

Love Teaching and 
Learning 

Passionate & 
Empathetic 

Culturally Aware 
Skilled Communicator 

Ethical & Trusting 
Character 

Respectful of Students 
and Parents 

Perseverant & Patient 

Engaged Collaborator 
Love Teaching & 

Learning 
Creator and Innovator 

Passionate & 
Empathetic 

Personally & 
Collectively Responsible 

Culturally Aware 
Skilled Communicator  

Ethical & Trusting 
Character 

Engaged Collaborator 
Love Teaching & Learning 
Passionate & Empathetic 
Personally & Collectively 

Responsible 
Culturally Aware 

Ethical & Trusting Character 
Respectful of Students and 

Parents 
Growth Mindset 

Advocate/Mentor 
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Respectful of Students 
and Parents 

Adaptable and Resilient 
Learners 

 
 
 

System Portrait System Portrait System Portrait System Portrait System Portrait 
Value its Staff 
Foster Clear 

Communication 
Ensure Consistency of 
Policy & Procedures 
Promote Continuous 

Improvement 
Value Diversity & Be 

Culturally Aware 
Value Shared Decision-

making 
Value Ethical & Trusting 

Relationships 
Develop Sense of 

Community & Belonging 
Excellent Steward of 

Resources 

Clear Purpose with 
Focus 

Value its Staff 
Foster Collaboration 

Foster Clear 
Communication 

Ensure Consistency 
around Policy & 

Procedures 
Value Diversity and Be 

Culturally Aware 
Promote Cohesion- 

working toward 
common goals 

Respectful of Students, 
Parents & Staff 

Develop Sense of 
Community & Belonging 

Student-centered 
Transparent 

Clear Purpose with 
Focus 

Value its Staff 
Foster Clear 

Communication 
Ensure Consistency 

around Policy & 
Procedures 

Promote Continuous 
Improvement 

Value Diversity and Be 
Culturally Aware 

Value Shared decision-
making 

Promote Cohesion- 
working toward 
common goals 

Develop Sense of 
Community & Belonging 
Value Innovation & Risk 

Taking 

Clear Purpose with 
Focus 

Value Its Staff 
Foster Collaboration 

Value Diversity and Be 
Culturally Aware 

Value Shared Decision-
making 

Respectful of Students, 
Parents & Staff 

Growth Mindset 
Develop Sense of 

Community & Belonging 
Promote Digital Literacy 
Value Innovation & Risk 

Taking 

Clear Purpose with Focus 
Value Its Staff 

Foster Clear Communication 
Ensure Consistency around 

Policy & Practices 
Promote Continuous 

Improvement 
Value Diversity & Be 

Culturally Aware 
Respectful of Students, 

Parents, and Staff 
Develop Sense of Community 

& Belonging 
Excellent Stewards of 

Resources 

System Portrait System Portrait System Portrait System Portrait System Portrait 
Clear Purpose with 

Focus 
Value its Staff 

Foster Collaboration 

Clear Purpose with 
Focus 

Value its Staff 
Foster Collaboration 

Clear Purpose with 
Focus 

Value Its Staff 

Clear Purpose with 
Focus 

Value Its Staff 
Foster Collaboration 

Clear Purpose with Focus 
Value Its Staff 

Foster Clear Communication 
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Promote Continuous 
Improvement 

Value Diversity and be 
Culturally Aware 

Value Ethical & Trusting 
Relationships 

Respectful of Students, 
Parents, and Staff 

Value Innovation and 
Risk Taking 

World Leading 
Educational System 
Student-Centered 

Empathetic Culture 

Foster Clear 
Communication 

Promote Continuous 
Improvement 

Value Ethical & Trusting 
Relationships 

Develop Sense of 
Community & Belonging 
Promote Digital Literacy 

Student-Centered 
Culturally Inclusive and 

Equitable 

Promote Continuous 
Improvement 

Value Diversity and Be 
Culturally Aware 

Value Shared Decision-
making 

Value Ethical Trusting 
Relationships 

Respectful of Students, 
Parents, and Staff 
Growth Mindset 
Develop Send of 

Community & Belonging 
Adaptable and Resilient 

Partners 

Foster Clear 
Communication 

Ensure Consistency 
around Policy and 

Procedures 
Value Diversity and Be 

Culturally Aware 
Value Ethical & Trusting 

Relationships 
Develop Sense of 

Community & Belonging 
Value Innovation and 

Risk Taking 
Excellent Stewards of 

Resources 

Promote Continuous 
Improvement 

Value Diversity and Be 
Culturally Aware 

Respectful of Students, 
Parents, and Staff 

Develop Sense of Community 
& Belonging 

Adaptable and Resilient 
Value Innovation and Risk 

Taking 
Excellent Stewards of 

Resources 

The facilitator reflected on the 10 Table Portraits and presents a DRAFT of a consensus Portrait 
Graduate Portrait Adult Portrait System Portrait 

Effective Communicator 9 
College and Career Ready 7 
Culturally Aware Citizen 7 
Critical Thinker & Problem Solver 7 
Adaptable & Resilient Learner 7 
Empowered & Self-Sufficient 6 
Personally Responsible 5 
Civic & Global Contributor 4 
Creative Thinker 3 

 
 

Culturally Aware Advocate 10 
Love Teaching & Learning 9 
Passionate & Empathetic 9 
Ethical & Trusting Character 8 
Effective Communicator 8 
Respectful of Students and Parents 8 
Engaged Collaborator 6 
Creator & Innovator 4 
Student-Centered Problem Solver 3 
Perseverant & Patient 3 
Personally & Collectively Responsible 2 

 

Value Its Staff 10 
Ensure Sense of Community & Belonging 10 
Clear Purpose with Focus 9 
Value Diversity and be Culturally Aware 9 
Value Ethical & Trusting Relationships 8 
Foster Clear Communication 7 
Foster Collaboration 6 
Promote Continuous Improvement 6 
Excellent Stewards of Resources 6 
Value Innovation & Risk Taking 6 
Ensure Consistency of Policy/Procedures 5 
Respectful of Students, Parents & Staff 5 
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Mission Draft 
Table Draft Table Draft Table Draft Table Draft Table Draft 

Productive, positive 
engaged citizens 

Well rounded 
Student-center 
environment 

Inspire, learning and 
curiosity 

Understand and accept 
differences 

 

Student-centered 
Entire LTHS community 

Maximize holistic 
growth 

ALL students 
Maximize the holistic 

growth of ALL students 

Character 
Educational Excellence 

Well-balanced 
education 

Civic 
Equity and Innovation 
Integrity and Passion 

for learning 
Inspiration 

Positive Relationships 
Life-long learning 
Student-centered 

Growth 
Challenge 
Empower 

Continually designs 
unique student 
opportunities to 

support the whole 
child- academically, 

socially, & emotionally 

Dignity- Vita Plena 
Collaboration with the 

Community 
Learner growth and 

success 
Empower, Inspire 

Whole Person 
Preparation 

Support 
Gaining Experience 

Authenticity 
Recognizing LT History 

Innovation 
Engagement 

Diversity 

Community 
Student-centered 

Learning 
ALL students 

Belonging 
Academics & Co-

Curricular 
Provide a 

comprehensive 
curriculum and 

activities to all students 
to foster belonging 
while learning in a 

student-centered, safe 
environment 

Table Draft Table Draft Table Draft Table Draft Table Draft 
Vita Plena 

Holistic 
Student Centered 

Meaningful Learning 
Community 

Inclusive 

Innovative, Intellectual 
and another I Word 
Respectful, rigorous, 
and rich community 

education 
Intentional learning for 

the whole 
person/learner for a 

Student Centered 
Community and 

Connections 
Comprehensive real-

world curriculum 
Vita Plena, quest for the 

fulfilling life 

Excellence 
Whole Learner 

Student-Centered 
Vita Plena 

Comprehensive and real 
forward-thinking 

curriculum 

Growth 
Whole Student 

Critical Thinking and 
Problem Solvers 

Resiliency 
Choice, Voice, and 

Opportunities 
Equity 156



Vita Plena- the quest 
for the fulfilling life 
Ensure a learning 
environment that 

honors tradition, fosters 
innovation and inspires 

all to create a better 
future 

Lifelong learning for all 
Develop resilient and 

culturally sensitive 
citizens 

 

Intellectual, physical, 
moral, and aesthetic 

growth 

Intellectual, physical, 
moral, and aesthetic 

growth 

Excellence 
Readiness for Post-
Secondary Success 

Facilitator:  In reflection of the 10 Table Team Mission Key Words and Ideas, the facilitator presents these as Mission and Motto 
Statements to consider. 
Best Ideas for Mission 

● Ensure a learning environment that honors tradition, 
fosters innovation, and inspires all students to create a 
better future 

● Empower students to engage in a pathway to ensure 
college, career, and life success. 

● Ensure a pathway to assist each student achieve their 
educational and personal goals leading to a fulfilling 
future within the greater community. 

● I like the idea of utilizing some form of our strategic 
planning motto of Honor Tradition-Innovate Together-
Inspire the Future with the Vita Plena – the quest for the 
fulfilling life 

● Cultivate empowered learners and engaged global 
citizens through collaboration, innovation, and 
meaningful learning. 

● Empower well-rounded and thoughtful graduates to 
shape an ever-changing global future 
 

Best Ideas for Motto 
● Vita Plena- the quest for the fulfilling life 

Honor Tradition, Innovate Together, Inspire the Future 
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Core Values Draft 
Table Draft Table Draft Table Draft Table Draft Table Draft 

Integrity 
Dignity 
Ethical 

Character 
Wellness, physical & 

mental 
Kindness 

Responsible & 
Accountable 
Citizenship 

 

Student-centered 
Dignity & Respect 
Equity & Inclusion 

Emotional, mental, and 
physical Growth & 

Wellness 
Engagement 

Positive Learning 
Environment for ALL 

Students 
Relationships 

Respect & Dignity 
Equity & Inclusion 

Responsibility& 
Accountability 

Creativity & Innovation 
Access & Opportunity 

Ongoing & Lifelong 
Learning 

Academic & Social, 
Emotional, and Physical 

Growth and 
Achievement 

Dignity & Respect 
Contemporary 

resources & Facilities 
Creative Thinking 

Responsibility 
Success & Achievement 

Student, Staff & 
Community Voice 

Resilience 
Form meaningful 

Connections & 
Relationships 

Value Risk & Failure 
Normalizing diversity & 

Adapting to Meet 
Individual Needs 

Inclusion 
Promoting Positive 

Climate/Environment 

Community 
Dignity & Belonging 

Responsibility 
Student Engagement 

Social-Emotional Health 
Upstander 

Preparedness 

Table Draft Table Draft Table Draft Table Draft Table Draft 
Equity 

Inclusion 
Access 

Physical, social, and 
emotional well-being 

Learn from our actions 
Dignity & Respect 

Student Engagement 
Community 
Partnerships 

Equity & Inclusivity 
Communication & 

Collaboration 
Heritage & Tradition of 

Excellence 
Responsibility & 
Accountability 
Expectations & 

Excellence 
Rigorous & Relevant 

Curriculum 

Dignity 
Inclusivity 

Emotional Health 
Engagement 

Student Preparedness 
Responsibility 

Physical, Social, 
Emotional Well-Being 

Equity 
Access 

Inclusivity 
Dignity and Respect 

Reflecting and Problem 
Solving 

Responsibility and 
Accountability 

Dignity 
Belonging 

Equity in Curricular 
Equity in Social 

Emotional well being 
Equity in Resources 
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Dignity & Respect  
Future Readiness & 

Relevancy 
Reflection & Problem 

Solving 
 

Future Relevancy and 
Readiness 

Facilitator:  In reflection of the 10 Table Team Core Values, the facilitator presents these as Core Values to consider. 
● Dignity and Respect 
● Community & Connections 
● Equity & Inclusivity 
● Communication & Collaboration 

 

● Tradition of Excellence & Innovation 
● Engagement & Continuous Improvement 
● Future Relevancy and Readiness 
● Responsibility & Accountability 

 
 
 
 
 
 
 
See Preferred Future Statement Below: 
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Lyons Township High School District 204 Preferred Future Statement 
Mission  Motto 

Ensure a learning environment 
that honors tradition, fosters 
innovation, and inspires all 
students to create a better future. 
 

 

Honor Tradition,  
Innovate Together,  
Inspire the Future 

 
The quest for the Fulfilling Life 

Vision 
Our North Star:  All students are prepared to succeed and lead by having the knowledge and skills to learn, engage 

civically, and lead meaningful lives.  Critical traits are listed in our Portraits below: 
Graduate Portrait Adult Portrait System Portrait 

Effective Communicator  
College and Career Ready  
Culturally Aware Citizen  

Critical Thinker & Problem Solver  
Adaptable & Resilient Learner  
Empowered & Self-Sufficient  

Personally Responsible  
Civic & Global Contributor   

Creative Thinker   
 
 

Culturally Aware Advocate  
Love Teaching & Learning   
Passionate & Empathetic   

Ethical & Trusting Character   
Effective Communicator  

Respectful of Students and Parents  
Engaged Collaborator  
Creator & Innovator  

Student-Centered Problem Solver  
Perseverant & Patient  

Personally & Collectively Responsible  
 

Value Its Staff 
Ensure Sense of Community & Belonging 

Clear Purpose with Focus 
Value Diversity and be Culturally Aware 
Value Ethical & Trusting Relationships 

Foster Clear Communication 
Foster Collaboration 

Promote Continuous Improvement 
Excellent Stewards of Resources 
Value Innovation & Risk Taking 

Ensure Consistency of Policy/Procedures 
Respectful of Students, Parents & Staff 

Core Values 
● Dignity and Respect 
● Community & Connections 
● Equity & Inclusivity 
● Communication & Collaboration 

● Tradition of Excellence & Innovation 
● Engagement & Continuous Improvement 
● Future Relevancy and Readiness 
● Responsibility & Accountability 
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