Regular Meeting

Thursday, March 16, 2023 6:00 PM

The Dalles Middle School - Commons, 1100 East 12th Street, 1100 East 12th
Street, The Dalles, Oregon 97058

1. Call Meeting to Order and Pledge of Allegiance Presenter: Jose
Aparicio, Chair

2. Review / Revision of the Agenda

3. District Mission / Vision / Values

4. The Dalles Middle School Student Choir & Band Presenter: Leslie
Performances Sullivan, TDMS Music
e Performance Program: Teacher

~ "Wynken, Blynken, and Nod" by Blake
Richter & Ryan Main
5. Solists: Natalee Aviluz & Sienna Mondragon
Violin: Robbie Denning
Kponlogo Drum: Yahir Cornejo
Tambourine: Zachary Pothier

~ "Why Does the Willow Weep?" by Ruth Elaine
Schram

7. ~ "The Dragon Lord; Tales from the Darklands:
Chapter 1" by Randall D. Standridge

Direction: Ms. Leslie Sullivan
Piano Accompanist: Ms. Barbara Haren
9. Student / Staff Recognition Presenter: Stephanie
Bowen, Director of
Communications
10. Student Representative Reports
11. Consent Agenda
11.a. School Board Meeting Minutes from
previous meeting

11.b. Personnel Report

12. Board Action Calendar - Review

13. School Board Sub Committee Reports
14. Staff Reports:
15. New Business:

15.a. Presentations / Reports:

15.a.1. Colonel Wright Elementary School - Presenter: Luke
Building Report Vieira, Principal
15.a.2. Integrated Guidance Presentation Presenter: Lauren



15.a.2.a. Public Comment on the Integrated Guidance
Presentation

15.a.2.b. Action Item: Approval of the District's
Aligning for Student Success: Integrated Guidance
for six ODE initiatives presentation

15.a.3. Superintendent's Report

15.a.3.a. NWCSD Pre-Bond Planning Update

15.a.3.b. Student Investment Account (SIA) - Annual
Report for 2021-2022
15.a.4. Chief Financial Officer's Report

15.a.4.a. Action Item: Appoint Four (4) Budget
Committee Members (3/16/23 through 6/30/2025)
15.a.4.b. Financial Statements:

15.a.4.c. Student Enrollment:

15.a.5. Board Attorney's Report

16. Discussion / Action Items:

17. 1lst Reading on School Board Policies
(informational only):

17.a. Policy GCBD/GDBD: Leaves and Absences
17.b. Policy KBA: Public Records
17.c. Policy JEA: Compulsory Attendance

18. 2nd Reading / Adoption on School Board
Policies (action required):

18.a. Policy JHCCF: Pediculosis (Head Lice)

19. Informational Only:

19.a. Policy KBA-AR(1l): Public Records

20. Comments from the Audience about Non Agenda
Items
21. Adjourn the Regular School Board Meeting

Merklin, Director TLA

Presenter: Lauren
Merklin, Director TLA

Presenter: Dr.
Carolyn Bernal,
Superintendent

Presenter: Kara

Flath,

CFO

Presenter: Kara

Flath,

CFO

Presenter: Jason

Corey,

Board Attorney



"The relationships | get to build
with the kids." Mercedes Chance

"The people | get to work with.
Jacob McNeal




North Wasco County School District
Human Resource Office ® Sandra Harris - Director
3632 West 10th Street ® The Dalles, Oregon 97058 e (541) 506-3420

PERSONNEL CHANGES AND VACANCIES
School Board Meeting — March 16, 2023

Reference ORS 332.505 (2b) A District Board may employ personnel, including teachers and administrators, necessary to carry out the duties and powers of the board and
fix the duties, terms and conditions of employment and the compensation.

Licensed Staff — New Hires

NAME POSITION BUILDING COMMENTS

Sarah Smutz Child Development Specialist DHE Begins March 7, 2023

Licensed Staff — Internal Transfer and or Hires

NAME CURRENT BUILDING AND ASSIGNMENT NEW BUILDING AND ASSIGNMENT

N/A

Licensed Staff — Resignation/Retirements/Separation of Employment

NAME POSITION BUILDING COMMENTS

Carol DePriest | Speech Language Pathologist CES Retiring June 30, 2023

Licensed Staff— Request for Leave of Absence

NAME POSITION BUILDING COMMENTS

N/A

Administrative Staff — New Hires

NAME POSITION BUILDING COMMENTS

N/A
Administrative Staff — Internal Transfer and or Hires

NAME CURRENT BUILDING AND ASSIGNMENT NEW BUILDING AND ASSIGNMENT

Kim Kiser TDHS/Math Teacher CWE/Interim Vice Principal for the 22-23 SY

Autumn Loyd DHE/Dean of Students DHE/Interim Vice Principal for the 22-23 SY
Administrative Staff — Resignation/Retirements/Separation of Employment

NAME POSITION BUILDING COMMENTS

N/A |

Please Note: The following information regarding ESP employment is presented to the Board for purposes of (Information Only) and requires no action.

ESP Staff — New Hires — No Action Required

NAME POSITION BUILDING COMMENTS

N/A

ESP Staff —Transfers and Internal Hires — No Action Required

NAME CURRENT BUILDING AND ASSIGNMENT NEW BUILDING AND ASSIGNMENT

N/A




ESP Staff — Request for Leave of Absence — No Action Required

NAME POSITION BUILDING COMMENTS
N/A |
ESP Staff — Resignation/Retirements/Separation of Employment — No Action Required
NAME POSITION BUILDING COMMENTS
Curt Harth Safe Routes to School Program District Wide Resigned February 27, 2023
Coordinator
Confidential Staff - New Hires — No Action Required
NAME POSITION BUILDING COMMENTS
N/A | |
Confidential Staff — Resignation/Retirements/Separation of Employment — No Action Required
NAME POSITION BUILDING COMMENTS
Keri Newland | Payroll and Benefits Specialist | DO Resigning March 10, 2023
Coaching Staff — New Hires — No Action Required
NAME POSITION BUILDING COMMENTS
Brooke Smith Asst Softball Coach TDHS Begins March 6, 2023
Kara Willis Asst Softball Coach TDHS Begins March 6, 2023
Jordan Rowland Asst Boys Tennis Coach TDHS Begins March 8, 2023
Dante Avila Asst Baseball Coach TDHS Begins March 8, 2023
Duane Witter Asst Softball Coach TDHS Begins March 10, 2023

Coaching Staff — Resignations/Separation of Employment — No Action Required

NAME POSITION BUILDING COMMENTS
N/A |
Advertised Vacancies

Position HRS/FTE Building Close Date Comments
SLC SPED Assistant 7.5 Hrs CES Open Until Filled Advertised
SELA(s) 7.5 Hrs CES Open Until Filled Advertised
Title I-Reading Assistant 7.5 HRs CES Open Until Filled Advertised
Media Assistant 8.0 Hrs CES Open Until Filled Advertised
Ed Asst II-K 7.5 Hrs CWE Open Until Filled Advertised
SELA(s) 7.5 Hrs CWE Open Until Filled Advertised
District Payroll and Benefits Specialist 8 Hrs | District Office Open Until Filled Advertised
Grants Manager 8 Hrs District Wide Open Until Filled Advertised
Behavior Specialist 8 Hrs District Wide Open Until Filled Advertised
Safe Routes to School Program Coordinator 8 Hrs District Wide Open Until Filled Advertised
Physical Therapist 8 HRs District Wide Open Until Filled Advertised
Substitute Teachers 22’-23’ TBD District Wide Open Until Filled Advertised
Classified Substitutes 22’-23’ TBD District Wide Open Until Filled Advertised
Ed Asst III-SELA 7.5 Hrs DHE Open Until Filled Advertised
Title | Reading Assistant 7.5 Hrs DHE Open Until Filled Advertised
ELL Assistant Il 7.5 Hrs DHE Open Until Filled Advertised




Elementary STEM/ARTS Teacher 8 Hrs DHE Open Until Filled Advertised
Ed Asst llI-Instructional Asst 7.5 Hrs 1A Open Until Filled Advertised
Ed Asst IV-SPED 7.5 Hrs 1A Open Until Filled Advertised
Secondary Science Teacher (Temp 22-23) 8 Hrs 1A Open Until Filled Advertised
Secondary Math Teacher (Temp 22-23) 8 Hrs 1A Open Until Filled Advertised
Maintenance II-Day Custodian 8 Hrs Operations Open Until Filled Advertised
High School Guidance Counselor 8 Hrs TDHS Open Until Filled Advertised
ELA Teacher 23-24 SY 8 Hrs TDHS 3/13/2023 Advertised
Athletic Trainer 8 Hrs TDHS Open Until Filled Advertised
Assistant Football Coach-Multiple Positions Seasonal TDHS Open Until Filled Advertised
Asst Baseball Coach Seasonal TDHS Open Until Filled Advertised
JV Girls Tennis Coach Seasonal TDHS Open Until Filled Advertised
Head Coach Cross Country Seasonal TDMS Open Until Filled Advertised
Assistant Track Coach Seasonal TDMS Open Until Filled Advertised
Substitute Bus Driver (Pool) Substitute | Transportation Open Until Filled Advertised
Bus Driver 8 Hrs | Transportation Open Until Filled Advertised




Conditions in Our Schools and
Recommended Solutions

| Oregon Education Association




DISRUPTED LEARNING ENVIRONMENTS
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Over the past three years, OEA members have shared more and
more stories about extreme behaviors in Oregon schools. These
behaviors have made classrooms feel unsafe for students and
educators, and everyone is feeling their impact. Student needs
are going unmet and educators have very real concerns about
whether they can provide safe, welcoming and inclusive learning
environments for all with the resources they have.

Educators’ stories bear withess to the complicaied
challenges students face as well as educators’ deep
concerns and desire to help their students be suc-
cessful. It is clear that Oregon students and class-
rooms are in crisis. Students are coming o school
with complex needs, sfudents and educators don't
feel safe, and schools and districts don't have the re-

sources to address the root causes of these incidents.

Without appropriate resources to support communi-
fies, students are biting, kicking, punch-
ing. Young children are cursing, yelling,
screaming. Innocent objects are turned
into dangerous weapons. And without
additional investment in schoaols, fami-
lies, educators, and school leaders can
only apply small Band-Aids and hope for
the best.

OEA began exploring the depths of this
crisis through an internal Speciol Ed-
ucation Task Force, which quickly found disrupted
learning environments affected all classrooms and
students across all grade fevels. Then, OEA members
and leadership testified fo the State Board of Edu-
cation in Novermber 2017. They pleaded for help with
board members — help for themselves, help for their
classrooms, and mostly, help for sfudents desperately
crying out for resources and support in the only way
they knew how, Based on OEAS work, Governor Kate
Brown created atask force to explore issues of dis-

rupted leamning. OEA leaders began conversations
with the Oregon Department of Education (ODE) and
faunched an ambitious plan to hold community fo-
rums around the state to hear from educators about
their experiences and thelr ideas. Questions central

1o this work: How can we support students? What
can be done to ensure safe, welcoming and inclusive
classrooms for ali? How do we mend a broken system
that has created so much need?

Students and educators should feel

The Oregon Education Association believes that
each and every studentin Cregon deserves a quality
public education. Educators around the state are
deeply committed to the success of all students, no
matter the challenges they face in and out of school.
Classrooms should be dynamic envirenments full of
curiosity, imagination, and deep learning. Students
and educators should feel safe and secure while at
school. The disrupted learning environment crisis
puis these core values at risk.
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This report is an overview of the current realities that
educators and students are experiencing, as well

as the resource needs and innovative ideas that will
move Oregon toward meetfing everyone's needs.
Positive learning environmenis where students, ed-
ucatars and families thrive are achievabile. There is
no one quick-fix, no one-size-fits-all program, and no
single solution or program that can solve this grow-
ing crisis. And clearly, the education profession can-
not-do this alone. The effects of poveriy and frauma
on families, students, and the community af large

is a greater societal concern that calls for a multi-
pronged solution to address housing, food insecuri-
1y, workforce challenges, and access 1o healthcare,
including mental health services.

This report complements other statewide efforts to
examine the growing challenges in the state, specif-
ically ODE's Safe and Effective Schools for ALL Studerts
Advisory Committee, the Oregon Legislature’s Joint
Interim Commiftee on Student Success, and the Con-
federation of Oregon School Administrators' Socidl
Determinants of Health and Education Workgroup.
Uniguely, this report contains extensive input from
more than 2,000 Oregon educators working in class-
rooms across the state. Their feedback paints a clear
picture of the support classrooms desperately need.

Community Forums

Responding fo educators’ concerns, OEA held o
series of 14 community forums across the state in
2018. Educators, parents, and community leaders
were invited together to share information, hear lo-
cal experiences, and solicit ideas for addressing this
challenging issue.

Participation was widespread. Across the 14 forums,
nearly 700 people attended: teachers, administra-
tors, education support professionals (ESPs)', fami-
lies, Cregon legislators, and community members.
Using a set of four open-ended questions, partici-
pants were led by OEA President John Larson, OEA
Vice President Reed Scoti-Schwalbach and OEA
staff members in both whole group and small table

4 | DISRUPTED LEARNING ENVIRONMENTS

FORUM LOCATIONS
' '_Sprlng 20]8 ‘Fall2018 RN
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3 ;' CoosBay . Talem:.

FORUM AND SURVEY QUESTIONS

In your classroom, school, or district,
what are barriers to ensuring all
students can fearn in a safe, inclusive,
and welcoming envirocnment?

What changes could be made o
overcome those barviers in your
classroom, school, or district?

What support do you need or does
your classroom, school or district need
to implement those ideas?

What innovations or success do you
know about that could inform changes
across Oregon?




- discussions. An online survey provided another op-
portunity to engage on the fopic: 1137 respondents
representing 112 of the 197 Oregon school districts
provided ftheir input through the survey.

Oregon policymakers also participaied in the
forums: the Office of the Governor, Oregon Depart-
ment of Education, and the Chief Education Office
were represented. Thisincluded Colt Gill, Director
of the Oregon Department of Education, Chief
Education Officer Lindsey Capps, and various ODE
staff memibers. They listened, participated in group
discussions, and shared information about other
siatewide efforfs to improve learning environments,

What OEA has learned from the high level of en-
gagemeni in this process and its resulfs is that the
crisis of disrupted learning environments is not
limited in its scope. It affecis urban, suburban, town,
and rural classrooms. It affects southern and east-
ern Oregon as well as the Willamette Valley and the
coast. It is a statewide issue, one that has risen to
the forefront in the minds of many adminisirators,
educators, ond families. Oregonians want fo - and
can —solve it.

Data Collection and Analysis

Data were collected in three ways. First, nofe-tak-

ers af the forums capiured whole group and table
discussions and individuals were invited fo submit
their own notes (see questions on the adjacent
page). Second, a Poll Everywhere survey - in which
participants respond to close-ended questions using
an internet connection via phone or other device -
was used at 10 of the 14 forums. Third, alinkto an .
online survey that asked the same four open-ended
questions used in the forum discussions was sent fo
educafors three times: before their regional forum,
after their regional forum, and coinciding with the
last of the 14 forums. The survey closed on November
21,2018.

All data were analyzed by an external evaluator.
The qualitative data - the responses to the four
open-ended questions - were analyzed using con-
tent analysis, @ method that involves repeated read-
ings of responses, first identifying key themes and
then coding how often those themes show up. The
poll data were averaged for each forum, and then
across forums.

Report Summary

This report synthesizes the extensive data info de-
scriptions of the issue, how it affects those it touches,
and recommendations for addressing it. The report
uses educators’ own words o describe the problem.
Key recommendations from OEA are outlined to
address different aspects of the crisis. Each recom-
mendation is deeply grounded in the data collected
from members. When appropriate, members' data
is contextudlized with information about Oregon’s
education landscape.

The report highlights three crucial areas for imme-
diate action that OEA believes will have the greatest
impact upon this crisis. Under each areq, OEA oui-
lines actions to take at the school, school district, and
state level, Additionally, the report elevates seven ad-
ditional areas where changes will benefit students.

! The term education support professionals used in this report includes eight K12 job categories: clerical services, custodial and
malnfenance, food service, health and student services, paraeducators, securify services, skilled frades, technical services and

transporiation.
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What is a disrupted ledarning
environment?

Disrupted learning environments occur when stu-
dent behavior significantly interferes with instruction
and/or school staff members’ ability to maintain a
stable classroom or ensure student safety. At times,
exfreme student behavior can become dangerous
to themselves or the classroom as a whole. These
incidents can often resulf in clearing a classroom of
students to ensure everyone’s safety, physical re-
straint of a student, or other inftensive interventions.

Int their discussions and wriften responses, educators
described student behavior that has increasingly
made it challenging to provide safe, welcoming

and inclusive learning environments conducive 1o
high-qualify instruction. These behaviors included:

P Verbal abuse: screaming, threatening,
name-calling, using profanity

Person to person abuse: spifting, kicking, hitting

Weaponizing the classroom: overturning furni-
ture, brandishing scissors or other ifems, stab-
bing with pencils, throwing objects

b Destruction of property: intentionally ruining
other students' projects, throwing technology,
ripping books and other paper materials, tear-
ing materials off walls

Students and educators feel the ongoing impact

of these extreme behaviors. Educators spoke of an
atmosphere of “viclence” that was “palpable,” of “at-
tacks” that came regularly, and of the “frauma” stu-
dents experience in that environment — both students

the

Crisis

exhibiting the behavior and students witnessing the
behavior. These descriptions came from educators
across the state, from every forum and every region.

Why do disrupted learning
env’ironmen’rs occur?

One participant put the answer fo this questionina
nutshell: “more problems and less support.” Educa-
tors named several causes of this increase in disrup-
five behaviors. First and foremost, and perhaps most
impaciful, is the chronic and systemic disinvestment
in Qregon schools.?

Other factors include;

b Increased class sizes

Decreased student support specialists including
special education teachers, educational assis-
tants, counselors, and others

b Students with high needs or special education
needs but no resources 1o support those needs

b Amarked decrease in well-rounded education
opporiunities and fime for physical activity and
play, including PE and recess

A lack of appropricte training for educaiors

Unclear implementation of policies regarding re-
straint and seclusion, K-5 expulsion and suspen-
sion, and school-/district-specific protocols in the
event of disruptions

Class size tops this list as a contribbuting factor fo
disrupted learning environments. Educators de-
scribed class sizes of over 30 students often with
no additional support or only limited support from

2 Oregon Quality Education Commission. (2018). Oregon Qualiiy Education Model Final Report 2018. Salem, OR: Author. Retrieved
from hﬂps://\wvw.oregon.gov/ode/reports-ond»dc:‘rc/iaskcomm/ Documents/QEMReports/2018QEMReport. pdf.
5 Oregon Department of Education, (20i8) Class Roster Coilection. Available from htips://www.oregon.gowode/reporis-and-data/

Pages/Class-Size-Report.aspx.

4 National Education Association. (2008). Class Size Reduction: A Proven Reform Strategy. Washington, DC: Author. Avdilable from

hitp/Avww.nea.org/assets/docs/PBOB_ClassSize08. pdf.
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educational assistants. Oregon's annudl class size
report verifies this reality. Nearly 45% of all reported
classes have class sizes of 26 students or mare, with
some classes as large as 56 or more.? The influential
Tennessee Project STAR recormmmends class sizes of
no more than 18 or ho more than 26 with a teacher

and educational assisiant fo produce the greatest
benefit for students?

Fducators describe how overcrowding and cramped
classroom conditions make it difficult to maintoin

a calm environment conducive fo learning. Mary
schools also have reduced non-classroom teaching
positions including counseling staff, special education
teachers, school psychologists, school nurses and oth-
er specialized support personnel. Most schools have
limited well-rounded educational opportunities that
engage students including music and fine arts, library
services, physical education, career technical educa-
fion offerings, and other electives.

Many educators also note that more students are
coming to school with substantial social and emo-
fional needs, physical health needs, and mental
health challenges. These intense unmet needs (such
as hunger, homelessness, and fraumatic events af
home) affect students’ ability to learn. When sfu-
dents come to school exhausted and siressed be-
cause they don't have a stable place to cail home or
know where weekend méals will come from, they ar-
en't ready to learn fractions or write an essay. These
emergency heeds fake precedence over academic
work in students' lives and they need addificnal
support to be successful. Some, but not all, of these
challenges are finked fo trauma, adverse chiidhood
experiences (ACEs), and the effects of poverty, such
as housing and/or food insecurity.

These are some of the root couses educators cit-
ed as potential causes of the increase in disrupted
learning envirohments. As with any issue, there are
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likely other contributing factors we are not yet aware
of or factors specific to certain contexts.

How common are these events?

Fducators have reported a noticeable increase in
disrupted learning environments across the state
over the lgst several yeorsl This increase, however, is
difficult to quantify. The state doesn't require school
districts to keep formal dafa on incidents like room
clears or less infensive inierventions so the scope of
the crisis isn't fully known. Schools and districts do
have o report on student and educator injuries,

use of restraint, and suspensions and expulsions as
required by state statute. All three of those outcomes
are the most extreme resuli of behavior. Other re-
sponses fo a disrupted learning environment gener-
ally go unrecorded.

Fducators and students are reporting that they feel
unsafe. A third of poil respondents (32%) said they

8
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were scared for students’ safety at school because
of this issue, and a quarter (25%) said they were
concerned about their own safety. Anecdotally,
educators, principals, superintendents, school board
members and families have reported weekly and
even daily room clears as becoming commenplace.

More than half of poll respondents (56%) said that
their classroom or their child’s classroom had experi-
enced at least one room clear this year. Room clears
are emergency procedures in which students tem-
porarily leave a classroom to reduce the fikelihood of
injury or trauma as a result of extreme behavior, and
often occur when one student is exhibiting hehawv-
jors that put the classroom at risk of harm. Room
clears have been adopted by schools as a last resort
option for managing exireme behavior situations.
Because schools implemented themn in a piecemeal
fashion, there is no one legal definition or prescribed
protocol, and thus no standard reporting mecha-
nism yet.




Additionally, the Oregon TELL survey® (a bi-annual
survey to assess teaching conditions) reflects that
educators feel less safe in their school environment
now than they did in 2014, In 2014, 92% of respon-
dents agreed or strongly agreed that the faculty
work in a school environment that is safe. [n 2018,
that dropped to 82%. The Oregon TELL survey is ad-
ministered by a codlition that includes OEA, the Or-
egon Department of Education, the Confederation
of School Administrators, the Oregon School Boards
Association, the Chief Fducation Office, and the Ore-
gon Association of Education Service Districts.

How do disrupftions affect
students, educators, and
families?

Disruptions have d negative impaci on everyone
involved: students exhibiting extreme behavior, '
students witnessing extreme behavior, educators,
and families. Participants widely said that

their schools did not effectively and holistically
address disrupted learning. In fact, 91% of poll
respondents reported thaf their school lacked
adeguate resources fo provide safe, welcoming,
and inclusive classrooms.

Impact on students

Students exhibiting extreme behavior and
students witnessing extreme behavior both

suffer when schools cannot provide the sup-
ports needed. First, students exhibiting extreme
behavior are not getting the supports they need.
Educators feel discouraged that often the only in-
tervention available is for students is fo be removed
from class and “babysai” in an office, rather than
addressing their unmet needs or receiving tools to
learn to manage their behavior. Schools often only
react to disruptive events rather than put proactive
strategies into place due o reduced resources and
staff supports. Many educators lamented the lack

of “consequences” or “accountability” as part of

the confinuum of supports, inferventions, and tools
available to help students. Others advocated for
students’ glaring needs fo be addressed rather than
“hand-aided.” Meanwhile, when students are re-
moved from class they miss out academically. They
can also experience social isolation and emeotional
trauma as o result of how peers treat them in the
aftermath of disruptive events, which affects student
achievernent.® Some students have even been hurt
physically as a result of their behavior.

The impact on students witnessing exireme behavior
is also real and tangible. First is the loss of valuable
instruciional fime, already in short supply. Oregon
has one of the shortest school years in the nation”
Students are unable to learn when there are regular
and dramatic inferruptions in the school day, when
they have to leave their classrooms, and when they
do not feel safe. Students are also withessing and ex-

periencing chaotic, sometimes viclent situations as a
result of these disruptions. Some students have been
physically injured. Many respondents expressed
deep concerns about how students were frauma-
tized by exposure to repeated disruptions and how
behavioral outbursts were being normalized. With-
outincreased support, all students will continue to
suffer. '

5 Oregon Teaching, Empoweting, Leading and Learning survey. (2018) Oregon summary comparison data. Available from hitps://

telloregon.org/results/report/609/172614

& Willms, |. D. (2003). Student engagernent af school: A sense of belonging and participation: Results from PISA 2000. Paris, France:
Organization for Economic Co-operation and Development. Retrieved from hip:/Awww.cecd.orgleducation/school/prograrimefo

rinternationalstudentassessmentpisa/336854 37 pdf.

7 Nationat Center for Education Statistics. (2018). Tabie 5.14. Number of instructional days and houirs in the school year, by state: 2018.
Retrieved from hitps.//hces.ed.goviprograms/siatereform/iabb_I4.asp.
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Historically, students with disabilities, students of
color, and historically underserved sfudents have
been disproportionately impacted by these events.
They face higher suspension and expulsion rafes,
have lower graduation rates, and are resirained
more frequently. Oregon must reduce disproportion-
al discipline, ensure all students receive suppora‘, and
confinue to collect data on proportionality.

Educators

Educators are negatively affected by disrup-
tions and exiremely distressed about their
capacity to handle them. They describe

the repeated loss of instructional time,

the urgency of protecting all children, the
psychological foll of experiencing student
verbal and physical abuse, offen repeatedly,
and frustration with a perceived lack of sup-
port for addressing and changing student
behavior and supporting student needs.
Educators expressed feelings of futility and
defeat, saying, “l wish we knew what fo do.”

The toll of this secondary traumatic stress
{often referred to as compassion fatigue)
educators experience is causing some 1o
consider leaving the profession at afime
when Oregon already faces a shortage of
experienced educators. Other educators

o S

- have been seriously injured and have had 1o

take short or long-term medical leaves. Others have
sought mental health support, or have resorted fo
wearing profective gear such as bife sleeves or Kev-
lar equipment to prevent injury. This impact is felt by
all aduits who work in schools including Education
Support Professionals. These professionals, offen re-
ferred to as classified staff in Oregon, include clerical
staff, bus drivers, nutrition workers, mainfenance
staff, security personnel and instructional assistants.

Community _

Finally, there is an impact on the wider community -
including but not limited to students’ families. These
events and the inability of schools to respond to them
effectively can lead fo or exacerbate existing distrust

| DISRUPTED LEARNING ENVIRONMENTS
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between educators and families. In turn, this erodes
family engagement in the school, which can already-
be a challenge. It can unintentionally undermine
community partnerships, which are an essential part
of solving this problem. Further, the perception that
schools are dangerous places has been taking root
in our culture over the past two decades. Disruptions
add to that narraiive, particularly in light of chronic,
systematic disinvestment in our education system.

What can be done to effectively
address and prevent disrupied
learning environments?

OEA recommends key actions in these areas af three
levels of decision making:

B The school level with actions led by school staff,
educators, school leaders, families, and stu-
dents ’

B The district level with actions led by district lead-
ership, educators, and the school board

B And the state level with actions led by sfate edu-
cation agencies and lawmakers




]
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OEA Recommendations

Take action in three key dareas

Across the feedback from educators, families, and community members,
three key action areas rose to the forefront. None of them are easy fixes,
and all require funding and systemic changes to educa’non However,
these areas are clearly what those who are grounded in the day-to-day
reality of classrooms — Oregon educators — believe will provide lasting
improvements to the growing crisis of disrupted learning environments.

1. Increase onsite student supports with a focus on mental health

" Oregon schools need more supports for addressing
student mental health and social and emotional
needs. These supports should be provided first, and
most importantly, onsite in school buildings, and
then secondarily through community partnerships.

The growing mental health and social and emotion-
al needs of students are overwhelming to educators
and school staff. Schools are struggling to "fill the
gap” for students who lack access to much-needed
supports. Existing counseling staff are spread incred-
ibly thin and often must attend fo other aspects of
their job duties such as testing, scheduling, or career
and college counseling rather than supporting stu-
dents’ mental health and emotional well-being.

Educators are desperate for more such staff onsite
and a continuum of supporfs that are targeted fo stu-
dent and school needs, Additionat support staff fhat
schools need onsite or through partnership include:

b Mental health counselors (with education and
experience in psychology or counseling)

School psychologists
Behavior specialists

Social workers

LA A

School nurses
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b Speechlanguage pathologists
¥ Occupational and physical therapists

b Other staff with expertise in mental health, be-
havior, and tfrauma

These staff can provide ongoing supiporrs for stu-
dents as well as oufside referrals when needed.

Access to additional support services can also be
developed through connections to providers and
programs in the community. This includes bringing
resources from the community (such as rental
health providers, medical providers, food/shelter pro-
grams, and other programs o address the effects of
poverty) into the school or co-locating the services
at the school. It also can mean having & staff person
who connects students and families fo services and
supports in the community.

One manifestation of this type of connection is
“wraparound care,” a highly lauded approachin
which a team of the individuals and agencies who
provide services to a child or youth engage in a de-
fined and collaborative planning process to develop
a support network for the student and their family.
This approdch could be particularly beneficial in ru-
ral areas, in which it can be difficult to recruit full-time
frained mental health and other support staff.
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2. Reduce class sizes and caseloads

OFA recommends reducing class sizes. Closely
aligned with this recommendation is appropriate
caseloads for specialized instructional support per-

" sonnel including special education teachers, school
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psychologists, counselors, and social workers.

Educators described extremely large class sizes

af all levels. Oregon’s most recent class size report
documented 579 classes with 56 or more students
and 40% of classes are 35% to 51% larger than the
resedrch recommends.® Large class sizes mean thai
students do not receive the individualized attention
and support that they need. Additionally, large
class sizes make it more difficult for educators o
implement high quality, evidence-based instruc-
fiohal strategies. Overcrowding also creafes an
atmosphere that can feel chaotic, overwhelming,
or unsupportive and could potentially contribute o
disruptive events, ‘

Additional adult
support from qualified
educational assisiants
to support individual
students, help de-es-
calate a behavior
betore it becomes d
crisis, prevent bullying,
or provide one-on-one
or small group instruc-
tion can also help. ‘
However, many of these positions have been eliminat-
ed due to decades of disinvestment in Oregon's edu-
cation system. Another recommendation would be to
follow the Tennessee Project STAR recommended best

practice of providing a full-time educational assistant
in classes with more than 22 students.?

Non-classroom specialized instructional support per-
sonnel must also have manageable caseloads. High
caseloads mean that counselors must make difficult
decisions about who fo serve and/or what functions of
their job are most important. The National Association
of School Psychologists® and the National Association
of School Nurses" recommends caseloads as follows:

250:1 for school counselors
500-700:1 for school psychologists

400:] for social workers

W v

750:1 for school nurses (in the healthy student
population; higher for more complex needs)

The Oregon Quality Edu-
cation Model has adopt-
ed these recommended
caseloads?.

Even lower caselodd ratios
are warranted when
students have specialized
needs. Current caseload
data in Oregon is difficuli
to quanfify as Oregon cur-
rently only requires school
.- districts to report class size
in core subject areas. Anecdotally, many schools
and districts have ratios that greatly surpass These
recommended levels.

8 Dregon Department of Education. {208) Class Roster Colleciion. Available from hﬁps'://www.oregon.g oviode/reports-and-data/

Pages/Class-Size-Report.aspx.

9 National Education Asscciation, (2008). Class Size Redtiction: A Proven Reform Strategy. Washington, DC: Author. Available from

hitp://www.nea.org/assetsidocs/PBO8 ClassSize08 pdf,

©  National Assodiation of School Psychalogists. (203). NASP Recommendations for Comprehensive School Safefy Policies. Bethesda, MD.

Author.

1 National Asseciation of School Nurses, (2015). School nurse workload: Staffing for safe care {(Position Statement), Silver Spring, MD:

Author.

2 Oregon Quality Education Commission. (2018). Salern, OR: Author. Refrieved
from hﬁps://www.oregon.gov/ode/reporfs-anduda’ra/'rcskcomm/DocumenTs/QEMReports/ZOlSQEMRepor‘r.pdf.
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3. Fully fund targeted professional development and ongoing
supports for consistent, high-quality implementation

To effectively address disrupted learning environ-
ments, schoo! staff need high-quality professional
development in programs, practices, policies and
procedures that address the behavior and the myr-
iad root causes of disrupied learning environments.
This might include an underpinning model of be-
havior management. The models most often recom-
mended by forum and survey respondents were:

b Trauma-informed practices, principles of frau-
ma-sensitive schools, and using the Adverse
Childhood Experiences survey (ACEs)

P Social and emotional learning programs

Positive behavior programs including de-escala-
fion skills and strategies

F  Restorative justice and discipling, restorative or
community circles

» Mindfulness approaches and instruction

Regardless of the program or practice, quality and
consistency of implermentation matters immensely.
Staff need ongoing supports fo fully transfer new
‘knowledge into practice. The benefits and imporfance
of consistent and ongoing professionat development
over one-time Trainings is well documented in research
throughout the education field. Additionally, the fed-
eral Every Student Succeeds Acts defines high-quality
professional development as collaborative, on-going,
job-embedded, and student-centered. Educators also
requested that professiondl' development be:

4 Targefed to the needs of the district and school

» Exfended in its reach to include all staff (includ-
ing adminisirators, classroom teachers, speciat-
ized support personnel, and all dlassifications of
education suppor} professionals)

» Supported with adequatie time and ongoing
refreshers

P Developed with the extensive parficipation and
leadership of educators
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School districts with more resources may have
dlready adopted specific models or program. These
disiricts may need to more finely tune implementa-
fion and ensure consistency across all staff. Disiricts
with fewer resources will need access to additional

support, which could include collaboration with ofh-
er school districts, to develop districtwide plans. No-
tably, OEA does not believe the state should dictate
specific content for professional learning. Rather, the
state should support systems of lecrning that allow
local schools and districts to identify learmning content
based on their identified needs.

Additionally, schools and districts need to adopt
clear and transparent policies and procedures for
educators to follow when disruptive learning envi-
ronments occur. This should include procedures for
documenting events, communicating with appropri-l
ate stakeholders; and appropriate follow up actions
such as functional behavioral assessments, behavior
intervention or safety plans, and/or escalating con-
sequences, The nexi step is therefore for educaiors
fo receive ongoing professional development on

" these policies and procedures so that they are widely

understood and used by all school personnel. Finally,
schools and districts should engage in a confinuous
improvement process to regularly review these poli-
cies and procedures in order to make necessary and
regular adjustments. ‘
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OEA Recommendations

Make additional changes to support students,

educators and families

Beyond the top three recommended areas for improvement, OEA
recommends additional actions to establish safe, welcoming and

inclusive learning environments.

Family wraparound services

Raising children is difficuli even when families have
access to adequate financial resources, food, and
housing, when English is their first language, when
there are no severe mentdl health issues, and when
there is no history of frauma. it becomes even more
difficult when one or more of these factors changes.
For these reasons, many respondents felt that parent
and family education was a missing link in atfempi-
ing fo meet students’ needs. This content could be
explicitly focused on parenting, developing social
and emotional skills, or communicating about the
school's behavior and discipline model,

Additionally, schools can help coordinate or provide
a range of wraparound services o support families’

various needs that can impact student behavior.
This should include a range of social services and
programs that promote family engagement in the
school.

Key Actions:

B Co-ocate human and social services at schools
including housing assistance, food programs,
job-fraining, or language services.

M Utilize community school models that include
family engagement oppaoriunities such as
parenting classes, English classes, and other
aciivilies that encourage and promote family
participation and leadership in the school.

M Clear and consistent communication of school
and district policies and procedures.
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Early education, identification,
and support

The earlier that sfudents can receive necessary sup-
port, the more successful they can be in school and
beyond. There is a clear need for early education,
student identificaiion, and appropriate support for
students in three key areas:

b Students’ sccial and emotional readiness for
kindergarten

b Early identification for special education

b And early identification for behavior that does
not qualify for special education but requires
additional suppori

Specifically, these efforis should be focused onin
early childhood programs and the primary grades
in efementary school. Any efforts should not result in
a disproportional identification of historically under-
served students for special educaiion.

Additionally, educators reported that when students
had access to high-quality preschool and early ed-
ucation programs, they entered kindergarfen more
prepared in regards to their social and emotional
health and their academics. Students who have
access to high-quality preschool also often can more
readily receive supports or sfudents can be identified
earlier for special education or other inferventions.

Key Actions:
B Fullyfund Oregon’s early infervention and early
childhood special education program.

B Provide more access to high-quality, culturally
responsive/appropriate preschool programs.

B Fully fund K12 special education,

Decrease prescriptive academic
requirements

Students must learn To read and write, of course, But
students should also iearn how to think crifically, fo
work collaboratively, and fo creatively solve prob-
lems. Too often, schools approach school improve-
ment by only looking to improve student scores on
the summaiive statewide assessments, Districts have
focused on narrow interventions, more prescriptive
curriculum maps and schedules, and by doubling
down on skills-based instruction rather than taking a
whole child approach.

The Every Studeni Succeeds Act (ESSA) replaced No
Chitd Left Behind, the federc] education framewaork in
place from 2001-2017, which over-emphasized high-
stakes Tests as the sole measure of school quality
and student success. ESSA renews the promise of a

-well-rounded educaiion for students and recognizes

that students and schools are more than just fest
scores. ESSA reduces emphasis on summative test
scores and ODE does not mandate specific inter-
ventions or common strategies in schools like rigid
90-minute instructionat blocks. Schools and districts
should drop overly prescriptive local mandates that
leave little time for authentic, interdisciplinary, and
student-centered learning opportunities.

Key Actions:

B FEvaluate effectiveness of school and district
policies or practices that mandate instruction-
al blocks, double-interventions for struggling
students, rigid curricutum calendars and other
similar prescriptive requirements.

B Include time in the school day for deliberate and
intentional socicl and emoetional learning, com-
munity building, and creative thinking, leaming,
and play.

B Restore well-rounded educational opportunities
including access fo music, fine arts, quality Ti-
brary programs, and other electives, and restore
recess, physical education, and opportunity for
physical movement.
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Diverse range of supported
instructional settings

One-size-fits-all classrooms can rarely serve the
needs of all. Students need access fo d more diverse
range of instructional seftings ranging from informal
calming spaces or calming rooms to more intensive
interventions such as specidlized programs, both
within the school and outside the school. (Placement
has a legal definifion under the federal Individuals
with Disabilities in Education Act and OEA is suggesi-
ing a range of settings that include informal struc-
iures and formalized placements.)

Qver the years, many
instructionat setting op-
tfions including informail
programs and specific
plocemen’rs have been losy.
Additionally, schools are
overcrowded so even if schools or districts could sup-
port a variety of instructional setfings for students,
they often lack the physical space fo ¢o so.

An important insiructional setting to establish is
calming spaces or rooms. These are places stu-
denis can go when they need help self-regulating or
calming down their bodies and emotions. They are
sometimes referred fo as de-escalation rooms, quiet
rooms, or sensory rooms. Widely used in a variety

of settings, it is imporfant they are not used as a
place of punishment, but rather for prevention and
self-regulation. They must also be staffed with ap-
propriately frained personnel who can support so-
cial and emotional skills development, self-regulation
techniques, and other tfrauma informed practices,
Programmatic elements within a range of seftings
could include: one-on-one adult support, social skills
instruction, smaller class sizes, mentat health profes-
sionals onsite, and a range of culturally responsive

and trauma informed disciplinary options. Addi-
tional programs and placements could also include
more specialized seftings where students fempo-
rarily receive instruction and support oufside of the
traditional classroom. These specialized settings
could be on-site or off-site, be run by o district or in
parinership with community-based services, or other
evidence-based programs.

It is important fo note the forum data uncovered con-
cerns about a lack of supports for the inclusion model.
In an inclusion model, studenis identified for special
education services receive the maijority of insiruction
in o traditional classraom with
their peers. However, large
class sizes and unmanage-
able caseloads - coupled with
reductions in classroom as-
sistants and the loss of other
personnel like counselors and
school psychologists —mean thaf some students enter
classrooms in an inclusion model without the nec-
essary supporis for success. To ensure success in an
inclusion model, necessary supports must be in place.

Key Actions:

B Provide funding for additional instructional set-
fing supporis and on-site and off-sife programs
and placements.

B Incregse professional learmning on providing
socicl and emotional leaming supports and
self-regulation techniques to students in a range
of setiings; and provide more courses and prac-
fical experiences in educator preparation pro-
grams fo prepare aspiring educators fo work in
inclusion models and a diverse array of on-sifte
and off-site instructional seftings. '

B Fullyfund spécia! educatfion in Oregon to ensure
adequate supporis for the inclusion model.

B pestraints and Seclusions, Oregon Revised Statutes Vol. 9 §§ 339.285-339.308 (2017).

“ Committee on Physical Activity and Physical Education in the School Environment, Food and Nutrition Board, Instifute of Medicine,
(2013). Physical Activity, Fitness, and Physical Education: Effects on Academic Performance. In HW Cook and HW Kehi, Il {Eds.),
Educating the Student Body: Taking Physical Activify and Physical Education fo School. Washington, DC: National Academies Press.

Available from: https://www.ncoinlm.nih.gowbooks/NBK201501/

5 Oregon Educational Act for the 2ist Century, Oregen Revised Statutes Vol. 9 §§ 329.496-329.504.
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Clarify physical intervention and
restraint protocols

Physical intervention and restraining students should
rarely be used as a first response and be reserved
for emergencies when physical intervention and
restraint is necessary to prevent injury or unwant-

ed fouch of an intimate nature, Many of the other
recommendations in this report should decrease the
need for this level of intervention.

The implementation of Oregon’s restraint and seclu-
sion law® in schools and districts has had unintend-
ed conseguenices. Many forum participants reported
that there are often not enough adults in a school
building who have received the highly specialized
fraining in Oregon-approved resfraint protocols or
those adults are often ouf of the building. This leaves
educators feeling helpless fo physically intervene to
prevent extreme behaviors and student injuries.

Oregon's law does allow for non-irained educators
1o use physical restraint in emergency siiuations.
However, educators have faced discipline for in-
tervening in emergency situations where students
could reasonably harm themselves or someone else
such as sfudents runn'ing info the streets, climbing
on furniture, or throwing objects. Instead, educators
often resort to clearing classrooms 1o minimize the
threat of harm rather than intreduce a physical inter-
vention or, in some cases, sacrifice their own safety
to protect students or to avoid discipline.

Educators want clear protocols in place to know
when they can use less restrictive physical inferven-
tions fo prevent a crisis or what to do in cases of
emergency when a trained adult is unavailable and
failing to intervene would cause harm to a sfudent
or the educator, Examples of less restrictive physical
interventions include blocking students’ hands, re-
moving students from furniture, or removing objects
from students’ hands.

Key Actions:
B Convene an interagency workgroup thaf
includes state agencies and educator organi-

zations to create joint guidance on Oregon's
restraint and seclusion statutes and administra-
five rules.

B Develop clear reporting guidelines to both
define and frack the prevalence of room clears
and to identify any disproportional use of phys-
ical interventions, restraint, or room clears with
historically underserved students,

B Create aclear, fransparent reporting process
- for emergency resiraint situations that allows for
educators to act to keep students and them-
selves safe while adhering to the intent of the
law, eliminating educator fears of discipline, and
reducing disproportiondl responses.

B Consider changes to the restraint and seclu-
sion law fo ensure educafors can use physical
infervention when necessary 1o prevent injury or
inappropriate fouch.

Increase opportunities for
physical movement

OEA aiso recommends ensuring that fime for phys-
ical movernent and exercise is part of every school
day. Extensive research™has linked improved stu-
dent academic outcomes and improved student
behavior with more opportunities for students to
engage in physical activity. Opporiunities to breaihe

- fresh air and take a break from ihe pressures of the

classroom can be valuable fools for managing stu-
dent moods and outbursts. Specific ideas included
regular recess, struciured recess, regular movement
breaks, and funding full-time physical education
feachers. In Oregon, physical education is the only
content area with state-mandated minimatinstruc-
fional minutes® but many schools have struggled to
bring on enough qualified physicat education teach-
ers, structure schedules to include the mandated
minimums, or find enough gym or facility space.

Key Actions:

B Eliminate overly prescriptive district mandates
such as instructional blocks or double-interven-
tion schedules that reduce time in the day for
physical activity such as recess or Pt classes.
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B Provide flexible seating options in classrooms
such as standing desks, wobbie stools and oth-
er non-traditional seating arrangements that
encourage movement and flexibility Throughout
the day.

M Provide opportunities during the day for move-
ment and nutrition breaks and allow educators
flexibility to take siudents on breaks outside of
scheduled recess time,

Improve principal leadership
and support

Fducators in schools look fo their principals as
leaders on many issues, and behavior and disci-
plihe are no exception. Unfortunately, principals are
often pulled out of the building for meetings or other
activities and have extensive job duties that make
them unavailable even while physically present in the
building. Many parficipants asked that principals be
there, both literally and figuratively, To “back them
up” with disruptive events.

When students who are exhibiting behavior do not
respond well, when behavior needs to be communi-
cated fo families, or when more intensive interven-
tions are determined appropriate, educators want
their principals fo actively support the sifuation. They
want “administrators who lisien and help,” and who
know what the classroom can be like by regularly
spending time there. They asked principals fo be
“oresent” and “committed” to the school or district’s
protocols. As for the district staff, they want them o
“provide the supports” necessary fo implement their
behavior plan and to advocate for their educaiors
on this issue at the state and federal levels.

Several forum participants felt that they were scrufi-
nized for how they tried to help students and address
extremne behavior and disruptions: “Oftenfimes we
hear that we should have prevented jhe outburst.”
Some said they were not supporfed or backed up

by their building and district administrations, who

were reluctant to inform families of incidents or take
actions such as suspending students uniil safety or
behavior intervention plans could be put info place.
Making sure that teachers feel supported in creating
safe classrooms is an essential part of addressing
the disruptive environment.

Key Actions
W Limit required off-site meetings for principals
during the school day.

B School and district leaders should regularly
comrnunicaie about district policies and proce-
dures regarding responses 1o disrupted learning
environments.

M School leaders should regularly spend time
in classrooms in a non-evaluative funciion o
better understand what supporis students and
educators need.

Bl Increase support for implementing culturally
responsive and frauma informed systems of
discipline.
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Disrupted learning environments are a significant and growing problem
in Oregon classrooms. Society has a duty fo provide free and appropriate
public education to all students. It is.impossible to fulfill this responsibility
when schools lack the resources, systems, and support to meet students’
needs. Addressing this challenge will not be easy, but it is essential.

Our future is af stake.

Under current conditions, Oregon cannot meet its
aspirational goals for student success. Oregon has
one of the shortest school years in the nation, aver-
aging 165 days vs. 180 in many stafes® The 2018 Ed-
Week Quality Counts report ranks Oregon educafion
as 40th in the nation” The state's graduation rate is
the third lowest in the country.® Disrupted learning
environments are not the sole cause of these con-
ditions but they further erode educators’ ability o
deliver high quality instruction and meet the needs
of all their students. If no action is taken, educators
will continue to leave the profession, public frustin
schools will erode, and the violence and disruption of
these events will continue o be normalized. And ulti-
mately, it is Oregon's students who will pay the price.

Oregonians must come fogether with new approach-
es 1o solve the enirenched, systemic issues af the root
of this issute. The changes enacted must also move

us away from former inequities and disproportional
impacts on sfudents identified for special education
and historically underserved students. To revert back
to old models that failed to support all students would
be totake a step back, not aleap forward.

in addition fo the myriad recommendations made in
this report, OEA believes the following decision mak-
ers must take swift action fo improve experiences for
students.

B Policymakers can stop the growing crisis by fully
funding schools, reducing class sizes and case-
loads, and revisiting well-infended legislation
that has had uninfended conseqguences,

B  Sfofe educafion agencies can provide support
for high—quaii’ry professional development, help
recruit and retain more onsite student supports
with a focus on mental health, and support
family and parenf engagement and resources,

B Districts and buildings can encourage adminis-
frative leadership on this issue, loosen overly pre-
scriptive academic mandates, ensure consistent
and clear communication on school and disirict
policies, and work coliaboratively with educa-
tors, families and students.

Oregonians want to — and can — solve this issue.

s Nertional Center for Education Stafistics, (2018). Table 5.14. Number of instructional days and hours in the school year, by stote: 2018,
Refrieved from hitps:i/nces.ed. gov/programs/statereform/tabb_l4.asp,

7 Education Week. (2018}, [Top to bottom rankings of school systems by state,] Quality Counts 2018: Grading the States. Rettieved from
hitps://www.edweek org/ew/collections/quality-counts-2018-stafe-grades/report-card-map-rankings.himé,

# Hammond, Betsy. (2017, December 6). Oregon's graduation rate remains third-worst in nation, The Oregonion/OregonLive, Retrieved
fram hitps:.//www.oregonlive.corm/education/index.ssf201712/oregons_graduation rate rernain.html.
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Purpose for Presentation

e To share what was prioritized in the
plan given the range of inputs
e To explain how the plan was

developed

e To hear additional feedback on the
plan now that it has been
developed

e To seek board approval




Context / History

Six Oregon Initiatives " One Application
High School Success (Measure 98) - 2016
Student Success Act (SIA) - 2019
Perkins V (CTE) - 2020
Continuous School Improvement (CSI/TSI) - Federal Regulations/OAR

Every Day Matters

Early Indicators Intervention Systems




Background

Integration effort was responsive to requests from
educational leaders and state legislators

Combined processes for community engagement, needs
assessment, planning, budgeting and evaluation for 6

programs

Designed to reduce burden and redundancies and improve
the framework by which progress can be measured over

time




Six Programs & Common Goals

Program

HIGH SCHOOL SUCCESS

STUDENT INVESTMENT
ACCOUNT

CONTINUOUS
IMPROVEMENT PLANNING

CAREER AND TECHNICAL
EDUCATION

EVERY DRY MATTERS

EARLY INDICATOR AND
INTERVENTION SYSTEMS

Common Elements

Authentic

Engagement
Processes

Equity Based

Decision Making

Focus on students who
have been historically
marginalized by
the education system

Comprehensive
MNeeds Assessment

Continuous
Improvement

Cycle

Common Goals

Well-Rounded
Education

Strengthened Systems
and Capacity




Summary of Program Purposes

High School Success (HSS) - Systems to improve graduation rates and college/career readiness.

Student Investment Account (SIA) - To meet students’ mental health, behavioral needs and
increase academic achievement/reduce disparities for student focal groups.

Continuous School Improvement (CSP) - A process involving educator collaboration, data
analysis, professional learning and reflection - toward improved outcomes for students and
especially students experiencing disparity.

Career and Technical Education - Perkins V (CTE) - Improving access and participation in
education and training programs that prepare learners for high-wage, high-skill, in-demand
careers.

Early Indicator and Intervention System (EIIS) - The development of a data collection and
analysis system, in which educators collaborate, to identify supports for students.

Every Day Matters - (EDM) - Embedded across the five other programs, focusing attention on,
dent engagemen hool culture, climate/safety & culturall aining pedagogy.




Meet our Planning Team Members

Dr. Bernal, Superintendent

Stephanie Bowen,
Communications Director

Amy Hampton, Student Services
Director

Sandy Harris, HR Director
Dr. Merklin, TLA Director
Kara Flath, CFO

Oregon Department of Education

Kurt Evans, High School
Principal

Ryan LaDouceur, Middle School

Principal

Ajay Rundell, Elementary
Principal

Mauree Revier, Director, CGESD




Our Integrated Guidance Process

Gathered key stakeholders for the team

Looked at the data

Identified any missing voices

Held in-person meetings and provided surveys to gather additional
information from focal groups we had not yet heard from

Analyzed the data to identify trends and current priorities of the district
Created outcomes for our Integrated Guidance

Determined Strategies to meet our outcomes

Identified activities that aligned to our strategies and outcomes
Reviewed budget to allocate funds

Submit for public review and school board approval before application
due on March 31

*
*
*
*
*
*
*
*
*
*




Required Planning Processes

Use of an equity lens

Community engagement

Tribal Consultation (if applicable)

Comprehensive Needs Assessment NEEDS
Consider the Oregon Quality Education Model and JISSESSMENT
Student Success Plans o
Review and use regional CTE Consortia inputs

Further Examination of Potential Impact on Focal

Students tied to Planning Decisions

Development of a four-year plan with clear

Outcomes, Strategies, and Activities

OUTCOMES
State = District
Community
School = Student

Lens = Stance
Decision Tools

COMMMUNITY

ENGAGEMENT
All Students
Focal Students = Families
Staff =Partners




Equity Lens, Tools, & Decision Making

S

/

REFLECTION,
FEEDBACK,
OUTCOMES

\ MOVEMENT, DECISION-
OPERATING, MAKING

IMPLEMENTING

What strengths do you see in your district or
school in terms of equity and access?

What needs were identified in your district or
school in terms of equity and access?

What policies and procedures do you implement
to ensure activities carried out by the district do
not isolate or stigmatize children and youth
navigating homelessness?

What needs were identified in your CTE Programs
of Study in terms of equity and access?

How will you ensure equal access and
participation in your CTE Programs of Study
among focal student groups? How will you
ensure there is no discrimination for focal
student groups?




Needs Assessment Overview

Gathered any relevant existing data

Identified focal group participants

Engaged the community through various focal groups

Determined gaps in the data and added necessary data sources

Work team reviewed and analyzed various data sources

Examined contributing factors that impacted observed trends and patterns
Identified emerging priorities that informed the plan




Community Engagement Highlights

STRATEGIC PLANNING INTEGRATED GUIDANCE SURVEYS
e Stakeholder Engagement Surveys o Student - 948 (4th-12th)
O 460 Participants Parent - 253

[ ]
e Focus Groups e Staff-127
[ J

o 12 Groups, 67 Participants
® Interviews

Community - 20

YOUTH THINK SURVEY FOCAL GROUPS
e All Middle & High School Students e Student Roundtable
e (Climate, Culture & Healthy ® Spanish-Speaking
Choices Parent Night and

Listening Session
McKinney Vento




Needs Assessment Highlights

Strategic Planning
e Mental health top concern for both families and students
e Helping with support for external stressors was a high priority
® C(Clear need for skills alignment across classrooms and grade levels
Engagement Survey
e Students, Parents, and teachers agreed on the top 5 barriers to increased engagement
with the school
Time/schedule
Nothing of interest
Transportation
Fees and cost
o  Other outside responsibilities (work, sibling care, etc.)
Youth THINK Survey
e Students of all grades felt moderate levels of developmental relationships (close connections)
with their school and moderate levels of positive school climate




Our Plan

These priorities emerged:

Student Experience
Teaching and Learning
Community Engagement
Staffing Diversity




Our Plan

Our intended outcomes are:

Increase student experience and engagement as demonstrated by increased
activities, student participation, and survey data.

Increase a sense of belonging in all student groups which can be shown by
increased attendance rates, survey data, and equitable curriculum

Increase literacy and math student outcomes with particular attention
shown to focal student groups.

Increase diverse student and family engagement for school events and
programming, which can be shown through increased attendance.

Reduce the gap between staff and student demographics to reflect the
diversity of the student population.




Student Experience Strategies

Increase career connected activities and strengthen partnerships
with community programming

Continue to expand the number and variety of clubs and
afterschool activities based on student interest

Eliminate barriers for participation in school/after-school
activities and events

Provide culturally relevant learning opportunities for students
Support district diversity, equity, and inclusion efforts through
community partnerships and programs




Student Belonging Strategies

Provide students with direct access to social emotional resources
and mental health services during their school day

Yearly professional development for all staff to support
implementing Restorative Practices to allow for student voice in
school community and the outcomes of conflict resolution
Implement and analyze yearly student climate survey through
Youth Think in grades 4-12

Continue to expand the number and variety of clubs and
afterschool activities based on student interest




Literacy and Math Strategies

Establish a Curriculum Leadership Team who will create K-
12 curriculum maps and tools

Provide professional learning, coaching, and PLC time for
staff to build capacity to utilize data to drive instruction and
improve student outcomes

Strengthen instructional practices and differentiation
strategies across the district, including multi-tiered systems
of support




Strategies

Increase culture representation or celebrations in district

events
Increase staffing support for vulnerable populations

Eliminate barriers for participation in school and after-
school activities and events




Staffing Strategies

Develop cultural diverse marketing materials to highlight
job opportunities

Partner with OSU and other local groups to enhance and
grow our own program

Develop Staff Referral Program to increase hiring pool

Partner with the Columbia Regional Educator Network on
recruitment and retention practices
Develop building mentors from BIPOC staff




Our Plan - Budget Allocations

Key Investments (Preliminary Estimations):

Student Investment Account $2.1 million

High School Success $800,000

Early Indicators Intervention Systems $7,664

CTE - Carl Perkins - Consortium with High Desert ESD
CSI/TSI - No funds allocated and no designated schools are
CSI/TSI




Our Plan - Budget Allocations (cont)

Key Funding Components:

SIA $2.1 Million (Estimated) Early Indicators In'tervention Systems
$7,664 (Estimated)
< 26.00 FTE «» Staff Data Collaboration Program
> Dual language immersion program - 5 staff > QOregon Data Suite
Additional classroom assistants - 9 staff
Bilingual home to school liaisons - 2 staff
Dean of Students/AP - 4 staff
Special Education Teacher - 1 staff
Curriculum coaches (TOSA) - 2 staff
> Additional SELAs/Counselors - 3 staff
< Services to students/staff
> Juntos at TDHS
> Summer School - Migrant/Native Students
> Staff Collaboration Time
% Mosier S161K




Our Plan - Budget Allocations (cont)

Key Funding Components:
Highschool Success Plan (M98) S800K (Estimated)

% 5.65FTE
> Career Based Intervention - 1 staff
Student Success Coordinator - 1 staff
ASPIRE Program - 1 staff, not full time
AVID Coordinator - 1 staff, not full time
Culinary Arts Program - 1 staff
Innovations Academy Equitable Assignments/Alternative Education - 2 staff, one is
not full time
Services to students/staff
> Next Door Incorporated Kelley Avenue School
> CTE Clubs and Programs
Teacher Data Collaboration




Our Plan - Tiered Approach

Tiers of Planning & Budgeting allow for nimble course changes
that have been pre-considered but aren’t within the current
budget parameters.

In our district, these additional strategies and activities are
possible if we move to another tier in our plan:




How the State understands success

SUMMARY OF PERFORMANCE MEASURES

There are seven distinct performance measures and processes used in the monitoring and evaluation process for
implementation under this integrated guidance:

1. Longitudinal Performance Growth Targets (LPGTs)
High School Success Eligibility Requirements WELL—ROUNDED EQUITY ENGAGED STRENGTHENED DISTRICT
State CTE Perkins Performance Targets EDUCATION RADVANCED COMMUNITY SYSTEMS AND CAPACITY
Progress Markers
Local Optional Metrics
Quarterly and Financial Reporting LONGITUDINAL PERFORMANCE GROWTH TRRGETS
Annual Reporting

Auditing (SIA funds only) HSS ELIGIBILITY
REOQUIREMENTS

STATE PERKINS
TRRGETS

2.
3.
4.
5.
6.
7.
8.
9.

Performance Reviews

\
wl

|
|

State Average

LOCAL OPTIONAL
LOCAL OPTIONAL
LOCAL OPTIONAL
LOCAL OPTIONAL

* All Students
gaseline Targets

W Groupa

W croupn

Historic Data

W Groupc
2014-15 2015-16 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

ANNUAL PERFORMANCE REVIEW

]
&
-
]
E
=
=
2
8
i




Future Longitudinal Performance Growth Targets

ODE shall collaborate with the grant recipient to develop applicable
Longitudinal Performance Growth Targets, based on:

o Data available for longitudinal analysis;

o Guidance established by the department; and

o Use the following applicable metrics for the overall population and
disaggregated:

Thind p di fici d by ELA Referred to as
m Third-grade reading proficiency rates measured by 25 Common Metrics”
Ninth-grade on-track rates

Regular attendance rates

Four-year or on-time graduation rates
Five-year completion rates

Other local metrics may be used to develop applicable performance growth targets.




How we understand success

Four-Year Graduation: % of students earning a regular or modified diploma within four years

Five-Year Completion: % of students earning a regular, modified, extended or adult high school
diploma, or a GED within five years

Third Grade Reading: % of students proficient on statewide ELA assessments

Ninth Grade On-Track: % of students earning at least one quarter of their graduation credits by the
end of summer following their 9th grade year

Regular Attenders: % of students attending more than 90% of their enrolled school days
Local Assessment Data: % of students performing at or above grade level on local assessments

School Engagement and Climate Survey Data: Continued survey work and analysis of results




Mosier Community School

Context

Team:

Janet Carter, Executive Director
Jennifer Langley, Dean of Students
Bernadine Herlihy, Business Manager
Theresa Peters, CGESD Liaison

Funding Streams:
Student Investment Account (SIA) Grant
funds only

Oregon Department of Education

Parallel Process

Community Engagement

Integrated Needs Assessment

Determining Outcomes, Strategies
and Activities

Integrated Planning and Budget Document
reviewed with Mosier School Board and
submitted as part of the District’s
application




Increase Attendance

Implement systems for parents,
teachers & students

Increase Reading and Math

Retain K-3 literacy specialist for
foundational skills

Provide professional development for
teachers in highly effective instructional
strategies

Mosier Community School Plan

Increase Social Emotional Support

SEL instruction and increased support
through counselor FTE

Professional development for teachers
in Responsive Classroom

Increase Enrichment Opportunities

Cultural and art enrichment activities
during the day

Fund after school clubs through stipends
and supplies




Mosier Community School SIA Budget: $162,600

Attendance

Enrichment
16.3%

Social Emotional

Stipends/Contracts

Literacy and Math
52.4%

83% of the budget is spent
on people and professional
development

Oregon Department of Education 31




What Happens Next?

2023 REVIEW PROCESS TIMELINE

APRIL MAY JUNE

APPLICATION
WINDOW

e
e
s

QALP REVIEWS E

Approved applications move to growth
target setting and board approval.

Goal to have
all applications
completed and
reviewed.




Questions & Comments




North Wasco County School District #21

School District Board of Directors

Board Motion for Action Item

BOARD ACTION

Date: March 16", 2023 Action Requested: Motion to Approve the District’s Presentation: Aligning for

Student Success: Integrated Guidance for six ODE Initiatives

DISCUSSION

As part of the Oregon Department of Education’s process and application for the Aligning for
Student Success: Integrated Guidance for six ODE initiatives, presenting the district’s application
to the School Board is beneficial because investments in education must be accompanied by
transparency and accountability. Sharing the application is key to being responsive to community
needs and building trust. Part of the required application process is to present the work completed by
the District’s Integrated Guidance Team to the school board with the opportunity for public comment
as well as approval by the board.

ACTION

I move to approve the district’s Aligning for Student Success: Integrated Guidance for six ODE
initiatives application, as presented.

Questions about this request should be directed to Dr. Lauren Merklin, Director of Teaching,
Assessment & Learning, at 541-506-3420 or merklinl@nwasco.k12.or.us.

3632 West 10™ Street, The Dalles, OR 97058
541-506-3420 Fax 541-298-6018

“The North Wasco County School District is an equal opportunity educator and employer.”









































































































North Wasco County School District
Student Investment Account (SIA): Annual Report for 2021 / 2022
How Our Funds Are Being Spent and How They Benefit Students and Staff

1. What changes in behavior, actions,

policies or practices have you observed
related to SIA implementation during the
2021-22 school year? How do you see
these changes contributing to the goals
and outcomes in your SIA plan?

During the 22-school year, the district primarily
focused on COVID response and getting students
back into school. There was a variety of changing
policies relating to COVID. The established SIA
goals were still in place and functioning;
however, the ability to expand any programs
beyond adding the base concepts was not an
option.

What barriers or challenges to SIA
implementation have you experienced
that are helpful for your community
and/or state leaders to be aware of? What
adjustments, if any, did you make to your
SIA plan as a result of these challenges?

Staffing is a challenge. In addition, staff we do
have are burnout. We did not make any
substantial changes.

SIA implementation includes ongoing
engagement with all students, focal
students, families, staff, and community
partners. How have relationships with or
between those groups changed and/or
been maintained throughout this
academic year?

The district did work through developing a
strategic plan, which is in place. Many focal
groups and community events were held to
provide input. The full strategic plan can be
found here -
https://4.files.edl.io/86fd/08/26/22/152436-
dfc0f413-54c3-442e-blce-4a223e405a94.pdf.
This document was developed with community,
board, staff, and administration input.

As you think about what guided your
choices and prioritization efforts in this
year of SIA implementation, what stands
out? How will what you’ve learned this
year impact future SIA implementation
efforts?

The primary effort driven by the districts SIA plan
is the continuation of the dual language
immersion program. The district expanded to 1st
grade with the SIA funds. In addition,
instructional assistants were hired to have a one-
to-one in K - 1 classrooms, and ensuring there
are counselors in each school available for
students SEL needs.



https://4.files.edl.io/86fd/08/26/22/152436-dfc0f413-54c3-442e-b1ce-4a223e405a94.pdf
https://4.files.edl.io/86fd/08/26/22/152436-dfc0f413-54c3-442e-b1ce-4a223e405a94.pdf
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North Wasco County School District #21

School District Board of Directors

RStz Board Motion for Action Item

BOARD ACTION

Date: March 16', 2023  Action Requested: Motion to Appoint Budget Committee Members

DISCUSSION

There are four vacant budget committee appointments.

Name Term Expires | Name Term Expires
Brian Stephens 2025 Molly Rogers | 2023
Dawn Rasmussen 2023 Liset Mendoza | 2024
David Jones 2023 Lucille Begay | 2024
John Nelson 2025 Vacant 2025
Adrian Lopez 2023 Vacant 2025
Jose Aparicio 2023 Vacant 2025
Judy Richardson 2025 Vacant 2025

Five candidates have volunteered to be part of the committee. The board needs to appoint for
members. Please see the attached applications.

e Kristi Timmons e Anthony Pereira e Jennifer Gunter
e Serena Smith e Jarrod Gosson
ACTION

I move to appoint XX as budget committee members through the term of today (3/16/23) to
6/30/2025. (Can be separate or combined motion.)

Questions about this request should be directed to Kara Flath, CFO, at 541-506-3424 or
flathk@nwasco.k12.or.us.

3632 West 10™ Street, The Dalles, OR 97058
541-506-3420 Fax 541-298-6018

“The North Wasco County School District is an equal opportunity educator and employer.”
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"N North Wasco County School District #21

.'_‘:f'-"»- Superintendent’s Office
\ /‘.wc 3632 West 10™ Street
0 The Dalles, Oregon 97058
Phone: 541-506-3420 Fax: 541-298-6018

SCHOOL DISTRICY 21

The North Wasco County School District would like to thank you for your interest in applying for the appointed
position of a Budget Committee member. This appointed position term is a 3-year term.

We would like to get to know you by having you fill out the following information below and either mailing or emailing
it back to Kara Flath, Chief Financial Officer at flathk@nwasco.k12.or.us. If you have any questions, please contact
Ms. Flath at 541-506-3420.

Name: Kristi Timmons

Address:

Telephone:

Email:

Please tell us why you would like to be a member of the North Wasco County School District Budget Committee:

| strangely enjoy reviewing ane evaluating budgets, especially those related to local city, county,
and governmental agencies. | think it's important to have community involvement and input for
these budgets to ensure full transparency. | also simply want to better understand the school
districts budget and operations.

Please tell us about any previous experience you have had on a budget committee or other service organization board (if
any):

| have a Bachelors degree in Accounting and a Masters in Business Administration. | served on
the Port Budget Committee for 14 years, 12 of which | was a Port Commissioner. | was a board
member for the Mid-Columbia Health Foundation for 8 years, and was the acting Chair for 3 of
those years. | sat on the Finance Committee for the Health Foundation for 5 years and assisted
staff with the review and approval of the budget during that time.

Please tell us what goals you would like to see for School District 21:
| want to better understand the school district's budget and operations. | am in full support of the

upcoming bond for a new high school and | believe having this knowledge will be helpful as | speak
to fellow community leaders and members to gain support for this bond.

2/10/23

Signature Date




N North Wasco County School District #21
NI Superintendent’s Office
/‘% 3632 West 10" Street
“A The Dalles, Oregon 97058

Phone: 541-506-3420 Fax: 541-298-6018
SCHOOL DISTRICT 21

The North Wasco County School District would like to thank you for your interest in applying for the appointed
position of a Budget Committee member. This appointed position term is a 3-year term.

We would like to get to know you by having you fill out the following information below and either mailing or emailing
it back to Kara Flath, Chief Financial Officer at flathk@nwasco.k12.or.us. If you have any questions, please contact
Ms. Flath at 541-506-3420.

Name: Anthony W Pereira

Address:

Telephone:

Please tell us why you would like to be a member of the North Wasco County School District Budget Committee:

To understand the challenges that face the district and how the district directs resources to help solve those challenges. this would
give me insight on how to help.

Please tell us about any previous experience you have had on a budget committee or other service organization board (if
any):

Served on Parks and Rec budget Committee for 3 years in 2000's

Served on Mainstreet Board for 2018 to present

Served on TD Booster Club board from August 2022 to present

Served on Lions Club board in 2009-2010

Treasurer of Rotary fo three years.

Worked in Finance services industry for 25 years as a commercial Lender and Financial Registered REP

Please tell us what goals you would like to see for School District 21:
To provide a high level of K through 12 education in The Dalles, which includes a strong vertically integrated after schoof program

which included sports and stem activities and performance arts program. The District should also have long term goals laid out and a
plan in place to accomplish those goals. Those goals should also be effectively communicated to all staff members and the public.

Date -7 22023



North Wasco County School District #21
Superintendent’s Office
3632 West 10 Street
The Dalles, Oregon 97058
Phone: 541-506-3420 Fax: 541-298-6018

Sc! DS tricte2)l!

The North Wasco County School District would like to thank you for your interest in applying for the appointed
position of a Budget Committee member. This appointed position term is a 3-year term.

We would like to get to know you by having you fill out the following information below and either mailing or emailing

it back to Kara Flath, Chief Financial Officer at flathk@nwasco.k12.or.us. If you have any questions, please contact
Ms. Flath at 541-506-3420.

Name: Jennifer Gunter

Address:

Telephone:

Email:

Please tell us why you would like to be a member of the North Wasco County School District Budget Committee:

Throughout the last 19 years, | have volunteered in various capacities, mainly centering around
team sports. Now that three of my children have graduated from the district, and only one remains,
| find that work, our family owned business and our lessening immediate family commitments can
allow me more time to give back to the school community, local taxpayers and families.

Please tell us about any previous experience you have had on a budget committee or other service organization board (if
any):

As a parent, resident of The Dalles and business owner, | look forward to gaining a better
understanding of the district's finances, as well as adding a unique perspective to discussions on
the Budget Committee. Amongst some of the rolls in my adult life | had managed Maurice's
clothing store and was in the top 10 Managers company wide of 700 plus stores for growth in
under a year, then moving on to clothing sales of Equestrian Wear and traveling the country

bringing a 7-13 percent growth to failing regions. | have been in various customer service based

Please tell us what goals you would like to see for School District 21:

Transparent community outreach, openness to our citizens questions and concerns surrounding all
topics. Bridging the gaps between our district and families is of the utmost importance, as well as
opening up the area of more student involvement and lessening the student fee's to support local
function attendance. Volunteering for our most recent school bond committee, it would be very
beneficial to gain all knowledge of our districts finances and how our budgeting affects all future
goals. Those are just a few at front of mind.

2/13/23

Signature Date



North Wasco County School District #21
Superintendent’s Office
3632 West 10™ Street
The Dalles, Oregon 97058
Phone: 541-506-3420 Fax: 541-298-6018
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SCHOOLDISTRICT 21

The North Wasco County School District would like to thank you for your interest in applying for the appointed
position of a Budget Committee member. This appointed position term is a 3-year term.

We would like to get to know you by having you fill out the following information below and either mailing or emailing
it back to Kara Flath, Chief Financial Officer at flathk@nwasco.k12.or.us. If you have any questions, please contact
Ms. Flath at 541-506-3420.

Name: Jared Gosson

Address:

Telephone:

Email:

Please tell us why you would like to be a member of the North Wasco County School District Budget Committee:

| wanted to bring in my judgment to help in the best determination to responsibly distribute the
finances for the new High School that my children, my friends children, and community members
children will be attending. Also, helping the other schools and campus' in giving our children the
best education.

Please tell us about any previous experience you have had on a budget committee or other service organization board (if
any):

While | haven't been on any specific budget committee, | have been involved in our household
budget, and a volunteer at non-profit organizations making financial decisions. I've also been
involved in a few new building construction projects multiple times through work, having an IT
career means being involved in building control systems, wiring, security, and door lock systems.

Please tell us what goals you would like to see for School District 21:
| would love it if our schools in Wasco county could be elevated to a higher standard of
environment and education. Our local schools are rated below average in Oregon, while Oregon is

already below the national average. Growing up here, this is embarrassing to me and | would love
to be part of a team that could turn this around for our community.

2/13/23

Signature Date



North Wasco County School District #21
Superintendent’s Office
3632 West 10" Street
The Dalles, Oregon 97058
Phone: 541-506-3420 Fax: 541-298-6018

SCHOOL DISTRICT 21

The North Wasco County School District would like to thank you for your interest in applying for the appointed
position of a Budget Committee member. This appointed position term is a 3-year term.

We would like to get to know you by having you f{ill out the following information below and either mailing or emailing
it back to Kara Flath, Chief Financial Officer at flathk@nwasco.k12.or.us. If you have any questions, please contact
Ms. Flath at 541-506-3420.

Name: Serena Smith

Address:

Telephone:
Email:

Please tell us why you would like to be a member of the North Wasco County School District Budget Committee:

| previously served on the City of The Dalles budget committee. It was a good experience, and |
have confidence in my ability to serve in this role for the school district.

Please tell us about any previous experience you have had on a budget committee or other service organization board (if
any):

City of TD budget committee (past), The Dalles Art Center board member (past), the Wasco
Cultural Trust Coalition chair (present)

Please tell us what goals you would like to see for School District 21:

Very much hopeful for a new high school, and updates to the rest of the facilities, bond measure in
the near future.

2/14/23

; ~
Signature Date
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North Wasco County School District

School Year 2022 - 2023, February Financial Summary

FY 2023:

Currently, the general fund balance is $8.2 M, which is still an early report of expenditures and revenues. Here
are the ending balances currently:

lel;r:ie 8,257,006 @ (313,520) 79,189 25,711 24,402 1,589,643 67,194 9,729,625
While looking at the financial income statement, please note there are several budget adjustments that will
occur in the next two months. First, a thorough review of all programs, such as JDEP program expenditures,
needs to be reviewed then the budget adjustments will come before the board. There are many staffing changes
that occurred through the year, it is vital to ensure the staffing are being appropriately charged to each funding
source before making major adjustments. In addition, the goal to is ensure the general fund balances are in line
with the district and board goals. That will all happen together. To make the adjustments, a supplemental
budget hearing will need to occur.

REMINDER: All school board members will be required to complete the ethics reporting filing, (Statement of
Economic Impact SEl), with the state. Emails should be in each of your school district emails to complete the
signup process. This was a legislative requirement and changed this year.

Athletics Corner:

Updates to come next month.

Facilities Corner:

There are several projects in the works for the facilities department.

e Spring cleaning is beginning for the facilities staff.

e There were 5 trees removed around TDHS by 12t street due to safety concerns. The trees were dying
and branches were likely going to break away and injure a passerby.

e The Sodexo position is hired, and Ryan will start March 13™. This position will be strategic and will assist
with building reporting, community information, and assisting in larger scale projects.

1| Page
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e Grounds staff are working diligently to get the athletic fields prepared for spring sports.

e The district, in conjunction with Sodexo, is looking at purchasing a 8 x 20 cargo trainer for the recently
purchased stage for TDHS graduation ceremonies. The district expanded and purchased the necessary
equipment for the state to be ADA compatible.

e The district is still looking for staffing, full time, and substitute positions.

Nutrition Corner:

e Nutrition now has a new logo designed by TDHS graphics art department.
e The food truck also has a new logo.
More to come next month as the hope is to have the food truck ready to go by the next board meeting.

Transportation Corner:

The North Wasco County School District transportation department has been very busy supporting the
students and staff at nine different school sights. There is a staff of 30 transporting students based in both
Wasco and Sherman Counties.

By the numbers: To date the transportation department has logged approximately 142,600 home to
school miles with 25 routes serving students needs. Staff have also traveled 48,848 miles (291 trips)
between athletic and academic field trips through the end of February. Although the winter sports season
winding down, the spring sports season is gearing up. Spring also brings the opportunity of

many field trips on the schedule.

The department has also been busy continuing to update equipment. Staff are in the process of

placing an order for four (4) new school buses for delivery next spring with approximately $350,000

in grant funding in place. The district is in last school year of awarded grant funds for bus replacements so
the Transportation Director is actively looking for additional grants to apply for.

In addition to the daily support offered to the students at North Wasco County School District and
Sherman County School District, the department continues to support neighboring districts offering
training staff and the certified training facility to train their new drivers. To date the Transportation
Department has billed out $558,487.96 for transportation over and above what is provided daily to the
North Wasco School District students.

Questions about this report can be directed to Kara Flath, CFO, North Wasco County School District #21 at
flathk@nwasco.k12.or.us.
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NORTH WASCO COUNTY SCHOOL DISTRICT

FY 2023 Expenditure Status Report
For the month ending February 28th, 2023

0,
DESCRIPTION Budget Year to Date | Encumbrances Balance 16 IR E
Expended
100 General Fund
1000 - Instruction 21,596,297 12,432,582 8,971,472 192,243 57.57%
2000 - Support Services 14,589,358 9,120,047 4,677,176 792,135 62.51%
5000 - Debt Service & Fund Transfers 870,000 870,000 - - 100.00%
6000 - Contingency - - - - 0.00%
7000 - Unappropriated Ending Fund Balance 501,764 - - 501,764 0.00%
Totals 37,557,419 22,422,629 13,648,648 1,486,142 59.70%
210 - Federal Programs Fund
1000 - Instruction 3,722,792 1,143,989 1,864,117 714,686 30.73%
2000 - Support Services 912,396 745,294 359,242 (192,140) 81.69%
3000 - Enterprise & Community Services 21,075 55,807 - (34,732) 264.80%
4000 - Capital Outlay 66,757 111,828 - (45,071) 167.52%
7000 - Unappropriated Ending Fund Balance 4,495,531 - - 4,495,531 0.00%
Totals 9,218,551 2,056,918 2,223,359 4,938,274 22.31%
220 - State Grant Funds
1000 - Instruction 3,108,881 1,503,998 800,966 803,917 48.38%
2000 - Support Services 2,029,658 1,028,875 712,072 288,711 50.69%
3000 - Enterprise & Community Services 15,000 41,589 - (26,589) 277.26%
4000 - Capital Outlay - 2,900 - (2,900) 0.00%
7000 - Unappropriated Ending Fund Balance 100,000 - - 100,000 0.00%
Totals 5,253,539 2,577,362 1,513,038 1,163,139 49.06%
230 - Local Grants
1000 - Instruction 53,300 4,070 - 49,230 7.64%
2000 - Support Services 43,045 42,047 241 757 97.68%
3000 - Enterprise & Community Services 634,241 245,725 78,043 310,473 38.74%
Totals 730,586 291,842 78,284 360,460 39.95%
240 - Vocational Education Fund
1000 - Instruction 46,009 3,224 45,625 (2,840) 7.01%
Totals 46,009 3,224 45,625 (2,840) 7.01%
242 - Enterprise Zone Funds
1000 - Instruction - - 14,905 (14,905) 0.00%
2000 - Support Services 442,000 21,958 30,293 389,749 4.97%
4000 - Capital Outlay - 37,552 - (37,552) 0.00%
Totals 442,000 59,510 45,198 337,292 13.46%
250 Nutrition Services Fund
3000 - Enterprise & Community Services 1,512,823 838,185 382,437 292,201 55.41%
Totals 1,512,823 838,185 382,437 292,201 55.41%
285 Technology Fund
2000 - Support Services 176,031 187,356 25,333 (36,658) 106.43%
7000 - Unappropriated Ending Fund Balance - - - - 0.00%
Totals 176,031 187,356 25,333 (36,658) 106.43%
290 - Student Body Funds
1000 - Instruction 285,000 - - 285,000 0.00%
2000 - Support Services 1,250 - - 1,250 0.00%
7000 - Unappropriated Ending Fund Balance 229,231 - - 229,231 0.00%
Totals 515,481 - - 515,481 0.00%




()
DESCRIPTION Budget Year to Date | Encumbrances Balance % Budget
Expended

292 - Textbook Replacement Fund

1000 - Instruction 755,000 530,862 16,145 207,993 70.31%

2000 - Support Services - 6,386 - (6,386) 0.00%

7000 - Unappropriated Ending Fund Balance 380,880 - - 380,880 0.00%

Totals 1,135,880 537,248 16,145 582,487 47.30%
295 - Bus Replacement Fund

2000 - Support Services 591,718 446,634 - 145,084 75.48%

3000 - Enterprise & Community Services 163,568 81,380 - 82,188 49.75%

Totals 755,286 528,014 - 227,272 69.91%
298 - Vehicle Replacement Fund

2000 - Support Services 56,100 43,585 - 12,515 77.69%

Totals 56,100 43,585 - 12,515 77.69%
303 - OSBA PERS Bonds

5000 - Debt Service & Fund Transfers 1,837,230 226,115 - 1,611,115 12.31%

7000 - Unappropriated Ending Fund Balance - - - - 0.00%

Totals 1,837,230 226,115 - 1,611,115 12.31%
304 - Full Faith & Credit Obligation

5000 - Debt Service & Fund Transfers 379,363 79,681 - 299,682 21.00%

7000 - Unappropriated Ending Fund Balance - - - - 0.00%

Totals 379,363 79,681 - 299,682 21.00%
401 - Capital Improvements

2000 - Support Services 91,000 - - 91,000 0.00%

4000 - Capital Outlay 60,000 - - 60,000 0.00%

Totals 151,000 - - 151,000 0.00%
| Total All Funds 59,767,298 | 29,851,669 | 17,978,067 | 11,937,562 |  49.95%




NORTH WASCO COUNTY SCHOOL DISTRICT

FY 2023 Expenditure Status Report
For the month ending February 28th, 2023

Balance Sheet General Fund State Special Nutri'tion Technology St;:;;t Replacement S(Ia)r?/:):e CaPitaI District “Totals
Revenues Services Fund Funds Projects | Fund Totals
Funds** Funds
ASSETS:
Cash & Investments 8,095,821 (695,619) 79,034 25,711 361,923 24,402 | 1,589,643 67,194 9,186,186 9,548,109
Accounts Receivable 763,909 382,099 1,221 1,147,229 1,147,229
Inventory/Prepaid expense 419,025 - 8,544 427,569 427,569
Total Assets 9,278,755 (313,520) 88,799 25,711 361,923 24,402 | 1,589,643 67,194 | 10,760,984 | 11,122,907
LIABILITIES:
Accounts Payable 55,921 - - - - 55,921 55,921
Payroll Liabilities 549,705 - - 549,705 549,705
Deferred Revenue 416,123 - 9,610 425,733 425,733
Total Liabilities 1,021,749 - 9,610 - - - - - 1,031,359 1,031,359
FUND BALANCE:
Total Fund Balance | 8,257,006 | (313,520)] 79,189 | 25,711 | 361,923 | 24,402 | 1,589,643 | 67,194 | 9,729,625] 10,091,548
Revenues & Expenditures: 2022-23 Year to Date
Beginning Fund Balance 1,119,091 372,075 281,689 112,836 361,923 588,078 15,752 24,158 2,513,679 2,875,602
Year to Date Revenues 29,560,544 4,303,261 635,685 100,231 - 545,171 1,879,687 43,036 | 37,067,615 | 37,067,615
Year to Date Expenditures 22,422,629 4,988,856 838,185 187,356 - 1,108,847 305,796 - 29,851,669 | 29,851,669
Year to Date Net Income (Loss) 7,137,915 (685,595) (202,500) (87,125) - (563,676)| 1,573,891 43,036 7,215,946 7,215,946
Ending Fund Balance 8,257,006 (313,520) 79,189 25,711 361,923 24,402 | 1,589,643 67,194 9,729,625 | 10,091,548




NORTH WASCO COUNTY SCHOOL DISTRICT
FY 2023 Expenditure Status Report

For the month ending February 28th, 2023

Beginning Budgeted Revenue Projected Expended Projected % of Reverfue X Pr.o jected
Fund Fund Revenue Collected | % Collected Revenue Total Budget YTD Encumbered Expenditures Budget |Expenditures | Ending Fund
Balance YTD Expended YTD Balance

100 - GENERAL FUND $1,119,091 | $37,557,419 | $29,560,544 78.71% $35,810,905 | $ 37,557,419 | $22,422,629 | $ 13,648,648 | $ 34,871,277 | 59.70% [$ 7,137,915 $ 2,058,719
210 - FEDERAL PROGRAMS $ 39546 | $ 9,218,551 | $ 910,284 9.87% $ 4234881 % 9,218,551 $ 2,056,918 | $§ 2,223,359 | § 4,273,789 | 22.31% | $ (1,146,634)| $ 638
220 - STATE GRANTS $ 74,106 | $ 5,253,539 | $ 3,042,992 57.92% $ 4373239 | % 5253539 | % 2,577,361 [ $ 1,513,038 | $ 4,090,399 | 49.06% | $ 465,631 | $ 356,946
230 - LOCAL GRANT PROGRAMS $ 121,143 $ 730,586 | $§ 109,387 14.97% $ 527616 $ 730,586 | $ 291,843 | $ 78,284 | $ 370,127 | 39.95% | $ (182,456) $ 278,632
240 - VOCATIONAL EDUCATION FUND $ 45905 | $ 46,009 | $ 598 1.30% $ 898 | $ 46,009 | $ 3224 | § 45,625 | $ 48,849 7.01% $ (2,626)| $ (2,046)
242 - ENTERPRISE ZONE PROJ FUND $ 91,375 $ 442,000 | $§ 240,000 54.30% $ 240,000 | $ 442,000 | $ 59,510 | $ 45,198 | $ 49,042 | 13.46% | $ 180,490 | $ 282,333
250 - NUTRITION SERVICES $ 281689 $ 1,512,823 | $§ 635,685 42.02% $ 1489839 % 1512823 $ 838,185| $ 382,437 | % 1,220,621 | 55.41% | $ (202,500)| $ 550,907
285 - TECHNOLOGY & EQUIPMENT $ 112836 $ 176,031 | $ 100,231 56.94% $ 100,231 $ 176,031 [ $§ 187,356 | $ 25,333 [ $ 212,689 | 106.43% | $ (87,125) $ 378
290 - STUDENT BODY ACCOUNT $ 361923 | $ 515481 | $ - 0.00% $ 229647 | % 515,481  $ -1 $ -1$ 215,733 0.00% $ -9 375,837
292 - TEXTBOOK REPLACEMENT FUND | $ 433,559 | $ 1,135,880 | $§ 384,480 33.85% $ 386470 % 1,135880( $ 537,247 | $ 16,145 | § 553,392 | 47.30% | $ (152,767)| $ 266,637
295 - BUS REPLACEMENT $ 89120 $ 755286 | % 158,158 20.94% $ 520,693 | % 755,286 | $§ 528,014 | $ -1$ 610,202 | 6991% | $ (369,856)| $ (389)
298 - VEHICLE REPLACEMENT $ 65399 % 56,100 | $ 2,533 4.52% $ 2833 | % 56,100 | $ 43,585 $ -9 43585 | 77.69% | $ (41,052) $ 24,647
303 - OSBA PERS BONDS $ 98| $ 1,837,230 | $ 1,500,324 81.66% $ 1,837,130 [ $ 1,837,230 $ 226,115| $ -|$ 1,837,230 | 12.31% |$ 1,274,209 | $ (2)
304 - FULL FAITH & CREDIT OBLIG $ 15654 $ 379363 | % 379,363 100.00% $ 379,363 | $ 379,363 | $ 79,681 | $ -1% 379,363 | 21.00% | $ 299,682 | $ 15,654
401 - CAPITAL PROJECTS $ 24158 | $ 151,000 | $ 43,036 0.00% $ 57,381 | $ 151,000 | $ -1 % -1 $ - 0.00% $ 43,036 | $ 81,539
Total All Funds $2,875,602 | $59,767,298 | $37,067,615 62.02% $50,191,126 | $ 59,767,298 | $29,851,668 | $ 17,978,067 | $ 48,776,298 | 49.95% |$ 7,215,947 [ $ 4,290,430




NORTH WASCO COUNTY SCHOOL DISTRICT

Federal Relief Funds

For the month ending February 28th, 2023

ESSER |CARES Acti $760,676.15 Period: 03/13/2020 - 09/30/2022

ESSER District $664,755.15 $665,077.05 ($321.90)
*Staffing (5 Staff plus blue print teams) $648,548.05 $0.00
Computers & Distance Learning Programs $15,029.00
Professional Development (COSA) $1,500.00
ESSER LTCT/JDEP $402.00 $402.00 $402.00 $0.00
ESSER Mosier $57,455.00 $57,455.30 $0.00 $57,455.30 ($0.30)
ESSER Cares Act (St.Marys) $14,364.00 $14,041.80 $0.00 $14,041.80 $322.20
ESSER Riverbend $23,700.00 $23,700.00 $0.00 $23,700.00 $0.00
Totals $760,676.15 $760,676.15 $0.00 $760,676.15 $0.00

ESSER |CARES CDL GEER Fundsi $166,339.42 Period: 07/01/2020 - 04/31/2021

CDL - District $146,043.42 $145,924.35 $119.07
Distance Learning Software (Acellus, ect) $58,260.31
Communications to Family/Parents $3,875.00
Student Technology (Chromebook, hotspots, ect) $79,968.63
Indirect Costs $3,820.41
CDL - Mosier $10,569.00 $10,569.57 $10,569.57 ($0.57)
CDL - St.Marys $7,817.00 $7,935.50 $7,935.50 ($118.50)
CDL - Riverbend $1,910.00 $1,910.00 $1,910.00 $0.00
Totals $166,339.42 $166,339.42 $166,339.42 $0.00

ESSER Il (CRRSA) Funds

$2,988,063.00

Period: 03/13/2020 - 09/30/2023

ESSER 2 District $2,791,630.40 $0.00 $2,791,630
Staffing $396,145 $47,220 $443,365.00 ($443,365)
APU /Fans $208,570.10 $102,943 $311,513.10 ($311,513)
Communications to Family/Parents $3,487.50 $3,487.50 ($3,488)
PPE - Dividers, masks, ect $9,638.35 $53,743 $63,381.35 ($63,381)
*Student Technology (Chromebook, Acellus, ect) $289,619.53 $952,372 $291,683 $1,533,674.53  ($1,533,675)
Band Supply Students $62,481 $0 $62,481.00 ($62,481)
Portables, Miscellaneous COVID Items $21,934.00 $121,124 $29,100 $172,158.00 ($172,158)
Professional Development $0.00 $0
Food Service/Cafeteria Items $51,225 $51,225.00 ($51,225)
Expanded Health Services $37,800 $37,800.00 ($37,800)
Transportation Program $8,436 $8,436.00 ($8,436)
Indirects $15,090.96 $51,625 $9,459 $76,174.96 ($76,175)
ESSER 2 Mosier $196,432.87 $68,374 $68,045 $136,419.00 $60,014
ESSER 2 Riverbend $0.00 $0
ESSER 2 JDEP Funds $40,000.00 $6,110 $67 $6,177.00 $33,823
Totals $3,028,063.27 $548,340.44 $1,912,378 $0 $445,574 $0 $2,906,292 $121,770
Balance

ESSER lIl IARP Act| Funds $6,710,765.64 Period: 03/13/2020 - 09/30/2024

ESSER 3 District $6,274,002.61 $0  $6,274,003
Staffing $331,345 $331,345 ($331,345)
Technology/Distance Learning $144,043 $144,043  ($144,043)
Unfinished Learning $0 $0
Summer Programs $23,127.16 $140,983 $121,980 $286,090 ($286,090)
Summer Program - Refridgerated Van $11,531 $11,531 ($11,531)
TDHS Pavilion/Maintenance $109,905 $166,828 $276,733 ($276,733)
Supplies/Maintenance $16,482 $16,482 ($16,482)
Health Services $23,912 $23,912 ($23,912)
Indirects $7,295 $12,377 $19,672 ($19,672)
ESSER 3 Mosier $441,469.73 $0 $0 $441,470
ESSER 3 Riverbend $0 $0
Totals $6,715,472 $23,127 $269,714 $0 $816,967 $0 $1,109,808 $5,605,665
Mosier Funds $501,484
Totals $10,670,550.84 $1,498,483.01 $2,182,092 $0 $1,262,541 $0 $4,943,116  $5,225,951
Total Grant Budget FY 2021 Expenditures  FY 22 Expenditures FY2023Budget ¥ zoézj:‘“":::’;d and FY 2024 Budget Total Expended B"“'"':j:;gis"i“
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North Wasco County School District

Technology Status Report

February 2023

This report is designed to summarize the status of the Technology Department

Updates

and act as an overview on license inventory.

Happy March! February was once again a busy month for us and we have some exciting updates
to share with you!
e New intern for our CGESD Tech Dept

o

We were recently presented with an opportunity to hire on an intern through the
pre-college program through Columbia Gorge Community College. That intern
started with us this week (week of February 27th). So welcome Riley DeMoss to
the team! She will be working with us part-time for the next couple of months and
we are appreciative of the opportunity to give Riley some hands-on experience
and provide some help to our team.

e WiFi updates

o

A reminder that we are still doing a slow rollout of new WiFi networks. This will
require staff at each location to connect to the new networks in order to maintain
their connection. Principals, encourage your staff to connect to the new networks
as they roll out to avoid disruptions to their work.
On 2/3/2023, we will begin deploying a new Wi-Fi network, starting at Chenowith,
the District Office, and Operations. The name of this network will be D21-Staff.
Instead of only using a password to authenticate, you will connect with a
username (your Google email address) and a password (your Google password).
We will be able to individually verify who is connected to the network and prevent
students from using their own accounts. D21-Staff is for work devices. Do NOT
connect personal devices (smartphones, etc.) to this network. All student and staff
personal devices should connect to D21-Public, a new network that will replace
D21-Guest. Staff will have 2 weeks from their building's deployment date to switch
over to the new network. After two weeks, we will turn off D21-WiFi. We will
continue to transition to D21-Staff according to the following schedule:
m 02/3/2023
e Chenowith, the District Office, and the Operations Office
m 02/20/2023
e Dry Hollow, Colonel Wright, and Mosier



m 03/06/2023
e The Dalles Middle School, The Dalles High School, and the
Wahtonka Campus/Innovations Academy
o More information will be sent to staff at each location as we approach these dates.
If you have questions, please contact support@nwasco.k12.or.us or call (541)
506-3355 (ext. 3002)
Security cameras
o We are continuing to install and replace security cameras throughout the district
based on input from the police department and administration at each building.
This is a time consuming process as some of these installs require running cable
from the wiring closet to the location where each camera is going to be installed
(usually requires running cable in the attic or basement of each building).
Upcoming maintenance window
o The Columbia Gorge Education Service District will be performing server and
network maintenance Friday, March 3rd, starting at 10 PM.
o This recurring maintenance window is scheduled for the first Friday of every
month, from 10 PM — 2 AM.
o During this time, network resources may be unavailable.
E-Rate Projects
o New wireless access points
m As part of one of last year’s e-rate projects, we upgraded 20 wireless
access points throughout the district (District Office, Operations, Chenowith
Elementary School, Dry Hollow Elementary School, and Colonel Wright
Elementary School. Due to supply chain issues, even though we had
ordered these access points early last year, they didn’t arrive until last
month.
o Upcoming E-Rate Projects - The bidding process for the following projects will
close next week, at which point we will be evaluating proposals.
m The Dalles Middle School Fiber Project
e When the Dalles Middle School was built, an old form of fiber optic
cabling was installed called OM1. The latest version of this cabling
is OM5 and provides speeds that are 100X faster than what we can
currently support with OM1. In addition to OM5, there is another
type of fiber optic cabling that we are hoping to install called OS2.
This cabling provides speeds even faster than OM5 and is what
most new fiber optic installations are standardizing on.
m The Dalles High School Fiber Project
e At The Dalles High School, there is almost zero fiber optic cabling
inside the building besides the primary Internet connection. There is
a cable connecting the gym to the main building, but no fiber
connecting other data closets. Our plan is to connect all data
closets at the high school (around 12) back to the primary network
closet with OS2 fiber optic cabling. This will expand bandwidth
available to client devices and reduce current bottlenecks we are
experiencing on legacy copper based connections.



m  Mosier Network Project
e We are also working with Mosier Community School to replace their
legacy wiring with two new data closets, fiber optic cabling, and
around 115 new CAT 6A Ethernet runs to classrooms.

Software Licensing Information

Zoom Licenses in Use Available Licenses

65 standard, 6 webinar 500 204 standard, 3 webinar 500, 2 webinar
1000

Adobe Licenses Licenses in Use Available Licenses

Creative Cloud All Apps | 232 268

Helpful Information for staff and faculty

If you have any questions about this report, or requests for more
information, please email us at helpdesk@nwasco.k12.or.us or call 541-506-3355,
or ext. 3002.

Fun fact!

Google receives more than 99,000 searches every second!

View our Helpdesk ticket stats on the next two pages!
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Number of incidents

Helpdesk Tickets Report

Total Tickets Opened for the Month of February
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Number of incidents

Total Tickets Closed for the Month of February
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SCHOOL DISTRICT 21

North Wasco County School District

School Year 2022 - 2023, March Enroliment Summary

School Year 2022 - 2023 Chenowith W(iizlht uoY | Mosier TDMS  TDHS '222522]";
September 15t 382 291 422 172 555 822 124 83 2,851
October 4" 385 292 424 173 558 814 118 85 2,849
November 15t 383 288 423 174 552 798 103 101 2,822
December 1% 378 285 421 169 550 797 96 90 2,786
January 3™ 381 281 415 167 541 795 94 93 2,767
February 1° 388 283 414 166 544 780 90 89 2,754
March 1% 391 284 414 165 539 779 91 97 2,760
April
May
June
Average 384 286 419 169 548 798 102 91 2,798
Peak 385 292 424 174 558 822 33 195 2,851
Average 2021 - 2022 348 263 437 175 594 754 26 156 2,752
Avg Change 2023-2022 36 23 (18) (5) (46) 44 76 (65) 47
Peak 2021-2022 364 267 444 177 614 801 33 92 2,814
Peak Change 2023-2022 27 25 (20) (3) (56) 21 0 0 37
Change June 2022 to Current 27 21 (14) (10) (43) 81 71 (82) 51
Change PY Month to Current 3 1 0 (1) (5) (1) 1 8 6

*Innovations Academy includes former Riverbend Charter School and the adult learning center.
*MAP includes all virtual students. Last year, this was reported K — 8 Virtual and 9 — 12 Virtual.




Enrollment Summary by Building and Grade as of 3/1/2023

School K 1 2 3 4 5 6 7 8 9 10 11 12 Totals
Chenowith Elementary 69 73 75 60 57 57 0 0 0 0 0 0 0 391
Colonel Wright Elementary 48 45 54 52 39 46 0 0 0 0 0 0 0 284
Dry Hollow Elementary 67 74 75 64 70 64 0 0 0 0 0 0 0 414
Mosier Community School 18 20 14 20 17 17 17 17 25 0 0 0 0 165
The Dalles High School 0 0 0 0 0 0 0 0 0 246 175 185 173 779
The Dalles Middle School 0 0 0 0 0 0 175 179 185 0 0 0 0 539
Innovations Academy 0 0 0 0 0 0 12 7 11 10 14 24 13 91
MAP Virtual (Innovations) 1 1 5 1 3 6 4 10 12 10 10 20 14 97

Totals 203 213 223 197 186 190 208 213 233 266 199 229 200 | 2,760

June 2022 Totals 215 221 194 188 192 205 214 232 243 201 239 192 173 | 2,709
Difference Now — June 2022 (22) (8) 29 9 (6) (15) (6) (19) (10) 65 (40) 37 27 51

Previous Month (Oct 2022) 200 215 222 196 183 189 205 214 234 265 207 224 200 | 2,754

Difference 3 (2) 1 1 3 1 3 (1) (1) 1 (8) 5 0 6

*Note: The budgeted ADMr is at 2,850, with additional weights of 709.69, which includes Mosier Community School, for a total ADMw of 3,559.69.




North Wasco County School District 21

Code: GCBD/GDBD
Adopted: 6/14/01; 5/18/00; 3/31/04; 4/13/17

Leaves and Absences

The Board grants authority to the superintendent to grant short leaves of absences, with or without loss of
pay, to a district employee when such a leave is for the best interests of the school system, subject to
applicable provisions of the employee’s collective bargaining agreement.

Leave entitlement for personal illness or injury will accrue at the rate of 10 days each year as provided by
Oregon Revised Statutes. Twelve-month employees will accrue 1 day per month or 12 days each year.

In accordance with state law, this leave will accumulate without limit.

The district reserves the right after an absence of more than five three consecutive days, to require proof of
personal illness or injury from all employees, including a medical examination by a physician chosen and
paid for by the district. Any employee refusing to submit to such an examination or to provide other
evidence as required by the district shall be subject to appropriate disciplinary action, up to and including
dismissal.

All medical information will be kept confidential, in a separate file from personnel records, and released
only in accordance with the requirements of the American with Disabilities Act or other applicable law.

Other paid and unpaid leaves will be determined by the district’s collective bargaining agreements.

Sickness or other unavoidable circumstances which prevent a teacher from teaching 20 school days
immediately following exhaustion of sick leave accumulated under Oregon law will result in the teacher
being placed on unpaid leave for the remainder of the school year or until the teacher’s disability is
removed and he/she is able to return to work. If the teacher is unable to return to work the following
August 1% the Board may terminate the teacher’s employment, subject to state and federal law.

END OF POLICY

Legal Reference(s):

ORS 332.507
ORS 342.545
ORS 342.610

Americans with Disabilities Act of 1990, 42 U.S.C. §§ 12101-12213; 29 C.F.R. Part 1630 (2006).

Family and Medical Leave Act of 1993, 29 U.S.C. §§ 2601-2654 (2006); Family and Medical Leave Act of 1993, 29 C.F.R.
Part 825 (2006).

Americans with Disabilities Act Amendments Act of 2008.

Leaves and Absences — GCBD/GDBD
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No action at this time

North Wasco County School District 21

Code: KBA
Adopted: 9/14/00
Revised/

Readopted: 6/23/04; 10/09/08; 8/18/16; 2/22/18
Orig. Code(s): KBA

Public Records Request**

13 b 2

A request to inspect or receive a copy of a public record shall be in writing and will be presented to the
district office.

A ‘public record” includes any writing that contains information relating to the conduct of the public’s
business, prepared, owned, used or retained by the district regardless of physical form or characteristics,
unless otherwise exempted by law.! “Writing” means handwritten, typewriting, printing, photographing
and every means of recording, including letters, words, pictures, sounds, or symbols or combination
thereof and all papers, maps, files, facsimiles or electronic recordings. Public record does not include any
writing that does not relate to the conduct of the public’s busmess and that is contalned on a prlvately

owned computer.’

supefmteﬁéeﬁt—s—eﬁﬁeﬁs—epen- All such 1nf0rmat10n will be made available to 1nd1v1duals w1th

disabilities in an apprepriate accessible format, upon request and with appropriate advance notice.
Auxiliary aids and services available to ensure equally effective communications to qualified persons with
disabilities may include large print, Braille, audio recordings, readers, assistance in locating materials or
other equally effective accommodations.

! There are multiple definitions for “public record” in ORS 192. This definition comes from ORS 192.311 and applies to the inspection of records.

% In accordance with Bialostosky v. Cummings, 319 Or. App. 352 (2022), an individual board member may be considered a public body for public record
purposes. Consequently, records created and retained solely by individual board members may be considered public records.




The Board supports the right of the people to know about programs and services of their schools and will
make reasonable every efforts to disseminate information. Each principal is authorized to use alt available
means avatable to keep parents and others efhisther in the particular school’s community informed about
the school’s program and activities.

The Board reserves the right to establish a fee schedule which will reasonably reimburse the district for the
actual cost of making public records available pursuant to law. The district will not be obligated to
complete a request for which the requester has not paid the fee as permitted by state law. There will be no
additional charge for auxiliary aids and services provided for gualified persons with disabilities.

Employee and Volunteer personal resrdentlal addresses personal electronic mail addresses (other-than

: o : ; rees), social security numbers,
dates of birth and personal telephone or cellular numbers, and other 1nformat1on listed in Oregon Revised
Statute (ORS) 192.355 as exempt, contained in personnel records maintained by the district are exempt
from public disclosure pursuant to OregonRevised-Statute {ORS) 192.363-368 445 and ORS 192.355(3)
592—99 D1str1ct electronic mail addresses ass1gned by the district to district employees are not exempt

ethem&s&prewded—byl—aw ThlS exemptlon does not apply to a substltute teacher as deﬁned in ORS
342.815, when requested by a profess1onal educat1on assoc1at1on of wh1ch the substitute teacher may be a
member. : N :

The district will not disclose the identification badge or card of an employee without the employee’s
written consent if the badge or card contains the employee’s photograph and the badge or card was
prepared solely for internal use by the district to identify district employees. A duplicate of the photograph
used on the badge or card shall not be disclosed.

The district shall not, in accordance with state law, disclose personal information for the purpose of
enforcement of federal immigration laws.

The district shall retain and maintain its public records in accordance with Oregon Administrative Rule
(OAR) 166-005-0010 and Chapter 166, Division 400 and ORS Chapter 192.

END OF POLICY

Legal Reference(s):

ORS Chapter 192
OAR 137-004-0800(1)

OAR 166-400

HB 3464-(2017)

Americans with Disabilities Act of 1990, 42 U.S.C. §§ 12101-12213 (204718); 29 C.F.R. Part 1630 (26472021); 28 C.F.R. Part
35 (20472021).
OR. DEP’T OF JUSTICE, OR. ATT’Y GENERAL’S PUBLIC RECORD AND MEETINGS MANUALA20+4):
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http://policy.osba.org/orsredir.asp?ors=ors-192
http://policy.osba.org/orsredir.asp?ors=oar-137-004
http://policy.osba.org/orsredir.asp?ors=oar-166-400

Americans with Disabilities Act Amendments Act of 2008, 42 U.S.C. §§ 12101-12133 (2018).
Bialostosky v Cummings, 319 Or. App. 352 (2022).

Public Records** - KBA
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No action is needed

Code: JEA
Adopted: 4/12/01
Revised/

Readopted: 6/09/04; 6/11/13; 12/15/16; 9/28/17; 1/30/18
Orig. Code(s): JEA

Compulsory Attendance

Except when exempt by Oregon law, all stadents children between ages 6 and 18 who have not completed
the 12th grade are required to regularly attend a public, full-time school during the entire school term.
Persons having legal control of a child between the ages 6 and 18, who has not completed the 12% grade,
are required to have the child attend and maintain the child in regular attendance during the entire school
term.

All stadents children five of age who have been enrolled in a public school are required to attend regularly
while enrolled in the public school. Persons having legal control of a child, who is five years of age and
has enrolled the child in a public school, are required to have the child attend and maintain the child in
regular attendance during the school term.

Attendance supervisors shall momtor and report any Vlolat1on of the compulsory attendance law to the

superintendent or designee.
Class Cviolation:

The district will develop procedures for issuing a citation.

A parent who is not supervising histherstudent their child by requiring school attendance may also be in
violation of Oregon Revised Statute (ORS) 163.577(1)(c); Failing to supervise a child is a Class A
violation.

In addition, under policy JHFDA - Suspension of Driving Privileges, the district may report students with
10 consecutive days unexcused absence or 15 cumulative days unexcused absences in a single term to the
Oregon Department of Transportation.

Exemptions from Compulsory School Attendance

In the following cases, students shall not be required to attend public schools full-time:

1.  Students Children being taught in a private or parochial school in courses of study usually taught in

kindergarten through grade 12 in the public schools, and in attendance for a period equivalent to that
required of students attending public schools.

Compulsory Attendance - JEA
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Stadents Children proving to the Board’s satisfaction that they have acquired equivalent knowledge
to that acquired in the courses of study taught in kindergarten through grade 12 in the public schools.

Students Children who have received a high school diploma or a modified diploma.

Students Children being taught, by a private teacher, the courses of study usually taught in
kindergarten through grade 12 in the public school for a period equivalent to that required of
students attending public schools.

Students Children being educated in the home by a parent, ex guardian or private teacher:

a.  When a student is taught or is withdrawn from a public school to be taught by a parent or
private teacher, the parent or teacher must notify the Columbia Gorge Education Service
District (ESD) in writing within 10 days of such occurrence. In addition, when a home-
schooled student moves to a new ESD, the parent shall notify the new ESD in writing, within
10 days, of the intent to continue home schooling. The ESD superintendent shall acknowledge
receipt of any notification in writing within 90 days of receipt of the notification. The ESD is
to notify, at least annually, school districts of home-schooled students who reside in their
district;

b.  Each student being taught by a parent or private teacher shall be examined no later than
August 15, following grades 3, 5, 8 and 10:

(1)  If the student was withdrawn from public school, the first examination shall be
administered at least 18 months after the date the student withdrew;

(2) If the student never attended public or private school, the first examination shall be
administered prior to the end of grade 3:.

c. Procedures for home-schooled students with disabilities are set out in Oregon Administrative
Rule (OAR) 581-021-0029-;

d.  Examinations testing each student shall be from the list of approved examinations from the
State Board of Education;

e.  The examination must be administered by a neutral individual qualified to administer tests on
the approved list provided by the Oregon Department of Education;
f. The person administering the examination shall score the examination and report the results to

the parent. Upon request of the ESD superintendent, the parent shall submit the results of the
examination to the ESD;
g.  All costs for the test instrument, administration and scoring are the responsibility of the parent;
h.  Inthe event the ESD superintendent finds that the student is not showmg satlsfactory
educational progress, the ESD superintendent i

of the reasonsfor-the finding-based-on-the testresults-and shall follow the guidelines in

Oregon Revised Statutes and Oregon Administrative Rules.

Children whose sixth birthday occurred on or before September 1 immediately proeeeding preceding
the beginning of the current school year, if the parent or guardian notified the child's resident district
in writing that the parent or guardian is delaying the enrollment of their child for one school year to
better meet the child's needs for cognitive, social or physical development, as determined by the
parent or guardian.

Compulsory Attendance - JEA
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7. Children who are present in the United States on a nonimmigrant visa and who are attending a
private, accredited English language learner program in preparation for attending a private high
school or college.

8.  Students excluded from attendance as provided by law.

9.  Children who are eligible military children' are exempt up to 10 days after the date of military

transfer or pending transfer indicated in the official military order.

10. An exemption may be granted to the parent or guardian of any stadent child 16 or 17 years of age
who is lawfully employed full-time, or who is lawfully employed part-time and enrolled in school, a
community college or an alternative education program as defined in ORS 336.615.

11.  Anexemption may be granted to any child who is an emancipated minor or who has initiated the
procedure for emancipation under ORS 419B.550 to 419B.558.

END OF POLICY

Legal Reference(s):

ORS 153.018 ORS 339.257 OAR 581-021-0026
ORS 163.577 ORS 339.990 OAR 581-021-0029
ORS 336.615 to -336.665 ORS 419B.550 to -419B.558 OAR 581-021-0071
ORS 339.010 to -339.090 ORS 807.065 OAR 581-021-0077
ORS 339.095 ORS 807.066

Compulsory Attendance - JEA
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http://policy.osba.org/orsredir.asp?ors=ors-153
http://policy.osba.org/orsredir.asp?ors=ors-163
http://policy.osba.org/orsredir.asp?ors=ors-336
http://policy.osba.org/orsredir.asp?ors=ors-339
http://policy.osba.org/orsredir.asp?ors=ors-339
http://policy.osba.org/orsredir.asp?ors=ors-339
http://policy.osba.org/orsredir.asp?ors=ors-339
http://policy.osba.org/orsredir.asp?ors=ors-419B
http://policy.osba.org/orsredir.asp?ors=ors-807
http://policy.osba.org/orsredir.asp?ors=ors-807
http://policy.osba.org/orsredir.asp?ors=oar-581-021
http://policy.osba.org/orsredir.asp?ors=oar-581-021
http://policy.osba.org/orsredir.asp?ors=oar-581-021
http://policy.osba.org/orsredir.asp?ors=oar-581-021
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Code: JHCCF

Adopted: 6/09/04

Revised/Readopted: 10/09/08; 3/02/17; 4/28/22

Pediculosis (Head Lice)

The Board recognizes that district programs should be conducted in a manner that protects and enhances
student and employee health and is consistent with recognized health practices. Consequently, in order to
prevent the spread of pediculosis (head lice) in the school setting, district staff shall institute guidelines for
classrooms that will assist in the prevention and spread of head lice. Students with suspected cases of lice
shall be referred to the school nurse, building administrator or designated personnel for assessment.
Students found with live lice ernits will be excluded from school attendance. The district recognizes that
the Oregon Department of Human Services, Health Services, no longer requires excluding for the presence
of nits (lice eggs) and allows discretion to districts to exclude. Students excluded from school will be
readmitted after assessment by designated personnel to confirm no lice are present.

Successful treatment of head lice requires a coordinated approach and may involve the use of antilouse
products, combing and implementation of preventative measures recommended by health authorities. The

district will provide parents of students found to have contracted head lice with treatment information.

The superintendent will develop administrative regulations, as necessary, to implement this policy.

END OF POLICY

Legal Reference(s):

ORS 433.255 OAR 333-019-0010 OAR 581-022-2220
ORS 433.260 OAR 437-002-0360

Pediculosis (Head Lice) — JHCCF
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http://policy.osba.org/orsredir.asp?ors=ors-433
http://policy.osba.org/orsredir.asp?ors=ors-433
http://policy.osba.org/orsredir.asp?ors=oar-333-019
http://policy.osba.org/orsredir.asp?ors=oar-437-002
http://policy.osba.org/orsredir.asp?ors=oar-581-022

North Wasco County School District 21 Information Only

Code:

Revised/
Reviewed:

KBA-AR(1)

9/14/00; 6/23/04; 10/09/08; 8/18/16; 1/30/18; 2/22/18; 3/16/23

Public Records Request

In compliance with Oregon law the following guidelines apply to the dissemination, inspection and
examination of the public records of the district:

1.

2.

3.

A public records request shall ferinfermation-concerningsensitive,technical-oremotionalissues
may be submitted in writing through the district superintendent’s office at 3632 West 10" Street,

The Dalles, Oregon 97058.

Upon receipt of a written request, the district shall respond within five business days!
acknowledging receipt of the request or completing® the district’s response to the request. If the
district provides an acknowledgment of the request, it must:

a.

Confirm that the district is the custodian of the requested record;

Inform the requester that the district is not the custodian of the requested record; or
Notify the requester that the district is uncertain whether the district is the custodian of
the requested record.

If the district is the custodian of the requested record, as soon as reasonably possible but not later
than 10 business days after the date the district is required to acknowledge receipt of the request as
described above, the district shall:

d.

Complete its response to the public records request in accordance with ORS 192.329(2).
If the district determines that a record is exempt from public disclosure, the district will
include a statement to that effect and that the requester may appeal the decision pursuant
to state law; or

Provide a written statement that the district is still processing the request and a
reasonable estimated date by which the district expects to complete its response based on
the information currently available.

1“Business day” means a day other than Saturday, Sunday or a legal holiday, and on which at least one paid employee of the district is scheduled to and does
report to work. Business day does not include any day on which the central administration offices of the district are closed.

’The district response to a public records request will be considered complete when it complies with criteria in Oregon law (ORS 192.329410-192.505).

Public Records - KBA-AR(1)
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4.

78.

€9.

The time periods, established by Oregon law and identified above in Section 2 or 3, will not apply to
the district if compliance would be impracticable because:

f. The staff or volunteers® necessary to complete a response to the public records request
are unavailable;

g. Compliance would demonstrably impede the district’s ability to perform other necessary
services; or

h.  Ofthe volume of the public records request being simultaneously processed by the
district.

Fhe In these situations, the district shall, as soon as practicable and without unreasonable delay,
acknowledge a public records request and complete the response to the request.

The district may request additional information or clarification from the requester for the purpose of
expediting the district’s response to the request as permitted by law. If the district requests
additional information or clarification, in good faith, the obligation to complete the request is
suspended until the requester provides the requested information or clarification or affirmatively
declines to provide the information or clarification. If the requester fails to respond within 60 days
to a good faith request from the district for information or clarification, the district shall close the
request.

If a copy of a public record is requested, the district will provide a single eertified copy. If a request
to inspect a public record is made and the record is maintained in a machine readable or electronic
form, the custodian shall provide the record in the form requested, if available. If the public record
is not available in the form requested, it will be previded made available in the form the record is
maintained.

If a person who is a party to a civil judicial proceeding to which the district is a party or who has
filed notice under Oregon Revised Statute (ORS) 30.275(5)(a) asks to inspect or to receive a copy of
a public record that the person knows relates to the proceeding or notice, the individual must submit
the request in writing to the designated custodian of district records and at the same time to the
district’s attorney.

Information will be made available to individuals with disabilities in an apprepriate accessible
format upon request and advance notice. Auxiliary aids and services available to qualified persons
with disabilities may include large print, Braille, audio recordings, readers, assistance in locating
materials or other equally effective accommodations.

Where the labor effort exceeds 30 minutes, labor, material and out-of-pocket charges will be
reimbursed to the district. Labor will be calculated at the hourly rate of the employee affected.
Materials and out-of-pocket charges will be reimbursed at the established rate of $0.25 per page.
Auxiliary aids and services for qualified persons with disabilities will be available at no additional
charges:.

3Staff member or volunteers who are on leave or are not scheduled to work are considered to be unavailable.

Public Records - KBA-AR(1)
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If the district has informed the requester of a permitted fee, the obligation of the district to complete
its response to the request is suspended until the fee has been received by the district. If the
requester fails to pay the fee within 60 days of the date he/she-was they were informed of the fee or
fails to pay the fee within 60 days of the date on which the district informed them of the denial of the
fee waiver, the district shall close the request.

Public Records - KBA-AR(1)
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Violin:  Robbie Denning
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