
Board of Education Retreat
Tuesday, May 27, 2025 5:00 PM
Farmer Brown's Steakhouse
2620 River Rd Drive
Waterloo, Nebraska 68069 

1. Call to Order and Pledge of Allegiance
2. Discuss, Consider, and Take Necessary Action to Approve Tech Equipment Purchase 
3. Review of Community Engagement Data for Strategic Planning
4. Annual Review of Board Goals
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Mission 

Vision 

Empower all students to develop skills for life-
long learning and responsible decision making in 

order to contribute to a global society. 
 

For all students to discover a Passion, feel a sense of 
Purpose, and find or create a Pathway. 
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NASB GUIDING PRINCIPLES 
 
The ten Guiding Principles of the Nebraska Association School Boards (NASB) Strategic Planning process describes the 
structures, resources, and dynamics of a high-functioning school district. These elements were influenced by Marzano and 
Danielson instructional models and are in alignment with the Nebraska State Board of Education AQuESTT 
tenets/Accreditation, and the NASB Board Governance Standards. Through careful planning, the use of quality data, and a 
commitment to continuous improvement, growth in these ten Guiding Principles can lead to lasting, positive change for a public 
school. The Guiding Principles are as follows:  
 
1. Academic Learning and Success 

A balanced learning process that includes instructional 
methods to improve learning and growth for each student.  

2. Student Centered Learning 

A learning environment centered on the health and safety 
of the staff and students is vital to the student’s physical, 
mental, and emotional wellness.  

3. Cultural Inclusion and Engagement 

The school district fosters a positive and engaging climate 
for staff and students designed to meet the unique needs 
of under-represented groups.  

4. District/Building Climate & Culture 

Relationships among staff, students, and families are the 
foundation of a school’s culture and climate.  

5. Personnel Effectiveness 

Support the professional growth of effective staff and 
school leaders.  

6. Social-Emotional Mental Health Well-Being 

Social-emotional mental health well-being of students and 
staff is a critical component of a high functioning school 
district.  

7. Access to Educational Opportunities  

Providing all students with the opportunities to achieve 
their personal best after graduation is a cornerstone of a 
high-achieving school district. 

8. Family and Community Partnerships 

Positive partnerships fundamentally improve the outcomes 
for students, school district, and community.  

9. District Resources 

Align and manage district resources to meet needs and 
goals.  

10. Board Governance 

Effective board governance ensures accountability focused 
on growth and student learning.
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GUIDING PRINCIPLES OF FOCUS 

The NASB Strategic Planning process, after the full engagement of stakeholders and analysis of the data collected, has 
provided the following recommendations for future development at Arlington Public Schools. The recommendations 
provided are created with the core elements defined above. With purposeful action towards these priorities, APS will find 
a new era of success. With proper governance and accountability, this success can be made sustainable and leveraged for 
the advancement of student outcomes. 

ACADEMIC LEARNING AND SUCCESS 
A balanced learning process that includes instructional methods to improve learning and growth for each student.  

 

Objective: Amplify the academic program at APS by providing the necessary supports, systems, and opportunities for all to 
engage meaningfully in the education process. (Personnel Effectiveness, Student Centered Learning, Access to Educational 
Opportunities) 

Strategy 1.1: Provide job-embedded meeting time for certified staff members to evaluate the effectiveness of 
instructional supports through the MTSS process, using data to ensure all students are provided with necessary support 
and enrichment. 

Performance Indicator 1.1(a): Administration will provide staff meeting time to increase staff data literacy, 
assessing if data is utilized well in the MTSS process to meet the needs of students.  

Performance Indicator 1.1(b): Administrators and appropriate staff will evaluate the effectiveness of the 
instructional supports and benefits of MTSS implementation and enhance where needed.  

Strategy 1.2: - Through professional development and staff collaboration, staff will clarify and develop the components 
of the instructional program (instructional framework, curriculum mapping, alignment, scope and sequence) to build 
common instructional practice district-wide.   

Performance Indicator 1.2(a): Evaluate current district onboarding process and implement necessary changes to 
ensure the process for certificated and appropriate classified staff includes a focus on utilizing the district-
adopted instructional framework. 

Performance Indicator 1.2(b): Administration, with board support, will develop an annual schedule that provides 
consistent collaboration time for staff (departments and teams) to fully develop the components of the 
curriculum, establishing the order the components should be addressed. 
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Strategy 1.3: -Develop program evaluations to verify integration of APS Curriculum and Outcomes with character 
expectations and future workforce needs of the community, with specific attention given to CTE offerings.  

Performance Indicator 1.3(a): The board and administration will determine key data sources to use in the 
evaluation of district programming.  

Performance Indication 1.3 (b).   Utilizing gathered data, determining long term feasibility of district programming, 
including CTE expansion, giving consideration to local needs, stakeholder feedback and functionality of current 
or future facilities. 

Performance Indicator 1.3(c): The district will communicate the potential CTE program expansion, ensuring 
expansion aligns with community expectations and workforce demands.  
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DISTRICT/BUILDING CLIMATE & CULTURE 
Positive and stable relationships among staff, students, and families are the foundation of a school’s culture and climate.  

 

Objective: Foster a positive culture of high expectations that pushes all students and staff members toward connection and 
excellence.  (Family and Community Partnerships, Student Centered Learning, Personnel Effectiveness)  

Strategy 2.1: The board and administration will seek opportunities to recognize staff and will engage community 
partners to support the recognition program. 

Performance Indicator 2.1(a): Administration will develop an annual communication calendar to ensure an APS 
communication system of regular updates to staff is established.   

Performance Indicator 2.1(b): Administration and designated staff will develop and implement strategies to 
inform the public of events, accomplishments and opportunities in the district.  

Performance Indicator 2.1(c): Embed opportunities to recognize staff, at all levels, into regular district wide 
communication. 

Strategy 2.2: Beginning with the Board of Education, the district will  clearly define behaviors and habits that strive to 
meet the APS standard of excellence.            

Performance Indicator 2.2(a): Create opportunities for staff to have dedicated time to define APS standards of 
excellence in the areas of academics, student behaviors, MTSS, etc. and formulate action steps to pursue high 
and consistent expectations in these areas.  

Performance Indicator 2.2(b): Consider parent advisory committees for building level administrators to help 
define high expectations and APS standards of excellence. 

Strategy 2.3: Evaluate and revise the district onboarding process for all staff members to ensure clear professional 
standards, preparation of all job duties, and the instillation of district values and cultural expectations.  

Performance Indicator 2.3(a): Develop an onboarding team to determine necessary components based on roles of 
new staff members and district values and priorities.  

Performance Indicator 2.3(b): Ensure all teachers, with attention given to new hires, have access to and use high 
quality curriculum resources, including curriculum maps, common assessments, academic programs, and instructional 
materials. 
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DISTRICT RESOURCES 
District leadership, in collaboration with building administration, aligns and manages district resources in a responsible manner to meet goals 
and to promote growth of instruction and student learning.  

 

Objective: Devote key resources to support the recruitment and retention of staff members, and the physical and programming 
growth of the district. (Board Governance, Access to Educational Opportunities, District/Building C limate & Culture)  

Strategy 3.1: Promote the support and benefits provided by the district to recruit high quality staff members to the district.   

Performance Indicator 3.1(a): Communicate long-term staffing needs to the board to allow for the necessary 
allocation of resources.  

Performance Indicator 3.1(b): Develop partnerships with identified institutions and community entities to create 
consistent pools of high-quality applicants 

Strategy 3.2: Working transparently with the community, prioritize and devote resources toward current and anticipated 
facility needs to provide functional learning space and tools for expanded student learning opportunities 

Performance Indicator 3.2(a): The board, in collaboration with administration, will continually examine 
community and district data as it relates to facilities, course offerings and student achievement.  

Performance Indicator 3.2(b): The board will engage in a long-term facilities plan of the district, giving 
consideration to enrollment trends and new course offerings.   
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BOARD GOVERNANCE 
Effective board practice based on objective governance standards ensures accountability focused on growth and student learning. 

 

Objective: Create a highly effective governance process that promotes accountability internally,  the integration of community 
perspectives, and the advancement of student learning .  (Board Governance Standards: III Stakeholder and Community 
Engagement, IV Accountability and Student Achievement, V Advocacy)  

Strategy 4.1: Continuously engage the community in district developments to ensure the community has opportunities 
to provide input. 

Performance Indicator 4.1(a): The board will re-engage district patrons annually/biannually to provide timely 
updates on the progress of the Strategic Plan, including results of feasibility studies and data collection. 

Performance Indicator 4.1(b): Seek out additional opportunities to receive stakeholder feedback surrounding 
district goals and priorities. 

Performance Indicator 4.1(c): Ensure continuous engagement with community stakeholders is included in any 
district communication plans. (See Strategy 2.1)  

Strategy 4.2: Ensure board meetings are student-focused by receiving updates, reports, and data to validate program impact 
on instruction and learning and ensure alignment with long-term district goals.  

Performance Indicator 4.2(a): Establish clear expectations for program review reports to verify effective use of 
district resources.  

Performance Indicator 4.2(b): Align the board meeting agenda to Strategic Plan items allowing for regular 
progress updates during board meetings. 

Strategy 4.3: Create an annual advocacy plan/process to engage with local and state officials.  

Performance Indicator 4.3(a): Consider the formation/implementation of an advocacy committee and include an 
advocacy update on the regular meeting agenda. 

Performance Indicator 4.3(b): The board will seek opportunities to engage with local representatives (village 
board, county commissioners, state legislature) to share the story of APS and develop a reciprocal relationship 
resulting in the district and the representatives working toward the common good of public education. 
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INTRODUCTION AND PURPOSE OF THE NEEDS ANALYSIS  

Arlington Public Schools and the distr ict communit ies are partnering to strengthen distr ict-wide efforts to improve student 
achievement and create an environment where every child can grow and learn. As a public ly elected body, one of the most 
vital  roles of the board of education is to gather input and take direction from stakeholders on issues related to students, 
their academic achievement, and the environment in which they learn. While it is the board’s respons ibi l ity to establish a 
vision,  as well  as operational  and instructional  goals for the distr ict,  they should regularly engage internal and external 
stakeholders to ensure goals al ign with the community’s values and aspirations for the school distr ict.  In short,  stakeholder 
engagement is an opportunity for the board to gain feedback and help envision a path to improvement and growth.  

Chief among these stakeholders are the students and staff.  What do the students need to be safe, nurtured, challenged, and 
prepared for the future? What do the teachers and staff need to do their jobs effectively? What does the community expect 
from the school distr ict? To facil itate the engagement of stakeholders and develop a comprehensive strategic plan, distr ict 
leadership engaged the support of the Nebraska Association of School Boards (NASB). NASB Board Leadership staff uti l ized 
focus group discussion, online surveys,  and data collection from various sources and stakeholders to produce a comprehensive 
view of the distr ict,  gathering opinions, concerns, suggestions, and hopes along the way.  

The careful analysis of collected data ensures informed decision -making about what to change and how to institute systemic 
change.  Using the data and findings from this Needs Analysis,  a final ized Strategic Plan wil l  be developed and ultimately 
outl ine priorities, objectives, strategies, and performance indicators .  These actions wil l  support the distr ict’s mission to 
provide a quality education in a safe and supportive learning environment.     

What is the Needs Analysis? 

The Needs Analysis is the first step in setting the course for the future . This Needs Analysis document was developed based 
upon the data gathered to understand the environment in which the distr ict is  operating. The  ful l  analysis  ensures the 
development of a meaningful and achievable strategic plan to chart a course for successful delivery of curriculum, programs, 
and services of Arl ington Public Schools .   

The Needs Analysis  Summary and Data Addendum (al l data collected, provided to Superintendent)  reflect the results of 
distr ict- and community-wide survey engagement, in-person facil itated discussions, and the use of relevant extant data to 
provide a clear picture of the state of the distr ict .  Within this document is an analysis of the results of qualitat ive and 
quantitat ive assessments of various aspects of the distr ict .  These are broken down into ten Guiding Principles  of a well-
functioning distr ict .   From this  information, Arl ington Public Schools and the NASB Board Leadership Team wil l  identify and 
build a comprehensive plan to support distr ict achievement over the next 3-5 years.  It is the responsibil ity of the board and 
administrative team to address these needs and priorities, and to make the distr ict vision come to l i fe.   
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GUIDING PRINCIPLES  

The ten Guiding Principles  of the Nebraska Associat ion School Boards (NASB) Strategic Planning process describe the 
structures, resources, and dynamics of a high-functioning school distr ict.  These elements were influenced by the Marzano 
and Danielson Instructional Models and are in al ignment with the Nebraska State Board of Education AQuESTT 
Tenets/Accreditation and the NASB Board Governance Standards.  Through careful planning, the use of quality data, and a 
commitment to continuous improvement, growth in these ten Guiding Principles  can lead to lasting, positive change for a 
public school .   

Academic Learning and Success  
A balanced learning process that includes instructional methods to improve learning and growth for each student .   

•  Curriculum 
•  Instruction  
•  Technology  

 
Student-Centered Learning Environment  
A learning environment centered on the health and safety of the staff and students is vital  to the student’s physical ,  
mental ,  and emotional wellness.  

•  Behavior  Supports  
•  Student  Transit ions  
•  Classrooms 

 
Cultural  Inclusion and Engagement  
The school distr ict fosters a positive and engaging cl imate for  staff and students designed to meet the unique needs 
of under-represented groups.  

•  Equitable  Data Uti l izat ion  
•  Cultural  Awareness  
•  Family Supports  

 
District/Building Culture and Climate  
Posit ive and stable relationships among staff,  students, and famil ies are the foundation of a school’s culture and 
climate.  

•  Environment  
•  Col laboration  
•  Communicat ion 
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Personnel  Effectiveness  
Each student is engaged by effective educators throughout their learning experiences, such that schools and distr icts 
develop effective teachers and school leaders who establish a culture of success .  

•  Leadership  and Staff  Accountab i l i ty  
•  Onboarding and Mentorship  
•  Profess ional  Development  

 
Social-Emotional  Mental Health Well -Being 
Social-emotional mental health well-being of students and staff  is a critical component of a high functioning school 
distr ict .   

•  Supports  
•  Programs 
•  Resources  

 
Access to Educational Opportunities  
Providing al l  students with the opportunit ies to achieve their personal best after graduation is a cornerstone of a  
high- achieving school distr ict.  

•  Course/Elect ive  Offerings  
•  Academic  Supports  
•  Early  Chi ldhood  

 
Family and Community Partnerships  
Student success and engagement rel ies on positive partnerships and relationships to fundamentally improve the 
outcomes for each student, school,  distr ict,  and community .  

•  Engagement/ Involvement  
•  Communicat ion  
•  Partnerships  

 
District Resources  
District leadership , in collaboration with building administrat ion , al igns and manages distr ict resources in a 
responsible manner to meet goals and promote growth of instruction and student learning.  

•  Budget/Funding  
•  Faci l i t ies  and Grounds  
•  Staff ing  

 
Board Governance 
Effective board practice based on objective governance standards ensures accountabil ity focused on growth and 
student learning.  

•  Pol icy  
•  Board-Superintendent  Relat ionship   
•  Advocacy  
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EXTANT DATA 

The fol lowing data was collected from censusreporter.com and is based on the American Community Survey’s 5 -year 
estimates. 

District Demographics 

Arlington Public Schools is a Class I I I school west of Fremont. The population residing within the distr ict is around 3,377 
people and encompasses the communit ies of Arl ington and Kennard.   

 

The median age in the distr ict  is reported as 40.9 years.  The largest category in the age breakdown is 10-19 years,  comprising 
approximately 15% of the populat ion. The 0-19 age demographic comprises 27% of the total distr ict population.  The large 
proportion of students is not uncommon for communities near larger cities and metropolitan areas. This bedroom community 
phenomenon can be a challenge for community growth, but make the community very attractive to prospective residents, or 
school staff members.   
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Community Economics 

The median household income in the area of Arl ington Public Schools  is $92,396.  This is about 25% higher than the state 
average of $74,985. The chart below provides details on  the breakdown of household incomes across the community. 30% of 
households in the distr ict have an income of $50,000 or less, and 74% are married households . There are 1,429 housing units 
with a 5% vacancy rate. 37% of households moved into their current residence between 2010 and 2017, suggesting a large 
influx of famil ies and students in the last 15 years .  
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Student and Staff Demographics 

The fol lowing data was obtained from the Nebraska Department of Education for the 2023-2024 school year.  

Student Demographics 

The Arl ington Public Schools student body totaled 709 students with 59 teachers.  14% of students were identified as gifted , 
and 14% received special  education services.  The college-going rate was 92%, which was higher than the state average of 
72%. This rate suggests a clear focus on college readiness and a high-quality education but may set the stage for a need for 
trade/CTE opportunities for students .  

Arl ington Public Schools has a free/reduced lunch rate of 24%, which is much lower than the state average of 52%. To qual ify 
for free lunch, a family of four must have an income of $39,000 or less,  and to qualify for a reduced lunch, the rate is $55,500 
for a family of four.  The poverty rate of the Arl ington distr ict (al l  households) is 4.2%.   
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The demographics of students i l lustrate an environment that is very conducive to providing high-qual ity education. The very 
small  number of English Learners , and relatively small  percentage of students qualifying for free and reduced lunch point to 
an external environment which has similar social  conditions as many of the assumptions that operate in education. High 
numbers of English Learners and Free/Reduced Lunch can point to l ifestyle differences between the education system and 
famil ies that make education challenging or require additional resources in orde r to provide high-qual ity education for al l  
students.  

Staff Demographics 

There are 59 teachers serving on staff at Arl ington Public Schools; 42 teachers (70%) have a master’s degree ,  which is above 
the state average of 59%. Of the current teachers, the average years of teaching experience  is 13 years,  compared to the 
state average of 14 years.  Arl ington Publ ic Schools may benefit from their  location near Fremont and Omaha . Especial ly in 
Nebraska, being close to amenities without having to sacrifice rural or small-town feel is an excel lent perk. The below 
il lustrates the growth in enrollment occurring between 2012-2017, correlating with the percentage of famil ies that moved 
into their homes around the same period as shown ab ove. This  growth has stagnated since 2019, bouncing between 690 -710 
students since that time. With current growth in and around Fremont and Omaha, preparation for future growth of enrollment 
wil l  be important to keep in mind.  
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Academics and Metrics 

Arlington Public Schools  is rated Excellent by the Nebraska 
Department of Education’s AQuESTT classificat ion. Shown by the 
table on the r ight ,  Arl ington does very well  on state assessments 
including the NSCAS assessments for grades 3 -8, and the ACT for high 
school juniors.  While not perfectly correlated, the number of teachers 
with s ignificant education and experience, homogenous and 
economically stable demographics, and location near major city 
centers creates many positive conditions for Arl ington to create a very strong education system .  

Other metrics used to assess education include attendance, graduation, and college going rates. Similar to its other metrics, 
Arl ington is  above the state average in al l  categories.  Chronic absenteeism is also much lower  than the state average at 8.32% 
compared to 21.19% respectively.  High graduation and attendance rates show a clearly effective education system , and the 
college going rates  point to excellent preparation for students seeking additional  education. With the growing workforce 
challenges in the trades and other skil led labor positions, the college -going rate may be an area where a decline does not 
necessari ly mean a negative outcome, but rather a better preparation for l ife after graduation that empowers students to 
determine a pathway that best suits their purpose and passions.  

 

Overall ,  Arl ington’s current system provides students with high-quality education. Sustaining  this system and continuing to 
be responsive to community needs, workforce demands, and a changing polit ical landscape wil l  be a challenge of APS in the 
future. Vigilant attention and action from distr ict leadership is the starting place to maintain and continue to build upon the 
already great things happening at Arl ington Public Schools.    

Assessment APS Peers State 

NSCAS ELA 72% 68% 59% 
NSCAS Math 81% 70% 58% 
NSCAS Science  86% 82% 74% 
ACT 11 t h  Grade –  ELA 67% 58% 45% 
ACT 11 t h  Grade –  Math 64% 55% 42% 
ACT 11 t h  Grade –  Science 62% 62% 49% 
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DATA COLLECTION AND ANALYSIS PROCESS 

Online Engagement  

The primary method of data collection  performed was through online surveys administered through the online survey system 
Qualtr ics XM®. These surveys were distr ibuted via email to school distr ict stakeholders  with permission from the 
superintendent.  The surveys completed provided data on the Guiding Principles of the NASB Strategic Planning process .  
Online survey engagement was completed in the spring of 2024 and totaled over 370 responses. A breakdown of survey 
completion rates is shown below:  

Stakeholder Group Target Response Rate Actual Response Rate 

Administrators:  100% 100% 

Board Members: 100% 100% 

Certified Staff  (QR): 100% 81% 

Classif ied Staff  (QR): 75% 25% 

Students (7-12):  80% 69% 

Parents (QR):  - 81 Responses  

 

In-Person Engagement 

Community Engagement Meetings 

The Strategic planning process included 3 focus group meetings . The f irst of these occurred in January 2024 and consisted 
of six groups total ing 44 participants .  A community wide invite was extended and the majority of those who joined were 
community members, staff members, and parents.  Participants were asked to join in group discussions surrounding four 
questions pertaining to the future of the school distr ict.  The questions used during the first engagement  are l isted below:   

1.  Identify the greatest accomplishments, achievements, and points of pride for the school distr ict.  
2.  Identify the challenges facing the community and how this wil l  affect the school distr ict.   
3.  Identify what you believe are the top two most important areas the distr ict might focus on to improve and expand 

learning facil it ies and grounds.  
4.  How can the board/distr ict improve communication to inform patrons of the distr ict ’s needs and priorities?  

Question one el icited many different responses surrounding the themes of opportunities for students, and high academic 
outcomes. Other items l ike small  class sizes and excellent teaching staff emerged as strengths as well .  When asked of the 
challenges facing the community in question two, the responses were highly characteristic of  smaller communities near larger 
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population areas. These responses included trouble managing growth, lack of business development, and managing the 
exchange of people through retaining quality staff and option -in enrollment. Question three found a similar trend to question 
one with opportunities for students remaining a priority for the community. It also revealed a focus on space for the distr ict 
to grow. The final question of the first engagement meeting showed a clear need for a broad mix of communication methods,  
centering around technology such as social  media and apps, but also including more engagement meetings, and uti l iz ing areas 
of the community as places for communication.  

The additional focus group meetings were held on March 11 t h ,  2025. One of these employed a similar process to the first in-
person engagement,  asking four questions of community members to discuss and provide feedback on. The four questions 
used during this second round of community focus group engagement included:  

1.  What do high expectations mean/look l ike to you?  
2.  What opportunities would you take advantage of to participate in your child’s/chi ldren’s education?  
3.  What information about the school distr ict is most important for you to be informed about?  
4.  How can the school maintain and recruit high -quality staff?  

The questions in the second community focus group meeting were more targeted, intentional questions than those of the 
first.  Question one gathered a wide variety of answers ranging from high level ideas such as “accountabil ity” ,  “role models”, 
and “not afraid of fai lure”,  to more specific items  such as “challenging curriculum at al l  levels”,  “good listening  skil ls” ,  and 
“expectations for employabil ity” .  Seen through these examples, the two central themes of responses to question one  were 
around continuous improvement  and skill  development for academic achievement and career readiness. Question two was 
very targeted toward parent/community involvement, and el icited many great ideas to consider.  The top responses centered 
around volunteers for activities, events, and job/career fairs.  While question three asked specifical ly about content that was 
critical ly important for patrons, many responses also include d methods or barriers to ensur ing communication was provided 
well .  Final ly,  question four asked about strategies to retain staff,  which was overwhelming responded to with “positive 
culture/cl imate”, “competitive contract/good benefits”,  and “updated /quality facil it ies”.   

Mission and Vision Review 

The second focus group was held with a representative group of stakeholders, invited by the board and administration to 
review the distr ict mission and vision statements. After group discussion, the fol lowing recommendations are provided to the 
board for further consideration. These suggestions do not require revisions to the distr ict mission statement but should be 
discussed and considered. The comments and ideas from the corresponding discussion of the distr ict vision are summarized 
below.  

Current Mission:  Empower al l  students to develop ski l ls  for l ife -long learning and responsible decision making in order to contr ibute 
to a global  society.  

Proposed Statements:  

1.  “Educate al l  students to be l ifelong learners make positive decisions and meaningful ly contr ibute to society .”  
2.  “Educate the learning community to develop essential  l i fe skil ls to become l ife -long learners and responsible decision 

makers as they enter society.”  
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3.  “To empower al l students to develop the skil ls necessary for l ife -long learning, responsible decision-making, and 
adaptabil ity,  enabling them to make meaningful contributions to their communities.”  

4.  “Engage al l  students in the development of critical thinking skil ls through diverse instructional opportunit ies in order 
to positively impact their communit ies.”  

Current Vision Statement: For students to discover a Passion,  feel  a sense of Purpose, and f ind or create a Pathway.  

Following the discussion of potential  revisions of the mission statemen t, al l  participants were asked to envision a future 
where the mission had been accomplished. In this imagined future, participants were asked to describe famil ies,  students, the 
school,  and the distr ict.  In doing so, themes about the hopes of partic ipants for the school distr ict  emerged. These reflect 
important values the distr ict wil l  wish to maintain as important considerations in their planning and decision making.  

The first theme that emerged among the comments was centered around engagement  and energy. Many comments included 
specifical ly the words “engaging”  and “involved” ,  pointing to a clear expectation around interconnectedness for the distr ict.  
Many other comments, especial ly those about the vision for students, included words pointing to a theme of energy such as 
“energetic”,  “dynamic”,  or “active”.  Similarly,  an underlying component of almost a l l  comments pointed at the importance of 
community, in the context of the locale of Arl ington,  and the social  community in which the distr ict and its stakeholders exi st.  
Mentioned frequently were items l ike “a sense of community”,  “connected”, “togetherness”,  and “unity” .  These phrases and 
words point to how critica l it  is for the distr ict to build a sense of belonging among al l  who encounter  it .  It  also shows the 
commitment of the distr ict to being a positive force in their  local environment and to contribute meaningfully to building 
unity among its stakeholders.  The second major theme that emerged was a sense of relentless str iving towards the future . 
Many comments included a hopefu l,  growth-oriented tone. Comments and words such as “resil ient”,  “grow/develop skil ls” , 
“confident attitudes”,  “ leaders in the area of t heir passion”, show that the hope for APS is to prepare students and community 
to boldly address the challenges that wil l  come and to persevere in the pursuit  of success. Final ly,  the largest and most 
common theme that emerged in the comments was support and kindness for al l .  His theme emerged across al l  four areas and 
in nearly al l  comments, and included words l ike “serve”, “caring for each other”,  “one -team mentality”,  and “understanding”. 
These comments point out the biggest priority of the distr ict being a place where al l  are welcome and are invested in by 
others to help them maximize their potential .   

The themes identified in the data blend into a cohesive picture of the value system that the future vision of APS should 
embody. The theme of support creates the necessary environment where al l  feel welcome to learn, take r isks, and explore. 
The tone of hope and theme of str iving toward the future places the growth of individuals and creating strong, resil ient 
citizens as the primary objective of the distr ict.  Not only does this pertain to students, but to the staff members, parents, 
and community in the distr ict.  Integrating the importance of community further, we see the supportive and growth-minded 
culture serve as a positive force for building resil ience in the Arl ington community and the communit ies of APS graduates.  
Final ly,  the energy and activity that was mentioned describes the proactivity that APS hopes to have. In preparing for the 
future, these themes show that APS does not just wish to meet the future as it comes, but to grow and support al l  in the 
distr ict to proactively embrace the challenges it brings and lead boldly to create an interconnected and resil ient Arl ington 
community.  The embodiment of these ideals by the board and administration wil l  shape the actions and priorities set out for 
the distr ict and can be the driving cultural force that brings the vision thematical ly outl ined here in to reality.     
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SUMMARY OF NEEDS 

The fol lowing chart outl ines the identified needs from each of the ten guiding principles used to analyze the data collected.  
Further discussion and supporting evidence for the identif ied needs are available in the sections to fol low. A complete look 
at al l  data collected is available in the Arl ington Public Schools Data Addendum . 

  

Guiding Principle Identified Needs  

Academic Learning and Success  •  Learning Interventions –  MTSS A  

Student Centered Learning  •  Bullying  
•  Behavior Expectations –  MTSS B 

Cultural  Inclusion and Engagement  •  None 

District/Building Climate and Culture  •  Internal Communication and Recognition  
•  District Wide Expectations  

Personnel  Effectiveness  •  District Onboarding Process  
•  Effective, Timely Communication  

Social-Emotional  and Mental Health 
Well-Being •  Support Staffing  

Access to Educational Opportunities  •  CTE/Trade Opportunities  
•  Defining Life Skil ls  

Family and Community Partnerships  •  Continuous Engagement to Guide Growth and Change  
•  Parent Engagement  

District Resources  •  Staffing (Paraprofessionals,  Custodians, Teachers)  
•  District Facil it ies (Room for Expansion, Expanded Learning Opportunit ies)  

Board Governance 
•  Standard II I :  Community and Stakeholder Engagement 
•  Standard IV: Accountabil ity and Student Achievement  
•  Standard V: Advocacy 
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GUIDING PRINCIPLE I: ACADEMIC LEARNING & SUCCESS  

A balanced learning process that includes instructional methods to improve learning and growth for each student.  

Arlington Public Schools,  as seen in the academic metrics 
mentioned previously, ensures that children are well  prepared 
for state assessments .  Student responses, as seen in the two 
pie charts on the r ight, show that coursework could be more 
challenging for a large portion of students, only 35%  
responding aff irmatively.  Another area that may need 
attention is the number of students responding that they do 
not or only sometimes receive the help they need for their  
coursework. This was echoed by certif ied staf f members. 
When asked “how can/should the distr ict improve curriculum, 
instruction, and learning ” ,  the top response identified by 
certified staff members was learning interventions. While test 
scores are well  above average, it is imperative to continue to 
find ways to help al l  students receive the level of support they 
need to be successful academically.   

Another area of interest for any school distr ict is the presence 
of high-quality curriculum and an instructional framework to 
provide guidance for teachers .  These essential  components 
help a distr ict ensure that instruction and learning is  
happening in a way that al igns to state standards, community 
expectations, and helps each students  reach the identified 
learning objectives.  Administrators and certified staff 
members were both asked a series of questions pertaining to 
the presence of an instructional framework and about the  level 
of detail  to which the curriculum has been provided. From the 
chart on the next page, we see that according to administrators, an instructional framework and curriculum is firmly in place 
other than providing scope and sequence. Certified staff show a very different story. From the survey, we see that certified 
staff felt most confident that the curriculum was al igned to state standards (82%). They were least confident that the distr ict 
had an adopted instructional framework, only 56% responding affirmatively.  Vertical and horizontal al ignment were identified 
by 63% and 60% respectively , and scope and sequence were identif ied by just 47% of staff members. Clarificat ion of these 
elements and professional development for staff surrounding curriculum and instruction may help to provide clearer guidance 
for staff members as they learn more about how their role fits into the larger instructional program provided by Arl ington 
Public Schools.  While there are opportunities for growth in this area, the success real ized by APS shows that there is not a 
clear and immediate need to address these areas.  
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Please see Guiding Principle I :  Academic Learning and Success  in the Data Addendum for ful l  data reports on this Guiding 
Principle .  

 

  

Curriculum, Instruction, 
and Assessment Statements 

% of Admin 
“Yes” 

% of Admin 
“No” 

% of Admin 
“Unsure” 

% of 
Certified 

Staff 
“Yes” 

% of 
Certified 

Staff 
“No” 

% of Certified 
Staff 

“Unsure” 

Does the district util ize an 
adopted instructional 

framework/model?  
100% - - 56% 5% 39% 

Has the district adopted 
curriculum in all  subject 

areas? 
100% - - 72% 3% 25% 

Is  the curriculum aligned 
horizontally?  100% - - 63% 9% 28% 

Is  the curriculum aligned 
vertically?  100% - - 60% 12% 28% 

Is  the curriculum aligned to 
state standards?  100% - - 82% 2% 16% 

Does the district provide a 
scope and sequence?  60% 40% - 47% 23% 30% 
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GUIDING PRINCIPLE II: STUDENT-CENTERED LEARNING  

A learning environment centered on the health and safety of the staff and students is vital to the student’s physical, mental, and emotional 
wellness.  

The environment of a school distr ict has a tremendous impact on students and staff as they participate in education. Providing 
a space that is safe, welcoming, and conducive to learning  not only al lows students to ful ly engage in their education, but 
helps staff  clearly identify needed interventions for students. Administrators, certified and classif ied staff,  and students were 
al l  asked via survey about the safety of their environment. Only 10% of classif ied staff,  and 7% of students responded that 
they rarely or never feel safe at school.  All  other respondents  gave positive responses. Safety is an essential  first component 
to any school environment and this sets Arl ington up well  to cre ate engaging interactions for the benefit of student learning.  

Looking closer at the conditions for positive interactions that exist within the distr ict ,  many of the community characteristics 
that make Arl ington a desirable place to l ive impact the school distr ict posit ively .  Primarily family homes, median incomes 
higher than state averages, and large portions of youth populations indicate stable home environments that can prepare 
children well  for school.  The one area identif ied by al l  groups as a potential  concern is bullying. The majority of staff members 
indicated they believed students were affected by bullying. Students echoed this,  though not to the  same degree as staff 
perceptions. Approximately 30% of students said they experienced bullying to some degree, with rumors, gossip, online 
comments, and body shaming as the primary methods. Given social  media’s prevalence, rooting out bullying is a much more 
difficult challenge now than in the past.  

Question 

Administrators 
Agree/Strongly 

Agree 

Elementary 
Certified Staff 
Agree/Strongly 

Agree 

Secondary 
Certified Staff 
Agree/Strongly 

Agree 

Classified Staff 
Agree/Strongly 

Agree 

Students’  basic needs are met.  100% 97% 96% 90% 

Students feel  safe/secure at home.  100% 80% 75% 70% 

Students feel  safe/secure at school .  100% 100% 96% 100% 

Students are general ly happy.  100% 100% 89% 90% 

Students are not affected by 
bullying.  60% 27% 43% 30% 

Students rely on the district for 
stabil ity.  100% 86% 78% 70% 

Students rely on staff for social -
emotional  support.   100% 100% 96% 100% 
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A major component of creating a positive environment is the distr ict Multi -Tiered Systems of Support process. Interestingly, 
100% of Administrators, and 72% of staff members acknowledge the presence of an MTSS process, but when asked about 
needs for professional development, MTSS implementation emerged as one of the highest needs among certified staff 
members. This may point to the level of development of the MTSS System. Some staff members indicated the implementation 
of MTSS was in the beginning stages or was not ful ly complete. This  would correlate with the continued need to train staff 
on MTSS implementation.  

Please see Guiding Principle I I :  Student-Centered Learning in the Data Addendum for ful l  data reports on this Guiding 
Principle .  
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GUIDING PRINCIPLE III: CULTURAL INCLUSION AND ENGAGEMENT  

The school district fosters a positive and engaging climate for staff and students designed to meet the unique needs of under-represented 
groups. 

As seen in the extant data, Arl ington Public Schools does not have high levels of measurable diversity such as Free/Reduced 
Lunch or ELL populations.  The lack of these external factors  is a financial  benefi t as minimal resources must be al located to 
provide higher level services, but the homogeneity of the distr ict makes any noticeable differences among students and 
famil ies more pronounced. This accentuation could contribute to  an increase in negative attention or bullying towards 
students who belong to under-represented groups. Ensuring that al l  students feel welcomed and connected to the school  
community may lend itself more to the culture of the distr ict rather than specific initiatives supporting cultural inclusion and 
engagement.   

Please see Guiding Principle I I I :  Cultural Inclusion and Engagement  in the Data Addendum for ful l  data reports on this Guiding 
Principle .  
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GUIDING PRINCIPLE IV: DISTRICT/BUILDING CULTURE AND CLIMATE  

Positive and stable relationships among staff, students, and families are the foundation of a school’s culture and climate.  

Communication 

Culture and cl imate are seen across school distr icts in the quality of relationships in the distr ict,  meaningful connection to 
work of education, and in the beliefs that underly the actions taken at al l  levels of the organization, from board to 
administration, to certified and classified staff.   Much of both cl imate and culture rest in the communication that occurs 
within the distr ict.  While not a major discrepancy , there were differences in whether staff felt well  informed, heard, and that 
their opinions were valued when working with other staff and administration.  When asked about their dynamics with 
administration, staff indicated more negative responses than when asked about their dynamics with other staff.  This  
corresponds with perceptions of communication between staff and other stakeholder groups. When asked directly about 
whether communication with administrat ion in their building and the distr ict  
as a whole was effective, staff members responded with higher rates of 
disagreement than administration, with sl ightly higher concentrations of PK -
Elementary certified staff members indicating negative responses than 
Secondary certified staff members. Classif ied staff members had the highest 
rates of negative responses but a very small  sample size , making decisive 
claims of poor communication difficult.  Cl assified staff members, however,  
also indicated lacking recognition at work  with some intensity as shown in 
the pie chart to the r ight.  The small  number of survey respondents may be 
another indication of the perceived relationship between classified staff 
members and other stakeholders.  For ful l  charts of communication metrics 
form the surveys, please see pages 27-31 in the Arl ington Data Addendum.  
Communication can never be perfect in a distr ict,  but it is  the vehicle 
through which culture is transmitted a nd how work is acknowledged and 
completed.  Improving communication distr ict -wide with an emphasis on recognizing and building a supportive environment 
for al l  staff members should be a focus for the distr ict.  Communication patterns take time to change, but purposeful  
communication plans and intentional focus on creating positive connections between al l  levels of staff can have major impacts 
on distr ict culture and cl imate when maintained.  

Culture and Expectations 

There are many positive areas of Arl ington’s distr ict culture. One top element identif ied by administration and certified sta ff 
members was a learning centered environment. Survey questions probing into how administration and staff members feel at 
work yielded very positive responses , al l staff members showing a majority indicating positive answers to al l items posed. 
The largest difference in responses occurred when asking administration  and certif ied staff about specific elements of culture 
for students, staff ,  and the distr ict.  Both groups were asked about the presence of 28 cultural items,  eight pertaining to 
students, s ix to staff members, and 14 for the distr ict.  The next two pages provide an overview of the difference in the 
responses between administration and certified staff.   
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Administrators 
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Certified Staff Members:  

  



©2025 Nebraska Association of School Boards. All  Right Reserved    23 

The charts on the previous pages i l lustrate a clear difference in perception of culture between administration and certified 
staff members. Thematical ly,  we see communication items l ike Value Teacher/Staff Opinions and Ideas, Transparency on 
Challenges/Needs, and Feedback and Communication  as needs for staff and distr ict culture. This echoes the need for i mproved 
communication distr ict-wide as mentioned previously.  Across al l  three areas, consistent expectations emerged as one of the 
top responses for certi fied staff.  Interest ingly , high expectations, which are tied closely to consistent expectations , emerged 
as a strength across al l  three areas of culture in certif ied staff responses. Connected to this point,  student responses to how 
challenging coursework is ( just 35% of students indicated being challenged by coursework)  show that academic r igor could 
increase to continue to challenge students. Furthermore, parents/guardians were asked what skil ls ,  abil it ies,  and knowledge 
students should possess as graduates of Arl ington Public Schools.  The top response was “State Educational Requirements”. 
While these requirements serve as a guideline, the standards provided by the Nebraska Department of Education are the 
minimum requirements a school distr ict must adopt. School distr icts have the abil ity to teach beyond the state standards  to 
provide a higher-quality education than is  minimally required by the state.  

These three pieces of data point to a potential  need to not only push for more consistency in expectations, but to redefine 
high expectations as a distr ict so that al l  members of the distr ict,  from board members to students, are challenged to 
continuously perform at higher levels. Raising expectations can be a cultural challenge, requiring strong, unif ied leadership  
that not just models,  but embodies this r ise in expectations more than anyone. The levels of support provided to staff to 
al low them to be successful during this change must increase in correlation with the increase in expectations. Given 
Arlington’s academic success and proactive planning as a board and administration,  the distr ict has the opportunity to set a 
specific focus on raising the bar cultural ly,  academically,  and systemical ly to ensure long -term distr ict success.  

Please see Guiding Principle IV: District/Building Culture and Climate in the Data Addendum for ful l  data reports on this 
Guiding Principle .  
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GUIDING PRINCIPLE V: PERSONNEL EFFECTIVENESS  

Each student is engaged by effective educators throughout their learning experiences, such that schools and districts develop effective teachers 
and school leaders who establish a culture of success 

The effectiveness of any education system rests heavily on 
the quality of its educators.  The support provided to these 
educators through professional development helps to 
create a unified education system by creating shared 
institut ional knowledge about instructional frameworks, 
MTSS, curriculum, and distr ict culture. One of the first 
areas of identif ied need in this guiding principle was a n 
improved onboarding process for certified staff.  According 
to the pie chart on the r ight,  only 30%  of staff responded 
that the distr ict provided a comprehensive onboarding 
process while 70% said “unsure” or “no”.  While the distr ict  
may have a formal process, clarifying and better uti l iz ing 
it wil l  help to set new staff up for success, and provide 
space to insti l l  distr ict culture and values early on. Given 
the tremendous staffing challenges across the country,  
providing high levels of continuous support to educators 
to ensure retention and recruitment of staff has been given 
utmost importance.   Staffing is also a challenge at 
Arl ington, specifical ly for teachers and paraprofessionals.  While this challenge affects the effectiveness of personnel,  this  
wil l  be discussed further in Guiding Principle IX: District Resources.  

Additionally,  high-functioning personnel need excellent communication 
to continuously al ign their work with the desired outcomes of the local 
education system. Feedback  is essential  for any professional to improve 
their practice. As discussed in Guiding Principle IV, communication 
among staff in Arl ington could improve. Patterns of effective 
communication help to transmit culture of course, but also necessary 
information for effective professional practice. Clear,  concise, and 
consistent communication with al l  staff members ensures that the 
educators and staff members of the distr ict have al l  the necessary 
information to perform at their highest level.  Communication protocols 
should be crafted by the distr ict administration and staff members to 
ensure that al l  players understand communication expectations and can 
commit to improving existing patterns. A l ist of reasons why 

communication may not be as effective as possible given by certified staff is provided in the chart on the left.   
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Final ly,  the continuous training of staff must occur for educators to remain effective. The chart below shows the areas that 
certified staff felt they needed received or sti l l  needed additional professional development in.  The three top needs , 
SPED/504 Training, Behavior Intervention, and MTSS Implementation al l  point to a need for education on how to meet the 
higher levels of student needs that arise. The abil ity to provide effective interventions impacts the student’s educational 
experience as well  as the staff member’s well-being and effectiveness. Other  areas, though less l ikely to be identified as 
needed more professional development, include Util iz ing Data, and Curriculum and Lesson Planning. The information 
provided in the chart can help to guide decision about for future professional development.  

 

Please see Guiding Principle V: Personnel Effectiveness in the Data Addendum for ful l  data reports on this Guiding 
Principle .  
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GUIDING PRINCIPLE VI: SOCIAL-EMOTIONAL AND MENTAL HEALTH 
WELL-BEING  

The social-emotional mental health well-being of students and staff is a critical component of a high functioning school district. 

Ensuring that students and staff are able to address their social -emotional and mental health well -being helps students to be 
more engaged and helps staff to be able to  effectively manage the work of education.  Supporting both of these groups is a 
unique challenge of public school distr icts.  The chart below il lustrates how administrators and certified staff members felt 
about the distr ict’s abil ity to provide the tools,  resources, and other adequate support for social -emotional mental health 

well-being. Specifical ly for  
students,  administrators felt more 
strongly that appropriate staff 
were present in the distr ict,  while 
certified staff felt more strongly 
that the distr ict was equipping 
students well  to manage their own 
well-being. This could reflect their 
role within the distr ict as 
administrators have more hands-
on responsibil ity to the al location 
of resources and certified staff 
members interact more directly 
with students. Parents felt very 
strongly that the distr ict provided 
adequate supports for students 
with 88% of survey respondents 
agreeing or strongly agreeing that 

adequate resources were provided. Drawing from the previous chart on areas for needed professional development in Guiding 
Principle V: Personnel Effectiveness, the major theme of meeting higher levels of student needs may point to the need devote 
specific organizational resources toward supporting the socia l -emotional and mental health needs of students. With these 
supports provided, it should fol low that staff well -being may also increase as the stressors due to continued negative student 
behaviors are reduced, creating a more positive work environment for staff.  A l ist of possible avenues to supporting student 
well-being from the certified staff’s perspective is provided in the chart on the top of the next page. Mentoring and Limiting 
Social  Media emerge as the top two items from the l ist.   

Question 
Administrators 

Agree/Strongly Agree 
Certified Staff 

Agree/Strongly Agree 

The district effectively equips all  
staff  to address their social -

emotional  and mental health wel l -
being.  

40% 56% 

The district has the appropriate staff  
to address the social -emotional  and 

mental health well -being of students.  
80% 64% 

The district equips students to cope 
with their social-emotional  and 

mental health well -being.  
40% 74% 

The district administration effectively 
addresses social-emotional  and 

mental health well -being needs.   
60% 64% 
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Staff social -emotional and 
mental health well -being in 
Arl ington, when asked directly,  
was very good. Among 
administrators, certified staff ,  
and classified staff ,  only two 
respondents rated their overal l 
well-being as less than three 
on a scale of one to f ive. While 
job satisfaction was rated 
sl ightly lower, when asked 
“How effective do you feel at  
your job r ight now?’ and “How 
meaningful for you is  the work 
that you do?”, similarly high 

ratings were given by al l  three groups. The strong connection to their work can help staff al leviate the perceived stress of 
the work environment.  

Despite the high overal l  ratings  for well-being, over half  of administrators and certified staff reported working 10+ hours on 
school-related activities outside of school hours. A high  workload can be a major contributor to decline in well -being. The 
abil ity to address a high workload for staff however rests on the abil ity to recruit and retain high -quality educators and staff 
members, often times a challenge of resources. The challenge of staffing is discussed further in Guiding Principle IX: Distri ct  
Resources. Overal l ,  Arl ington Public Schools should consider providing additional resources or amplifying support for student 
mental health and well-being either through additional staff or training current staff to be better equipped . 

Please see Guiding Principle VI:  Social-Emotional  and Mental  Health Well -Being in the Data Addendum for ful l  data reports 
on this Guiding Principle .  
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GUIDING PRINCIPLE VII: ACCESS TO EDUCATIONAL OPPORTUNITIES  

Providing all students with the opportunities to achieve their personal best after graduation is a cornerstone of a high-achieving school district. 

Arlington Public Schools had a college -going rate of 92% according to the 
Nebraska Education Profile from 2023-2024. While this points toward a 
very well  executed preparation of students for post-secondary education, 
it  draws attention to the distr ict’s abil ity to prepare their students to 
explore alternative post-secondary opportunities l ike direct entrance into 
the workforce or apprenticeships in skil led labor roles.  This  point of 
interest is clarified further given Arl ington’s location close to major ci ty 
centers, but sti l l  maintaining a small ,  rural feel .  As a part of the first 
community meeting,  community members were asked about priority 
facil ity needs. The top response was CTE and Trades education facil it ies,  
reflecting skil ls more often attr ibuted to rural l ife.  During the engagement 
process, several stakeholder groups were asked about the desired 
outcomes for education. Firs t,  parents/guardians were asked about the 
skil ls ,  knowledge and abil it ies students should have upon graduation. The 
l ist of responses is shown in the chart on the left .  Common among schools 
across the state, financial  l iteracy and l ife skil ls r ise to the top.  Students, 
as mentioned in Guiding Principle I :  Academic Learning and Success, were 
asked if school was preparing them well  for their future goals.  While a few 
students mentioned not having specific goals,  l ife skil ls were an area that 
was highl ighted by students as well .  As many young people do not have a 
firmly defined outcome for their future, providing the necessary skil lset 
and development of personal characteristics that wil l  set students up for 
success becomes ever more important.  Engaging in discussions that 
include students,  
parents, and 

community members about what “ l ife skil ls” means for Arl ington 
Public Schools is a great topic for collaboration among those different 
groups. It also helps build trust among community members when 
their input is  reflected into distr ict initiatives and offerings.  

One manner a distr ict might address students’  goals for after 
graduation is by providing elective courses. Only 14% of students 
responded they did not have enough access to coursework outside of 
core academic areas. Of those respondents, the areas in the chart on 
the r ight were provided as options for courses that would be of 
interest to students.  
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Another opportunity for students to gain access to additional learning opportunities is th rough extracurricular activities .  A 
very visible piece of every school distr ict,  community members during th e first focus group meeting identified the variety 
and success of extracurricular activities as unique strengths of Arl ington Public Schools.  Alternatively, 21% of 
parent/guardian responses indicated disagreement or strong disagreement that the distr ict was meeting their extracurricular 
expectations. 21% of students also responded that extracurricular activities do not make school better.  While not hugely 
significant percentages, ensuring students are being provided the opportunity to participate in extracurriculars that al ign 
with their interests can greatly benefit their performance in the classroom and serve as an additional space to help build th e 
personal skil ls needed for post-graduation success.  

Please see Guiding Principle  VII :  Access to Educational Opportunities  in the Data Addendum for ful l  data reports on this 
Guiding Principle .  
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GUIDING PRINCIPLE VIII: FAMILY AND COMMUNITY PARTNERSHIPS  

Student success and engagement relies on positive partnerships and relationships to fundamentally improve the outcomes for each student, 
school, district, and community.  

Posit ive working relationships between the school  
distr icts and its local and state partners is essential  to 
providing high-quality education that reflects the values 
and beliefs of the local community. As community leaders, 
part of a school board member ’s role is to gather  input on 
the long-term goals and direction of the distr ict.  The 
focus groups conducted as a part of the engagement 
process gave this opportunity  to Arl ington Public Schools .  
When asked about the challenges facing the community 
that may affect the school distr ict,  the top responses from 
focus groups were centered around managing growth in 
the community. The growth of the larger community is 
included in these responses along with  Managing Opt-In,  
Maintaining/Recruiting Educators/Staff ,  and Lack of In-
Town Businesses.  

An especial ly important part of every school community 
is the parents and guardians of students. Providing 
opportunit ies for parents to be engaged in their child’s  
education builds trust between distr ict and famil ies and 
can help garner support for distr ict init iat ives as parents 
come to understand more about the opportunit ies the 
distr ict provides.   

The chart to the left shows responses from parents about 
participating in their child’s education. A small  number of 
parents did not feel they were provided opportunities to 
participate in their child’s education. Of th ose 
responding in the negative, the top opportunity that 
parents said they would participate in was parent 
involvement in course selection. Other responses were near to this response surrounding the theme of understanding 
curriculum and instruction. When done appropriately, informing parents of curriculum and instruction can be very helpfu l and 
build a cohesive team around the student. This should be done with extreme caution however as many recent polit ical 
dialogues have approached parent involvement in schools without the appropriate consideration for the evidence -based 
instructional practice that educators provide.  
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The community identified in their discussions many of the same priorities as other stakeholders.  The school -community 
connection, especial ly in smaller,  rural communities, is so very tightly woven that the issues affecting the school distr ict from 
the external environment are often times the same ones affecting the major employers, community leadership, and others. 
This sets the state for school board members to serve as community leaders, as they can model the mindsets, behaviors, and 
responsibil it ies for other in their community to adequately address community wide challenges.  

Board members during the board self -assessment also identified Standard II I :  Community and Stakeholder Engagement as one 
of the greatest areas of growth for the board. This wil l  be further addressed in Guiding Principle X: Board Governance, but 
the relevance here must be mentioned. The Arl ington Board of Education has done well  to proactively plan, and continued 
conversation with the community wil l  deepen the transparency between school and community and help to guide the distr ict 
forward with respect to its environment.  

Please see Guiding Principle  VIII :  Family and Community Partnerships  in the Data Addendum for ful l  data reports on this 
Guiding Principle .  
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GUIDING PRINCIPLE IX: DISTRICT RESOURCES  

District leadership, in collaboration with building administration, aligns and manages district resources in a responsible manner to meet goals 
and promote growth of instruction and student learning.  

Staffing 

Guiding Principle IX: District Resources contains much of the vi sible and high focus areas of the distr ict; the facil it ies and 
spaces for education and extracurriculars,  the abil ity to provide suff icient staff,  and the responsible use of taxpayer resources 
to support public education. In the case of Arl ington Public Schools,  the first identified need from the engagement process 
was staffing. Administration and Staff al l  indicated positive responses about their  feelings at work , but many also indicated 
feeling negative emotions l ike overwhelm, frustration, and exhaustion. Over half of certif ied and classified staff indicated 
feeling al l  of these negative feelings sometimes, frequently, or always. (This data can be found in the Guiding Principle IV:  
District/Building Climate  and Culture section of the Arl ington Data Addendum.) Certified and Administration also showed a 
significant number of individuals working 10+ hours outside of school hours. This chart is shown below. When asked about 

the highest staffing need in the distr ict ,  both administration and 
certified staff identif ied paraprofessionals,  custodians, and 
teachers as the top three responses. When asked during the 
community meeting about the challenges facing the distr ict,  one of 
the top responses from al l  groups was to maintain  and recruit good 
educators and staff.  Heavy workloads, while common in education,  
certainly have an impact on not only staff effectiveness,  but 
longevity and well-being.  

Staff also indicated not receiving adequate professional  
development on behavior intervention, MTSS implementation, and 
SPED/504 Training.  The prevalence of behavior challenges has 
increased significantly  in recent years, putting a heavy burden on 
high-contact staff l ike teachers and paraprofessionals to manage 
this increase in intensity.  When asked more specifical ly about 
teacher and paraprofessional needs, the majority of respondents 
indicated SPED, classroom support,  and high need areas as the 
most relevant places these needs surfaced. Staff ing can be a high-
cost challenge, but Arl ington has many positive external factors 
that impact its abil ity to hire and retain staff.   
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Facilities 

Another challenge identified in the data was the distr ict facil it ies.  
Arl ington currently has one campus  for al l  students. While maintaining 
one campus has its benefits,  the l imited amount of space for growth,  
extracurriculars,  and expanded learning opportunities  is a chal lenge that 
as a growing distr ict,  wil l  need to be addressed to continue meeting and 
exceeding community and state expectations. The chart below shows a 
breakdown of responses from al l  surveyed stakeholder groups  of the 
areas most needing expansion or improvement, and the satisfaction of 
administration, certified staff members, and parents/guardians with 
distr ict facil i t ies.    

As seen in the chart  to the r ight,  distr ict stakeholders are not dissatisfied 
with distr ict facil it ies .  It is clear from the data on academic performance 
that any negative impact of facil i t ies on student performance is 
insignif icant.  As the distr ict prepares for the future, the desire for more expanded learning opportunit ies, especial ly in the 
realm of career and technical education, requires major investments of space , something that Arl ington Public Schools ’  s ingle 

campus is unfortunately short on. The 
second chart shows the areas of facil it ies 
and ground that al l  distr ict stakeholders  
surveyed identified as the highest 
priorit ies for expansion or improvement. 
The top three responses across 
stakeholder groups were Functionality of 
Learning Spaces, Building Access and 
Parking, and Extracurricular Facil it ies and 
Grounds.  

The board and administration have done 
well  to look toward the future and begin 
preparing for the coming need for 
expansion of facil it ies.  Transparent 
communication and the gathering of 
community input wil l  be essential  in 
building community support  should the 
boards plan require a vote of the people to 
move forward. This input should be used to 
prioritize what opportunit ies and facil it ies 
the distr ict should provide.  
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Expanding facil it ies and staff are costly ventures and can find significant barriers from the community as they may require 
increases in taxpayer contributions. Arl ington Public Schools has existing communication infrastructure to leverage in building 
this support and, as we wil l  f ind in Guiding Principle X: Board Governance, a unified leadership team poised to find success 
in guiding the distr ict through these challenges.  

Please see Guiding Principle IX: District Resources in the Data Addendum for ful l  data reports on this Guiding Principle .  
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GUIDING PRINCIPLE X: BOARD GOVERNANCE 

Effective board practice based on objective governance standards ensures accountability focused on growth and student learning. 

As a part of the survey engagement process, Arl ington Public 
Schools Board of Education participated in a board self -
assessment.  The results of the assessment are shown in the 
radar chart to the r ight.  The top three areas identified by the 
assessment were Standard VIII :  Board-Superintendent 
Relations (4.80) ,  Standard I :  Mission, Vision, Goals  (4.75) ,  and 
Standard II :  Policy Governance  (4.71) .  The top three areas of 
growth identif ied were Standard V: Advocacy  (3.42),  Standard 
II I :  Community and Stakeholder  Engagement (4.44),  and 
Standard IX: Professional Development (4.44).  The overal l 
assessment was extremely positive. Given the presence of 
Standard IX as an area of growth, as board members continue 
to learn and grow in their roles, Arl ington Public Schools has 
the opportunity to raise the standard of excellence as a board 
to continue striving for an effective, eff icient process of board 
governance.  

The board was also given the opportunity to self-identify what areas of growth they felt the board needed to address. The 
top three results were Standard II I :  Community and Stakeholder Engagement, Standard IV: Accountabil ity and Student 
Achievement, and Standard V: Advocacy. While these were very similar  to the needs identified in the self -assessment, the 
small  discrepancies reveal the board’s priorities as they look toward the future. Given the board’s strength in providing a 
clear mission, vision, and goals, it  would f ol low that the top two needs to be self-identified would be how to engage 
stakeholders to ensure that the priorities of the distr ict reflect the community’s wishes and expectations, and how to ensure  
progress reporting toward the goals the distr ict has set.  This focus on continued improvement can serve as a powerful cultural 
element for the distr ict as the board models the types of values and behaviors they wish to see embodied distr ict wide. 
Clarifying what these expectations are and how to maintain them c ould be a valuable exercise for the board and administration 
to find further leadership al ignment to carry the distr ict forward.  

It is also the case that Arl ington Public Schools has many great accomplishments to celebrate as a distr ict.  The relationship  
between the distr ict,  its stakeholders, and community members is an essential  element to leverage to tel l  the story of the 
distr ict.  Arl ington Public Schools has the opportunity to serve as a model for excellent governance and show the community 
the work being done to ensure high-quality education is being provided in Arl ington. With so many great things happening, 
it  wil l  be critica l ly important that the Arl ington Board of Education remains vigilant  in improving their board governance 
practice while acknowledging the tremendous progress they wil l  continue to make.  

Please see Guiding Principle X: Board Governance  in the Data Addendum for ful l  data reports on this Guiding Principle .  
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ANNUAL DISTRICT GOALS 
June 2024 

September 2024 
December 2024 

April 2025 
 
GOAL AREA: BUDGET 
GOAL: Maximize district resources to provide quality educational programs and facilities. 
 
OBJECTIVES: 
1. APS will explore innovative funding mechanisms. 
2. APS will continue to strive for developing capacity for financial optimization. 
3. APS will maintain broad concept planning based on foreseeable budget and summative 
needs assessment. 
 
STRATEGIES: 
1. Identify alternative funding sources including corporate sponsorship. 
2. Assist the Arlington Education Foundation in developing alternative funding sources. 
3. Coordinate the financial planning with the Facility Plan that is developed. 
4. Inquiring with Education Foundation for some projects 
5. Neutral Levy--budget reserves in rebuilding year(s) 
6. Minimizing unnecessary expenditures 
10. Per Pupil Cost below state average, in the lowest spending 15% of schools across the state 
●​ Engage with DLR to develop plan for next facility steps after community engagement 

meeting, begin planning for those possible projects financially 
●​ Master Agreement Prioritizes staff benefits to aid in teacher recruiting and retention 
●​ Budget Carryover/Necessary Reserve Increased 
●​ 23-24 Budget expended at 92% compared to 87% previous year (taxpayer stewardship) 
●​ Stable levy, within authority, below postcard threshold 
●​ Final Payment to QCPUF Bond made 
●​ Grant for Emergency Mapping/Safety Infrastructure 
●​ Use of remaining QCPUF Funds for School security upgrades (cameras, quality, coverage, 

and storage) 
 
 

 



ANNUAL DISTRICT GOALS 
GOAL AREA: COMMUNITY ENGAGEMENT 
GOAL: APS will collect meaningful feedback and input from district citizens for continuous 
improvement efforts to strengthen family, school, and community partnerships. 
 
OBJECTIVES: 
1. APS will enhance our communication process to inform and engage stakeholders in our 
community. 
2. APS will develop outreach opportunities that reinforce learning and engage the community in 
support of all educational and extracurricular endeavors. 
 
STRATEGIES: 
1. Examine current practices to promote periodic community engagement session(s). 
2. Utilize community collaborators in the process of strategically planning for a 5-10 year facility 
enhancement 
plan. 
3. Provide education and training for parents and guardians to promote school readiness. 
4. Provide support for community childcare providers in their efforts to enhance quality services 
to children 
and families. 
5. Education Foundation Outreach 
6. Annual Title I Parent Meeting 
7. Monthly Supt Article in the Citizen 
8. Use of STRIV to broadcast meeting to reach more citizens 
 
 

●​ Engage with DLR to develop plan for next facility steps after community engagement meeting, 
begin planning for those possible projects financially 

●​ New digital scoreboards recognizing the sponsors and donors 
●​ Working with AEF on recognizing their award winners during homecoming week 
●​ Seeing the potential for video boards in promoting our sponsorships and student activities 
●​ Room Of Requirement Complete, has been used to assist students/families 21 times to date 
●​ Community Engagement and Focus Group held--better turnout from public than previously 
●​ JAG program has gotten more students involved in community organizations (RTW, etc.) 

 



ANNUAL DISTRICT GOALS 
GOAL AREA: FACILITIES 
GOAL: Provide up-to-date facilities to allow for continuous improvement and benefit to students 
in educational and extracurricular programs. 
 
OBJECTIVES: 
1. APS will provide a safe and secure learning environment. 
2. APS will identify and prioritize existing facility needs. 
3. APS will identify and prioritize a 5-10 year facility enhancement plan. 
4. APS will collaborate with the Washington County Agricultural Society and the Village of 
Arlington and other external entities to most effectively use shared space(s). 
 
STRATEGIES: 
1. Evaluate and implement recommendations from the safety committee. 
2. Examine existing transportation program and plan for future comprehensive needs. 
3. Maximize the use of energy efficient technology to address financial challenges. 
4. Examine current space to gain additional educational spaces for addition of sections if 
needed prior to any new facility project 
5. Maintaining current facilities to improve parking conditions at football field 
6. Develop practical use of “office space” in Bus Barn facility 
 

●​ Engage with DLR to develop plan for next facility steps after community engagement meeting, 
begin planning for those possible projects financially 

●​ Addition of new Digital Video Boards to the main gym. 
●​ Update both gym floors and repair exterior concrete 
●​ Kitchen and Weight rooms repairs complete 
●​ Walk off carpet added  
●​ Work at the bus barn to eliminate unused stored items, add space for a donated golf simulator, 

and vision for the remaining space 
●​ Vision emerging from CE and NASB, will partner with DLR to move forward soon 

 



ANNUAL DISTRICT GOALS 
GOAL AREA: STUDENT PERFORMANCE 
GOAL: Develop and implement plans using instructional best practices, formative and 
summative assessments, 
and student data to ensure that all students are college and career ready. 
 
OBJECTIVES: 
1. APS will consistently score above the state average and score in the top 20% of identified 
schools* at each grade level in reading, math, and science utilizing a 5-year average. 
2. Maintain interest and increase participation in career and college ready courses. as 
measured by a) number of students completing career pathways, b) number of students 
successfully completing college courses (dual enrollment). 
3. Maintain cohort graduation rates of 94% or higher. 
4. APS will assist students in transitioning from secondary education into careers and/or 
post-secondary studies. 
5. Implements ways in which we can enhance students’ knowledge and exposure to emerging 
technologies and technical career opportunities. 
 
*Identified schools – Arlington, Ashland-Greenwood, Bennington, Blair, DC West, Fort Calhoun, 
Millard, North Bend, Papillion LaVista, Raymond Central, Springfield-Platteview, Syracuse, 
Wahoo, Yutan 
 
STRATEGIES: 
1. Develop and articulate curriculum that is aligned with state standards and with the Nebraska 
Standards for 
Career Ready Practice: Preparation for College and Career into all courses. 
2. Practice data-informed program and instructional planning in the implementation of 
Multi-Tiered Support System. 
3. Continue to utilize the Arlington Instructional Model based on the Marzano Framework 
Fully implemented, formal observation summative tool approved by the state, teachers working 
on creating Student Learning Objectives (SLO). 
4. Utilizing revised evaluation tool aligned to the Arlington Instructional Model. 
5. Implement a district-wide (common) formative assessment system where data analysis 
informs instruction to ensure student achievement growth. 
6. Expand use of and access to interactive tools and technology to support and improve PK-12 
learning and innovation. 
7. Research and add technology based courses and extra-curricular opportunities. 
New Classes: Intro to Computer Science and Applied Technology; offering more STEM type 
coursework and exposure to “coding” 
8. Add interventions through MTSS for progress toward TSI MS MTSS team has been 
developed 
Intervention scheduling - dedicated time/not stealing time from courses ACT Prep - providing 
the full John Baylor program, dedicated time/not stealing time from courses 
9. MCC - Free Tuition for HS students continues through 2024-2025 



10. MTSS Development - See #8. Arlington MS/HS is in a cohort with area schools of similar 
enrollment and course offerings to develop MTSS at the MS/HS side with the aid of ESU3. 
11. Celebration of assessment data, publicizing the strong assessment results to our community 
 

●​ New Math Curriculum Implementation 
●​ Adjusted Curriculum Adoption to align with state completion of standards updates 
●​ Added US Military History, Introduction to Sports Medicine, and Natural Resources courses to 

match student interest and grow our course offerings. 
●​ Addition/adjustments to course expectations regarding digital media, advertising, real-time 

multimedia related to the use of the digital video boards. 
●​ Reviewing test systems for better assessment system 
●​ Preparing for first NE Frameworks Accreditation visit in 2025-2026 
●​ NEP rated Excellent (top rating) 2 years 
●​ Improved excessively absent student rate 
●​ Assessment scores continue to be above state average 
●​ JAG and Counselors Office exposing more students to career and college opportunities earlier 

 
 



ANNUAL DISTRICT GOALS 
GOAL AREA: BEHAVIORAL AND MENTAL HEALTH 
Goal: Research, develop and implement a school-wide plan to support mental, emotional, and 
behavioral health 
concerns of all students. 
 
Objectives: 
1. APS will implement A System of Supports for staff to report behavioral, mental, and emotional 
concerns of students 
2. APS will implement a program for safe reporting for students 
3. APS will partner with area resources to support families 
4. APS will identify and support students with behavioral and emotional health issues 
 
STRATEGIES 
1. Continue Partnership with Arbor Family Counseling 

a. analysis data shows usage increased 
2. Seek applicants to employ our own school psychologist to use for purposes other than SPED 
verifications and interventions 
3. Implement programs to support student emotional health as we return to school 
post-pandemic and post-protest 

a. ESU3 and ESU2 support meetings to share ideas and address concerns 
4. Present opportunities to our students to help them develop character 

a. Club/Sport Involvement with training for coaches (Inside Out Coaching book study, 
etc.) 

b. FCA 
c. YFC (new possibility) 

12. Introduction of community programs by outside agencies that will support student 
mental/emotional health  
13. Expansion of Region 6, Systems of Care, and Communities that Care grants, including 
adopting universal mental health screener, to meet students needs. 
 

●​ Mental Health Conference in June 
●​ Guidance Program in Elementary 
●​ Grant for Room of Requirement from multiple organizations (AEF, Fremont Area Foundation) 
●​ Room of Requirement now in use; cleaning out a closet for a permanent home. Now Complete 
●​ Introduced Access Period  
●​ Regularly screening students for mental health and behaviors through SAEBRS  
●​ Anecdotally, student connection to community and school (pride and belonging) growing due to 

efforts of PPP (Passion, Purpose, and Pathway) committee. 
●​ Staff relationships growing stronger with PPP efforts, and staff profiles, shout-outs, etc. 
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